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SCHOOL INFORMATION PAGE

SCHOOL NUMBER: 09X457 SCHOOL NAME: Sheridan Academy for Young Leaders

SCHOOL ADDRESS: 1116 Sheridan Avenue, Bronx NY 10456

SCHOOL TELEPHONE: 718 538-3411 FAX: 718 538-3499

SCHOOL CONTACT PERSON: Lisette Febus EMAIL ADDRESS:
LFebus@schools.
nyc.gov

POSITION/TITLE PRINT/TYPE NAME

SCHOOL LEADERSHIP TEAM CHAIRPERSON: Gilberto Brioso and Kelly Potter

PRINCIPAL: Lisette Febus

UFT CHAPTER LEADER: Angelica A. Arbizzani

PARENTS’ ASSOCIATION PRESIDENT: Gesenia Espinal
STUDENT REPRESENTATIVE:
(Required for high schools)

DISTRICT AND CHILDREN FIRST NETWORK  INFORMATION

DISTRICT: 09 CFN:                   CFN 601

SSO NETWORK LEADER: Lawrence  Block

SUPERINTENDENT: Dolores Esposito

mailto:LFebus@schools.nyc.gov
mailto:LFebus@schools.nyc.gov
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SECTION II: SCHOOL LEADERSHIP TEAM SIGNATURE PAGE

Directions: Each school is required to form a School Leadership Team (SLT) as per State Education Law Section 2590. SLT 
membership must include an equal number of parents and staff (students and CBO members are not counted when assessing this 
balance requirement), and ensure representation of all school constituencies. Chancellor’s Regulation A-655 requires a minimum of 
ten members on each team. Each SLT member should be listed separately in the left hand column on the chart below. Please specify 
any position held by a member on the team (e.g., SLT Chairperson, SLT Secretary) and the constituent group represented (e.g., 
parent, staff, student, or CBO). The signatures of SLT members on this page indicates their participation in the development of the 
Comprehensive Educational Plan and confirmation that required consultation has occurred in the aligning of funds to support 
educational programs.

Name Position and Constituent 
Group Represented Signature

Lisette Febus *Principal or Designee

Angelica A. Arbizzani Assistant Principal, I.A.

Daniel Nieves *UFT Chapter Chairperson or 
Designee

Gesenia Espinal *PA/PTA President or Designated 
Co-President
Title I Parent Representative 
(suggested, for Title I schools)

Gilberto Brioso DC 37 Representative/Co-
Chairperson

N/A
Student Representative (optional for 
elementary and middle schools; a minimum 
of two members required for high schools)

N/A CBO Representative, if applicable

PA Treasurer Vanity Normil

PA Vice-President Silvia Calixto

Parent Laura Martinez

Parent Karen Williams

Parent Claribel Jorge

Parent Antonio Perez

Parent Shamima Akter

Kelly Potter Teacher/Co-Chairperson

David Giancarlo Special Education Teacher

Vivian Zapata ESL Teacher

Jose Gonzalez Teacher

(Add rows, as needed, to ensure all SLT members are listed.)    * Core (mandatory) SLT members.
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SECTION III:  SCHOOL PROFILE

Part A. Narrative Description
Directions: In no more than 500 words, provide contextual information about your school’s community and its unique/important 
characteristics. Think of this as the kind of narrative description you would use in an admissions directory or an introductory letter to new 
parents. You may wish to include your school’s vision/mission statement and a description of strategic collaborations/ partnerships and/or 
special initiatives being implemented. You may copy and paste your narrative description from other current resources where this 
information is already available for your school (e.g., grant applications, High School Directory, etc.). Note: Demographic and accountability 
data for your school will be addressed in Part B of this section.

The Sheridan Academy for Young Leaders (S.A.Y.L.), is an elementary school located in the 
Morrisania section of the Bronx, New York. Beginning September 2010, S.A.Y.L. will be serving 
students in grades K-3. S.A.Y.L is one of the three schools within the George Meany Campus which 
includes The Family School and Public School 90.  The George Meany Campus is a four-story 
structure that occupies an entire city square block with an annex building which is occupied by the 
Family School. The students in kindergarten are housed in the first floor of the main building; 1st grade 
students will share the 2nd floor with the Family school; and the 2nd and 3rd grade students will share 
the 3rd floor with the Family School.  S.A.Y.L. will eventually be serving students in K-5 after Public 
School 90 ends its phasing out period in the academic school 2010-2011.  S.A.Y.L. will serve a 
population of approximately 440 students from unique culturally diverse backgrounds which truly 
enhance our school culture. 

Some of the unique and special features of our school include:

 Covey’s 7 Habits for Highly Effective People are the core beliefs of our school.  We live by the 7 habits. It 
inspires greatness in our students and in our learning community. The 7 Habits are embedded in to the 
school curriculum to reinforce and teach character building. 

 The school enjoys a broad level of support from staff members as a result  different committees that 
have been put in placed e.g. “Steering Committee”, “Events Committee”,

 The distribution Data Roaring Times – a school wide newsletter informing parents, teachers about 
continuous progress and areas of needs.

 The monthly distribution of the SAYL Content Specialty Newsletter
 The PBIS Matrix is used to monitor student behavior and PBIS Matrix is  implemented by all teachers 

and  Mascot –Leo  along with the use of “Sheridan Dollars” to reward positive behavior.
 Run by student leaders- The Daily Town Hall communicates our mission and vision and serves as a form 

of communication tool for the entire learning community.
 The Leo Morning Sports Club to support students with behavior challenges.  Morning Leo’s Sport Club 

serves as an intervention program to help challenging students monitor their own behavior.
 Girl Scouts promote social welfare among our girl students. It help them build self-esteem and teaching 

them values such as honesty, fairness, courage, and compassion, character through different activities.
  “Move to improve program” is also implemented
 “Studio in a school” focusing on art activities
 All students are involved in hands-on science projects that allow students to use their problem-solving 

skills, critical thinking, logical thinking skills, scientific thinking as well as other academic skills.
 All of our classrooms are equipped with SMARTBOARD TECHNOLOGY. All of our teachers deliver 

SMARTBOARD-BASED LESSONS to all of our students. 
 To celebrate and respect the cultural diversity of our school, we will conduct various cultural 

celebrations such as International Day Festival, Pan-American Parade.
 We are also committed to the well being of the “whole child” and provide dental screening services, 

health and nutrition services through our partnership with the Morris Heights Clinic that is located 
within the school campus. We also have a full time Guidance Counselor and Social Worker on staff to 
address mental health issues of the students.
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SECTION III – Cont’d
Part B. School Demographics and Accountability Snapshot (SDAS)
Directions: A pre-populated version of the School Demographics and Accountability Snapshot 
provided in template format below (Pages 6-9 of this section) is available for download on each 
school’s NYCDOE webpage under “Statistics.” Pre-populated SDAS data is updated twice yearly. 
Schools are encouraged to download the pre-populated version for insertion here in place of the blank 
format provided.

SCHOOL DEMOGRAPHICS AND ACCOUNTABILITY SNAPSHOT
School Name: Sheridan Academy For Young Leaders – 457X
District: 09 DBN #: 09X457 School BEDS Code: 320900010457

DEMOGRAPHICS
  Pre-K Ö  K Ö  1 Ö  2 Ö  3   4   5   6   7Grades Served in 

2009-10:   8   9   10   11   12   Ungraded
Enrollment: Attendance: % of days students attended*
(As of October 31) 2008-2009 2009-2010 2010-2011 2007-08 2009-10 2010-11

Pre-K 0 0
(As of June 30)

93.1 94.25
Kindergarten 96 105
Grade 1 107 96 Student Stability: % of Enrollment
Grade 2 133 130 2008-09 2009-10 2010-11

Grade 3 0 109
(As of June 30)

TBD
Grade 4 0 0
Grade 5 0 0 Poverty Rate: % of Enrollment
Grade 6 0 0 2008-09 2009-10 2010-11

Grade 7 0 0
(As of October 31)

84.6 85.6
Grade 8 0 0
Grade 9 0 0 Students in Temporary Housing: Total Number
Grade 10 0 0 2008-09 2009-10 2010-11

Grade 11 0 0
(As of June 30)

TBD 26
Grade 12 0 0
Ungraded 0 0 Recent Immigrants: Total Number

2008-09 2009-10 2010-11

Total 447 440
(As of October 31)

2

Special Education Enrollment: Suspensions: (OSYD Reporting) – Total Number
(As of October 31) 2008-2009 2009-2010 2010-2011

Number in Self-
Contained Classes 11 21

(As of June 30) 2008-09 2009-10 2010-11

No. in Collaborative 
Team Teaching (CTT) 
Classes

14 18 Principal Suspensions TBD 0

Number all others 18 Superintendent Suspensions TBD
These students are included in the enrollment information above.
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DEMOGRAPHICS
English Language Learners (ELL) Enrollment: Special High School Programs: Total Number
(BESIS Survey) (As of October 31) 2008-09 2009-10 2010-11

(As of October 31) 2008-
09 2009-2010 2010-2011 CTE Program Participants N/A N/A

# in Transitional. Bilingual 
Classes 30 42 Early College HS Participants N/A N/A

# in Dual Lang. Programs N/A N/A
# receiving ESL services 
only 94 145 Number of Staff: Includes all full-time staff
# ELLs with IEPs 18 15 (As of October 31) 2008-09 2009-10 2010-11
These students are included in the General and Special Education 
enrollment information above.

Number of Teachers 26 36

Overage Students: # entering students overage for 
grade

Number of Administrators and 
Other Professionals 2 2

(As of October 31) 2008-
09 2009-2010 2010-11 Number of Educational 

Paraprofessionals 1 4

TBD 56
Teacher Qualifications:

Ethnicity and Gender: % of Enrollment (As of October 31) 2008-09 2009-10 2010-11

(As of October 31)
2008-

09 2009-2010 2010-2011
% fully licensed & 
permanently assigned to this 
school

61.5 69%

American Indian or Alaska 
Native 0.3 0.22 Percent more than two years 

teaching in this school N/A N/A

Black or African American 46.6 39.42
Hispanic or Latino 49.0 48.55

Percent more than five years 
teaching anywhere 57.6 60%

Asian or Native 
Hawaiian/Other Pacific Isl. 3.2 2.23 Percent Masters Degree or 

higher 69.2 71%

White 0.6 0.67
Not Reported 8.91
Male 50.4 47.44
Female 49.6 52.56

Percent core classes taught 
by “highly qualified” teachers 
(NCLB/SED definition)

100 100%

2010-11  TITLE I STATUS
Ö   Title I Schoolwide Program (SWP)  Title I Targeted Assistance   Non-Title I
Years the School Received Title I Part A 
Funding:   2007-08   2008-09   2009-10 Ö    2010-2011

NCLB/SED SCHOOL-LEVEL ACCOUNTABILITY SUMMARY
SURR School: Yes    No  Ö If yes, area(s) of SURR identification: 
Designated as a Persistently Lowest-Achieving (PLA) School: Yes    No Ö
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NCLB/SED SCHOOL-LEVEL ACCOUNTABILITY SUMMARY

Overall NCLB/SED Accountability Status (2009-10 Based on 2008-09 Performance):
Category (Check ü)

Differentiated Accountability Phase (Check ü)
Basic Focused Comprehensive

In Good Standing (IGS)
Improvement  (year 1)
Improvement  (year 2)
Corrective Action  (year 1)
Corrective Action  (year 2)
Restructuring  (year 1)
Restructuring  (year 2)
Restructuring  (Advanced)

Elementary/Middle Level (ü) Secondary Level ( ü)
ELA: ELA:
Math: Math:

Individual 
Subject/Area 
Outcomes

Science: Grad. Rate:
This school’s Adequate Yearly Progress (AYP) determinations for each accountability measure:

Elementary/Middle Level Secondary Level

Student Groups
ELA Math Science ELA Math Grad. 

Rate**
Progress 
Target

All Students
Ethnicity
American Indian or Alaska Native
Black or African American
Hispanic or Latino
Asian or Native Hawaiian/Other Pacific 
Islander
White
Multiracial
Other Groups
Students with Disabilities
Limited English Proficient
Economically Disadvantaged
Student groups making AYP in each 
subject

Key: AYP Status
√ Made AYP X Did Not Make AYP X* Did Not Make AYP Due to Participation Rate Only
√SH Made AYP Using Safe Harbor Target - Insufficient Number of Students to Determine AYP Status
Note: NCLB/SED accountability reports are not available for District 75 schools.
*For Progress Report Attendance Rate(s) - If more than one attendance rate given, it is displayed as K-8/9-12.
**http://www.emsc.nysed.gov/nyc/APA/Memos/Graduation_rate_memo.pdf
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CHILDREN FIRST ACCOUNTABILITY SUMMARY
Progress Report Results – 2009-2010 Quality Review Results – 2009-10
Overall Letter Grade Overall Evaluation: NR
Overall Score Quality Statement Scores:
Category Scores: Quality Statement 1:  Gather Data
School Environment
(Comprises 15% of the Overall Score)

Quality Statement 2: Plan and Set Goals  

School Performance
(Comprises 25% of the Overall Score)

Quality Statement 3: Align Instructional 
Strategy to Goals

Student Progress
(Comprises 60% of the Overall Score)

Quality Statement 4: Align Capacity 
Building to Goals

Additional Credit Quality Statement 5: Monitor and Revise
Note: Progress Report grades are not yet available for 
District 75 schools.
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SECTION IV: NEEDS ASSESSMENT 

Directions: Conduct a comprehensive review of your school’s educational program 
informed by the most current quantitative and qualitative data available regarding student 
performance trends and other indicators of progress. Include in your needs assessment 
an analysis of information available from New York State Education Department and New 
York City Department of Education accountability and assessment resources, i.e., School 
Report Cards, Progress Reports, Quality Review and Quality Review Self-Assessment 
documents, periodic assessments, ARIS, as well as results of Inquiry/Teacher Team action 
research, surveys, and school-based assessments. (Refer to your school’s Demographics 
and Accountability Snapshot in Part B of Section III, and feel free to use any additional 
measures used by your school to determine the effectiveness of educational programs) It 
may also be useful to review your school’s use of resources: last year’s school budget, 
schedule, facility use, class size, etc.  

After conducting your review, summarize in this section the major findings and 
implications of your school’s strengths, accomplishments, and challenges. Consider the 
following questions:
        - What student performance trends can you identify?
        - What have been the greatest accomplishments over the last couple of years?
        - What are the most significant aids or barriers to the school’s continuous 
improvement?

SUMMARY OF SCHOOL PERFORMANCE TRENDS  for 2010-2011

Given that the Sheridan Academy For Young Leaders (S.A.Y.L) has been in operation for 
only one year, we do not have data based on the NYS Assessments. In addition, we do 
not have data based on previous School Progress Reports.  Nonetheless, we have 
monitored student progress and trends very closely throughout the year using the 
Fountas and Pinnell Benchmark System, writing samples, and the Everyday Math 
Assessment System. Additionally, we have also collected data from the teacher-made 
unit assessments in ELA and Math, Writing Baselines and Endlines, and from informal 
assessments such as conferencing notes, and teacher observations.   In addition, the data 
collected from the Inquiry Team research has helped us drive our instruction as well. 
Furthermore, we also collected data from the results of the 3rd grade ELA and Math 
Predictive Assessments that were administered to all 2nd grade students in late May 
2010. To analyze the results of these assessments, we created an item skill analysis for 
each student. By doing an item skill analysis for each student, we were able to identify 
the needs and strengths of each individual student. Consequently, this year’s 3rd grade 
curriculum maps are being developed with these students needs in mind.    

In addition, we also used the results of our New School Quality Review Report feedback 
and the results of our Annual School Survey Report as data sources to help us identify 
our strengths and our areas of improvement.   Also, two “Needs Assessment” Surveys 
were conducted throughout the year which also help us identify how we are doing as a 
learning community. After analyzing all of these data sources, we were able to collect 
valuable data in regards to our achievements, performance trends, student progress and 
challenges we are facing. Conducting a comprehensive review of our school’s educational 
program aligned with the new higher benchmarks uncovered some areas of concern. 
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Data analysis/findings –Literacy:  Reading

Overall Findings:

Based on the analysis of our data, students in grades 1-3 are in need of an 
intensive focus on reading, as evidenced by the school’s reading assessment 
tracking tool (Fountas & Pinnell).   An average of 23 % of  students in grades 1-3 
are reading independently at grade level as of October 2010. That is 
approximately 76 students out of 333 who are reading at or above grade level. 
This low number can be attributed in part to two main factors: 1) higher 
benchmarks aligned with the same criteria as the Common Core State Standards;  
2) academic regression over the summer vacation.  The data reveal that students 
in grade 1 are performing better than students in grades 2 and 3. Approximately 
28% of the first grade students are performing at grade level as compared to only 
23% of second grade students and 18% of third grade students. In addition, the 
overage and/or holdover students are performing at a lower level than the 
general education students. Approximately only 13% are performing at or above 
grade level. (See tables below)
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The following table shows a summary of the reading data:

STUDENTS PERFORMING AT OR ABOVE GRADE LEVEL IN READING AS PER THE 
OCTOBER 2010 FOUNTAS AND PINNEL ASSESSMENT 

Grade:
All Students General Education 

Students ELLs Students
Students with 
Special Needs

Students overage or 
holdovers

 
# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

Grade 3 20/109 18% 16/42 38% 7/48 15% 0 of 16 0% 2/28 7%

Grade 2 29/128 23% 17/49 35% 8/60 13% 2/16 13% 4/24 17%

Grade 1 27/96 28% 19/53 36% 6/36 17% 2/17 12% 1/4 25%

Total: 76/333 23% 52/144 36% 21/144 15% 4/49 8% 7/56 13%

It is important to note that all students are assessed in reading at least three times during the school year (students who do  
not meet benchmarks are assessed an additional  two times, in December and again in April).  It is also important to 
mention that the assessment benchmarks increase as the year progresses.   Therefore, after analyzing the reading data, a 
negative downward trend in reading performance is evident due to higher benchmarks aligned with the Common Core 
State Reading Standards.
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Data analysis/findings –Literacy:  Writing

In the area of writing, our teachers will assess students three times in the academic year.  A baseline writing assessment 
was administered in September 2010. In February 2011, a Midline will be administered and an End line assessment in 
June 2011.  These assessments measure four areas of writing: 1) Content and Ideas, 2) Organization, 3) Words, Voice & 
Style and 4) Editing, Conventions and Mechanics.  

In September 2009, 37% of students were writing at or above grade level.  In January, the percentage of students writing 
at/above grade level was 56% and the results for the Endline writing assessment was 61%.  The trend in writing data 
showed upward progression and mastery within the four areas of writing our school tracks.  In addition, a correlation can 
be made from examining reading and writing data and suggests that as reading levels increase, so do writing levels and 
vice versa. Based on our data, our students exceeded our initial goal of 65% of last year. 

However, this year our data show that our students regressed. This regression is due to the fact that we raised the 
benchmarks for the writing assessment in order to align them to the new Common Core State Standards.  As the data 
show,  0% of our Kindergarten students are performing on or above grade level in any of the writing areas as assessed by 
the Writing Baseline in the area of Content and Ideas; Organization; Words, Voice and Style; Editing, Conventions, and 
Mechanics. As shown on the table below, only 39% of the students are performing at or above grade level in the area of 
Content and Ideas; 45% in Organization; 30% in Words; Voice and Style; and 28% in Editing, Conventions, and 
Mechanics.  In Second Grade, 25% of the students are performing at or above grade level in the area of Content and Ideas; 
9% in Organization, 9% in Words, Voice, and Style; 17% in Editing, Conventions, and Mechanic.
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GRADE 1 STUDENTS PERFORMING AT OR ABOVE GRADE LEVEL IN WRITING AS PER THE 
OCTOBER 2010 WRITING BASELINE ASSESSMENT

AREAS:
All Students General Education 

Students ELLs Students
Students with 
Special Needs

Students overage or 
holdovers

 
# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

Content and 
Ideas 37/96 39% 31/53

58%
4/36 11% 2/17 12% 0/4 0%

Organization 43/96 45% 33/25 62% 8/36 22% 4/17 24% 0/4 0%
Words, 
Voice, Style 29/96 30% 25/53 47% 2/36 6% 2/17 12% 0/4 0%
Editing, 
Conventions, 
Mechanic 27/96 28% 22/53 42% 3/36 8% 2/17 12% 0/4 0%
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GRADE 2 STUDENTS PERFORMING AT OR ABOVE GRADE LEVEL IN WRITING AS PER THE 
OCTOBER 2010 WRITING BASELINE ASSESSMENT

AREAS:
All Students General Education 

Students ELLs Students
Students with 
Special Needs

Students overage or 
holdovers

 
# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

Content and 
Ideas 32/128 25% 19/49

39%
4/60 7% 2/16 13% 0/24 0%

Organization 11/128 9% 6/49 12% 8/60 13% 4/16 25% 0/24 0%
Words, 
Voice, Style 12/128 9% 6/49 12% 2/60 3% 2/16 13% 0/24 0%
Editing, 
Conventions, 
Mechanic 22/128 17% 11/49 22% 3/60 5% 2/16 13% 0/24 0%

GRADE 3 STUDENTS PERFORMING AT OR ABOVE GRADE LEVEL IN WRITING AS PER THE 
OCTOBER 2010 WRITING BASELINE ASSESSMENT



 - 16 -

AREAS:
All Students General Education 

Students ELLs Students
Students with 
Special Needs

Students overage or 
holdovers

 
# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

# of 
Students Percentage

Content and 
Ideas 6/109 6% 3/42

7%
1/48 2% 0/16 0% 2/28 7%

Organization 0/109 0% 7/42 17% 0/48 0% 0/16 0% 0/28 0%
Words, 
Voice, Style 2/109 2% 6/42 14% 1/48 2% 0/16 0% 0/28 0%
Editing, 
Conventions, 
Mechanic 1/109 1% 2/42 5% 1/48 2% 0/16 0% 0/28 0%

Data analysis/findings –MATH
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In the area of math, our teachers will assess students three times in the academic year.  A baseline math assessment 
was administered in September 2010. In February 2011, a Midline will be administered and an End line assessment 
in June 2011.  These assessments measure four areas of writing: 1) Operations and Algebraic Thinking, 2) Numbers 
and Operations in Base Ten, 3) Measurement and Data and 4) Geometry

For the school, 18%, (56/309) of students tested in grades 1-3 are performing on or above grade level in Math.  

STUDENTS PERFORMING AT OR ABOVE GRADE LEVEL IN READING AS PER THE 
OCTOBER 2010 FOUNTAS AND PINNEL ASSESSMENT 

Grade:
All Students General Education 

Students ELLs Students
Students with 
Special Needs

Students overage 
or holdovers

 

# of 
Student
s

Percentag
e

# of 
Students

Percentag
e

# of 
Student
s

Percentag
e

# of 
Student
s Percentage

# of 
Students

Percentag
e

Grade 3 16/100 16% 11/40 28% 4/42 10% 1/15 7% 0/28 0%

Grade 2 11/122 9% 2/45 4% 7/58 12% 3/15 20% 4/24 17%

Grade 1 29/87 33% 21/46 46% 7/35 20% 3/17 18% 0/3 0%

Total: 56/309 18% 34/131 26% 18/135 13% 7/47 15% 4/54 7%
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Our Inquiry Teams Data Analysis :

For the 2010-2011 school year, the Inquiry Teams have analyzed the Fountas and Pinnell and the 
Everyday Mathematics Assessment Data and have decided to focus on the following:

Kindergarten Inquiry Team:
Subject Area: Literacy
Focus: Phonics and letter recognition

Grade 1 Inquiry Team:
Subject Area: Literacy
Focus:  Phonics

Grade 2 Inquiry Team:
Subject Area: Mathematics
Focus:  Addition

Grade 3 Inquiry Team:
Subject Area: Mathematics
Focus:  Subtraction

Analysis of the Quality Review Report

Since we are a school in our first year of operation we experienced a “New School Quality Review” 
(NSQR), which was a one-day review conducted by the school’s network team. We chose nine quality 
indicators from the twenty five indicators of the Quality Review Criteria Rubric. It is important to 
notice that SAYL did not receive an overall score for the Quality Review. However, each of the quality 
statements indicators selected was scored individually. After analyzing our Quality Review Report for 
the 2009-2010 school year, we learned what the school does well and what areas the school needs to 
improve. 

What the school does well:
 Our school leader makes informed and effective organizational decisions across all aspects of 

the school to support improvements in learning. She has created ample opportunities during 
the school day for teacher teams to meet. Teachers meet to analyze assessment results 
leading to the identification of students needs, selection of instructional strategies to address 
those needs and discussion focused on improving their practice.

 Decisions made by our school leader are fully aligned to the school wide goal of improving 
students’ reading skills. Through network reading specialists, AUSSIE consultants and 
principal trainings, teachers are provided with ongoing professional development to further 
teachers’ ability to deliver effective reading instruction. 

 Distributive leadership processes are evident in the school. Our school leader has instituted 
various committees such as the “Steering Committee” which are designed to continually 
assesses where the school is and where is going as well as to elicit ideas with the intention of 
motivating and accelerating student learning. 

 Our data specialists has effectively trained teachers in the analysis of data and student 
assessment results and teachers use the insight gained from these analyses to guide their 
collaborative inquiry and common planning discussions. 
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 The school’s systems and partnerships are highly supportive to students and their families in 
continual learning, creating a range of opportunities to promote students’ personal growth 
and development. 

 Our faculty and our students fully embrace Covey’s 7 Habits of Highly Effective People and 
have created a school culture that celebrates respect and achievement and, as a consequence, 
a positive learning environment throughout the school. The internalization of these principles 
is effortlessly articulated by our students and teachers. 

 Our school is committed to socio-emotional growth of our students and has carefully selected 
our programs and partnerships to reflect this commitment. 

As a result of analyzing our Quality Review for the 2009-2010 school year, we determined that 
the school needs to improve in the following areas:

 We need to improve the consistency of the differentiation of classroom learning activities to 
provide appropriate challenge aligned to the students’ achievement levels. Although our 
teachers use data to plan differentiated lessons, students who are high achievers are not 
consistently provided with complex tasks that are challenging and that promote the 
acquisition of high order thinking skills.

 We need to use classroom data to assess teachers’ professional development needs and 
provide tailored professional development to refine teacher practice and to meet the 
academic needs of all students.  Although, support is provided to teachers as a result of their 
professional needs identified by the Master Teacher Trajectory Survey Continuum, we still 
need to use classroom data as a tool to identify areas of professional growth to support 
individual teachers. 

 Even though the school effectively monitors reading skill acquisition, the school does not 
currently have an effective system to measure progress in other subject areas.  We need to 
integrate all the core content subjects within the curriculum. 

Results from the 2009-2010 NYC SCHOOL SURVEY 

Another area of focus for our needs assessment was to examine our “Learning Environment Survey” 
for the 2009-2010. All the constituencies of our learning community had the opportunity to come 
together and examine the survey results of our school. We recognize that these results provide useful 
information about the learning conditions of our school and can help us identify improvement goals.  
The survey results indicate high levels of satisfaction among both teachers and parents. It is important 
to note that 84% of our parents and 96% of our teachers participated in the survey. After carefully 
studying responses from parent and teachers, we have found the following to be true:

 97% of our parents believe that the school has high expectations for their children.
 97% of our parents feel well informed in regards to school matters.
 97% of our parents believe the school to be a clean, safe environment.
 96% of our teachers believe the Principal places learning needs of children ahead of other 

interests, and she puts priority on quality and best practices. 
 83% of our teachers believe the school has high expectations for all students and that the 

school has clear measures of progress for student achievement throughout the year. 
 96% Teachers believe that the school leader allows them to play a meaningful role in setting 

goals and making important decisions for the school.
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 68% of our teachers feel that the staff knows what is expected of them.

The following table shows the scores for each of the four categories:

How the school performed on the 
Learning Environment Survey 2009-

2010
Category: Survey Score (0-10)

Academic Expectations: 8.2
Communication: 7.6
Engagement: 7.7
Safety and Respect: 8.5

Analysis of the “Needs Assessment”  Surveys:

Two “Needs Assessment” Surveys were conducted throughout this year. The first survey was 
conducted by the Leadership Team in March of 2010. The second survey was conducted in June of 
2010.  The purpose of these two surveys was:

 To identify the school’s strengths, accomplishments, and challenges.
  To help us prioritize the needs of the school and identify the instructional goals for the 2010-

2011 school year.  
 To determine the annual school goals and help us formulate an action plan for our School 

Comprehensive Educational Plan (CEP).

Based on the results of the March School Wide “Needs Assessment” Survey, the staff responses 
indicated that the five “high-priority” areas for improvement are:

 A need of Academic Intervention Services (AIS) Literacy and Math.
 We should use the Understanding by Design ( UbD) Curriculum Planning Model and the 

curriculum should be thematic-based. 
 More Professional development aligned with classroom instruction.
 Align Literacy instruction with the ESL instructional program.
 More integration of the core subjects within the curriculum.

Based on the responses of the survey conducted in June 2010, the following was data were gathered:

Successes:
 Learning to use the SMARTBOARD
 Collaborative planning/Collaborating with grade-level teams
 100% completion of Fitness Gram
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 Implementation of 7 Habits and creating a community of leaders

Challenges:
 Meeting the needs of all students
 Discipline issues
 Staff playing too many roles
 Need of grade leaders

ATTENDANCE:

Our school rate of attendance is currently 94.25%.  To encourage students to have excellent 
attendance, we celebrate excellent attendance by holding monthly attendance award ceremonies. In 
addition, attendance logs are kept daily, and phone calls home are made for absentees. Also, an 
Attendance Board displays the attendance rate for each grade. In addition, students also monitor their 
own attendance by creating their own attendance graphs. Every week students are asked to graph 
their attendance and these graphs are displayed on the school wide attendance bulletin board.

Great accomplishments over the past year:
 All classrooms are equipped with Smart Board Technology and Smart Board professional 

development is aligned with school’s instructional goals.
  All teachers were provided with the opportunity to attend professional development in QTEL 

approach to teaching ELL students.
 Students have made significant progress in ELA and Math.
 Study groups, “Lunch and Learn” sessions, teachers as leaders, teachers leading professional 

learning.
 Teacher Teams meeting time included in the scheduled and fully supported through 

professional development.
 A well-equipped Resource Room  is available to all teachers for additional literacy resources, 

e.g. pedagogical guides, assessments, guides, big books.
 Leadership periods as scheduled during the week to reinforce the Seven Habits across the 

school which are aligned with our school vision.
 Data Roaring Times – school wide newsletter informing parents, teachers about continuous 

progress and areas of needs.
 Inquiry Spaces provide ongoing communication to all grade inquiry groups
 ESL Pull-Out Program for all the grades
 The school enjoys a broad level of support from staff members as a result  different committees 

that have been put in placed e.g. “Steering Committee”, “Events Committee”, “Consultation 
Committee”. These committees are responsible for generating a broad base of support for all 
the learning community members.

 School Wide Needs Assessment Surveys are used to assess our strengths, challenges and to 
guides in the planning process for all instructional goals. 

 Professional Development Surveys are used to gather data about professional needs  in order 
to design an effective professional development program.
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 The school has put many systems in place that promote positive culture throughout the school 
community such as  “Town Hall “.

 Covey Seven Habits for Highly Effective People are the core beliefs of our school.  We live by 
the 7 habits. It inspires greatness in our students and in our learning community.

 Effective systems have been put in place to communicate high expectation through difference 
methods:

 SAYL Content Specialty Newsletter
 PBIS Matrix is used to monitor student behavior. The use of “Sheridan Dollars” to reward 

positive beh Morning Leo’s Sport Club serves as an intervention program to help challenging 
students monitor their own behavior

 Girl Scouts promote social welfare among our girl students. It helped them build self-esteem 
and teaching them values such as honesty, fairness, courage, and compassion, character 
through different activities.

 Grade level teacher teams and  “Steering Committee are structures that have been established  
in order to evaluate and refine  school wide practices that lead to improved achievement and 
help students master their next learning steps.

 Distributed leadership structures are in placed through the various committees led by teacher 
chairperson e.g. Grade representatives meet with Consultation and Steering Committee to 
make instructional program recommendations.

 Our school was a recipient of the Excellence in School Wellness Bronze Award

Significant Aids:
 New Teacher professional development 
 Data Specialist and Inquiry Teams members to train staff to use data management systems 

and analyze school, grade and class data to inform instruction.
 AIS to support literacy and math instruction
 F Status ESL teacher to support ELL’s
 After school and Saturday Academy to support at-risk students.
 Teacher analysis of literacy and math portfolios-authentic student work
 Rigby “On Our Way to English and ELA leveled library includes content area books for all K-2 .
 Buddy Teachers for newly assigned teachers
 Common grade preps programmed.
 Grade conferences
 SLT Parent and Teacher Surveys to gather information and discover how parents and teachers 

feel how the students learn best.
 New staff  brings fresh ideas to enhance the culture of the school.
 Hands-on Science program for all students that allow students to use their problem-solving 

skills, critical thinking, logical thinking skills, scientific thinking as well as other academic 
skills.

 Standards-based music program which follows Blueprint for the Arts
 Mid year and June curriculum planning days
 Math AIS 
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Barriers:

 Low attendance and participation of parent workshops
 Limited out of classroom support due to budget.
 Teachers wear many hats and participate in numerous committees.  The challenge is providing 

consistency of  instruction. 
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The School Leadership Team and the Inquiry Teams, reviewed the Quality Review, the NYC Learning 
Environment Survey, and the above information and agreed upon the following goals.

SECTION V: ANNUAL SCHOOL GOALS 

Directions: Based on the findings and implications from the comprehensive needs assessment (Section IV), 
determine your school’s instructional goals for 2010-11 and list them in this section along with a few phrases of 
description. The resulting list should include a limited number of goals (5 is a good guideline), and the list as a 
whole should be a clear reflection of your priorities for the year.  Good goals should be SMART – Specific, 
Measurable, Achievable, Realistic, and Time-bound. 
Notes: (1) In Section VI of this template, you will need to complete an “action plan” for each annual goal listed in 
this section. (2) Schools designated for improvement (Improvement, Corrective Action, Restructuring, SURR, 
Persistently Lowest-Achieving (PLA), or schools that received a C for two consecutive years, D, or F on the 
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the 
area(s) of improvement identification. (3) When developed, Principal’s Performance Review (PPR) goals should be 
aligned to the school’s annual goals described in this section.

Based on the findings and implications from the comprehensive needs assessment  resulting from the 
Quality Review, Learning Environment Survey,  and formal and informal assessments, the entire 
learning community has developed the below goals:

GOAL 1:  English language Arts

By June 2011, students performing at or above grade level in reading will increase from 
23% to 75% for the school year of 2010-2011 as aligned to the Common Core State 
Standards as measured by the Fountas and Pinnell Benchmark Assessment System.  

Description of Proposed Instructional Strategies for English Language Arts:

In order to address the needs of all of our students and increase student achievement in English 
Language Arts, we need to align our English Language Arts Core Curriculum with the Common Core 
Standards. A balanced approach to literacy accommodates a wide range of learning styles and teaching 
practices to meet the diverse needs of all learners. In this Comprehensive Approach to Balanced 
Literacy, we balance the following items:

 Reading, Writing and Word Work
 The delivery of teaching to, with and by students; and
 The language arts: Listening, Speaking, Reading, Writing and Viewing

During the literacy block, teachers will teach literacy through the Reader’s Workshop and Writer’s 
Workshop including Word Study. Each of these components is equally necessary in order to foster 
successful literacy proficiency. This literacy program is also balanced along a continuum of student 
independence. The children will move from activities that are teacher directed (teachers provide direct 
instruction to students), to collaborative activities (teachers work with students to guide students to 
understanding), and finally, to independent activities (where work is produced by the students with 
little or no support from the teacher). Teacher directed activities (to): Mini-Lessons, Read Aloud and 
Modeled Writing. Collaborative activities (with): Shared Reading, Shared Writing, Guided Reading 
and Guided Writing, Small Group Work, and Collaborative Projects Independent activities (by): 
Independent Reading and Independent Writing
As part of a balanced approach to literacy, Writer’s Workshop will give students the opportunity to 
develop their writing skills in various ways. Students will keep a Writer’s Notebook and make daily 
entries. Students will use multiple Revision strategies to ensure clarity and quality of their writing 
pieces. In addition, students will become more proficient writers by being exposed to a variety of texts 
which model the features of quality writing. Students will also be encouraged to work collaboratively
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with their peers to support writing independence.

As part of the plan to improve student achievement in English Language Arts, we will use the Fountas 
and Pinnell Assessment System to determine the instructional goals for grades K-3. Our action plan 
provides on-going professional development, continuous analysis of student work, classroom 
instruction tailored to students needs, and after school academic intervention.  Fountas and Pinnell 
Benchmark levels results, informal assessments, inquiry team analysis, and results from teacher-
generated assessments were among the instruments used to determine our instructional goals for 
English Language Arts in grades 1-3.  

At the beginning of the year, we will identify students who are having difficulty mastering concepts 
and skills and we will intervene to keep students from failing too far behind. Academic intervention 
services to target students will be provided during the school day and through an extensive after school 
and Saturday program. There will be five assessments cycles for students who are below grade level 
and three assessment cycles for students who are at or above level. 

GOAL 2:  Mathematics

By June 2011, 75% students performing at or above grade level for the school year of 
2010-2011 as aligned to the Common Core State Standards and measured by the 
Everyday Mathematics Assessment System.

In order to address the needs of all of our students and increase student achievement in Mathematics, 
we need to align our Mathematics Core Curriculum with the Common Core Standards. We will revisit 
our math curriculum units and plan effective lessons that address the Mathematics Common Core State 
Standards. Therefore, our proposed mathematics instructional strategies be inquiry-based taught using 
the Mathematics Workshop Model. 

We used the results of the Everyday Math Assessment tools (chapter tests, end of unit  assessments), 
results from the Mathematics Endlines for grade 1-3, and the inquiry team analysis of data to 
determine our goal for mathematics for students in grades K-3.

As part of the plan to improve student achievement in Mathematics, we will use the Everyday Math 
Assessment System to determine the instructional goals for grades K-3. Our action plan provides on-
going professional development, continuous analysis of student work, classroom instruction tailored to 
students needs, and after school academic intervention.  Everyday Math Assessment results, informal 
assessments, inquiry team analysis, and results from teacher-generated assessments were among the 
instruments used to determine our instructional goals for Mathematics in grades 1-3.  

At the beginning of the year, we will identify students who are having difficulty mastering concepts 
and skills and we will intervene to keep students from failing too far behind. Academic intervention 
services will be provided during the school day and through an extensive after school and Saturday 
program.   These goals are based on an internal assessment system from EDM and not state testing 
data.
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GOAL 3: Social Studies and SCIENCE

By June 2011, we will implement  Comprehensive Science and Social Studies Core 
Curriculums in grades K-3 as aligned to the Common Core State Standards  that will 
result in at least 75% of the students in grades K-3 scoring at or above level as measured 
by a school-wide social studies and science assessments. 

In order to address the needs of all of our students and increase student achievement in Social Studies, 
we need to align our Social Studies Core Curriculum with the Common Core Standards. As per the 
data and the Quality Review Report, there is a need to develop effective systems to measure progress 
in other content areas. In addition, the Quality Review Report also states that there is a need for 
implementation of instruction in all core subject areas.   We are planning to implement a 
Comprehensive standards-based Social Studies Core Curriculum and Assessments in grades K-3.  

In order to address the needs of all of our students and increase student achievement in science, we need to align our 
Science Core Curriculum with the Common Core Standards. Therefore, our proposed science curriculum will be 
a student-center inquiry- based curriculum taught using the Science Workshop Model. This curriculum is designed to 
provide all students with stimulating experiences in life, earth, and physical sciences and technology while 
simultaneously developing their critical thinking and problem solving skills.  It will also provide our students with the 
opportunity to learn age-appropriate concepts and skills which will help them acquire scientific attitudes and habits of 
mind in order to meet the Science Standards. 

All of our K-3 students will receive science instruction at least two periods a week. Third grade students will 
receive an additional period science lab period a week.  This will serve as an early academic intervention 
program for all third grade students.  This is important for this grade given that these students will be taking the 
Science Assessment in the Spring of 2012. The science lab instruction will encourage literacy skills through 
science inquiry. Students will explore science by producing project-based activities based on scientific 
principles. They will continue to be engaged in hands-on science investigations using concrete materials 
throughout the year which at will help them develop knowledge and understanding of scientific ideas as well as 
an understanding of how scientists study the natural world.   

As part of the plan to improve student achievement, we will improve our science classroom assessment 
strategies. At the beginning of the year, we will identify students who are having difficulty mastering scientific 
concepts and skills and we will intervene to keep students from failing too far behind. We will use an in-house 
generated science baseline for all K-3 students to assess them. Then, we will use the results from these 
assessments to plan science instruction for the entire school year for each grade. The following is an assessment 
plan:

 Administer a science baseline assessments to grades 1 through 3 in September 2010.
 Then, analyze the results of the baselines and  design  lessons that address the needs of each class. 
 Provide instruction and then after each unit administer a unit assessment for each unit: Life Science: Plants and 

Animals, Matter, Energy, and Earth Science.
 Analyze the results of each unit and plan intervention for those students who score a level 1 or 2. 
  Administer the Science Endline in May 2011 to measure their growth for the year. 

All students will be engage in conference and we will conduct science meetings for parents to discuss the goal 
of each student and their progress.



TEMPLATE - MAY 2009 27

GOAL 4:  HEALTH AND WELLNESS:

By June 2011, all students will participate in and understand the five components of 
Health-Related Fitness as measured by Physical Best Health-Related Fitness Education 
Curriculum and assessments by New York City Fitnessgram.

As research shows the Bronx Borough has one of the highest rates of obesity, diabetes, and cardiovascular 
disease rates as compared to the rest of New York City. In addition, our school community also has fewer 
opportunities for physical activity, limited access to fresh fruits and vegetables and a high rate of smoking. We 
know that as a school we play a significant role in improving the health of our children and we know we can 
provide a foundation for our students to maintain healthy habits that will last a lifetime.  

Therefore, through  a healthy school initiative, we intend to enhance the health habits of our student population. 
We know that our school intervention will not only improve the health of our students but will also help them 
succeed academically.  Consequently, in an effort to create a healthy school environment, we will implement the 
Excellence in School Wellness Initiative by implementing a school wide health curriculum that integrates 
healthy habits. To enhance the curriculum, we will have a Schoolwide Cafeteria Salad Bar,  Leo’s Sports Club, 
and Cookshop. We will also organize a school wide field day that will promote community health and wellness 
through physical activity.

Through the implementation of the New York State Health Curriculum, we will enhance our literacy and 
science curriculums.

GOAl 5:  ENRICHMENT:

By June 2011, all students including those “at-risk”, performing at and above 
grade level, will have various opportunities to participate in project based 
learning throughout the regular school day as designated through the Friday 
Leadership period to enhance their learning.

As the Quality Review Report states, there is a need to incorporate more enrichment programs for our students 
that are at or above grade level. Therefore, we have established a schoolwide enrichment initiative that will 
target all our students not only the students that are at or above grade level. The target population will be 
identified at the beginning of the year. Student will be given the opportunity to select a particular are of interest 
from a wide menu of enrichment activities. We will provide enrichment as follows:

 Implement of project-based enrichment in Music, Science, and Social Studies during the 
Extended Day for 50 minutes three times a week.

 STAR Leader Debate Clubs during the Extended Day for 50 minutes three times a week.
 Girls Scout during the after school
 Saturday Academy Enrichment programs in Music and the Arts 
 Chess Club before school and after school
 Leo’s Sport Club before school
 After school Fitness Program
 Leadership periods as scheduled during the week to reinforce the Seven Habits across the 

school.



TEMPLATE - MAY 2009 28

SECTION VI: ACTION PLAN

Directions: The action plan should be used as a tool to support effective implementation and to 
evaluate progress toward meeting goals. Use the action plan template provided below to indicate key 
strategies and activities to be implemented for the 2010-11 school year to support accomplishment of 
each annual goal identified in Section V. The action plan template should be duplicated as necessary.  
Reminder: Schools designated for (Improvement, Corrective Action, Restructuring, SURR, PLA, or 
schools that received a C for two consecutive years, D, or F on the Progress Report) must identify a 
goal and complete an action plan related to improving student outcomes in the area(s) of 
improvement identification.
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Subject/Area (where relevant):                GOAL 1:  ENGLISH LANGUAGE ARTS

Annual Goal By June 2011, students performing at or above grade level in reading will increase from 23% to 30% for the 
school year of 2010-2011 as aligned to the Common Core State Standards as measured by the Fountas and 
Pinnell Benchmark Assessment System.  

Action Plan
Include: 
actions/strategies/acti
vities the school will 
implement to 
accomplish the goal; 
target population(s); 
responsible staff 
members; and 
implementation 
timelines.

Target Population:  All K-3 Grade Students

Implementation 
Timelines:

Ongoing – September 2010- June 2011 on daily basis
Classroom instruction, enrichment classes, after-school program, extended-day, Saturday Academy,  and 
AIS

Process:  Implementation of the Balanced Literacy Program and  Reader’s and Writer’s Workshop 

 Best Practices aligned with the Common Core Standards

 Differentiation is a key component based on individual student goals

 Implementation of customized curriculum plans for each class

 Data will be analyzed according to content and common standards as well as grade-level bench marks to 
inform teaching practices.

 Provide workshops for parents teaching them how to infuse “Best Practices” in parenting and learning.

 Provide ESL classes to parents three times a week during the day. 
 Conduct ELA Workshops for parents. 
 ARIS PARENT LINK is used to keep parents inform about their child’s progress
 Ongoing parent teacher conferences to keep parents inform about their child’s progress and behavior
 Make ongoing call to parents 
 The arts will be linked throughout the core curriculum

 Science and social studies will be integrated in the ELA curriculum

 Students will be exposed to professional artists by the “Studio-in-the-School” arts program

 Differentiated after-school programs and Saturday Academy with a focus on small group instruction 
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implemented 1.5 hours three times a week in order to address the needs of all our students. 

 Cross-curricula and interdisciplinary investigations

 Inquiry Teams Research

 Grade and vertical collaboration and planning

 Schedule all K-3 classes with 90 minute- block of literacy including Readers/Writers Workshop and 
Word Work.

 Principal, Data Specialist, Inquiry Teams will review data to modify grade, class, and individual 
students’ support, programs, and strategies. 

 Inquiry Teams will focus on target population in comprehension strategies to be used as school model to 
increase reading proficiency. 

 Extended day program, 3 times a week, 50 minute periods using ELA instructional strategies which will 
target the needs of our students. All out of classroom teachers will work collaboratively with classroom 
teachers in order to work with small groups to target areas of weakness.

 Schedule 2 common prep periods for each classroom teacher.

 Academic Intervention Services 

 Enhance the Teacher Resource Room with guided materials, shared reading materials, big books, 
materials for read alouds, literacy based center activities, and various other literacy resources that 
teachers can utilize within the classroom. 

 Use SMARTBOARD-based lessons to strengthen and broaden concepts.

 Make available to teachers professional development opportunities provided by the Leadership Support 
Organization, and Aussie Consultants.  

 Involve parents in classrooms.  Keep parents abreast of what units the students are working on and how 
they can best assist their children at home.
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 Leadership periods as scheduled during the week to reinforce the Seven Habits across the school which 
are aligned with our school vision.

 The 7 Habits of H:ighly Effective People are  embedded in to the literacy curriculum to reinforce and 
teach character building through readings and writing projects.

Responsible Staff:  Administration and Leadership Support Organization 

 Classroom Teachers

 Aussie Consultants in ELA 

 Science, Social Studies, Music Teachers

 AIS Teachers 

 ESL Teachers

 Community/ Artist Partnership (Studio-In-A-School)

 SETTS Teacher

 Paraprofessionals

 Data Specialists

Aligning Resources: TL Fair Student Funding
Title 1 SWP
TL Children First Funding

Indicators of Interim 
Progress and/or 
Accomplishment

Students progress in English Language Arts will be  measured by:
 Fountas and Pinnell Benchmark Assessment System and In-house generated ELA Baselines and Endline Assessments

 ELA Simulated Assessments, Weekly quizzes, exemplar artifacts

 Informal assessments and  teacher-made assessments;  guided reading (running records), and teacher observations. 



TEMPLATE - MAY 2010 32

 Students will be measured for progress every 4 to 6 weeks using “running records”.

 Teacher feedback to identify strengths and weaknesses and formulate instructional plans

Subject/Area (where relevant):                     GOAL 2:  MATHEMATICS

Annual Goal
By June 2011, students performing at or above grade level for the school year of 2010-2011 as aligned to the 
Common Core State Standards and measured by the Everyday Mathematics Assessment System. 

Action Plan
Include: 
actions/strategies/acti
vities the school will 
implement to 
accomplish the goal; 
target population(s); 
responsible staff 
members; and 
implementation 
timelines.

Target Population:  All K-3 Grade Students

Implementation 
Timelines:

Ongoing – September 2010- June 2011 on daily basis
Classroom instruction, enrichment classes, after-school program, extended day,  Saturday Academy, AIS

Process:  Implementation of the Everyday Mathematics instructional Program

 Aligned the Mathematics Instructional Curriculum with the Common Core Standards 

 Create Math Centers during the Math Block to address areas of challenges

 Differentiation is a key component based on individual student goals

 Implementation of customized curriculum plans for each class

 Data will be analyzed according to content and common standards as well as grade-level bench marks to 
inform teaching practices. 

 Science and social studies will be integrated in the Mathematics curriculum

 Differentiated after-school programs and Saturday Academy with a focus on small group instruction 
implemented 1.5 hours three times a week in order to address the needs of all our students. 
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 Student mentoring program

 Cross-curricula and interdisciplinary investigations

 Inquiry Teams Research

 Involve parents in classrooms.  Keep parents abreast of what units the students are working on and how 
they can best assist their children at home.

 Grade and vertical collaboration and planning

 Schedule all K-3 classes with 90 minute-block of mathematics a day including hands-on instruction 
where students can solve real-life problems to enhance problem solving skills and strategies. 

 Principal, Data Specialist, Inquiry Teams will review data to modify grade, class, and individual 
students’ support, programs, and strategies. 

 Extended day program, 3 times a week, 50 minute periods using Math instructional strategies which will 
target the needs of our students. All out of classroom teachers will work collaboratively with classroom 
teachers in order to work with small groups to target areas of weakness.

 Schedule 2 common prep periods for each classroom teacher.

 Teacher Math Resource Room with guided materials, and manipulative  

 Students will use the Everyday Math website to review strategies and skills; strengthen skills and learn 
new concepts.

 Have a Math Bingo Night for Parents.
 Conduct Math Interactive Workshops for parents. 
 ARIS PARENT LINK is used to keep parents inform about their child’s progress
 Ongoing parent teacher conferences to keep parents inform about their child’s progress and behavior
 Make ongoing call to parents 
 Use SMARTBOARD-based lessons to strengthen and broaden concepts.

 Make available to teachers professional development opportunities provided by the Leadership Support 
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Organization and Aussie Consultants 

 Leadership periods as scheduled during the week to reinforce the Seven Habits across the school which 
are aligned with our school vision.

Responsible Staff:  Administration

 Classroom Teachers

 Aussie Consultants in ELA and Math

 Science, Social Studies, Music Teachers

 AIS Teachers 

 ESL Teachers

 SETTS Teacher

 Paraprofessionals

 Data Specialists

 School staff 

Aligning Resources: TL Fair Student Funding
Title 1 Schoolwide Program 
TL Children First Funding

Indicators of Interim 
Progress and/or 
Accomplishment
Include: interval 
(frequency) of 
periodic review; 
instrument(s) of 
measure; projected 
gains

Students progress in Mathematics will be  measured by:
 Everyday Mathematics Assessment System (unit test for pre and post test for progress monitoring) 

 In-house generated Math Baselines and Endline Assessments

 Math Simulated Assessments
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 Informal assessments and teacher-made assessments; and teacher observations. 

 Weekly quizzes, exemplar artifacts

 Teacher feedback to identify strengths and weaknesses and formulate instructional plans

Subject/Area (where relevant):                    GOAL 3:  Social Studies

Annual Goal By June 2011, we will implement a Comprehensive  Social Studies Core Curriculum in grades K-3  that will result 
in at least 30% of the students in grades K- 3 scoring at or above level as aligned to the Common Core State 
Standards as measured by a school-wide social studies assessment.  

Action Plan
Include: 
actions/strategies/acti
vities the school will 
implement to 
accomplish the goal; 
target population(s); 
responsible staff 
members; and 
implementation 
timelines.

Target Population:  All K-3 Grade Students

Implementation 
Timelines:

Ongoing – September 2010- June 2011
Classroom instruction and through the social studies science and Music clustering programs for at least 2 
times a week. 

Process:  Implementation of the Social Studies Curriculum aligned with the Common Core Standards 

 Use Best Practices aligned with the Common Core 

 Social Studies teacher will collaborate and plan with the classroom teachers

 Social Studies will be integrated in the ELA Curriculum 

 Schedule all K-3 classes with at least two periods of social studies instruction in the classroom and with 
at least two additional periods with the Social Studies Content Specialty Teacher.

  Schedule 2 common prep periods for each classroom teacher.

 Immerse students in social studies through various mediums such as field trips (Ellis Island, Museums, 
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Community Out-Reach, and multicultural units of study. 

 Provide opportunities to plan and participate in multicultural celebrations

 Involve parents in classrooms.  Keep parents abreast of what units the students are working on and how 
they can best assist their children at home.

 Enhance the Teacher Resource Room with social studies big books, materials for read alouds, social 
studied-based center activities, and various other resources that teachers can utilize within the classroom. 

 Use SMARTBOARD-based lessons to strengthen and broaden social studies concepts.

 Fund a social studies teacher to service students in grade K-3 on a weekly basis. In addition, will work 
with classroom to plan instruction and to extend the social studies instructional being taught by the 
classroom teacher.

 Make available to teachers professional development opportunities provided by the Leadership Support 
Organization and Aussie.

 Adopt a research-based social studies core curriculum which is aligned with the common core standards.

 Leadership periods as scheduled during the week to reinforce the Seven Habits across the school which 
are aligned with our school vision.

 The 7 Habits of Highly Effective People are  embedded in to the school curriculum to reinforce and 
teach character building. 

Responsible Staff:  Administration and Leadership Support Organization

 Classroom Teachers

 Aussie Consultants in ELA 

 F-Status person in Math

 Social Studies Teacher
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 ESL Teachers

 Community/ Artist Partnership (Studio-In-A-School)

Aligning Resources: 
Implications for 
Budget, 
Staffing/Training, and 
Schedule 

TL Fair Student Funding
Title 1 SWP
TL Children First Funding

Indicators of Interim 
Progress and/or 
Accomplishment
Include: interval 
(frequency) of 
periodic review; 
instrument(s) of 
measure; projected 
gains

Students progress in Social Studies will be measured:
 In house-generated Social Studies Assessments

 Teacher generated quizzes 

 Culmination of projects and exhibitions on various cultures and regions of the world.

 Informal assessments and teacher observations. 

 Weekly quizzes, exemplar artifacts

 Teacher feedback to identify strengths and weaknesses and formulate instructional plans
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Subject/Area (where relevant):                    GOAL 3 :  Science

Annual Goal
Goals should be 
SMART – Specific, 
Measurable, 
Achievable, Realistic, 
and Time-bound.

By June 2011, we will implement a Comprehensive Science Core Curriculum in grades K-3 as aligned to the 
Common Core State Standards  that will result in at least 30% of the students in grades K-3 scoring at or above 
level as measured by a school-wide science assessment. 

Action Plan
Include: 
actions/strategies/acti
vities the school will 
implement to 
accomplish the goal; 
target population(s); 
responsible staff 
members; and 
implementation 
timelines.

Target Population:  All K-3 Grade Students

Implementation 
Timelines:

Ongoing – September 2010- June 2011
Classroom instruction, extended day enrichment classes, and through the science clustering program. At 
least 2 periods a week for grades K-1 and a minimum of 3 periods for grades 2 and 3. Students in grade 3 
will receive science lab instruction at least two periods a week.

Process:  Implementation of a research-based Science Textbook Curriculum  aligned with the Common Core 
Standards 

 Use the Inquiry-based Science Workshop Model  aligned with the Common Core Standards

 Combine scientifically research text-based lessons in the classroom with science lab hands-on 
experiential learning that will promote scientific and critical thinking skills by making science an active 
learning process with real life applications.

 Provide opportunities for students to investigate the world outside the classroom by conducting real life 
project and science fair projects.

 Use Science centers in the classroom to meet the needs of all students.

 Have all students produce science fair and science expositions projects. 
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 Science content taught during the Balanced Literacy Block

 Science teacher will collaborate and plan with the classroom teachers to align classroom instruction with 
the science lab inquiry-based instruction.

 Schedule all K-1 students with at least two periods of science instruction a week and schedule all 
students in grades 2 and 3 with at least three periods a week including two periods of science lab 
instruction.   

 Extended day program, 3 times a week, 50 minute periods using an inquiry-based and project-based 
model. 

 Schedule curriculum planning time with classroom teachers and the science lab teacher.

 Enhance scientific literacy through various mediums such as field trips  to the American Museum of  
Natural History,  Bronx Zoo, NY Hall of Science, Wave Hill, Liberty Science Center, and with 
education partnerships with informal institutions such as Botanical Gardens, Wave Hill, NY Hall of 
Science. 

 Provide opportunities to plan and participate in science celebrations

 Involve parents in classrooms.  Keep parents abreast of what units the students are working on and how 
they can best assist their children at home.

 Integrate the Wellness Health and Fitness Curriculum within the science curriculum

 Enhance the Teacher Resource Room with science big books and various other science resources that 
teachers can utilize within the classroom. 

 Use SMARTBOARD-based lessons to strengthen and broaden science concepts.

 Fund a science lab teacher to service students in grade K-3 on a weekly basis. 

 Provide extensive professional development opportunities on inquiry-based instruction to teachers by the 
Leadership Support Organization and Aussie Consultants.

 Leadership periods as scheduled during the week to reinforce the Seven Habits across the school which 
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are aligned with our school vision.

 The 7 Habits of H:ighly Effective People are  embedded in to the science curriculum to reinforce and 
teach character building. 

Responsible Staff:  Administration

 Classroom Teachers

 Aussie Consultants in ELA and Math

 Science  Teacher

 ESL Teachers

 Community Partnerships

Aligning Resources: 
Implications for 
Budget, 
Staffing/Training, and 
Schedule.

TL Fair Student Funding
Title 1 SWP
TL Children First Funding

Indicators of Interim 
Progress and/or 
Accomplishment
Include: interval 
(frequency) of 
periodic review; 
instrument(s) of 
measure; projected 
gains

Students progress in Science will be  measured by:
 In-house generated Science Baselines and Endline Assessments

 Science Simulated Assessment for 3rd Grade

 Informal assessments and teacher-made assessments and teacher observations. 

 FOSS and Harcourt Benchmark Assessment Tools 

 End of unit Assessments and culminating projects

 Science Fair Projects and Science Expositions 
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 Student Science Journal Reflections

 Science Portfolios for grades 2 and 3

 Hands-on Performance Assessments for grade 3

 Teacher feedback to identify strengths and weaknesses and formulate instructional plans

Indicators of Interim 
Progress and/or 
Accomplishment
Include: interval 
(frequency) of 
periodic review; 
instrument(s) of 
measure; projected 
gains

Students progress in English Language Arts  and Math will be  measured by:
 Fountas and Pinnell Benchmark Assessment System and Everyday Math Assessment Tools.

 In-house generated ELA Baselines and Endline Assessments

 Informal assessments and teacher-made assessments; guided reading (running records), and teacher observations. 

 Weekly quizzes, exemplar artifacts

 Teacher feedback to identify strengths and weaknesses and formulate instructional plans

 Anecdotes

Subject/Area (where relevant):               GOAL  4:   HEALTH AND WELLNESS

Annual Goal
.

By June 2011, all students will participate in and understand the five components of Health-
Related Fitness as measured by Physical Best Health-Related Fitness Education Curriculum and 
assessments by New York City Fitnessgram.
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Action Plan
Include: 
actions/strategies/acti
vities the school will 
implement to 
accomplish the goal; 
target population(s); 
responsible staff 
members; and 
implementation 
timelines.

Target Population:  All students

Implementation 
Timelines:

Ongoing – September 2010- June 2011 

Process:  All K-3 students will have 120 minutes of physical education per week but not limited to P.E. class, 
structured recess, Leo’s Sport Club, and the implementation of Move to Improve.

 Apply for School Wellness Grant to increase awareness of healthy habits.  Diabetes Awarness,  Obesity 
Awareness through a walk through community.

 Integrate Cookshop with nutrition and health as part of overall wellness.

 Student participation in the Morris Heights Health Center Student Fair.

 Organize a school wide field day which promotes community health and overall wellness through 
physical activity.

 Expand Leo’s Sports Club to include more students.

 Create a school staff/parents wellness program that aims to create a culture within the school and 
community which is conductive to healthy living.

 Involve parents in classrooms.  Keep parents abreast of what units the students are working on and how 
they can best assist their children at home.

 Involve parents in Cookshop.

 Implement a Schoolwide Cafeteria Salad Bar 

Responsible Staff:  Administration 

 School Health and Wellness Committee affiliation with Morris Heights Health Clinic
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Aligning Resources: TL Fair Student Funding
Title 1 SWP
TL Children First Funding

Indicators of Interim 
Progress and/or 
Accomplishment

 Students will be assessed both formally and informally using the Physical Best Health-Related Fitness Education and Assessments by 
NYC Fitnessgram. 

 Students will regularly participate in quality physical education to promote lifelong participation in physical activity and health.

 A culminating field day at the end of the year, to celebrate students’ achievements in physical education by competing and engaging in 
various games and activities. 

Subject/Area (where relevant):               GOAL  5:   ENRICHMENT

Annual Goal
Goals should be 
SMART – Specific, 
Measurable, 
Achievable, Realistic, 
and Time-bound.

By June 2011, all students including those “at-risk”, performing at and above grade level, will have 
various opportunities to participate in project based learning throughout the regular school day as 
designated through the Friday Leadership period to enhance their learning.

Action Plan
Include: 
actions/strategies/acti
vities the school will 
implement to 
accomplish the goal; 
target population(s); 
responsible staff 
members; and 
implementation 
timelines.

Target Population:  All students performing at and above grade level 

Implementation 
Timelines:

Ongoing – September 2010- June 2011 
 Once a week for a period of 50 minutes, 

Process:  Implement of project-based enrichment in Music, Science, and Social Studies during the 
Extended Day for 50 minutes twice  a week.

 STAR Leader Debate Clubs during the Extended Day for 50 minutes twice a week.

 Girls Scout during the after school

 Saturday Academy Enrichment programs in Music and the Arts 

 Chess Club before school and after school
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 Leo’s Sport Club before school

 After school Fitness Program

 Leadership periods as scheduled during the week to reinforce the Seven Habits across the 
school.

Responsible Staff:  Administration 

 Classroom Teachers

 SETTS Teachers

 AIS Teachers 

 ESL Teachers

 Science and Social Studies Teacher

 Paraprofessionals

 Data Specialists

 Out of classroom teachers

Aligning Resources: 
Implications for 
Budget, 
Staffing/Training, and 
Schedule 

TL Fair Student Funding
Title 1 SWP
TL Children First Funding

Indicators of Interim 
Progress and/or 
Accomplishment
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Indicators of Interim 
Progress and/or 
Accomplishment
Include: interval 
(frequency) of 
periodic review; 
instrument(s) of 
measure; projected 
gains

 Monitor team’s participation rate through submission of weekly team agendas, minutes, attendance sheets, ARIS Inquiry Team Space 
Documentation, and participation on the Google Docs Interactive Website.

 Weekly agendas for collaborative inquiry teams will be posted and communicated to the school community through a newsletter. 
 Weekly Attendance records will be collected and reviewed to ensure 100% participation. 
 Classroom observations and walkthroughs by principal and assistant principal will provide evidence that instructional strategies 

developed by collaborative inquiry teams are being implemented in the classroom
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REQUIRED APPENDICES TO THE CEP FOR 2010-2011

Directions: All schools must complete Appendices 1, 2, 3, & 7.  All Title I schools must complete Appendix 4.  All schools identified under 
NCLB or SED for School Improvement, including Improvement (year 1), Improvement (year 2), Corrective Action (CA) (year 1), Corrective 
Action (year 2), Restructuring (year 1), Restructuring (year 2), Restructuring (Advanced), and SURR, must complete Appendix 5. All Schools 
Under Registration Review (SURR) must also complete Appendix 6. Please refer to the accompanying CEP guidance for specific CEP 
submission instructions and timelines. (Important Notes: Last year’s Appendix 7 – School-level Reflection and Response to System-wide 
Curriculum Audit Findings – has sunset as a requirement. Last year’s Appendix 9 has been moved to Appendix 7 for 2010-2011. Appendix 8 
will not be required for this year.) 

APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM – SED REQUIREMENT FOR ALL SCHOOLS

APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS – NCLB/SED REQUIREMENT FOR ALL SCHOOLS

APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION – CHANCELLOR’S REGULATIONS FOR ALL SCHOOLS

APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE I SCHOOLS

APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IDENTIFIED FOR IMPROVEMENT 

APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)

APPENDIX 7: TITLE I, PART A – SUPPORT FOR STUDENTS IN TEMPORARY HOUSING (STH) – REQUIREMENT 
FOR ALL SCHOOLS

APPENDIX 8: CONTRACTS FOR EXCELLENCE (C4E) SCHOOL-BASED EXPENDITURES – SED REQUIREMENT FOR ALL 
C4E-FUNDED SCHOOLS (NOTE: APPENDIX 8 WILL NOT BE REQUIRED FOR THIS YEAR)
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APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM

New York State Education Department (SED) requirement for all schools

Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each 
applicable grade. AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic 
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student 
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker.  Note: 
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AIS.

ELA Mathematics Science Social Studies
At-risk Services: 

Guidance 
Counselor

At-risk Services: 
School 

Psychologist
At-risk Services: 

Social Worker
At-risk

Health-related 
Services

Gr
ad

e

# of Students 
Receiving AIS

# of Students 
Receiving AIS

# of Students 
Receiving AIS

# of Students 
Receiving AIS

# of Students 
Receiving AIS

# of Students 
Receiving AIS

# of Students 
Receiving AIS

# of Students 
Receiving AIS

K 0 0 N/A N/A 2 N/A 7 105
1 28 25 N/A N/A 4 N/A 11 96
2 12 15 N/A N/A 10 N/A 5 130
3 28 25 N/A N/A 11 N/A 9 109
4
5
6
7
8
9

10
11
12

Identified groups of students who have been targeted for AIS, and the established criteria for identification:
o Students in Grades K – 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other 

identified assessments, or who have been identified as potential holdovers.
o Students in Grades 4 – 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social 

studies assessments.
o Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.
o Students in Grades 10 – 12 who scored below the approved passing grade on any Regents examination required for graduation in English language 

arts, mathematics, science, and social studies.
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Part B. Description of Academic Intervention Services

Name of Academic Intervention 
Services (AIS)

Description: Provide a brief description of each of the Academic Intervention Services (AIS) 
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.), 
method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the service is 
provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA: Focus:
The Sheridan Academy for Young Leaders will provide Academic Intervention Services (AIS) for all at- risk 
students, holdovers, and students who are over aged for their grade. 

What: Type of Academic Intervention  Service (AIS)
We will be using the Fountas and Pinnell Intervention Program.

How:  Method of Delivery
The AIS Service Program will be implemented in groups of a ratio of 3:1 as a pull-out program.

When:
The Fountas and Pinnell Intervention Program will be implemented in a 40-minute block of instruction during 
the school day (pull-out). It will also be provided in a 50-minute block as part of the after school program.
Trends:
Next Steps:
As evidence by the Fountas and Pinnell running records,  progress by using the Fountas and Pinnell running 
records.

Mathematics: Time Frame:  Sept ember- October

Focus:  Number Sense and  Operations

Process:  Teachers will use Everyday Math Games to reinforce the focus three times a week in 50 
minute blocks.  Each teacher will work in a small group consisting of ten students or less.

Who Is Involved:  All K-2 educators will work with all students in grades 1 and 2.  Teachers will 
have designated small groups.

Next Steps:  Students will increase their performance in number sense and operations as measured 
by a focus driven assessment.  Teachers will determine if the program has been successful and will 
make adjustments as necessary.  
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Time Frame:  November-December

Focus:  Measurement – Measurement will be the new focus based on the data collected from the 
math baselines.

Process:  Teachers will use Everyday Math games to reinforce the focus of measurement.  Each 
teacher will work in a small group consisting of ten students or less.  This will be done two times per 
week in 50 minute time blocks.  * Note math AIS instruction has changed from three days per week 
to two days per week to allow a day to address literacy needs, which will in turn support math.

Who Is Involved:  All K-2 educators will work with all students in grades 1 and 2.  Teachers will 
have designated small groups.

Outcome:  Students will increase their performance in measurement as measured by a focus driven 
assessment.  Teachers will determine if the program has been successful and will make adjustments 
as necessary.  The data from the assessment will be used to drive the instruction for the upcoming 
cycle (January – March.)  In turn, focus driven assessments will be given at the end of  this cycle to 
drive instruction for the final cycle of April-June.

Science:
Time Frame: October- December

Focus: The first cycle of the intervention program will be focused on inquiry-based science process skills. 

Process: The school will implement an Inquiry-based Science Intervention Program which will be 
implemented during the day by the science lab teachers to all 2nd - 3rd grade students. The hands-on 
instruction will engage students in hands-on activities that will integrate literacy skills through the 
development of project-based activities based on simple scientific principles as outlined by the New 
York State Science Core Curriculum.   As a result, the intervention program will provide students 
with stimulating experiences in life, earth, and physical sciences while simultaneously developing 
their critical thinking and problem solving skills.

This intervention program will be implemented in a 50-minute block instructional period, once a 
week during the school day. 

Who Is Involved:

The school will  provide AIS in science to all 2nd -3rd  grade students who score a level 1 on the 
annual Science Baseline Assessment which was administered in September 2010. The science 
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intervention program will be instructed by the science lab teacher. 

Outcome:

The Inquiry-based Science Intervention Program will be designed to help enhance science content 
knowledge and science process skills of the 2nd -3rd grade students, and to help them to start 
becoming familiar with the concepts that they will need to have mastered in the next year in order to 
be prepared for the 4th grade New York State Elementary Science Test.  In the first cycle, the 
students will improve their performance in inquiry process skills as measured by the periodical 
science assessments.    Teachers will determine if the program has been successful and will make 
adjustments as necessary.  The data from the periodical assessments will also be used to drive the 
instruction for the upcoming cycle (January – March.)  Hence, the periodical assessments  will be 
administered at the end of each intervention cycle to monitor student progress and to drive science 
instruction. 

Social Studies: Time Frame: October-December

Focus: The first cycle of the intervention program will be focused on developing literacy skills through 
social studies.  The first unit of the intervention program will be focused on how geography influence where 
people live. Students will review how to read maps and identify landforms and bodies of water on 
geographical maps.  

Process: The school will implement a social studies interdisciplinary intervention program focused 
on developing literacy skills through the instruction of social studies.  The Social Studies 
Intervention Program which will be implemented as a small group reading to no more than ten 2nd 
grade students in a group will be designed to increase literacy skills through social studies themes.  

This intervention program will be implemented in a 50-minute block instructional period, once a 
week during the school day. Students will be pulled-out and be instructed in a small group setting. 

Who Is Involved:

The school will provide AIS in social studies to all 2nd grade students. 

Outcome:

Teachers will determine if the program has been successful and will make adjustments as necessary.  
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The data from the assessments will also be used to drive the instruction for the upcoming cycle 
(January – March.)  

At-risk Services Provided by the 
Guidance Counselor:

Time Frame: September-June

Focus: The focus of the At-Risk intervention service is to promote positive, appropriate behavior, and to help 
enhance students’ social skills through positive behavior modification strategies using the PBIS Model. 

Process:
The counselor will provide individual counseling services once or twice a week for a 30-minute block period 
a day. 

Who is Involved:
The guidance counselor will provide individual and group counseling to students in grades K to 3 who have 
been identified as at-risk by teachers and administration. 

Outcome:
Counseling services will reinforce positive behavior in student’s which support the 7 Habits value 
system and the Positive Behavior Intervention and Support Program (PBIS). Additionally, the 
counselor will also reach out to students’ families to provide behavioral modifications that can be 
practiced in school and at home. The guidance counselor will also devise intervention plans based 
Behavior Intervention Manual (BIM) in order to evaluate their progress. Students’ progress will also be 
observed and documented by the guidance counselor. Information will be shared with the school 
principal to determine the next steps to continue providing support for students and their family 
throughout the school year. Behavior will be monitored and documented during classroom 
observations and other school settings to provide feedback in order to recommend additional 
services/resources.     

At-risk Services Provided by the 
School Psychologist:

N/A

At-risk Services Provided by the 
Social Worker:

Time Frame: September-June

Focus: The focus of the first cycle is to identify and support students who are living in temporary housing and 
providing crisis intervention services to all at-risk students. 

Process:
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The social worker will provide counseling to targeted at-risk students in one-to-one and small group settings 
during school hours.  These services will be implemented on a daily basis and as needed in crisis situations. 
His responsibilities include conducting assessments and evaluations in accordance with family and student 
rights. Using student, family, and school assessment results to identify needs that affect student learning. 
Using assessment and evaluation results to develop appropriate interventions for students and their families. 
Developing long-term and short term intervention plans consistent with curriculum; student’s needs, 
strengths, and social and emotional factors. These intervention plans are based Behavior Intervention Manual 
(BIM). Additionally, a variety of appropriate formal and informal tools and techniques including observations 
and interviews to evaluate the progress and performance of students and families will also be used.  
Addressing the needs of the school, student, families, and community by collaborating with the Student 
Support Services Team (I.E.P) in efforts of identifying and addressing any barriers or problems with the 
educational process. 
To assess student’s improvement, the social worker will be using the Functional Behavior Assessment.

Who is involved:
The social worker, at-risk students, and targeted parents. 

Next Steps:
The social worker will continue to maintain strong collaborations with our partner Bronx Works, our 
school-based health clinic and our new after school program. The social worker will continue to 
provide resources to our students and families and  establish a supportive network of services to 
bridge the gap between home and school. He will continue to provide individual and small group 
counseling, family interventions, crisis management and conflict resolution support to at-risk 
students. The social worker will assist students in learning how to deal with various personal and 
family issues that are adversely affecting their academic, social and emotional progress in school. 
His counseling groups include temporary housing, foster-care, single-parent, anger management and 
an after school supportive group for students (Leo’s Sports Club) focused on improving student’s 
self-confidence and self-esteem through various sports and recreational activities. The social worker 
will continue to meet on a regular basis with teachers to monitor specific student progress, both 
academic and behavioral, as well as to identify students in need of counseling services. The teachers 
and social worker will meet weekly or more to conference struggling students and identify strategies 
to meet their needs. The social worker is a member of the attendance committee and will continue to 
provide support and interventions for students with chronic absenteeism and to assist in improving 
attendance. 
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At-risk Health-related Services: Time Frame:  September – June
Focus:  Asthma, Obesity, Diabetes Education, and  personal hygiene as well as Yoga will be the focused for 
this year.  The decision to focus on these topics is based on the specific health needs of our community.

Process:  The health educator from the Morris Heights Clinic will push into the K-3 classrooms to do 
presentations on the focus topics.  She will also do small group workshops with students to address specific 
health needs.  In addition, she will meet one to one with students with specific health issues, such as diabetes.  
The health educator will also help implement yoga in the classrooms.

Who Is Involved:  All students in grades K-2 will receive health AIS.  Students with more specific health 
needs will be involved in small group or one to one instruction.  The health educator from the Morris Heights 
Clinic will teach these groups.  

Outcome:  Students will learn practical health behaviors that they can apply to everyday life.
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APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS)

NCLB/SED requirement for all schools

Part A: Language Allocation Policy (LAP) – Attach a copy of your school’s current year (2010-2011) 
Language Allocation Policy to this CEP.

THE LANGUAGE ALLOCATION POLICY FOR THE 
SHERIDAN ACADEMY

OCTOBER, 2010

PART I: School ELL Profile (See Worksheet attached)

At the Sheridan Academy for Young Leaders, our students are uniquely diverse in 
ethnicity which truly enhances our school culture. With our student body being composed 
of  a 49% Hispanic, 46% African and 3% Asian population, many for whom English is a 
second language, we have a distinctively ELL-dominated school; ELLs make up about 33% 
of our school demographic. 

In other to meet the linguistic needs of our ELLs and to comply with the CR Part 154 
mandates, Sheridan Academy has on staff, 4 Certified ESL teachers and 3 certified 
bilingual education teachers; two of whom have dual certification in Bilingual /Special 
Education.

To service the unique and diverse needs of our ELL population, our ESL department 
utilizes different organizational models; the Pull-Out/Push-In and Self-Contained models.  
There are different programs available for the different grades: for our Kindergarten 
classes, we offer a Bilingual Special Education program and an ESL Pull Out/push in model; 
the 1st grade has a Bilingual Special Education Program as well as an ESL Pull-Out/push in 
model; for the 2nd grade, we have a Transitional Bilingual Education (TBE) program, as 
well a Pull Out model.  For 3rd grade, we have an ESL Self-Contained model as well as a 
Pull-Out model.

In accordance with CR Part 154, we ensure that the mandated number of instructional 
minutes is being provided according to proficiency levels in each program model. Currently, 
we have 145 ELLs who are divided into groups that are serviced within the three afore-
mentioned programs:

 For Kindergarten, our ELLs are serviced in two categories, a Bilingual Special 
Education class of 9 students, serviced by a licensed Bilingual Special Education 
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teacher, while the other 30 ELLs are serviced within the ESL Pull-Out/Push-In 
model by a licensed ESL teacher. 

 The 1st grade is also serviced in two categories: a Bilingual Special Education class of 
12 students, run by a licensed Bilingual Special Education teacher; and the ESL 
Pull-Out/Push-In model run by 3 licensed ESL teachers, catering to the needs of the 
other 19 ELLs in this grade. 

 In 2nd Grade, we also have both the TBE and Pull-out/Push-In models: The regular 
TBE Program is run by a licensed Bilingual teacher and services ELLs while the 
other 25 ELLS are serviced using the ESL Pull-Out model. 

 For the 3rd grade, we have an ESL Self-Contained class which services 17 students 
and is run by a certified ESL teacher while the other 14 ELLs in this grade are 
serviced by a Licensed ESL teacher.

Maintaining high expectations for all our ELLs, we strive to provide them with the best 
quality instruction, strategically designed to fit their needs. On the whole, at Sheridan 
Academy, our overriding goal is to provide a nurturing environment that promotes 
learning and opens the door to parents of ELLs. 

Part II: ELL Identification Process 
Describe how you identify English Language Learners (ELLs) in your school. 
Answer the following.

1. Describe the steps followed for the initial identification of those students who 
may possibly be ELLs. These steps must include administering the Home Language 
Identification Survey (HLIS) which includes the informal oral interview in English 
and in the native language, and the formal initial assessment. Identify the person(s) 
responsible, including their qualifications, for conducting the initial screening, 
administering the HLIS, the LAB-R (if necessary), and the formal initial assessment. 
Also describe the steps taken to annually evaluate ELLs using the New York State 
English as a Second Language Achievement Test (NYSESLAT)

We have three main Certified ESL teachers responsible for the identification, screening 
and servicing of ELLS in our school, Mrs Zapata, with dual certification in Bilingual 
Education/ESL K-12;  Dr. Atiri with certification in ESL K-12; and Ms. Chery with 
certification in ESL K-12/Special Education K-12.  They are responsible for conducting the 
initial screening, administering the HLIS, the LAB-R (if necessary) and the formal initial 
assessment. 
The steps that we follow for the initial identification of those students who may possibly 
be ELLs are:

 Parents/guardians are required to fill out a Home Language Identification Survey 
form when registering their child for school.  In a household where a language other 
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than English is spoken, parents are given an oral interview to clarify language 
dominance. This interview is conducted in English or in the home language, where 
possible. On the basis of the response, a formal initial assessment is conducted with 
the student and if necessary, the LAB-R is administered. 

 Students who do not pass the LAB-R are designated ELLs and by law must receive 
support services either in the form of ESL, or bilingual education. 

 Identified ELLs continue to receive language support services until they are 
proficient. (Students are entitled to language support until they test out of the program by 
passing the NYSESLAT). Proficiency is determined by student performance on the 
NYSESLAT, which is administered to ELLs every spring. 

2. What structures are in place at your school to ensure that parents understand all 
three program choices (Transitional Bilingual, Dual Language, Freestanding ESL)? 
Please describe the process, outreach plan, and timelines.

The structures that are in place at our school to ensure that parents of first time entitled 
students understand all the program choices are:

 Every effort is made to inform and notify parents of newly enrolled students of their 
child’s entitlement to language support services. These parents are sent letters of 
invitation to attend a parent orientation. Included in the invitation packet is an 
Entitlement Letter which has a breakdown of the student’s LAB-R scores and a 
detailed description of the three language programs - Transitional Bilingual; Dual 
Language; and Free-standing ESL. As much as possible, we send these letters in the 
parents’ home language. The packet also states a deadline by which parents should 
RSVP to the orientation. 

 At the orientation, parents are shown a video about the three program choices (see 
above). They are also informed about which programs are in place at our school. We 
discuss options on what steps to take if their program of preference is not available 
at our school; including having the child transferred to a school within the district 
that offers their selection.   

 During the orientation, we have a question and answer session to clarify questions 
that parents may have. We assist parents in filling out the Program Selection form, in 
their home language, also providing an interpreter, if possible. 

 If parents do not attend the orientation, we contact them by phone to find out when 
they can come to the school to be informed of their program choices. We also offer 
to assist them with making a program selection. When we contact them, they are 
also informed that failure to make a selection before the due date may result in their 
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child being automatically placed in a Transitional Bilingual Program, if there are 
sufficient numbers of students to do so.  Otherwise, their child will be placed in a 
Freestanding English as a Second Language Program or Self-Contained Class 
depending on the grade.

 However, we accommodate the parents by organizing one-on-one orientation 
sessions with parents who missed the orientation. Language services are also 
provided at these sessions.

3. Describe how your school ensures that entitlement letters are distributed and 
Parent Survey and Program Selection forms are returned. (If a form is not returned, 
the default program for ELLs is Transitional Bilingual Education as per CR Part 
154 [see tool kit]).

Our school ensures that Entitlement Letters are distributed and Parent Survey and Program 
Selection forms are returned by:

 Sending parents the Entitlement Letters and the Program Selection forms by hand 
through their child. 

 A checklist of all parents in attendance is maintained to ensure follow-up with those 
who were not able to attend. 

 For parents who do not attend the orientation, we contact them by phone to find out 
when they can come to the school to be informed of their choices and to assist them 
in the process of making a selection. They are also informed that failure to make a 
selection before the due date may result in their child being automatically placed in a 
Transitional Bilingual Education Program, if there are sufficient numbers of students 
to do so.  Otherwise, their child will be placed in a Freestanding English as a Second 
Language Program. 

 If necessary, depending on numbers of new enrollees, we will schedule more Parent 
Orientation/information sessions in the fall and in the spring.

4. Describe the criteria used and the procedures followed to place identified ELL 
students in bilingual or ESL instructional programs; description must also include 
any consultation/communication activities with parents in their native language. 

The criteria used and the procedures followed to place identified ELL students in bilingual 
or ESL instructional programs are:

 A certified ESL teacher conducts an informal interview with parents. The ESL 
teacher helps them to complete the Home Language Survey form (HLSF) in the 
parents’ native language, if possible. 
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 Sending parents the Entitlement Letters and the Program Selection forms by hand 
through their child. 

 A checklist, of all parents in attendance, is maintained to ensure follow-up with 
those who were not able to attend. 

 For parents who do not attend the orientation, we contact them by phone to find out 
when they can come to the school to be informed of their choices and to assist them 
in the process of making a selection. They are also informed that failure to make a 
selection before the due date may result in their child being automatically placed in a 
Transitional Bilingual Education Program, if there are sufficient numbers of students 
to do so.  Otherwise, their child will be placed in a Freestanding English as a Second 
Language Program. **However, every effort is made to ensure that parents receive their 
first choice.

 In cases where their selection may not be available, we also inform them of their 
options to have their child transferred to a school within the district that offers their 
selection.   

5. After reviewing the Parent Survey and Program Selection forms for the past few 
years, what is the trend in program choices that parents have requested? Please 
provide numbers.

After reviewing the ELL Parent Survey and program Selection forms for last year, the 
trend has been the selection of a Freestanding ESL Program over any other program. The 
present Freestanding ESL Program at Sheridan Academy for Young Leaders is aligned 
with what parents have been requesting.

6. Are the Program models offered at your school aligned with parent requests? If 
no, why not? How will you build alignment between parent choice and program 
offering? Describe the steps underway.

Yes, our Program models are aligned with parent requests. As we grow as a school, we 
will continue to build an alignment between parent choice and program offering. 

Part III: ELL Demographics (See worksheet attached)
At Sheridan Academy for Young Leaders, our students are uniquely diverse in ethnicity 
which truly enhances our school culture. Our student population is composed of  a 49% 
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Hispanic, 46% African and 3% Asian population, many for whom English is a second 
language, we have a distinctively ELL-dominated school; Ells make up about 33% of our 
school demographic. Currently, we have 145 ELLs who are divided into groups that are 
serviced within the four program models: The ESL Pull Out/Push-In and Self-Contained 
classes as well as three TBE classes, of which two are also Special Education classes (in 
Kindergarten and 1st Grade). 

Programming and Scheduling Information 
1. How is instruction delivered?
1a. What are the organizational models (e.g., Departmentalized, Push-in (Co-
Teaching, Pull-Out, Collaborative and Self-Contained)?

We have several organizational models in place to service ELLs at the Sheridan Academy, 
the Pull-Out/Push-In and Self-Contained models. There are different programs available for 
the different grades. For our Kindergarten classes, we have a Transitional Bilingual Special 
Education program and an ESL Pull-Out/Push-in model. For 1st grade, we have a 
Transitional Bilingual Special Education program as well as an ESL Pull-Out/Push-in model. 
For 2nd grade, we have a Transitional Bilingual Education program as well as an ESL Pull-
Out model. For 3rd grade we have an ESL Self-Contained Program as well as a Pull-Out 
Model.

1b. What are the program models (e.g. Block [Class travels together as a group]; 
Ungraded [all students regardless of grade are in one class]; Heterogeneous [Mixed 
proficiency levels]; Homogenous [proficiency level is the same in one class])?
We offer three program models in servicing our ELLs: the Transitional Bilingual Education, 
Self-contained ESL and the Freestanding ESL programs. We utilize the heterogeneous 
model for TBE General Education and Bilingual Special Education classes as well as for the 
ESL Self-Contained classes. However, for the Free-Standing ESL (Pull-Out/Push-In) 
program our school utilizes the homogenous model, whereby students are serviced in 
groups according to their proficiency levels, i.e. Beginner, Intermediate and Advanced.  

2. How does the organization of your staff ensure that the mandated number of 
instructional minutes is provided according to proficiency levels in each program 
model (TBE, Dual Language and ESL)?
In accordance with CR Part 154, the following mandated number of instructional minutes 
is being provided according to proficiency levels in each program model. At Sheridan, we 
currently have 146 ELLs. They are divided into groups which are serviced by the three 
program models, TBE, Self-Contained, and Free-Standing.

 The Transition Bilingual Education program services three classes on the whole; a 
TBE Special Education Self-Contained class in Kindergarten with 9 students and a 1st 
Grade TBE Special Education class of 12 students. The two classes are run in a small 
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group setting with a certified Bilingual Special Education teacher as well as two 
certified Educational Assistants. The 2nd grade TBE class services 21 students and 
is run by a certified Bilingual teacher.

 Our ESL Self-Contained Program is used in the 3rd Grade, where we have a class of 
17 students being run by a licensed ESL teacher. 

 In the Free-Standing ESL Program, we have 90 ELLs being serviced by three 
certified ESL teachers, using the Pull-Out/Push-In model.

In the Free-Standing ESL Program (K-3rd Grade) instruction is delivered according to the 
mandated number of instructional minutes. Students receive: 

Beginners =2 units of ESL (360 minutes) per week
Intermediate =2 units of ESL (360 minutes) per week. 
Advanced =1 unit ESL (180 minutes) per week. 

+ 1Unit ELA (180 minutes) per week.

Our TBE program also delivers instruction according to the mandated number of 
instructional minutes as delineated in the CR Part 154. In addition to the prescribed 
instructional minutes for ESL, students also receive

Beginners = 90 minutes of NLA (Spanish) per day
Intermediate = 90 minutes of NLA (Spanish) per day
Advanced =45 minutes of NLA (Spanish) per day

2a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each 
program model as per CR 154?

In accordance with CR Part 154, the following mandated number of instructional minutes 
is being provided according to proficiency levels in each program model.

ESL (Self-Contained class)
In this class, all instruction is delivered using ESL methodology and strategies throughout 
the day, including scaffolding, the use of graphic organizers, Total Physical Response 
methodology as well as the explicit teaching of content vocabulary to assist the students in 
making content comprehensible. The school day consists of explicit English Language 
instruction through a Literacy Block which includes a Readers’ and Writers’ Workshop, as 
well as content area instruction i.e. Math, Science and Social Studies also done in English. 
In this program, the ELLs get English Language support, throughout whole day. 

Free-Standing ESL (pull-out/push-in) Model
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At Sheridan Academy we work on a 50 minute block of instruction. ELLs performing on 
the Beginner and Intermediate levels of proficiency are serviced for a period of 100 minutes 
per day/4 days a week with a total of 400 minutes per week, while students performing at 
the Advanced level of proficiency are serviced for 50 minutes per day/4 days a week with a 
total of 200 minutes per week. We are surpassing the mandated daily minutes of ESL 
instruction to our ELL population.

Using ESL methodology and strategies, we address the four modalities of language 
acquisition; Listening, Speaking, Reading and Writing. Scaffolding is also provided to 
ensure that content is comprehensible and learning takes place. In recognition of varying 
skills, language proficiency and learning styles, we differentiate instruction for our ELLs. 
Different instructional strategies are modified for our ELLs including: Direct Instruction; 
Inquiry-Based Learning; Cooperative Learning; and Information Processing.  

The Transitional Bilingual Education Program
In this program 60% of instruction is done in Spanish, including all content areas, Math, 
Science and Social Studies to make content comprehensible and enrich language 
development. 

The Bi-lingual teacher also teaches ESL for 72 minutes per day, Beginner and Intermediate 
levels, and 45 minutes per day/4 days a week of ESL including ELA on a daily basis for 
students performing at the Advanced level of proficiency.  Using all the prescribed 
methodology, the teacher differentiates instruction for the students according to their 
performance on the NYSESLAT and their individual needs. As English proficiency 
increases, so does the amount of time students are taught in English. They will gradually 
transition from a 60/40 Spanish/English program to 100% English instruction, in the 
General Education class.

The TBE program provides the mandated NLA (Spanish) instruction for ELLs. Students 
performing on the Beginner and Intermediate levels of proficiency on the NYSESLAT 
receive 90 minutes per day of NLA, while those with Advanced proficiency receive 45 
minutes of NLA per day. 

3.  Describe how the content areas are delivered in each program model. Please 
specify language, and the instructional approaches and methods used to make 
content comprehensible to enrich language development.

We have four program models for our ELLs at Sheridan:

Transitional Bilingual (Spanish)
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 In this program, content area is delivered in Spanish, including Math, Science and 
Social Studies to make content comprehensible and enrich language development.  
The Bi-lingual teacher also uses the prescribed ESL methodology, including 
scaffolding, the use of graphic organizers, Total Physical Response methodology as 
well as the explicit teaching of content vocabulary to assist the students in making 
content comprehensible. Spanish and English are used for instruction on a 60/40 
ratio. 

 As English language proficiency increases, so does the amount of time students are 
taught in English.  English proficiency is accelerated through ESL, ELA, and NLA 
development.  Depending on the performance of the students on the NYSESLAT, 
they will gradually transition from a 60/40 Spanish/English program to 100% 
English instruction, in the General Education class.

ESL (Self-contained Model) 
 In this program all instruction is done in English with 0% native language support. 

The ESL teacher is the classroom teacher and all instruction is done within the 
walls of that classroom. The students receive all instruction, including content area, 
in English.  The ESL teacher uses the prescribed ESL methodology, including 
scaffolding, the use of graphic organizers, Total Physical Response methodology as 
well as the explicit teaching of content vocabulary to assist the students in making 
content comprehensible. 

Bilingual Special Ed. (Spanish)
In this program, standards-based subject matter instruction is provided in the student’s 
native language with intensive support in ESL.  All instruction is prescribed according the 
students’ IEP.
 

Freestanding ESL (Pull-Out/Push-In) 
 At specified periods during the day, on a regular basis, the ESL teacher Pulls-

out/Pushes-in ELLs (according to proficiency levels) from their general education 
classrooms and services them for the mandated number of instructional minutes per 
week. 

 In this program all instruction, is done in English. The ESL teacher also supports 
the general education classroom teacher by providing additional support for ELLs 
in content areas and academic language. 

 The ESL teacher utilizes the prescribed ESL methodology, including scaffolding, 
the use of graphic organizers, Total Physical Response methodology as well as the 
explicit teaching of content vocabulary to assist the students in making content 
comprehensible. 

 The ESL teacher also works with the ELLs to prepare them for the NYSESLAT 
exam. Once they pass the NYSESLAT, they will be transitioned into regular classes 
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although they are still provided with necessary support for two years after testing 
out of the program.

4. How do you differentiate instruction for ELL subgroups?

 As prescribed by the CR Part 154, we differentiate instruction for our ELLs. 
Students are grouped into three proficiency levels; Beginner, Intermediate and 
Advanced. Implementing a four-pronged approach, we address the four modalities of 
language acquisition; Listening, Speaking, Reading and Writing. Scaffolding is also 
provided to ensure that content is comprehensible and learning takes place. 

 In recognition of varying skills, language proficiency and learning styles, we modify 
and implement different instructional strategies for our ELLs including:  Direct 
Instruction; Inquiry-Based Learning; Cooperative Learning; and Information Processing.  
We also differentiate instruction using small groups and through independent 
activities.

4a. Describe your instructional plan for SIFE.

We do not have any SIFE students this year.

4b. Describe your plan for ELLs in U.S. schools less than three years (Newcomers). 
Additionally, because NCLB now requires ELA testing for ELLs after one year, 
specify your instructional plan for these ELLS.

We plan to include our Newcomers in an intensive After School Program. This program 
services the ELLs in small groups (11max. per/class) for 1.5 hours/two days a week and 
runs for 10 weeks. We also plan to include them in a Title III Saturday Academy which 
starts in January 2011. The focus will be on quality instruction using ESL methodology 
and strategies to improve Reading and Writing. We will cover all content areas ensuring 
an alignment with the Common Core Standards. 

As regard our instructional plan, we implement a four-pronged approach in addressing the 
four modalities of language acquisition; Listening, Speaking, Reading and Writing. 

 ESL methodology is used to make content comprehensible, including phonics 
instruction, sight vocabulary, as well as teaching content-specific vocabulary. We 
also use the Total Physical Response approach as well as modeling during instruction, 
to enhance comprehension.   Visuals are also displayed on the classroom walls to 
foster language acquisition. 
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 To further reading goals, Guided Reading (leveled readers are used) is integrated 
into our program. Audio-visual technology is also utilized, in building/enhancing 
grade level appropriate skills that students may be lacking.

 A variety of authentic assessment procedures are periodically utilized (including 
portfolios, rubrics, performance-based assessment) to assess ELLs and to evaluate 
learning styles, strengths and strategies. In addition, we also use the Fountas and 
Pinnell program, to determine baseline Reading levels as well as monitor ongoing 
progress. Furthermore, to determine their base-line Writing skills, a baseline 
Writing assessment is also conducted. The various assessments are geared toward 
improving instructional methodology and student performance, both in their 
regular classrooms and on the NYSESLAT exam. 

 On the whole, a balanced literacy approach is used in teaching our ELLs. This ensures 
that they don’t miss out on any skills that their fellow native English Language 
speakers may be acquiring/may have acquired. At Sheridan, our ESL program is 
implemented with the goal of not only having students pass the NYSESLAT exam, 
but also equipping ELLs with the language and scholastic skills that they need to 
succeed academically.

4c. Describe your plan for ELLs receiving service 4 to 6 years.  

Our school provides additional support to our long-term ELLs. Supplementary support is 
provided in small groups using differentiated instruction for students who have been 
receiving ESL services for 4 years or more. We have 20 students in this category. 

We are starting an intensive After-School program, tailored to their needs, with the goal of 
getting them to English-proficiency on the NYSESLAT test. This program services the 
ELLs in small groups (11max. per/class) for 1.5 hours/two days a week and runs for 10 
weeks.  The focus is on Reading Comprehension and Writing, using the English Now, as 
ESL/Literacy program. 

We will also be starting a Title III Saturday Academy in January 2011 for all ELLs. The 
program will run for 3 hours, every Saturday, for a period of 10 weeks. The focus will be 
on quality instruction using ESL methodology and strategies to improve Reading and 
Writing. We will cover all content areas ensuring an alignment with the Common Core 
Standards. 

 
4d. Describe your plan for Long-Term ELLs (completed 6 years).
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Due to the fact that we are just beginning our second year as a school and only serving 
grades K-3, we do not have any Long-Term ELLs who have completed 6 years.  As our 
school grows however, we plan to have a program in place for that category of ELLs.

4e. Describe your plans for ELLs identified as having special needs.

ELLs identified as having special needs are given modified instruction and assessed based on 
their IEP goals.

5. Describe your targeted intervention programs for ELLs in ELA, Math, and other 
content areas (specify ELL subgroups targeted). Please list the range of intervention 
services offered in your school for the above areas as well as the language(s) in 
which they are offered. 

Students are selected for targeted intervention based on their academic performance in the 
previous year. ELLs who are performing below grade level are also targeted. We have in-
classroom intervention by the classroom teacher through differentiated instruction, in small-
group settings, individualized instruction, conferencing and Guided Reading groups.  

In addition, our intensive After School Program targets long-term ELLs based on their 
performance on the NYSESLAT. This program services the ELLs in small groups 
(11max. per/class) for 1.5 hours/two days a week and runs for 10weeks.  Our focus is to 
get them to English-proficiency on the NYSESLAT test this year. We concentrate on 
building/enhancing Reading Comprehension and Writing skills, using the English Now, as 
ESL/Literacy program. 

We will also be starting a Title III Saturday Academy in January 2011 for all ELLs. The 
program will run for 3 hours, every Saturday, for a period of 10 weeks. The focus will be 
on Reading and Writing. All intervention services are provided in English. Our 
overarching goal is to accelerate English proficiency within a three-year period, while also 
improving overall academic performance.

6. Describe your plan for continuing transitional support (2Years) for ELLs 
reaching proficiency on the NYSESLAT.

We plan to offer them enrichment services through Imagine Learning English a 
technology-based interactive program which targets the individual needs of our ELLs. 
This highly interactive program assesses the student’s strengths and areas of weakness 
and designs a unique program for each child. 
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7. What new programs or improvements will be considered for the upcoming school 
year?

We have purchased three different programs to enhance literacy skills in all our students: 
Words Their Way (for all Third Grade students); Time for Kids; and Exploring Writing for 
the whole school.

For our ELLs in particular, we are currently considering implementing the Imagine 
Learning English, a technology-based interactive program which targets their individual 
needs and also monitors individual progress. 

To increase the effectiveness of our Transitional Bilingual program, our school is 
purchasing new kits to enhance language and comprehension skills in content areas; we 
are looking into enhancing our leveled classroom libraries (Spanish), content libraries 
(Spanish), leveled Science sets (Spanish), as well as a purchasing a Dual-language Math 
collection. These programs are all aligned with the Core Curriculum Standards.  

8. What new programs/services for ELLs will be discontinued and why?

We do not plan to discontinue any of our programs/services for ELLs. 

9. How are ELLS afforded equal access to all school programs? Describe after 
school supplemental services offered to ELLs in your building. 

We offer our ELLs equal access to all school programs, including an intensive After School 
Program which services the ELLs in small groups (11max. per/class) for 1.5 hours/two 
days a week and runs for 10weeks.  We also plan to include them in a Title III Saturday 
Academy which starts in January 2011.  The program will run for 3 hours, every Saturday, 
for a period of 10 weeks. The focus will be on quality instruction using ESL methodology 
and strategies to improve Reading and Writing. We will cover all content areas ensuring 
an alignment with the Common Core Standards. 

10.  What instructional materials including technology, are used to support ELLs 
(include content area as well as language materials; list ELL subgroups if 
necessary)?
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 The main instructional material that is used to support ELLs is Rigby’s, On Our 
Way to English, a resource that covers the four spectrums of language acquisition, 
Reading, Listening, Speaking and Writing. ESL methodology is used to make 
content comprehensible, including phonics instruction, sight vocabulary, as well as 
teaching content-specific vocabulary. We also use the Total Physical Response 
approach as well as modeling during instruction, to enhance comprehension.  
Visuals are also displayed on the classroom walls to foster language acquisition. 

 To further reading goals, Guided Reading (leveled readers are used) is integrated 
into our program. The school is also currently considering implementing the 
Imagine Learning English program for our ELLs as a technological supplement to 
remediate, enrich and enhance grade-level appropriate skills.  

 For our Title III Saturday Academy we use the Readers for Writers, a Language 
Proficiency Intervention Kit. It is a non-fiction and Science-based classroom 
resource designed to teach students how to work with informational texts; students 
learn about features of informational texts and are taught how to write and respond 
to such texts. 

11.  How is native language support delivered in each program model? (TBE, Dual 
Language, and ESL)

 Native language support (Spanish) is integrated into the TBE program. Library 
books, content area books and leveled books are all in Spanish. All content is also 
taught in the native language and additional support is provided in English on a 
60/40% ratio.

 We do not have a Dual-Language program at the Sheridan Academy. 
 In ESL, all instruction is delivered in English, using ESL strategies to ensure 

comprehension. 

12. Do required services correspond to ELLs ages and grade levels?

At Sheridan Academy, all language services correspond to ELLs ages and grade levels.

13. Include a description of activities in your school to assist newly enrolled ELL 
students before the beginning of the school year.

We do not have any activities in place to assist newly-enrolled ELL students before the 
beginning of the school year. 
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Professional Development and support for school staff.

1. Describe the professional development plan for all ELL personnel at the school. 
(Please include all teachers of ELLs.)

Professional development plans are scheduled for all staff members. Delivery will be 
through study groups, workshops and attendance at the Bronx BETAC.  There will also 
be turnkey sessions to impart what is learnt at these sessions to all teachers in the school. 
Our school is somewhat unique in that 33% of our students are ELLs, so all our teachers 
are essentially teachers of ELLs. 

2. What support do you provide to staff to assist ELLs as they transition from 
elementary to middle and/or middle to high school?

As we are a K-3 school, this question will not be applicable to us for years to come. 

3. Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL 
teachers) as per Jose P.

We will be providing professional development for all staff. The training will include 
strategies on how best to prepare ELLs for the NYSESLAT and all NYS exams. We will 
use the NYSESLAT Sampler and the NYS Rubrics as tools to drive instruction.

Parental Involvement
1. Describe parental involvement in your school, including parents of ELLs.

Parental involvement is a top priority at the Sheridan Academy. We believe that the 
success of our students, their family and our community is based on a partnership to move 
our children forward to success in life.  We therefore seek opportunities to involve parents 
in our school life. 

We have the School/Parent Compact program which is a contract between the school, 
the parents and the student. The goal of this program is to involve the parents and the 
students in our walk toward achieving high academic standards. The contract involves 
some responsibility from the parents, the school and the student. 
The parents have such responsibilities like, getting their children to bed early, making 
sure their homework is completed and handed in on time, reading to/with them for about 
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30 minutes a day, providing an environment conducive for studying and volunteering in 
their child’s classroom. 
The child has such duties like, follow directions from teachers and staff, do homework 
every day and ask for assistance when needed and give parents all notices and information 
received at school every. 
The school has such responsibilities like, provide parents a reasonable access to staff, 
communicate with parents through letters, have parents play an integral role in assisting 
child’s learning through such activities as Read Aloud Night, provide workshops that 
support parents’ knowledge of the curriculum and standards for all content areas. For our 
ELL parents in particular, we offer workshops on the NYSESLAT test on what they need 
to know, to help prepare their students. 

2. Does the school partner with other agencies or Community Based Organizations 
to provide workshops or services to ELL parents? 

Currently, we do not have that in place yet, but we are working on building partnerships 
with such agencies in the near future, so that we can provide workshop/services to ELL 
parents. We are looking into working with agencies like Bronxworks (CAB). They offer 
assistance on a broad range of community issues, e.g. immigration, legal issues, counseling 
for domestic violence and other community needs. 
However, having evaluated the results of parent surveys, we have found that many parents 
show an interest in both ESL and GED classes. We were able to provide ESL services to 
parents last year and we are also planning to do the same this year. 

3. How do you evaluate the needs of the parents?

We evaluate the needs of the parents through surveys. The questions are geared towards 
evaluating areas where the parents may need support: whether in the areas of personal 
growth, e.g. passing the GED; or with learning English; or understanding how to 
navigate the school system; or perhaps learning how they can assist their children with 
school work. 
Based on the parents’ responses, we design and develop programs geared towards 
addressing their common needs.

4. How do your parental involvement activities address the needs of the parents?
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Our parental involvement activities are planned around and reflect parent selections based 
on surveys.

 

PART IV: Assessment Analysis: 
***(SEE WORKSHEETS ATTACHED)

1. Fountas & Pinnell Reading Assessment
2. Writing Baseline
3. NYSESLAT Reading, Writing, Listening and Speaking 

1. Describe what assessment tool your school uses to assess the early literacy skills 
of your ELLS e.g., ECLAS-2, EL SOL, Fountas and Pinnell, DRA, TCRWP). What 
insights does the data provide about your ELLs? How can this information help 
inform your school’s instructional plan? Please provide any quantitative data 
available to support your response. (Worksheets attached). 

To assess the early literacy skills of all our students, K-3, our school uses the Fountas and 
Pinnell program. It is used to determine baseline reading levels as well as monitor ongoing 
progress. A baseline writing assessment is also used to determine their baseline writing 
skills. For our Bilingual students, we use the DRA (Spanish version). In addition, the 
NYSESLAT/LAB-R is also utilized to assess ELLs specifically and presents a broad view 
of student’s performance in the four spectrums of Reading, Writing, Listening and 
Speaking.

We have found that using a range of assessment programs helps us determine specifically, 
our students’ areas of need and strength. For this reasons, we don’t use the assessments in 
isolation, but compare/contrast and integrate the results of the different assessment 
programs to help give us a clearer picture of where the students are exactly, in terms of 
literacy skills. This helps to inform our instructional plan.
Having studied the results of the data from the afore-mentioned assessments, we have 
determined the following: in the areas of Listening and Speaking, our students are 
performing on the Intermediate and Advanced levels of proficiency; while in the areas of 
Reading and Writing they are mostly Beginners. 
The results of the data helps inform our instructional plan and prescribes the need for a 
strong balanced literacy program. 
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2. What is revealed by the data patterns across proficiency levels (on the LAB-R 
and NYSESLAT) and grades? 

The data from the NYSESLAT and the LAB-R reveal that in the areas of Listening and 
Speaking, our students are performing on the Intermediate and Advanced levels of 
proficiency; while in the areas of Reading and Writing they are mostly Beginners.

3. How will patterns across the NYSESLAT modalities – reading/ writing/ 
listening/speaking affect instructional decisions?

The data from the NYSESLAT and the LAB-R reveal that in the areas of Listening and 
Speaking, our students are performing on the Intermediate and Advanced levels of 
proficiency; while in the areas of Reading and Writing they are mostly Beginners. This 
helps inform our instructional plan and prescribes the need for a strong balanced literacy 
program.  We plan to support our ELLS using targeted Guided Reading and Writing 
resources to enhance their literacy skills.

4. For each program, answer the following:
a. Examine student results. What are the patterns across proficiencies and grades? 

How are ELLS faring in tests taken in English as compared to the native 
language? 

We currently don’t have an official testing grade yet, so we cannot really trace a trend in 
performance on English tests as compared to Spanish tests. Besides the initial LAB-R 
which is also administered in Spanish, (for Spanish-speaking students who do not pass the 
LAB-R), we currently do not have any official Native Language Assessments with which 
to compare.
However, in the course of our in-school assessments, using the DRA in Spanish and the 
Fountas and Pinnell in English, we have discovered the following: in the 1st Grade Bilingual 
Special Education Class, the ELLs seem to perform better on the English assessments, 
while in our Kindergarten and the 2nd Grade Bilingual Special Education classes, students 
seem to perform better on the Spanish assessments.  

4b. Describe how the leadership and teachers are using the results of the ELL 
Periodic Assessments.
At the present time we do not have results for the ELL Periodic Assessments, but we will 
be using the data to plan for instruction.

4c. What is the school learning about ELLs from the Periodic Assessment? How is 
the Native Language used? 
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At the present time we do not have results for the ELL Periodic Assessments, but we will 
be using the data to plan for instruction.

5. For dual language programs, answer the following:

At Sheridan Academy, we do not have a Dual Language program.

6. Describe how you evaluate the success of your programs for ELLs. 

We have been using the results of the NYSESLAT to measure progress in Reading, 
Writing, Listening and Speaking. We also use the Fountas and Pinnell assessment kit, as 
well as teacher- made formative and summative assessments to measure progress.  
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Section III. Title III Budget

School: PUBLIC SCHOOL 457                    BEDS Code:  320900010457

Allocation Amount:

Budget Category Budgeted 
Amount

Explanation of expenditures in this category 
as it relates to the program narrative for this 
title.

Professional salaries (schools 
must account for fringe benefits)

- Per session
- Per diem

216 hours
$10,815 with 
fringe

(Example: 200 hours of per session for ESL 
and General Ed teacher to support ELL 
Students: 200 hours x $49.89 (current 
teacher per session rate with fringe) = 
$9,978.00)

Purchased services
- High quality staff and 

curriculum development 
contracts.

(e.g., $50,000) 
***Please 

see 
Attached 

Budget 
Sheet***

( Aussie Consultant, Linda McIntyre , 
working with teachers and administrators 2 
days a week on development of Literacy 
Curriculum , Aida Ruiz, F-Status ESL 
Teacher is working with New Teachers, ESL 
Teachers, and Mentoring 1st and 2nd year 
Teachers, Aurea Porrata-Doria, F-Status 
Teacher working with Teachers on Goal 
setting, Data analysis, and Math )

Supplies and materials
- Must be supplemental.
- Additional curricula, 

instructional materials. Must 
be clearly listed.

(e.g.,) 
***Please 

see 
Attached 

Budget 
Sheet***

( Leveled Books, By George, On Way to 
English, English Now, and Spanish Level 
Classroom Libraries, Spanish Content  
Classroom Libraries, Spanish Level Science 
sets, Dual Language Math Collections  Big 
Books.  Write Time for Kids, Step up for 
Writing, Reading/ Writing through the 
Content Areas.   

Educational Software (Object 
Code 199)

( $ 16,500) (Imagine Learning)

Travel

Other

TOTAL
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Budget Worksheet

Activity 
Code VendorName Amount

Highly Qualified 
Support for  

Staff 

1
TEQUIPMENT, 
INCORPORATED  $                       1,806.31 

 $                
40,250.00 

12
CURRICULUM ASSOCIATES, 
INC  $                              0.64 

 $                
11,500.00 

12
CURRICULUM ASSOCIATES, 
INC  $                          218.00 

 $                  
1,047.10 

12
CURRICULUM ASSOCIATES, 
INC  $                          109.00 

 $                      
539.82 

12
CURRICULUM ASSOCIATES, 
INC  $                          130.16 

 $                  
2,334.00 

12
CURRICULUM ASSOCIATES, 
INC  $                       2,763.75 

 $                  
7,220.64 

12
CURRICULUM ASSOCIATES, 
INC  $                       3,411.70 

 $                  
7,885.00 

12
HOUGHTON MIFFLIN 
COMPANY  $                          991.38 

 $                      
799.00 

12
INGRAM LIBRARY SERVS 
INC.  $                          430.85 

 $                
71,575.56 

12
INGRAM LIBRARY SERVS 
INC.  $                          148.80 

TOTAL 
EXPENDITURE As 

of 11/1/10

12
TEACHER CREATED 
MATERIALS  $                       1,199.98 

12
WILSON LANGUAGE 
TRAINING  $                            87.12 

557
BUREAU OF EDUCATION & 
RESEARCH  $                          199.00 

580
BIG BOOKS BY GEORGE, 
LTD.  $                       6,050.00 

580
HOUGHTON MIFFLIN 
COMPANY  $                       1,652.30 

580
INGRAM LIBRARY SERVS 
INC.  $                          132.72 

580
INGRAM LIBRARY SERVS 
INC.  $                          117.84 

580 SOPRIS WEST INC  $                       5,096.70 

580
TEACHER CREATED 
MATERIALS  $                      17,685.69 

600 DELL MARKETING L.P.  $                       1,987.31 

612
TEQUIPMENT, 
INCORPORATED  $                       9,999.98 
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615
HMH SUPPLEMENTAL 
PUBLISHERS, INC.  $                       3,299.95 

623
INGRAM LIBRARY SERVS 
INC.  $                          464.80 

623 LITCONN, INC.  $                       2,009.00 

623
HMH SUPPLEMENTAL 
PUBLISHERS, INC.  $                          513.26 

623
WILSON LANGUAGE 
TRAINING  $                       1,491.60 

624
NEW WAY CIRCUS CENTER, 
INC.  $                       2,230.00 

5736
COLONIAL FH 
RESTORATION SOC.  $                          250.00 

5737 JP MORGAN CHASE  $                          738.91 

5737
LAKESHORE EQUIPMENT 
COMPANY  $                          170.70 

6729
CHILDCRAFT EDUCATION 
CORP.  $                          394.98 

6729
CHILDCRAFT EDUCATION 
CORP.  $                       2,597.15 

6729
CHILDCRAFT EDUCATION 
CORP.  $                       3,639.52 

6729
CHILDCRAFT EDUCATION 
CORP.  $                          909.88 

6729
CHILDCRAFT EDUCATION 
CORP.  $                      10,068.87 

6729
CHILDCRAFT EDUCATION 
CORP.  $                       1,139.96 

6729
CHILDCRAFT EDUCATION 
CORP.  $                      22,143.82 

6729 CSN STORES, LLC  $                       1,399.95 
6729 CSN STORES, LLC  $                          774.95 
6729 KAPLAN COMPANIES, INC.  $                       1,485.08 
6740 A.I. FRIEDMAN LP  $                            90.00 
6740 A.I. FRIEDMAN LP  $                            71.00 
6740 BARCLAY SCHOOL SUPPLIES  $                          146.10 
6740 BARCLAY SCHOOL SUPPLIES  $                            64.86 
6740 BARCLAY SCHOOL SUPPLIES  $                          158.76 
6740 BARCLAY SCHOOL SUPPLIES  $                       2,199.40 
6740 BARCLAY SCHOOL SUPPLIES  $                            48.70 

6740
EAST END TRADING 
GROUP, INC.  $                          114.58 

6740 KAPLAN COMPANIES, INC.  $                          742.54 

6740
LAKESHORE EQUIPMENT 
COMPANY  $                          210.15 

6740
LAKESHORE EQUIPMENT 
COMPANY  $                          237.25 

6740
LAKESHORE EQUIPMENT 
COMPANY  $                          110.70 
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6740
LAKESHORE EQUIPMENT 
COMPANY  $                          221.70 

6740
LAKESHORE EQUIPMENT 
COMPANY  $                              0.02 

6740
LAKESHORE EQUIPMENT 
COMPANY  $                              0.02 

Highly Qualified 
Support for  

Staff 

6740 SCHOOL SPECIALTY, INC.  $                          249.14 
 $                
40,250.00 

6740 SCHOOL SPECIALTY, INC.  $                            82.30 
 $                
11,500.00 

6740 S & S WORLDWIDE, INC.  $                          130.30 
 $                  
1,047.10 

6740 STEPS TO LITERACY  $                              5.00 
 $                      
539.82 

6740 STEPS TO LITERACY  $                            43.90 
 $                  
2,334.00 

6777
CREATIVE LEARNING 
PRESS, INC.  $                       1,000.00 

 $                  
7,220.64 

 $                           
115,868.03 

 $                  
7,885.00 

TOTAL EXPENDITURE for 
Extracurricular Resources 

As of 11/1/10
TOTAL EXPENDITURE As of 

11/1/10

 $                      
799.00 
 $                
71,575.56 

TOTAL 
EXPENDITURE As 

of 11/1/10

APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION
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Requirement under Chancellor’s Regulations – for all schools

Goal: To communicate whenever feasible with non-English speaking parents in their home language in 
order to support shared parent-school accountability, parent access to information about their children’s 
educational options, and parents’ capacity to improve their children’s achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral 
interpretation needs to ensure that all parents are provided with appropriate and timely information in a 
language they can understand.

We used the Home Language Survey Form to determine the various languages of our school population. 
We created an Interpretation Needs Survey to be sent home to the parents in their native language. This 
survey informs us of their interpretation needs, i.e. written, oral, or both. We also assess translation needs 
through the use of in-house translators on an ongoing basis. 

 We will implement the following methodologies: parent surveys in English and  Spanish
as well as partner with the NYC Public Library to support parents with online survey completion. 

 Door to door outreach by Parent Coordinator and  Social Worker for other language speaking 
parents

 All written communication home will be translated in at least two languages
 Use of the DOE’s translation services for languages other than Spanish 

2. Summarize the major findings of your school’s written translation and oral interpretation needs.  
Describe how the findings were reported to the school community.

After reviewing the Interpretation Needs Survey, we found that most of our parents needed both oral and 
written translations. Findings were reported to the school community at the Parent Orientation Meetings, 
Parent Workshops, School Leadership Team Meetings and PA Meetings. 

 Our West African and Hispanic parents need more consistent translation services.  This was reported to the 
school community via PA meetings, and School Leadership Team Meetings. We need to also report the 
information to staff during faculty conferences so that all staff members can become aware of the need to 
translate in Spanish and other languages.

 During one to one meetings, a translator is present most of the time.  Our SBST team is bilingual and information 
sent home is done in Spanish and English languages,

 An allocation was used for language translation services
 Report Cards will be translated in Spanish 

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified 
needs indicated in Part A.  Include procedures to ensure timely provision of translated documents to 
parents determined to be in need of language assistance services.  Indicate whether written translation 
services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

In order to communicate effectively with the parents of ELLs will continue to send home notices to parents 
in their native language, when available. Written translation is provided by our in-house school staff

All materials are translated to Spanish through a translation software program and through staff members and 
parent volunteers assist in the process of translation for written communication.  
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Continue to implement translation at all meetings i.e. (PA, Open House, Curriculum Night), school’s 
answering machine,
And all communications home to families

2. Describe the oral interpretation services the school will provide, and how they will meet identified 
needs indicated in Part A.  Indicate whether oral interpretation services will be provided by an outside 
contractor, or in-house by school staff or parent volunteers.

The Sheridan Academy for Young Leaders’ oral interpretation service needs are met by school staff and 
parent volunteers. In-house interpreters are available during Parent Association meetings and parent 
workshops, Parent Teacher Conferences, , IEP meetings, and during meetings for children who are at-risk of 
meeting promotional criteria.

3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental 
notification requirements for translation and interpretation services.  Note: The full text of Chancellor’s 
Regulations A-663 (Translations) is available via the following link: 
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-
06%20.pdf.

The Sheridan Academy for Young Leaders’ commitment to the assessment and identification of our 
student’s parents’ linguistic needs and
the strategies we have planned to meet these needs, the school further fulfills Section VII of Chancellors’ 
Regulations A-663 in the following
ways: by making our school a welcoming atmosphere for parents who speak languages other than English 
through the use of multilingual
signage and public address, by informing parents of their Parental Rights and responsibilities, including their 
right to translation and
interpretation services, by informing parents of upcoming citywide educational events, and by offering 
information to parents about students’
health, safety and conduct in their native language.

http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
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APPENDIX 4: NCLB REQUIREMENTS FOR TITLE I SCHOOLS

All Title I schools must complete this appendix.

Directions:
- All Title I schools must address requirements in Part A and Part B of this appendix.
- Title I Schoolwide Program (SWP) schools must complete Part C of this appendix.
- Title I Targeted Assistance (TAS) schools must complete Part D of this appendix.

Part A: TITLE I ALLOCATIONS AND SET-ASIDES
Title I Basic Title I ARRA Total

1. Enter the anticipated Title I, Part A allocation for 2010-11: $ 451,903 $ 123,690 $ 575,620

2. Enter the anticipated 1% set-aside for Parent Involvement:       $4,519       $1,237       $5,756

3. Enter the anticipated 5% set-aside to insure that all teachers in core subject areas are 
highly qualified:     $22,595 *

4. Enter the anticipated 10% set-aside for Professional Development: $ 51,750 *

5. Enter the percentage of High-Quality Teachers teaching in core academic subjects during the 2009-2010 school year: _____100%______

6. If the percentage of high quality teachers during 2008-2009 is less than 100% describe activities and strategies the school is implementing 
in order to insure that the school will have 100% high quality teachers by the end of the coming school year. 

* Federal waiver granted; additional set-asides for Title I ARRA are not required for these areas.
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Part B: TITLE I SCHOOL PARENTAL INVOLVEMENT POLICY & SCHOOL-PARENT COMPACT

Directions: Attach a copy of the school’s Parent Involvement Policy (PIP), which includes the School-
Parent Compact.

Explanation – School Parental Involvement Policy: In support of strengthening student academic achievement, 
each school that receives Title I, Part A funds must develop jointly with, agree on with, and distribute to, parents of 
participating children a written parental involvement policy that contains information required by section 1118(a)(2) of 
the Elementary and Secondary Education Act (ESEA). The policy establishes the school’s expectations for parental 
involvement and describes how the school will implement a number of specific parental involvement activities, 
including the required Title I Annual Parent meeting.  A sample template was created by the Office of School 
Improvement in collaboration with the New York State Education Department and Office for Family Engagement and 
Advocacy and is available in the nine major languages on the NYCDOE website. It is strongly recommended that 
schools, in consultation with parents, use the sample template as a framework for the information to be included in 
their parental involvement policy. Schools, in consultation with parents, are encouraged to include other relevant and 
agreed upon activities and actions as well that will support effective parental involvement and strengthen student 
academic achievement. The school parent involvement policy must be provided to all parents and disseminated in 
the major languages spoken by the majority of parents in the school.

Title I Parent Involvement Policy

1. P.S. 457, The Sheridan Academic For Young Leaders will take the following actions to involve parents in 
the joint development plan.

 By having two Title I school parent representatives participate in the monthly meetings.
 The two parent representatives will participate in the monthly meetings of the school’s Parent 

Association. 
 Share the Parent Involvement Plan with the school parents.

2. The Sheridan Academic For Young Leaders will take the following actions to involve parents in the process 
of school review and improvement under Section 116 –Academic Assessment and Local Educational Agency 
and School Improvement of ESEA:
 Have all parents including those of ELL children  and those with children with disabilities involved in 

the planning, review and improvement of our school wide program plan.
 Use the monthly meetings of the School Leadership Team, PA., Title I Parent Involvement Committee as 

well as parent survey to gather needs data, share and assess the data, and develop a plan to successfully 
meet the students, parents and overall school needs.

  Communicate with parents through letters, workshops in data analysis, curriculum learning and 
performance standards, curriculum nights, parent conferences, monthly writing publishing celebrations, 
and science fairs. 

 Have parents play an integral role in assisting their child’s learning through such activities Parent Read 
Aloud Night, as well as through workshops that support parents’ knowledge of the curriculum and 
standards for all content areas.

  Promote for parents opportunities for decision making and advisory input in committees and meetings 
which operate with the voting process.
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3. As a Title I school wide school, the Sheridan Academy for Young Leaders will coordinate and integrate 
parental involvement strategies in Title I, Part A with parental involvement strategies in all teaching/learning 
decisions. 

4. The Sheridan Academy For Young Leaders will take the following actions to conduct, with the involvement 
of parents, an annual evaluation of the content and effectiveness of this parental involvement policy in 
improving the quality of its Title I Part A program. The evaluation will include identifying barriers to greater 
participation by parents in parental involvement activities. The school will use the findings of the evaluation 
of its parental involvement policy and activities to design strategies for more effective parental involvement, 
and to revise, if necessary (and with the involvement of parents) its parental involvement policies. The 
evaluation will be based on data gathered from parent participation at PA meetings, curriculum conferences, 
academic ELA, Mathematics, and  Science celebrations individual parents conferences on student 
performance, and workshops. Additionally, we will use parent response to surveys and evidence of students’ 
academic performance. The Parent Coordinator, Guidance Counselor and PA members will conduct the 
evaluation with the active supervision of the Assistant Principal and Principal.

5. The Sheridan Academy For Young Leaders will build the parents’ capacity for strong parental 
involvement, in order to ensure effective involvement of parents and to support a partnership 
among the school involved parents and the community to improve student academic achievement 
through the following activities specifically described below:

 Common Core State Standards
Student academic achievement standards
 How to monitor their child’s progress, and how to work with teachers
This will be achieved by providing workshops on curriculum and performance standards, data 
analysis, programs’ guidelines and effective practice for at-home tutoring. 
 English as a second language class for parents 

The Sheridan Academy for Young Leaders will take the following actions to ensure that information related to the 
school and parent programs, meetings and other activities, is sent to parents of Title I participating children in an 
understandable and uniform format, including alternative formats upon request, and to the extent practicable, in a 
language the parents can understand:

 All letters, newsletters, forms, invitations, and handbooks are translated in the languages parents 
understand. The most prevalent language at the Sheridan Academy for Young Leaders is Spanish.

 This School Parental Involvement Policy and the School Parent Compact has been developed 
jointly with, and agreed on with, parents of children participating in Title I, Part A programs as 
evidenced by PA President. Ms. Gesenia Espinal. This policy was adopted by Sheridan Academy 
For Young Leaders  on October 15th , 2010 and will be in effect for the period of 2010-2011 school 
year. This school will distribute this policy to all parents of participating Title I Part A  children on 
or before October 30, 2010.

Principal – Ms. Lisette Febus
Date – October, 2010
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SCHOOL-PARENT COMPACT

The Sheridan Academy School For Young Leaders and the parents of the students participating in 
activities, services and programs funded by Title I, Part A of the Elementary and Secondary Education Act 
(ESEA) (participating children), agree that this Compact outlines how the parents and the entire school 
staff will share the responsibility to improve student academic achievements and the means by which the 
school and parents will build and develop a partnership that will help children achieve the Common Core 
State Standards.

This School-Parent Compact will take effect during school year 2010-2011

 PART 1 – SET GOALS FOR THE SCHOOL-PARENT COMPACT

School Responsibilities

The Sheridan Academy School For Young Leaders will:

Insure a high-quality curriculum and instruction in a supportive and effective learning environment 
that will enable the participating children to meet the State’s student academic achievement 
standards.  This will occur as follows: 

 Our highly qualified teachers will provide high-quality curriculum and 
instruction to our students in a supportive and effective learning environment. Students will be 
provided with rigorous and challenging curriculum and instruction aligned with the Common Core 
State Standards.  All teachers will be involved in collaborative inquiry work in order to help all 
students succeed. While working collaboratively, the teachers will also learn best practices and 
improve their teaching craft.   

 Teachers on each grade level/subject area will implement the curriculum 
maps that are aligned with the Common Core State Standards.

 Teachers will analyze date effective in order to drive their instruction.
 Academic Intervention Services (AIS) will be provided to those students 

that need additional assistance. 
 Students will be provided with the appropriate resources to assist them in 

their educational journey, such as; test books, classroom leveled libraries, access to laptop, 
computers, etc.

Conduct parent-teacher conferences twice a year during which this compact will be discussed as it 
relates to the individual child’s achievement.  Those conferences will be held:

 November 9, 2010 and March 15, 2011

Provide parents with frequent reports detailing on their children’s progress.  Specifically, the school 
will provide reports as follows:

 Official report cards will be distributed in November, March and June. 
Parents will be provided access to ARIS as a mean of monitoring their child’s performance and 
progress.
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Provide parents reasonable access to staff.  In essence, staff will be available for consultation with 
parents as follow:

 Parents can request to meet with a teacher either in writing or verbally.  
The teacher will notify the parent of a convenient time for the meeting.  Under no any 
circumstances can the parent interrupt instruction to meet the teacher.

 Teaching staff will also available to parents during Open School Day/Night.
 The Principal and Assistant Principal will have an open door policy. 

Provide parents the opportunity to participate in their child’s class, and to observe classroom 
activities, such as follow:

 After each unit of study in Writing, the parents will be invited to a 
Publishing Party (celebration in the classroom)

 Parents will be invited to participate in classroom activities such as math, 
science, music, and reading lessons.

 Parents will participate in ELA, Mathematics, and Science activities.
 Parents may see their child’s teacher to schedule one to one meetings, 

observations and set up volunteering schedules. Volunteering information is provided during PA 
Meetings and through calls from the Parent Coordinator.

 Parent volunteers will assist teachers with a hands-on approach to their 
children education. 

 The 4th Friday of each month parents will be invited to their children 
classroom to act as learning partners and parents are invited to read a book to a class.

In addition, we will also:
 Involve parents in the planning, reviews, and improvement of the school’s 

parental involvement policy, in an organized, ongoing, and timely manner.
 Involve parents in the joint development of any Schoolwide Program 

planning.
 Hold annual meetings to inform parents of the school’s participation in 

Tile I, Part A programs, and to explain the Title I, Part A requirements, and the right of parents to 
be involved in Title I, Part programs.  The school will convene the meeting at a convenient time to 
parents, and will offer a flexible number of additional parental involvement meetings, such as the 
morning or evening, so that as many as possible are able to attend. 

 Provide to parents information in a timely manner about Title I, Part A 
program that includes a description and explanation of the school’s curriculum, the forms of 
academic assessment used to measure students’ progress, and the proficiency levels students are 
expected to meet.

 At the request of parents, provide opportunities for regular meetings for 
parents to formulate suggestions or ideas, on the education of their children.  The school will 
respond to any such suggestions or ideas as soon as possible. 

 Provide each parent timely notice when their child has been assigned or 
has been taught for four (4) or more consecutive weeks by a teach who is not highly qualified within 
the meaning of the term in section 200.56 of the Title 1 Final Regulation (67 Fed. Reg, 71710,  
December 2, 2002)
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Parent Responsibilities

We, as parents, will support our children’s learning in the following areas:

Supporting my child’s learning by making education a priority in our home by:
 Making sure my child is on time and prepared everyday for school
 Monitoring attendance
 Talking with my child about his/her school’s activities everyday
 Scheduling daily homework time
 Providing an environment conductive for studying
 Making sure that homework is completed and handed in on time
 Monitoring the amount of television my children watch
 Volunteering in my child’s classroom
 Participation as appropriate in decisions relating to my children’s 

education.
 Participation in school activities on a regular basis
 Staying informed about my child’s education and communication with the 

school by promptly reading all notices from the school and responding as appropriate
 Reading together with my child every day
 Providing my child with a library card
 Helping my child accept consequences for negative behavior
 Being aware of and following the rules and regulations of the school and 

district
 Supporting the school’s discipline policy.
 Express high expectation and offer praise and encouragement for 

achievement
 Promoting positive use of my child’s extracurricular time
 Providing my child with a library card
 Communicating positive values and character traits, such as The 7 Habits, 

The Matrix, The   Schools Mission, etc.
 Respecting the cultural difference of others
 Expressing high expectations and offering praise and encouragement for 

achievement
 Review the Discipline Code with my child and reinforce it at home
 Updating all contact information
 Providing all necessary school supplies when possible

PART II OPTIONAL PROVISIONS

STUDENT RESPONSIBILITIES

We, as students of the Sheridan Academy for Young Leaders, will share the responsibility to improve our 
academic achievement and achieve the State’s high standards.  In addition, we will:

 Come prepared to school ready to do our best and be the best
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 Listen and follow directions from our teachers and staff
 Participate in class discussions and activities
 Be honest and respect the rights of others
 Follow the school’s code of conduct
 Follow the school’s dress code
 Ask for help when we don’t understand
 Do our homework every day and ask for assistance when needed
 Study for tests and complete our daily assignments
 Read every day outside of school’s time for 30 to 60 minutes
 Get adequate rest every night
 Use the library to get information and to find books that we enjoy reading
 Give our parents, or guardian, all notices and information we receive at 

school every day

Signatures

School Staff-Print Name Signature Date

Parent(s)-Print Name(s)
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Part C: TITLE I SCHOOLWIDE PROGRAM SCHOOLS

Section I: Schoolwide Program (SWP) Required Components

Directions: Describe how the school will implement the following components of a Schoolwide Program as required under NCLB.  Note: If a 
required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.

1. A comprehensive needs assessment of the entire school that is based on information on the performance of children in relation to the State 
academic content and student academic achievement standards. See page 12.

2. Schoolwide reform strategies that:
a) Provide opportunities for all children to meet the State's proficient and advanced levels of student academic achievement.
b) Use effective methods and instructional strategies that are based on scientifically-based research that:

o Increase the amount and quality of learning time, such as extended school year, before- and after-school and summer 
programs and opportunities.

o Help provide an enriched and accelerated curriculum.
o Meet the educational needs of historically underserved populations.
o Address the needs of all children in the school, but particularly the needs of low academic achieving children and those at 

risk of not meeting the State academic content standards and are members of the target population of any program that is 
included in the Schoolwide Program. These programs may include counseling, pupil services, mentoring services, college 
and career awareness/preparation, and the integration of vocational and technical education programs.

o Are consistent with and are designed to implement State and local improvement, if any.
See pages 23-47

3. Instruction by highly qualified staff.

See  Pages 23-47
4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where appropriate, pupil services 

personnel, parents, and other staff) to enable all children in the Schoolwide Program to meet the State’s student academic standards.
See Pages 23-47

5. Strategies to attract high-quality highly qualified teachers to high-need schools. 
a. Administration collaborated with New Teachers Finder
b. Attended school fairs and 
c. Provided orientation for new staff

6. Strategies to increase parental involvement through means such as family literacy services.
See pages 79-83
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7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading First, 
or a State-run preschool program, to local elementary school programs.  

a. Provided the opportunity for incoming kindergarten students and their parents to participate in a walk through of the current 
kindergarten classrooms.  

b. Provided parent orientation for new kindergarten parents
c. Instructional staff conducted presentations at local preschools to inform parents about the transition into kindergarten and to 

introduce the parents to the school community

8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide information on, and to 
improve, the achievement of individual students and the overall instructional program.

See pages 23-47

9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the academic achievement 
standards are provided with effective, timely additional assistance.  The additional assistance must include measures to ensure that 
students’ difficulties are identified on a timely basis and to provide sufficient information on which to base effective assistance.

See pages 23-47

10. Coordination and integration of Federal, State, and local services and programs, including programs supported under NCLB, i.e., violence 
prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education, and job 
training.

See pages 23-47

Section II: “Conceptual” Consolidation of Funds in a Title I Schoolwide Program (SWP)

Explanation/Background:
 
Title I Schoolwide Program schools are expected to use the flexibility available to them to integrate services and programs with the aim of 
upgrading the entire educational program and helping all students reach proficient and advanced levels of achievement.  In addition to 
coordinating and integrating services, Schoolwide Program schools may combine most Federal, State and local funds to provide those 
services.  By consolidating funds from Federal, State, and local sources, a Schoolwide Program school can address its needs using all of the 
resources available to it.  This gives a school more flexibility in how it uses available resources to meet the identified needs of its students.  
 
Consolidating funds in a Schoolwide Program means that a school treats the funds it is consolidating like they are a single “pool” of funds.  In 
other words, the funds from the contributing programs in the school lose their individual identity and the school has one flexible pool of funds. 
The school uses funds from this consolidated Schoolwide pool to support any activity of the Schoolwide Program without regard to which 
program contributed the specific funds used for a particular activity. To consolidate funding in a Schoolwide Program, the school does not 
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literally need to combine funds in a single account or pool with its own accounting code.  Rather, the word “pool” is used conceptually to 
convey that a Schoolwide Program school has the use of all consolidated funds available to it for the dedicated function of operating a 
Schoolwide Program without regard to the identity of those funds. 
 
Consolidating Federal funds in a Schoolwide Program has the following additional advantages:

 Consolidating Federal funds eases the requirements for accounting for funds from each specific program separately, because a Schoolwide 
school is not required to distinguish among funds received from different sources when accounting for their use.

 A school that consolidates Federal funds in its Schoolwide Program is not required to meet most of the statutory and regulatory 
requirements of the specific Federal programs included in the consolidation (e.g., semi-annual time and effort reporting for Title I). However, 
the school must ensure that it meets the intent and purposes of the Federal programs included in the consolidation so that the needs of the 
intended beneficiaries are met.

 
Most, if not all, Schoolwide Program (SWP) schools in NYC are already conceptually consolidating their Federal, State, and Local funds, even 
though the Galaxy system reports the allocations in separate accounting codes.
 
To be eligible for the flexibility consolidation of Federal funds enables, a Schoolwide Program school must identify in its Schoolwide plan (CEP) 
which programs are included in its consolidation and the amount each program contributes to the consolidated Schoolwide pool. Additionally, 
the school plan must document that it has met the intent and purposes of each program whose funds are consolidated. For example, IDEA, 
Part B allows SWP schools to consolidate a portion of the funds received under Part B of IDEA, so long as students with disabilities included in 
such Schoolwide Programs receive special education and related services in accordance with a properly developed Individualized Education 
Program (IEP), and are afforded all of the rights and services guaranteed to children with disabilities under IDEA. The intent and purpose of the 
IDEA is to ensure that all children with disabilities have available to them a free appropriate public education designed to meet their individual 
needs. A Schoolwide Program may demonstrate that it meets the intent and purpose of this program by ensuring that, except as to certain use 
of funds requirements, all the requirements of the IDEA are met, and that children with disabilities are included in school-wide activities. High-
quality professional development required for all staff and designed to result in improved learning outcomes for all children, including children 
with disabilities, is one example of a schoolwide activity that meets the intent and purposes of the IDEA.

Directions: In this section, please indicate which Federal, State, and/or local Tax Levy program funds are consolidated in your school’s 
Schoolwide Program, the amount each program contributes to the consolidated Schoolwide pool, and verification that the school has met the 
intent and purposes of each program whose funds are consolidated.
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Program Name Fund Source
(i.e., Federal, State, 
or Local)

Program Funds Are 
“Conceptually”1 Consolidated 
in the Schoolwide Program (P)

Amount Contributed 
to Schoolwide Pool 
(Refer to Galaxy for FY’11 
school allocation 
amounts)

Check (P) in the left column below to verify that 
the school has met the intent and purposes2 of 
each program whose funds are consolidated. 
Indicate page number references where a 
related program activity has been described in 
this plan.

Yes No N/A Check (P) Page #(s)
Title I, Part A (Basic) Federal See 

attached 
budget 
worksheet

$451,903 See attached 
budget worksheet

Title I, Part A (ARRA) Federal $123,690
Title II, Part A Federal $103,007
Title III, Part A Federal $   10,921
Title IV Federal

 Reminder: To consolidate funding in a Schoolwide Program, the school does not literally need to combine funds in a single account or pool with its own accounting code.  Rather, the word “pool” is used 
conceptually to convey that a Schoolwide Program school has the use of all consolidated funds available to it for the dedicated function of operating a Schoolwide Program without regard to the identity of those 
funds. Most Schoolwide Program (SWP) schools in NYC are conceptually consolidating all of their Federal, State, and Local funds, even though the Galaxy system reports the allocations in separate accounting 
codes.
 Note: The intent and purposes of the Federal programs indicated on the above chart are as follows:
 Title I, Part A – Schoolwide Programs: To upgrade the entire educational program in the school in order to improve the academic achievement of all students, particularly the lowest-achieving students.
 Title II, Part A: Supplementary funding to improve student academic achievement by reducing class size in grades K, 1, 2, and 3, with an emphasis on grades with average register greater than 20. If  space is 

not available to form additional classes, funds may support push-in teacher(s) to supplement the instructional program.
 Title III, Part A: To help ensure that children with limited English proficiency become proficient in English, develop high academic attainment in English, and meet the same challenging State academic content 

and achievement standards in the core academic subjects that all other children are expected to meet. Another purpose of this program
 is to increase the capacity of schools to establish, implement and sustain high-quality language instruction programs and English language development programs that assist schools in effectively teaching 

students with limited English proficiency. Title III, Part A is also designed to promote the participation of parents and communities of limited English proficient children in English language instruction programs.
 Title IV: To support programs that prevent violence in and around schools; prevent the illegal use of alcohol, tobacco and drugs; and involve parents and communities in efforts to foster a safe and drug-free 

learning environment that supports student achievement.
 IDEA: To ensure that all children with disabilities have available to them a free appropriate public education designed to meet their individual needs.



TEMPLATE - MAY 2010 101

IDEA Federal $49,582
Tax Levy Local $2,267,013

Part D: TITLE I TARGETED ASSISTANCE SCHOOLS

Directions: Describe how the school will implement the following components of a Title I Targeted Assistance Program as required under 
NCLB.  Note: If a required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can 
be found.

1. Use program resources to help participating children meet the State standards.

2. Ensure that planning for students served under this program is incorporated into existing school planning. 

3. Use effective methods and instructional strategies that are based on scientifically based research that strengthens the core academic 
program of the school and that: 

a. Give primary consideration to providing extended learning time, such as, extended school year, before/after school, and summer 
programs and opportunities; 

b. Help provide an accelerated, high –quality curriculum, including applied learning; and 
c. Minimize removing children from the regular classroom during regular school hours; 

4. Coordinate with and support the regular educational program; 

5. Provide instruction by highly qualified teachers; 
            

6. Provide professional development opportunities for teachers, principals and paraprofessionals, including, if appropriate, pupil services 
personnel, parents, and other staff; 

             

7. Provide strategies to increase parental involvement; and 

8. Coordinate and integrate Federal, State and local services and programs. 
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APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IDENTIFIED FOR IMPROVEMENT, CORRECTIVE ACTION, OR RESTRUCTURING

This appendix must be completed by all schools designated for school improvement under the State’s Differentiated Accountability system, 
including Improvement (year 1), Improvement (year 2), Corrective Action (CA) (year 1), Corrective Action (year 2), Restructuring (year 1), 

Restructuring (year 2), Restructuring (Advanced), and SURR schools. 

NCLB/SED Status: N/A SURR3 Phase/Group (If applicable):

Part A: For All Schools Identified for Improvement, Corrective Action, or Restructuring

1. For each area of school improvement identification (indicated on your pre-populated School Demographics and Accountability Snapshot, 
downloadable from your school’s NYCDOE webpage under “Statistics”), describe the school’s findings of the specific academic issues that 
caused the school to be identified. For schools in Corrective Action (year 1) that underwent an External School Curriculum Audit (ESCA) 
during the 2009-10 school year, please include the findings from that process in your response for this section.

2. Describe the focused intervention(s) the school will implement to support improved achievement in the grade and subject areas for which 
the school was identified.  Be sure to include strategies to address the needs of all disaggregated groups that failed to meet the AMO, 
Safe Harbor, and/or 95% participation rate requirement. Note: If this question was already addressed elsewhere in this plan, you may refer 
to the page numbers where the response can be found. For schools in the Corrective Action phase, please include the specific corrective 
action being implemented for the school, as required under NCLB. For schools in the Restructuring phase, please include a description of 
the restructuring option/strategies being implemented for the school.

Part B: For Title I Schools Identified for Improvement, Corrective Action, or Restructuring

1. As required by NCLB legislation, a school identified for school improvement must spend not less than 10 percent of its Title I funds for 
each fiscal year that the school is in school improvement status for professional development.  The professional development must be high 
quality and address the academic area(s) identified.  Describe how the 10 percent of the Title I funds for professional development 
(amounts specified in Part A of Appendix 4) will be used to remove the school from school improvement.

2. Describe the teacher-mentoring program that will be incorporated as part of the school’s strategy for providing high-quality professional 
development.

3. Describe how the school will notify parents about the school’s identification for school improvement in an understandable and uniform 
format and to the extent practicable, in a language that the parents can understand. 

 School Under Registration Review (SURR)
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APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)
 

All SURR schools must complete this appendix.

SURR Area(s) of Identification: N/A

SURR Group/Phase:      Year of Identification: Deadline Year:

Part A: SURR Review Team Recommendations – On the chart below, indicate the categorized recommendations for improvement 
resulting from the SED Registration Review Visit/Report and all external review and monitoring visits since the school was first identified as 
a SURR.  Indicate the specific actions the school has taken, or will take, to address each of the recommendations.

Type of Review or Monitoring Visit
(Include agency & dates of visits)

Review Team Categorized 
Recommendations (e.g., Administrative 

Leadership, Professional Development, Special 
Education, etc.)

Actions the school has taken, or 
plans to take, to address review 

team recommendations
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APPENDIX 7: TITLE I, PART A – SUPPORT FOR STUDENTS IN TEMPORARY HOUSING (STH)

All schools must complete this appendix.

Directions:
- All Title I schools must complete Part A of this appendix.
- All Non-Title I schools must complete Part B of this appendix.

Supporting Students in Temporary Housing (STH)
As included in your Office of School and Youth Development Consolidated Plan STH Section and in accordance with the federal 
McKinney-Vento Homeless Assistance Act and Chancellor's Regulation A-780, schools must identify, serve, and report on students living 
in temporary housing (STH). For more information on using Title I set-aside funds to support your STH population, please refer to the 
Frequently Asked Questions document on DOE's website:  http://schools.nyc.gov/NR/rdonlyres/9831364D-E542-4763-BC2F-
7D424EBD5C83/58877/TitleIPartASetAsideforStudentsinTemporaryHousing.pdf

Part A: FOR TITLE I SCHOOLS
 
1. Please identify the number of Students in Temporary Housing who are currently attending your school. (Please note that your current 

STH population may not be the same as officially reported in DOE systems and may change over the course of the year.)

The Sheridan Academy for Young Leaders has 8 students in Temporary Housing. 

2. Please describe the services you are planning to provide to the STH population.

The social worker will provide counseling to targeted students in one-to-one and small group settings during school hours.  These 
services will be implemented on a daily basis and as needed in crisis situations. The social worker’s  responsibilities include conducting 
assessments and evaluations in accordance with family and student rights. Using student, family, and school assessment results to 
identify needs that affect student learning. Using assessment and evaluation results to develop appropriate interventions for students 
and their families. Developing long-term and short term intervention plans consistent with curriculum; student’s needs, strengths, and 
social and emotional factors. These intervention plans are based Behavior Intervention Manual (BIM). Additionally, a variety of 
appropriate formal and informal tools and techniques including observations and interviews to evaluate the progress and performance 
of students and families will also be used.  To assess student’s improvement, the social worker will be using the Functional Behavior 
Assessment.

https://mail.nycboe.net/exchweb/bin/redir.asp?URL=http://schools.nyc.gov/NR/rdonlyres/9831364D-E542-4763-BC2F-7D424EBD5C83/58877/TitleIPartASetAsideforStudentsinTemporaryHousing.pdf
https://mail.nycboe.net/exchweb/bin/redir.asp?URL=http://schools.nyc.gov/NR/rdonlyres/9831364D-E542-4763-BC2F-7D424EBD5C83/58877/TitleIPartASetAsideforStudentsinTemporaryHousing.pdf
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Part B: FOR NON-TITLE I SCHOOLS
 
1. Please identify the number of Students in Temporary Housing who are currently attending your school (please note that your STH 

population may change over the course of the year).

2. Please describe the services you are planning to provide to the STH population with the Title I set-aside funds. 

3. Some Non-Title I schools receive a specific allocation based on the reported number of students living in temporary housing.  If your 
school received an allocation (please refer to the current Title I Funds Summary of School Allocation Memorandum), include the 
amount your school received in this question.  If your school did not receive an allocation and needs assistance in identifying resources 
to assist STH students, please contact an STH liaison in your Children First Network. 
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APPENDIX 8: CONTRACTS FOR EXCELLENCE (C4E) SCHOOL-BASED EXPENDITURES

This appendix will not be required for 2010-2011.

Please Note: Since the system-wide expectation is that schools will maintain effort for 2008-09/2009-10 programs funded with Contract for 
Excellence dollars in 2010-11, schools will not be required to complete a new version of CEP Appendix 8 this year. Please see the FY11 
SAM #6 "Contracts for Excellence Discretionary Allocations" for details about other documentation that schools may be required to 
complete in conjunction with the spending of their C4E dollars.

(THIS SECTION WAS INTENTIONALLY LEFT BLANK FOR 2010-11)
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SCHOOL DEMOGRAPHICS AND ACCOUNTABILITY SNAPSHOT
School Name: SHERIDAN ACADEMY FOR YOUNG LEADERS
District: 9 DBN: 09X45

7
School 
BEDS 
Code:

320900010457

DEMOGRAPHICS
Grades Served: Pre-K 3 v 7 11

K v 4 8 12
1 v 5 9 Ungrade

d
v

2 v 6 10

Enrollment Attendance - % of days students attended:
(As of October 31) 2008-

09
2009-

10
2010-

11
2007-

08
2008-

09
2009-

10Pre-K 0 0 (As of June 30) NR
Kindergarten 96 103
Grade 1 133 95 Student Stability - % of Enrollment:
Grade 2 111 127 2007-

08
2008-

09
2009-

10Grade 3 0 108
(As of June 30)

86.6
Grade 4 0 0
Grade 5 0 0 Poverty Rate  - % of Enrollment:
Grade 6 0 0 2008-

09
2009-

10
2010-

11Grade 7 0 0 (As of October 31) 84.6 89.4
Grade 8 0 0
Grade 9 0 0 Students in Temporary Housing - Total Number:
Grade 10 0 0 2007-

08
2008-

09
2009-

10Grade 11 0 0 (As of June 30) 29
Grade 12 0 0
Ungraded 1 3 Recent Immigrants - Total Number:
Total 341 436 2007-

08
2008-

09
2009-

10(As of October 31) 2

Special Education 
Enrollment:

Suspensions (OSYD Reporting) - Total Number: 
(As of October 31) 2008-

09
2009-

10
2010-

11
(As of June 30) 2007-

08
2008-

09
2009-

10# in Self-Contained 
Classes 11 21 Principal Suspensions 2
# in Collaborative Team 
Teaching (CTT) 
Classes

14 18 Superintendent Suspensions 0
Number all others 18 19

Special High School Programs - Total Number:These students are included in the enrollment 
information above. (As of October 31) 2007-

08
2008-

09
2009-

10
CTE Program Participants 0

English Language Learners (ELL) Enrollment: 
(BESIS Survey)

Early College HS Program 
Participants 0

(As of October 31) 2008-
09

2009-
10

2010-
11# in Transitional 

Bilingual Classes 30 TBD Number of Staff - Includes all full-time staff:
# in Dual Lang. 
Programs

0 TBD (As of October 31) 2007-
08

2008-
09

2009-
10# receiving ESL 

services only 94 TBD Number of Teachers 25
# ELLs with IEPs

18 TBD

Number of Administrators 
and Other Professionals

4
These students are included in the General and Special 
Education enrollment information above. Number of Educational 

Paraprofessionals
1
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Overage Students (# entering students overage for 
grade)

Teacher Qualifications:
2007-

08
2008-

09
2009-

10
(As of October 31) 2007-

08
2008-

09
2009-

10(As of October 31)
0

% fully licensed & 
permanently assigned to this 
school

100.0
% more than 2 years 
teaching in this school 0.0

Ethnicity and Gender - % of Enrollment:
% more than 5 years 
teaching anywhere 56.0

(As of October 31)
2008-

09
2009-

10
2010-

11
% Masters Degree or higher 80.0

American Indian or 
Alaska Native 0.3 0.2

% core classes taught by 
“highly qualified” teachers 
(NCLB/SED definition)

100.0
Black or African 
American 46.6 41.3

Hispanic or Latino 49.0 54.8
Asian or Native 
Hawaiian/Other Pacific 
Isl.

3.2 3.0

White 0.6 0.7

Male 50.4 48.4

Female 49.6 51.6

2009-10 TITLE I STATUS
v Title I 

School
wide 
Progra
m 
(SWP)

Title I 
Targete
d 
Assista
nce

Non-
Title IYears the School 

Received Title I Part A 
Funding:

  2007-
08

2008-09 2009-
10

2010-
11v v

NCLB/SED SCHOOL-LEVEL ACCOUNTABILITY SUMMARY
SURR School 
(Yes/No) 

If yes, 
area(s) 
of 
SURR 
identific
ation:

 
Overall NCLB/Diferentiated Accountability Status (2009-10) Based on 2008-09 Performance:

Phase Category
In 
Good 
Standin
g (IGS)

Basic Focused Comprehensive
Improvement Year 1
Improvement Year 2
Corrective Action (CA) – 
Year 1Corrective Action (CA) – 
Year 2Restructuring Year 1
Restructuring Year 2
Restructuring Advanced

Individual Subject/Area AYP Outcomes:
Elementary/Middle Level Secondary Level
ELA: ELA:
Math: Math:
Science: Graduation Rate:

This school's Adequate Yearly Progress (AYP) determinations for each accountability measure:
Elementary/Middle Level Secondary Level

Student Groups ELA Math Science ELA Math
Grad 

Rate**
Progre

ss 
TargetAll Students

Ethnicity
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American Indian or Alaska Native
Black or African American
Hispanic or Latino
Asian or Native Hawaiian/Other Pacific 
IslanderWhite
Multiracial
 
Students with Disabilities
Limited English Proficient
Economically Disadvantaged
Student groups 
making AYP in each 
subject

CHILDREN FIRST ACCOUNTABILITY SUMMARY
Progress Report Results – 2009-10 Quality Review Results – 2009-10
Overall Letter Grade: NR Overall Evaluation: NR
Overall Score: Quality Statement Scores:
Category Scores: Quality Statement 1: Gather Data
School Environment: Quality Statement 2: Plan and Set Goals
(Comprises 15% of the 
Overall Score)

Quality Statement 3: Align Instructional Strategy to Goals
School Performance: Quality Statement 4: Align Capacity Building to Goals
(Comprises 25% of the 
Overall Score)

Quality Statement 5: Monitor and Revise
Student Progress:
(Comprises 60% of the 
Overall Score)Additional Credit:

KEY: AYP STATUS KEY: QUALITY REVIEW SCORE
v = Made AYP U = Underdeveloped
vSH = Made AYP Using Safe Harbor Target UPF = Underdeveloped with Proficient Features
X = Did Not Make AYP P = Proficient
– = Insufficient Number of Students to Determine AYP 
Status

WD = Well Developed
NR = Not Reviewed

* = For Progress Report Attendance Rate(s) - If more than one attendance rate given, it is displayed as K-8/9-12. 
Note: Progress Report grades are not yet available for District 75 schools; NCLB/SED accountability reports are not 
available for District 75 schools.

**http://www.emsc.nysed.gov/nyc/APA/Memos/Graduation_rate_memo.pdf
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THE LANGUAGE ALLOCATION POLICY FOR THE 
SHERIDAN ACADEMY

OCTOBER, 2010

PART I: School ELL Profile (See Worksheet attached)

At the Sheridan Academy for Young Leaders, our students are uniquely diverse in 
ethnicity which truly enhances our school culture. With our student body being 
composed of  a 49% Hispanic, 46% African and 3% Asian population, many for 
whom English is a second language, we have a distinctively ELL-dominated 
school; ELLs make up about 33% of our school demographic. 

In other to meet the linguistic needs of our ELLs and to comply with the CR Part 
154 mandates, Sheridan Academy has on staff, 4 Certified ESL teachers and 3 
certified bilingual education teachers; two of whom have dual certification in 
Bilingual /Special Education.

To service the unique and diverse needs of our ELL population, our ESL 
department utilizes different organizational models; the Pull-Out/Push-In and Self-
Contained models.  There are different programs available for the different grades: 
for our Kindergarten classes, we offer a Bilingual Special Education program and 
an ESL Pull Out/push in model; the 1st grade has a Bilingual Special Education 
Program as well as an ESL Pull-Out/push in model; for the 2nd grade, we have a 
Transitional Bilingual Education (TBE) program, as well a Pull Out model.  For 3rd 
grade, we have an ESL Self-Contained model as well as a Pull-Out model.

In accordance with CR Part 154, we ensure that the mandated number of 
instructional minutes is being provided according to proficiency levels in each 
program model. Currently, we have 145 ELLs who are divided into groups that 
are serviced within the three afore-mentioned programs:

 For Kindergarten, our ELLs are serviced in two categories, a Bilingual 
Special Education class of 9 students, serviced by a licensed Bilingual Special 
Education teacher, while the other 30 ELLs are serviced within the ESL 
Pull-Out/Push-In model by a licensed ESL teacher. 

 The 1st grade is also serviced in two categories: a Bilingual Special Education 
class of 10 students, run by a licensed Bilingual Special Education teacher; 
and the ESL Pull-Out/Push-In model run by 3 licensed ESL teachers, 
catering to the needs of the other 19 ELLs in this grade. 
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 In 2nd Grade, we also have both the TBE and Pull-out/Push-In models: The 
regular TBE Program is run by a licensed Bilingual teacher and services  21 
ELLs while the other 25 ELLS are serviced using the ESL Pull-Out model. 

 For the 3rd grade, we have an ESL Self-Contained class which services 17 
students and is run by a certified ESL teacher while the other 14 ELLs in 
this grade are serviced by a Licensed ESL teacher.

Maintaining high expectations for all our ELLs, we strive to provide them with 
the best quality instruction, strategically designed to fit their needs. On the whole, 
at Sheridan Academy, our overriding goal is to provide a nurturing environment 
that promotes learning and opens the door to parents of ELLs. 

Part II: ELL Identification Process 

Describe how you identify English Language Learners (ELLs) in your school. 
Answer the following.

1. Describe the steps followed for the initial identification of those 
students who may possibly be ELLs. These steps must include administering 
the Home Language Identification Survey (HLIS) which includes the 
informal oral interview in English and in the native language, and the formal 
initial assessment. Identify the person(s) responsible, including their 
qualifications, for conducting the initial screening, administering the HLIS, 
the LAB-R (if necessary), and the formal initial assessment. Also describe the 
steps taken to annually evaluate ELLs using the New York State English as a 
Second Language Achievement Test (NYSESLAT)

We have three main Certified ESL teachers responsible for the identification, 
screening and servicing of ELLS in our school, Mrs Zapata, with dual certification in 
Bilingual Education/ESL K-12;  Dr. Atiri with certification in ESL K-12; and Ms. 
Chery with certification in ESL K-12/Special Education K-12.  They are responsible 
for conducting the initial screening, administering the HLIS, the LAB-R (if 
necessary) and the formal initial assessment. 

The steps that we follow for the initial identification of those students who may 
possibly be ELLs are:

 Parents/guardians are required to fill out a Home Language Identification 
Survey form when registering their child for school.  In a household where a 
language other than English is spoken, parents are given an oral interview 
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to clarify language dominance. This interview is conducted in English or in 
the home language, where possible. On the basis of the response, a formal 
initial assessment is conducted with the student and if necessary, the LAB-R 
is administered. 

 Students who do not pass the LAB-R are designated ELLs and by law must 
receive support services either in the form of ESL, or bilingual education. 

 Identified ELLs continue to receive language support services until they are 
proficient. (Students are entitled to language support until they test out of the 
program by passing the NYSESLAT). Proficiency is determined by student 
performance on the NYSESLAT, which is administered to ELLs every 
spring. 

2. What structures are in place at your school to ensure that parents 
understand all three program choices (Transitional Bilingual, Dual 
Language, Freestanding ESL)? Please describe the process, outreach plan, 
and timelines.

The structures that are in place at our school to ensure that parents of first time 
entitled students understand all the program choices are:

 Every effort is made to inform and notify parents of newly enrolled students 
of their child’s entitlement to language support services. These parents are 
sent letters of invitation to attend a parent orientation. Included in the 
invitation packet is an Entitlement Letter which has a breakdown of the 
student’s LAB-R scores and a detailed description of the three language 
programs - Transitional Bilingual; Dual Language; and Free-standing ESL. 
As much as possible, we send these letters in the parents’ home language. 
The packet also states a deadline by which parents should RSVP to the 
orientation. 

 At the orientation, parents are shown a video about the three program 
choices (see above). They are also informed about which programs are in 
place at our school. We discuss options on what steps to take if their 
program of preference is not available at our school; including having the 
child transferred to a school within the district that offers their selection.   

 During the orientation, we have a question and answer session to clarify 
questions that parents may have. We assist parents in filling out the 
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Program Selection form, in their home language, also providing an 
interpreter, if possible. 

 If parents do not attend the orientation, we contact them by phone to find 
out when they can come to the school to be informed of their program 
choices. We also offer to assist them with making a program selection. 
When we contact them, they are also informed that failure to make a 
selection before the due date may result in their child being automatically 
placed in a Transitional Bilingual Program, if there are sufficient numbers of 
students to do so.  Otherwise, their child will be placed in a Freestanding 
English as a Second Language Program or Self-Contained Class depending on 
the grade.

 However, we accommodate the parents by organizing one-on-one 
orientation sessions with parents who missed the orientation. Language 
services are also provided at these sessions.

3. Describe how your school ensures that entitlement letters are 
distributed and Parent Survey and Program Selection forms are returned. (If 
a form is not returned, the default program for ELLs is Transitional 
Bilingual Education as per CR Part 154 [see tool kit]).

Our school ensures that Entitlement Letters are distributed and Parent Survey and 
Program Selection forms are returned by:

 Sending parents the Entitlement Letters and the Program Selection forms by 
hand through their child. *Every effort is made to inform and notify parents 
of newly enrolled students of their child’s entitlement to language support 
services. These parents are sent letters of invitation to attend a parent 
orientation. Included in the invitation packet is an Entitlement Letter which 
has a breakdown of the student’s LAB-R scores and a detailed description of 
the three language programs - Transitional Bilingual; Dual Language; and 
Free-standing ESL. As much as possible, we send these letters in the 
parents’ home language. The packet also states a deadline by which parents 
should RSVP to the orientation. 

 At the orientation, parents are shown a video about the three program 
choices (see above). They are also informed about which programs are in 
place at our school. We discuss options on what steps to take if their 
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program of preference is not available at our school; including having the 
child transferred to a school within the district that offers their selection.   

 During the orientation, we have a question and answer session to clarify 
questions that parents may have. We assist parents in filling out the 
Program Selection form, in their home language, also providing an 
interpreter, if possible. 

 A checklist of all parents in attendance is maintained to ensure follow-up 
with those who were not able to attend. 

 For parents who do not attend the orientation, we contact them by phone to 
find out when they can come to the school to be informed of their choices 
and to assist them in the process of making a selection. They are also 
informed that failure to make a selection before the due date may result in 
their child being automatically placed in a Transitional Bilingual Education 
Program, if there are sufficient numbers of students to do so.  Otherwise, 
their child will be placed in a Freestanding English as a Second Language 
Program. 

 If necessary, depending on numbers of new enrollees, we schedule more 
Parent Orientation/information sessions in the fall and in the spring.

 Records are maintained of all parent choices and program selections. 

4. Describe the criteria used and the procedures followed to place identified 
ELL students in bilingual or ESL instructional programs; description must 
also include any consultation/communication activities with parents in their 
native language. 

The criteria used and the procedures followed to place identified ELL students in 
bilingual or ESL instructional programs are:

 A certified ESL teacher conducts an informal interview with parents. The 
ESL teacher helps them to complete the Home Language Survey form (HLSF) 
in the parents’ native language, if possible. 

 Sending parents the Entitlement Letters and the Program Selection forms by 
hand through their child. 

 A checklist, of all parents in attendance, is maintained to ensure follow-up 
with those who were not able to attend. 
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 For parents who do not attend the orientation, we contact them by phone to 
find out when they can come to the school to be informed of their choices 
and to assist them in the process of making a selection. They are also 
informed that failure to make a selection before the due date may result in 
their child being automatically placed in a Transitional Bilingual Education 
Program, if there are sufficient numbers of students to do so.  Otherwise, 
their child will be placed in a Freestanding English as a Second Language 
Program. **However, every effort is made to ensure that parents receive their first 
choice.

 In cases where their selection may not be available, we also inform them of 
their options to have their child transferred to a school within the district 
that offers their selection.   

5. After reviewing the Parent Survey and Program Selection forms for the 
past few years, what is the trend in program choices that parents have 
requested? Please provide numbers.

After reviewing the ELL Parent Survey and program Selection forms for last year, 
the trend has been the selection of a Freestanding ESL Program over any other 
program. The present Freestanding ESL Program at Sheridan Academy for 
Young Leaders is aligned with what parents have been requesting. We also have a 
few parents who have requested a Bilingual Education Program. These students 
have been placed in such classes in alignment with their parents’ requests. 

Currently, in alignment with parental requests, we have 32 students in the 
Transitional Bilingual Education program (Kindergarten and 1st grades) and 9 
students in the Bilingual Special Education Program (Kindergarten).  All the other 
ELLs, 104 students in total (comprising Kindergarten/1st/2nd and 3rd grades) have 
been placed in a regular ESL program in alignment with their parents’ selection.  
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6. Are the Program models offered at your school aligned with parent 
requests? If no, why not? How will you build alignment between parent 
choice and program offering? Describe the steps underway.

Yes, our Program models are aligned with parent requests. As we grow as a 
school, we will continue to build an alignment between parent choice and program 
offering. 
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Part III: ELL Demographics (See worksheet attached)

At Sheridan Academy for Young Leaders, our students are uniquely diverse in 
ethnicity which truly enhances our school culture. Our student population is 
composed of  a 49% Hispanic, 46% African and 3% Asian population, many for 
whom English is a second language, we have a distinctively ELL-dominated 
school; Ells make up about 33% of our school demographic. Currently, we have 
145 ELLs who are divided into groups that are serviced within the four program 
models: The ESL Pull Out/Push-In and Self-Contained classes as well as three TBE 
classes, of which two are also Special Education classes (in Kindergarten and 1st 
Grade). 
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Programming and Scheduling Information 

1. How is instruction delivered?
1a. What are the organizational models (e.g., Departmentalized, Push-in 
(Co-Teaching, Pull-Out, Collaborative and Self-Contained)?

We have several organizational models in place to service ELLs at the Sheridan 
Academy, the Pull-Out/Push-In and Self-Contained models. There are different 
programs available for the different grades. For our Kindergarten classes, we have a 
Transitional Bilingual Special Education program and an ESL Pull-Out/Push-in 
model. For 1st grade, we have a Transitional Bilingual Special Education program as 
well as an ESL Pull-Out/Push-in model. For 2nd grade, we have a Transitional 
Bilingual Education program as well as an ESL Pull-Out model. For 3rd grade we 
have an ESL Self-Contained Program as well as a Pull-Out Model.

1b. What are the program models (e.g. Block [Class travels together as a 
group]; Ungraded [all students regardless of grade are in one class]; 
Heterogeneous [Mixed proficiency levels]; Homogenous [proficiency level 
is the same in one class])?

We offer three program models in servicing our ELLs: the Transitional Bilingual 
Education, Self-contained ESL and the Freestanding ESL programs. We utilize the 
heterogeneous model for TBE General Education and Bilingual Special Education 
classes as well as for the ESL Self-Contained classes. However, for the Free-
Standing ESL (Pull-Out/Push-In) program our school utilizes the homogenous 
model, whereby students are serviced in groups according to their proficiency 
levels, i.e. Beginner, Intermediate and Advanced.  

2. How does the organization of your staff ensure that the mandated number 
of instructional minutes is provided according to proficiency levels in each 
program model (TBE, Dual Language and ESL)?

In accordance with CR Part 154, the following mandated number of instructional 
minutes is being provided according to proficiency levels in each program model. At 
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Sheridan, we currently have 145 ELLs. They are divided into groups which are 
serviced by the three program models, TBE, Self-Contained, and Free-Standing.

 The Transition Bilingual Education program services three classes on the 
whole; a TBE Special Education Self-Contained class in Kindergarten with 9 
students and a 1st Grade TBE Special Education class of 10 students. The 
two classes are run in a small group setting with a certified Bilingual Special 
Education teacher as well as two certified Educational Assistants. The 2nd 
grade TBE class services 21 students and is run by a certified Bilingual 
teacher.

 Our ESL Self-Contained Program is used in the 3rd Grade, where we have a 
class of 17 students being run by a licensed ESL teacher. 

 In the Free-Standing ESL Program, we have 88 ELLs being serviced by 
three certified ESL teachers, using the Pull-Out/Push-In model.

In the Free-Standing ESL Program (K-3rd Grade) instruction is delivered 
according to the mandated number of instructional minutes. Students receive: 

Beginners =2 units of ESL (360 minutes) per week
Intermediate =2 units of ESL (360 minutes) per week. 
Advanced =1 unit ESL (180 minutes) per week. 

+ 1Unit ELA (180 minutes) per week.

Our TBE program also delivers instruction according to the mandated number of 
instructional minutes as delineated in the CR Part 154. In addition to the 
prescribed instructional minutes for ESL, students also receive

Beginners = 90 minutes of NLA (Spanish) per day
Intermediate = 90 minutes of NLA (Spanish) per day
Advanced =45 minutes of NLA (Spanish) per day

2a. How are explicit ESL, ELA, and NLA instructional minutes delivered in 
each program model as per CR 154?

In accordance with CR Part 154, the following mandated number of instructional 
minutes is being provided according to proficiency levels in each program model.

ESL (Self-Contained class)
In this class, all instruction is delivered using ESL methodology and strategies 
throughout the day, including scaffolding, the use of graphic organizers, Total 
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Physical Response methodology as well as the explicit teaching of content 
vocabulary to assist the students in making content comprehensible. The school 
day consists of explicit English Language instruction through a Literacy Block 
which includes a Readers’ and Writers’ Workshop, as well as content area 
instruction i.e. Math, Science and Social Studies also done in English. In this 
program, the ELLs get English Language support, throughout whole day. 

Free-Standing ESL (pull-out/push-in) Model
At Sheridan Academy we work on a 50 minute block of instruction. ELLs 
performing on the Beginner and Intermediate levels of proficiency are serviced for a 
period of 100 minutes per day/4 days a week with a total of 400 minutes per week, 
while students performing at the Advanced level of proficiency are serviced for 50 
minutes per day/4 days a week with a total of 200 minutes per week. We are 
surpassing the mandated daily minutes of ESL instruction to our ELL population.

Using ESL methodology and strategies, we address the four modalities of 
language acquisition; Listening, Speaking, Reading and Writing. Scaffolding is 
also provided to ensure that content is comprehensible and learning takes place. In 
recognition of varying skills, language proficiency and learning styles, we 
differentiate instruction for our ELLs. Different instructional strategies are 
modified for our ELLs including: Direct Instruction; Inquiry-Based Learning; 
Cooperative Learning; and Information Processing.  

The Transitional Bilingual Education Program
In this program 60% of instruction is done in Spanish, including all content areas, 
Math, Science and Social Studies to make content comprehensible and enrich 
language development. 

The Bi-lingual teacher also teaches ESL for 72 minutes per day, Beginner and 
Intermediate levels, and 45 minutes per day/4 days a week of ESL including ELA 
on a daily basis for students performing at the Advanced level of proficiency.  
Using all the prescribed methodology, the teacher differentiates instruction for the 
students according to their performance on the NYSESLAT and their individual 
needs. As English proficiency increases, so does the amount of time students are 
taught in English. They will gradually transition from a 60/40 Spanish/English 
program to 100% English instruction, in the General Education class.

The TBE program provides the mandated NLA (Spanish) instruction for ELLs. 
Students performing on the Beginner and Intermediate levels of proficiency on the 
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NYSESLAT receive 90 minutes per day of NLA, while those with Advanced 
proficiency receive 45 minutes of NLA per day. 

3.  Describe how the content areas are delivered in each program model. 
Please specify language, and the instructional approaches and methods used 
to make content comprehensible to enrich language development.

We have four program models for our ELLs at Sheridan:

Transitional Bilingual (Spanish)
 In this program, content area is delivered in Spanish, including Math, 

Science and Social Studies to make content comprehensible and enrich 
language development.  The Bi-lingual teacher also uses the prescribed ESL 
methodology, including scaffolding, the use of graphic organizers, Total 
Physical Response methodology as well as the explicit teaching of content 
vocabulary to assist the students in making content comprehensible. Spanish 
and English are used for instruction on a 60/40 ratio. 

 As English language proficiency increases, so does the amount of time 
students are taught in English.  English proficiency is accelerated through 
ESL, ELA, and NLA development.  Depending on the performance of the 
students on the NYSESLAT, they will gradually transition from a 60/40 
Spanish/English program to 100% English instruction, in the General 
Education class.

ESL (Self-contained Model) 
 In this program all instruction is done in English with 0% native language 

support. The ESL teacher is the classroom teacher and all instruction is 
done within the walls of that classroom. The students receive all instruction, 
including content area, in English.  The ESL teacher uses the prescribed 
ESL methodology, including scaffolding, the use of graphic organizers, 
Total Physical Response methodology as well as the explicit teaching of 
content vocabulary to assist the students in making content comprehensible. 

Bilingual Special Ed. (Spanish)
In this program, standards-based subject matter instruction is provided in the 
student’s native language with intensive support in ESL.  All instruction is 
prescribed according the students’ IEP.
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Freestanding ESL (Pull-Out/Push-In) 
 At specified periods during the day, on a regular basis, the ESL teacher 

Pulls-out/Pushes-in ELLs (according to proficiency levels) from their general 
education classrooms and services them for the mandated number of 
instructional minutes per week. 

 In this program all instruction, is done in English. The ESL teacher also 
supports the general education classroom teacher by providing additional 
support for ELLs in content areas and academic language. 

 The ESL teacher utilizes the prescribed ESL methodology, including 
scaffolding, the use of graphic organizers, Total Physical Response 
methodology as well as the explicit teaching of content vocabulary to assist 
the students in making content comprehensible. 

 The ESL teacher also works with the ELLs to prepare them for the 
NYSESLAT exam. Once they pass the NYSESLAT, they will be 
transitioned into regular classes although they are still provided with 
necessary support for two years after testing out of the program.

4. How do you differentiate instruction for ELL subgroups?

 As prescribed by the CR Part 154, we differentiate instruction for our ELLs. 
Students are grouped into three proficiency levels; Beginner, Intermediate and 
Advanced. Implementing a four-pronged approach, we address the four 
modalities of language acquisition; Listening, Speaking, Reading and 
Writing. Scaffolding is also provided to ensure that content is 
comprehensible and learning takes place. 

 In recognition of varying skills, language proficiency and learning styles, we 
modify and implement different instructional strategies for our ELLs 
including:  Direct Instruction; Inquiry-Based Learning; Cooperative Learning; 
and Information Processing.  We also differentiate instruction using small 
groups and through independent activities.

4a. Describe your instructional plan for SIFE.

We do not have any SIFE students this year.
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4b. Describe your plan for ELLs in U.S. schools less than three years 
(Newcomers). Additionally, because NCLB now requires ELA testing for 
ELLs after one year, specify your instructional plan for these ELLS.

We plan to include our Newcomers in an intensive After School Program. This 
program services the ELLs in small groups (11max. per/class) for 2 hours/two 
days a week and runs for 10 weeks. We also plan to include them in a Title III 
Saturday Academy which starts in January 2011. The focus will be on quality 
instruction using ESL methodology and strategies to improve Reading and 
Writing. We will cover all content areas ensuring an alignment with the Common 
Core Standards. 

As regard our instructional plan, we implement a four-pronged approach in 
addressing the four modalities of language acquisition; Listening, Speaking, 
Reading and Writing. 

 ESL methodology is used to make content comprehensible, including 
phonics instruction, sight vocabulary, as well as teaching content-specific 
vocabulary. We also use the Total Physical Response approach as well as 
modeling during instruction, to enhance comprehension.   Visuals are also 
displayed on the classroom walls to foster language acquisition. 

 To further reading goals, Guided Reading (leveled readers are used) is 
integrated into our program. Audio-visual technology is also utilized, in 
building/enhancing grade level appropriate skills that students may be 
lacking.

 A variety of authentic assessment procedures are periodically utilized 
(including portfolios, rubrics, performance-based assessment) to assess 
ELLs and to evaluate learning styles, strengths and strategies. In addition, 
we also use the Fountas and Pinnell program, to determine baseline Reading 
levels as well as monitor ongoing progress. Furthermore, to determine their 
base-line writing skills, a Baseline Writing assessment is also conducted. The 
various assessments are geared toward improving instructional 
methodology and student performance, both in their regular classrooms and 
on the NYSESLAT exam. 

 On the whole, a balanced literacy approach is used in teaching our ELLs. This 
ensures that they don’t miss out on any skills that their fellow native 
English Language speakers may be acquiring/may have acquired. At 
Sheridan, our ESL program is implemented with the goal of not only having 
students pass the NYSESLAT exam, but also equipping ELLs with the 
language and scholastic skills that they need to succeed academically.
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4c. Describe your plan for ELLs receiving service 4 to 6 years.  

Our school provides additional support to our long-term ELLs. Supplementary 
support is provided in small groups using differentiated instruction for students 
who have been receiving ESL services for 4 years or more. We have 20 students in 
this category. 

We are starting an intensive After-School program, tailored to their needs, with the 
goal of getting them to English-proficiency on the NYSESLAT test. This 
program services the ELLs in small groups (11max. per/class) for 2 hours/two 
days a week and runs for 10 weeks.  The focus is on Reading Comprehension and 
Writing, using the English Now, as ESL/Literacy program. 

We will also be starting a Title III Saturday Academy in January 2011 for all ELLs. 
The program will run for 3 hours, every Saturday, for a period of 10 weeks. The 
focus will be on quality instruction using ESL methodology and strategies to 
improve Reading and Writing. We will cover all content areas ensuring an 
alignment with the Common Core Standards. 

 
4d. Describe your plan for Long-Term ELLs (completed 6 years).

Due to the fact that we are just beginning our second year as a school and only 
serving grades K-3, we do not have any Long-Term ELLs who have completed 6 
years.  As our school grows however, we plan to have a program in place for that 
category of ELLs.

4e. Describe your plans for ELLs identified as having special needs.

ELLs identified as having special needs are given modified instruction and assessed 
based on their IEP goals.

5. Describe your targeted intervention programs for ELLs in ELA, Math, 
and other content areas (specify ELL subgroups targeted). Please list the 
range of intervention services offered in your school for the above areas as 
well as the language(s) in which they are offered. 

Students are selected for targeted intervention based on their academic 
performance in the previous year. ELLs who are performing below grade level are 
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also targeted. We have in-classroom intervention by the classroom teacher through 
differentiated instruction, in small-group settings, individualized instruction, 
conferencing and Guided Reading groups.  

In addition, our intensive After School Program targets long-term ELLs based on 
their performance on the NYSESLAT. This program services the ELLs in small 
groups (11max. per/class) for 2 hours/two days a week and runs for 10weeks.  
Our focus is to get them to English-proficiency on the NYSESLAT test this year. 
We concentrate on building/enhancing Reading Comprehension and Writing 
skills, using the English Now, as ESL/Literacy program. 

We will also be starting a Title III Saturday Academy in January 2011 for all ELLs. 
The program will run for 3 hours, every Saturday, for a period of 10 weeks. The 
focus will be on Reading and Writing. All intervention services are provided in 
English. Our overarching goal is to accelerate English proficiency within a three-
year period, while also improving overall academic performance.

6. Describe your plan for continuing transitional support (2Years) for ELLs 
reaching proficiency on the NYSESLAT.

We plan to offer them enrichment services through Imagine Learning English a 
technology-based interactive program which targets the individual needs of our 
ELLs. This highly interactive program assesses the student’s strengths and areas 
of weakness and designs a unique program for each child. 

7. What new programs or improvements will be considered for the 
upcoming school year?

We have purchased three different programs to enhance literacy skills in all our 
students: Words Their Way (for all Third Grade students); Time for Kids; and 
Exploring Writing for the whole school.

For our ELLs in particular, we are currently considering implementing the 
Imagine Learning English, a technology-based interactive program which targets 
their individual needs and also monitors individual progress. 

To increase the effectiveness of our Transitional Bilingual program, our school is 
purchasing new kits to enhance language and comprehension skills in content 
areas; we are looking into enhancing our leveled classroom libraries (Spanish), 
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content libraries (Spanish), leveled Science sets (Spanish), as well as a purchasing a 
Dual-language Math collection. These programs are all aligned with the Core 
Curriculum Standards.  

8. What new programs/services for ELLs will be discontinued and why?

We do not plan to discontinue any of our programs/services for ELLs. 

9. How are ELLS afforded equal access to all school programs? Describe 
after school supplemental services offered to ELLs in your building. 

We offer our ELLs equal access to all school programs, including an intensive 
After School Program which services the ELLs in small groups (11max. per/class) 
for 2 hours/two days a week and runs for 10weeks.  We also plan to include them 
in a Title III Saturday Academy which starts in January 2011.  The program will 
run for 3 hours, every Saturday, for a period of 10 weeks. The focus will be on 
quality instruction using ESL methodology and strategies to improve Reading and 
Writing. We will cover all content areas ensuring an alignment with the Common 
Core Standards. 

10.  What instructional materials including technology, are used to support 
ELLs (include content area as well as language materials; list ELL subgroups 
if necessary)?

 The main instructional material that is used to support ELLs is Rigby’s, On 
Our Way to English, a resource that covers the four spectrums of language 
acquisition, Reading, Listening, Speaking and Writing. ESL methodology is 
used to make content comprehensible, including phonics instruction, sight 
vocabulary, as well as teaching content-specific vocabulary. We also use the 
Total Physical Response approach as well as modeling during instruction, to 
enhance comprehension.  Visuals are also displayed on the classroom walls 
to foster language acquisition. 

 To further reading goals, Guided Reading (leveled readers are used) is 
integrated into our program. The school is also currently considering 
implementing the Imagine Learning English program for our ELLs as a 
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technological supplement to remediate, enrich and enhance grade-level 
appropriate skills.  

 For our Title III Saturday Academy we use the Readers for Writers, a Language 
Proficiency Intervention Kit. It is a non-fiction and Science-based classroom 
resource designed to teach students how to work with informational texts; 
students learn about features of informational texts and are taught how to 
write and respond to such texts. 

11.  How is native language support delivered in each program model? (TBE, 
Dual Language, and ESL)

 Native language support (Spanish) is integrated into the TBE program. 
Library books, content area books and leveled books are all in Spanish. All 
content is also taught in the native language and additional support is 
provided in English on a 60/40% ratio.

 We do not have a Dual-Language program at the Sheridan Academy. 
 In ESL, all instruction is delivered in English, using ESL strategies to 

ensure comprehension. 

12. Do required services correspond to ELLs ages and grade levels?

At Sheridan Academy, all language services correspond to ELLs ages and grade 
levels.

13. Include a description of activities in your school to assist newly enrolled 
ELL students before the beginning of the school year.

We do not have any activities in place to assist newly-enrolled ELL students 
before the beginning of the school year. 
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Professional Development and support for school staff.

1. Describe the professional development plan for all ELL personnel at the 
school. (Please include all teachers of ELLs.)

Professional development plans are scheduled annually for all staff members who 
work with ELLs. Delivery is through study groups, workshops and attendance at 
the Bronx BETAC.  There are also turnkey sessions to impart what is learnt at 
these sessions to all teachers in the school. Our school is somewhat unique in that 
33% of our students are ELLs, so all our teachers are essentially teachers of ELLs. 

Specific staff include: Assistant Principal, Bilingual/ESL teachers, Common 
branches teachers, Subject area teachers, paraprofessionals, Guidance Counselor, 
and Parent Coordinator. 

2. What support do you provide to staff to assist ELLs as they transition 
from elementary to middle and/or middle to high school?

As we are a K-3 school, this question will not be applicable to us for years to come. 

3. Describe the minimum 7.5 hours of ELL training for all staff (including 
non-ELL teachers) as per Jose P.

We provide professional development for all staff. The training includes 
identification of ELLs, teaching strategies to support ELLs and tips on how best 
to prepare ELLs for the NYSESLAT and all NYS exams. We use the NYSESLAT 
Sampler and the NYS Rubrics as tools to drive instruction.

At these workshop trainings, attendance is taken and records are maintained as 
evidence of meeting the requirement. 
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Parental Involvement

1. Describe parental involvement in your school, including parents of ELLs.

Parental involvement is a top priority at the Sheridan Academy. We believe that 
the success of our students, their family and our community is based on a 
partnership to move our children forward to succeed in life.  We therefore seek 
opportunities to involve parents in our school life. 

We have the School/Parent Compact program which is a contract between the 
school, the parents and the student. The goal of this program is to involve the 
parents and the students in our walk toward achieving high academic standards. 
The contract involves some responsibility from the parents, the school and the 
student. 

The parents have such responsibilities like, getting their children to bed early, 
making sure their homework is completed and handed in on time, reading to/with 
them for about 30 minutes a day, providing an environment conducive for 
studying and volunteering in their child’s classroom. 

The child has such duties like, following directions from teachers and staff, doing 
homework every day, asking for assistance when needed and giving parents all 
notices and information received at school everyday.

The school has such responsibilities like, providing parents with reasonable 
access to staff, communicating with parents through letters, having parents play 
an integral role in assisting child’s learning through such activities as Read Aloud 
Night, providing workshops that support parents’ knowledge of the curriculum 
and standards for all content areas. For our ELL parents in particular, we offer 
NYSESLAT test workshops to inform them on what they need to know, to help 
prepare their students for the test. 
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2. Does the school partner with other agencies or Community Based 
Organizations to provide workshops or services to ELL parents? 

Currently, we do not have that in place yet, but we are working on building 
partnerships with such agencies in the near future, so that we can provide 
workshop/services to ELL parents. We are looking into working with agencies 
like Bronxworks (CAB). They offer assistance on a broad range of community 
issues, e.g. immigration, legal issues, counseling for domestic violence and other 
community needs. 

However, having evaluated the results of parent surveys, we have found that many 
parents show an interest in both ESL and GED classes. We were able to provide 
ESL services to parents last year and we are also planning to do the same this 
year. 

3. How do you evaluate the needs of the parents?

We evaluate the needs of the parents through surveys. The questions are geared 
towards evaluating areas where the parents may need support: whether in the 
areas of personal growth, e.g. passing the GED; or with learning English; or 
understanding how to navigate the school system; or perhaps learning how they 
can assist their children with school work. 

Based on the parents’ responses, we design and develop programs geared towards 
addressing their common needs.

4. How do your parental involvement activities address the needs of the 
parents?

Our parental involvement activities are planned around and reflect parent 
selections based on surveys.
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PART IV: Assessment Analysis: 
***(SEE WORKSHEETS ATTACHED)

1. Fountas & Pinnell Reading Assessment
2. Writing Baseline
3. NYSESLAT Reading, Writing, Listening and Speaking 

1. Describe what assessment tool your school uses to assess the early 
literacy skills of your ELLS e.g., ECLAS-2, EL SOL, Fountas and Pinnell, 
DRA, TCRWP). What insights does the data provide about your ELLs? How 
can this information help inform your school’s instructional plan? Please 
provide any quantitative data available to support your response. 
(Worksheets attached). 

To assess the early literacy skills of all our students, K-3, our school uses the 
Fountas and Pinnell program. It is used to determine baseline reading levels as well 
as monitor ongoing progress. A baseline writing assessment is also used to 
determine their baseline writing skills. For our Bilingual students, we use the 
DRA (Spanish version). In addition, the NYSESLAT/LAB-R is also utilized to 
assess ELLs specifically and presents a broad view of student’s performance in the 
four spectrums of Reading, Writing, Listening and Speaking.

We have found that using a range of assessment programs helps us determine 
specifically, our students’ areas of need and strength. For this reason, we don’t use 
the assessments in isolation, but compare/contrast and integrate the results of the 
different assessment programs to help give us a clearer picture of where the 
students are exactly, in terms of literacy skills. This helps to inform our 
instructional plan.

Having studied the results of the data from the afore-mentioned assessments, we 
have determined the following: in the areas of Listening and Speaking, our 
students are performing on the Intermediate and Advanced levels of proficiency; 
while in the areas of Reading and Writing they are mostly Beginners. 
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The results of the data helps inform our instructional plan and prescribes the need 
for a strong balanced literacy program. 

2. What is revealed by the data patterns across proficiency levels (on the 
LAB-R and NYSESLAT) and grades? 

The data from the NYSESLAT and the LAB-R reveal that in the areas of 
Listening and Speaking, our students are performing on the Intermediate and 
Advanced levels of proficiency; while in the areas of Reading and Writing they are 
mostly Beginners.

3. How will patterns across the NYSESLAT modalities – reading/ writing/ 
listening/speaking affect instructional decisions?

The data from the NYSESLAT and the LAB-R reveal that in the areas of 
Listening and Speaking, our students are performing on the Intermediate and 
Advanced levels of proficiency; while in the areas of Reading and Writing they are 
mostly Beginners. This helps inform our instructional plan and prescribes the need 
for a strong balanced literacy program.  We plan to support our ELLS using 
targeted Guided Reading and Writing resources to enhance their literacy skills.

4. For each program, answer the following:
a. Examine student results. What are the patterns across proficiencies and 

grades? How are ELLS faring in tests taken in English as compared to 
the native language? 

We currently don’t have an official testing grade yet, so we cannot really trace a 
trend in performance on English tests as compared to Spanish tests. Besides the 
initial LAB-R which is also administered in Spanish, (for Spanish-speaking students 
who do not pass the LAB-R), we currently do not have any official Native Language 
Assessments with which to compare.

However, in the course of our in-school assessments, using the DRA in Spanish and 
the Fountas and Pinnell in English, we have discovered the following: in the 1st 
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Grade Bilingual Special Education Class, the ELLs seem to perform better on the 
English assessments, while in our Kindergarten and the 2nd Grade Bilingual 
Special Education classes, students seem to perform better on the Spanish 
assessments.  

4b. Describe how the leadership and teachers are using the results of the 
ELL Periodic Assessments.

At the present time we do not have results for the ELL Periodic Assessments, but 
we will be using the data to plan for instruction.

4c. What is the school learning about ELLs from the Periodic Assessment? 
How is the Native Language used? 

At the present time we do not have results for the ELL Periodic Assessments, but 
we will be using the data to plan for instruction.

5. For dual language programs, answer the following:

At Sheridan Academy, we do not have a Dual Language program.

6. Describe how you evaluate the success of your programs for ELLs. 

We have been using the results of the NYSESLAT to measure progress in 
Reading, Writing, Listening and Speaking. We also use the Fountas and Pinnell 
assessment kit, as well as teacher- made formative and summative assessments to 
measure progress.  


