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SCHOOL LEADERSHIP TEAM (SLT) SIGNATURE PAGE

Use this page to identify SLT members and confirm their participation in the development of this
Comprehensive Educational Plan (CEP), which includes goals and action plans, a summary of
Academic Intervention Services, and the Parent Involvement Policy. The signatures of SLT members
indicate their participation in the development of the CEP and serve as confirmation that consultation
has occurred to align funding in support of educational programs. The SLT must include an equal
number of parents and staff and have a minimum of 10 and a maximum of 17 members, in

accordance with the Chancellor's Regulation A-655, available on the NYC DOE Web site.

Directions:

1.

3.
4.

List each SLT member in the left-hand column on the chart below. Specify any position held by the
team member, e.g., Chairperson, SLT Secretary and the constituent group represented, e.g., parent,
staff, student, or CBO. Core mandatory SLT members are indicated by an asterisk®.

Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an
SLT member does not wish to sign this plan, he/she may attach a written explanation in lieu of his/her
signature.

Add rows as needed to ensure that all SLT members are listed.

The original copy, along with any written communications pertaining to this page, is to remain on file in
the principal’s office and be made available upon written request.

Position and Constituent .
N ET3 Group Represented Slonateee

MELANIE RANERI WOODS | *Principal or Designee

NICOLE NADEAU *UFT Chapter Leader or Designee

JANE HEAPHY

*PA/PTA President or Designated
Co-President

DC 37 Representative, if applicable

AMY METSCH Member/Co-Chair
ANDREW HARRIS Member/Co-Chair
LISA CATANZARO Member/Parent
PAULA HEITMAN Member/Parent
ARIANE BEN ALI Member/Parent
CARA TURNBULL Member/Teacher
KATIE EVEN Member/Teacher
MONICA SALAZAR-AUSTIN | Member/Teacher
HOLLY HANLY Member/Teacher
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ANNUAL GOAL #1 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #1

e Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

e By June 2012, 90% of students will meet end of year benchmarks in ELA as measured by DYO assessments (running records), a combination of
teacher developed on-demand assessments, CCSS assessments, end of unit rubrics, final published pieces and state tests in upper grades.

Comprehensive needs assessment

e Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

e Ongoing needs assessment at PS 29 includes discussions with teachers at bimonthly grade meetings, feedback from parents at biannual grade
parent meetings in fall and spring, SLT meetings, committee meetings, weekly administrative team meetings, and School Survey results. Included in
meetings with teachers and administration is a discussion of grade level data including overall assessments in ELA.

Instructional strategies/activities

o Teachers will follow curricular calendars in literacy (both reading and writing), which they developed with administration and TC staff developers in spring
2011.

o Teachers in K-2 will utilize an intervention program Leveled Literacy Intervention published by Fountas and Pinnell, which is in alignment with our workshop
approach to teaching, in their Early Risers program for children who struggle in literacy.

o Teachers will submit running record results three times a year (December, March and June) and a fourth time for children at risk in January as part of our
DYO assessments.

o A core group of teachers will continue to attend CCSS professional development workshops and share information with peers.

o Teachers will participate in the development of CCSS tasks aligned with the non-fiction units of study in reading and writing.

o Teachers will assess both on-demand student writing and Common Core State Standards (CCSS) tasks, using rubrics that they have developed and those
developed by TC Reading and Writing Project (TCRWP). Teachers will participate in literacy PD provided by TCRWP staff including 17 days on site and 35
days at TC and summer institutes.

o Principal and AP will participate in literacy study groups at TC and at the CFN level which allows for professional development on the latest developments in
literacy work, sharing of best practices, and inter-visitations to schools in our network.

o Literacy leaders (one per grade) will meet on a bimonthly basis with principal to facilitate implementation of literacy work across our school, facilitate
conversation among grade level teams regarding performance assessments and using outcomes to inform instruction goals and initiatives, and to assist with
pacing of units of study.

o Grade leaders will meet six times across the year with administration to help facilitate biweekly grade meetings.

A cadre of teachers will host literacy interns from TC and two teachers will participate in a research project with TC around using performance assessments.

o Two teachers (Grades 2 and 4) will participate in a research project through the Consortium for Policy Research in Education on adaptive instruction that is
aligned with the Common Core Standards during reading and writing workshop.
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Strategies to increase parental involvement

o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

e We are not a Title 1 school but we have a very active parent body that participates in very large numbers at: seven Families as Learning Partners
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(first Fridays of most months); fall and spring grade parent meetings with the principal; monthly parent workshops led by our social worker; ELL
parent workshops; regular publishing parties; monthly newsletters written by teachers; pot luck dinners; weekly e-blasts written by our parent
coordinator and so much more.

Strategies for attracting Highly Qualified Teachers (HQT)

e Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

e We attract HQ teachers as we are a school that is 100% committed to quality professional development and support for new teachers. Each AP also
meets regularly with our new teachers to develop a professional development plan for him/her that includes ongoing feedback and in classroom
support.

Service and program coordination

e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

e We have collaborations with Morningside Center for Teaching Social Responsibility and Wellness in the Schools (see Annual Goal # 3/4) which both
underpin our academic goals.

Budget and resources alignment

e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title lIA, Title 111, etc.) that will support the actions/strategies/activities described in this action plan.

o FSF; FSF Legacy Teacher Supplement; NYSTL; PTA Funds (Self Sustaining 19 and 21) to support PD with TCRWP , K teaching assistants, and
teacher salaries; School Support Supplement; Temporary Shortfall; Pre-K and Pre-K program support shared; TL IEP Teacher; Contract for
Excellence; TL Parent Coordinator; Title 1 STH and ARRA funds (per session and per diem)




ANNUAL GOAL #2 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #2

Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.
By June 2012, 90% of students will meet end of year benchmarks in mathematics as measured by DYO assessments, teacher developed
assessments, CCSS assessments, end of unit rubrics, and state tests in upper grades.

Comprehensive needs assessment

Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Ongoing needs assessment at PS 29 includes discussions with teachers at bimonthly grade meetings, feedback from parents at biannual grade
parent meetings in fall and spring, SLT meetings, committee meetings, weekly administrative team meetings, and School Survey results. Included in
meetings with teachers and administration was a discussion of grade level data including overall assessments in Math.

Instructional strategies/activities

Teachers will follow curricular calendars in math which they developed with administration and the math staff developer in spring 2011.

Teachers will use pre-unit assessments to help determine which students are able to step out of a unit and engage in a long term enrichment project or more
advanced math activities either during daily math lessons or during a math enrichment/intervention period.

Teachers will administer the Math DYO three times a year. Teachers and AP in charge of math will participate in Math DYO professional development including
Implications Meetings where data is deconstructed and analyzed.

Teachers will use Early Risers time on Tuesdays, Wednesdays and Thursdays (8:00-8:40) to provide additional small group and one on one support for
students who struggle in math.

A core group of teachers will continue to attend CCSS professional development workshops and share information with peers.

All Pre-K to 5 teachers will participate in the development of CCSS tasks aligned with math units of study in TERC and will use these tasks to assess students
and plan for next steps.

Teachers will participate in math PD provided by master teacher, Kate Abell, including 10 days on site during the school day, as well as in ongoing Monday
Professional Studies (3:00 to 4:00), and Inquiry Team work in order to plan and share best practices in the teaching of math.

AP will participate in a network AP study group where there is sharing of best practices, and inter-visitations to schools in our network.

Teachers and AP will engage in outside professional development including Math For All (Bank Street College Educational Development Center) and the Math
Collective.

Math leaders have been selected for each grade level team. They will meet approximately every six weeks with principal and assistant principal to facilitate
implementation of math goals across our school, facilitate conversation among grade level teams regarding performance assessments and using outcomes to
inform instruction goals and initiatives, and to assist with pacing of units of study.

Grade leaders will meet six times across the year with administration to help facilitate biweekly grade meetings.

Math Enrichment Committee composed of parents and staff will meet to further the collaboration between home and school around math initiatives.

Math Olympiad Brown Bag Lunch Series will be led by parents.

We will host one or two Math Mornings/Math Nights to communicate mathematical curricula and to deepen families’ understanding of the strategies and
techniques utilized.




Strategies to increase parental involvement

Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

We are not a Title 1 school but we have a very active parent body that participates in very large numbers at: seven Families as Learning Partners
(first Fridays of most months); fall and spring grade parent meetings with the principal; monthly parent workshops led by our social worker; ELL
parent workshops; regular publishing parties; monthly newsletters written by teachers; pot luck dinners; weekly e-blasts written by our parent
coordinator; Math Mornings/Math Nights (workshops by grade for parents); parent led Math Olympiad; and our Math Enrichment Committee.

Strategies for attracting Highly Qualified Teachers (HQT)

Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We attract HQ teachers, as we are a school that is 100% committed to quality professional development and support for new teachers. Each AP also
meets regularly with our new teachers to develop a professional development plan for him/her that includes ongoing feedback and in classroom
support.

Service and program coordination

Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

We have collaborations with Morningside Center for Teaching Social Responsibility and Wellness in the Schools (see Annual Goal # 3/4) which both
underpin our academic goals.

Budget and resources alignment

Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title |, FSF,
Title lIA, Title 1ll, etc.) that will support the actions/strategies/activities described in this action plan.

FSF; FSF Legacy Teacher Supplement; NYSTL; PTA Funds (Self Sustaining 19 and 21) to support PD with Kate Abell , K teaching assistants, and
teacher salaries; Title IIA Supplement; School Support Supplement; Temporary Shortfall; Pre-K and Pre-K program support shared; TL IEP Teacher;
Contract for Excellence; TL Parent Coordinator; Title 1 STH and ARRA funds (per session and per diem)




ANNUAL GOAL #3 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #3

Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.
By June 2012, 100% of our students will benefit from our continued implementation of school-wide and classroom practices related to respect and
social/emotional learning, addressing personal integrity and diversity and encouraging cultural exchange and curiosity.

Comprehensive needs assessment

Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Ongoing needs assessment at PS 29 includes discussions with teachers at bimonthly grade meetings, feedback from parents at biannual grade
parent meetings in fall and spring, SLT meetings, committee meetings, weekly administrative team meetings, end of year professional development
surveys, Morningside Center for Teaching Social Responsibility surveys and NYC School Survey results ( in particular around safety and respect).

Instructional strategies/activities

(¢]
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We will contract for a second year with Morningside Center for Teaching Social Responsibility which will allow us to have a staff developer in our building
approximately once a week.

Staff, including administrators, teachers, paraprofessionals and school aides will participate in workshops throughout the year centered on a toolbox of
social emotional learning (SEL) skills that we will utilize and teach in a variety of settings across the year; e.g., | statements, anger sparks, deescalating
conflict, put ups and put downs and “do overs” (created by a PS 29 teacher).

Throughout the year, teachers will work in cohorts with our Morningside Center Staff Developer, Kristin Page Stuart, which includes one on one support
through discussion, modeling, co-teaching and observational feedback.

On Wednesdays, every classroom will have 4Rs and a teaching point on their daily agenda and teachers will lead a full length 4Rs lesson which will be adapted
to meet their children’s ongoing needs.

Four teachers will be identified to participate in a research project through Morningside Center, Fordham University and the University of Virginia that
provides focused feedback on 4Rs lessons using a self selected lens of effective teaching.

Lunchtime support groups (Wednesdays) will be initiated and facilitated for identified students who struggle socially.

A SEL Leader will be identified on each grade who will meet every other month with the principal, APs and MSC staff developer to reflect on our work together
and to consider next steps.

Every classroom and our café will have a Talk it Out Table where we will be able to support and encourage independence and agency around resolving
conflicts.

At least one parent workshop around SEL will take place in the school year.

The principal will participate in a SEL Network with Morningside Center which will include a summer retreat and several school visits to share best practices.
A group of teachers will participate in a SEL Inquiry Teams during Monday Professional Studies (November through February).

Two parents will teach meditation for children through as a lunchtime enrichment activity or as part of our Cool Clusters school-wide enrichment program in
order to increase emotional awareness, self control, quiet and focus.

Our Diversity Committee composed of parents and staff will continue to work on issues of respect across our community, by focusing on breaking down the
barriers that socio-economic differences bring, as well as building awareness around special education and all that it means and has to offer.




Strategies to increase parental involvement

o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

e We have a very active parent body that participates in very large numbers at: seven Families as Learning Partners (first Fridays of most months);
fall and spring grade parent meetings with the principal; monthly parent workshops led by our social worker; ELL parent workshops; regular
publishing parties; monthly newsletters written by teachers; pot luck dinners; weekly e-blasts written by our parent coordinator; events sponsored
by our Diversity Committee and so much more.

Strategies for attracting Highly Qualified Teachers (HQT)

e Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

e We attract HQ teachers, as we are a school that is 100% committed to quality professional development and support for new teachers. Each AP also
meets regularly with our new teachers to develop a professional development plan for him/her that includes ongoing feedback and in classroom
support.

Service and program coordination

e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

e We have collaborations with Morningside Center for Teaching Social Responsibility and Wellness in the Schools which both underpin our academic
goals.

Budget and resources alignment

e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title lIA, Title 1ll, etc.) that will support the actions/strategies/activities described in this action plan.

FSF; FSF Legacy Teacher Supplement; PTA Funds (Self Sustaining 19 and 21) to support PD with Morningside Center for Teaching Social

Responsibility, K teaching assistants, and teacher salaries; School Support Supplement; Temporary Shortfall; TL IEP Teacher; TL Parent Coordinator;

Title 1 STH and ARRA funds (per session and per diem)




ANNUAL GOAL #4 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #4

o Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

e By June 2012, 93% of our students will benefit from PS 29’s continued offering of a variety of school wide enrichment programs that enable
students of different interests and abilities to develop fluency and to flourish in areas not otherwise incorporated into the curriculum. PS 29’s
multipronged approach shall be learner-centered and offer students the opportunity to explore interests and develop capacity in athletics, visual and
performing arts, food and farming, nutrition, dance, chess and other areas, as strengths and interests emerge.

Comprehensive needs assessment

o Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

e Ongoing needs assessment at PS 29 includes discussions with teachers at bimonthly grade meetings, feedback from parents at biannual grade
parent meetings in fall and spring, SLT meetings, committee work (especially our Arts, Food and Farming and PE/Wellness Committee s), weekly
administrative team meetings, end of year professional development surveys, Morningside Center for Teaching Social Responsibility surveys and
NYC School Survey results.

Instructional strategies/activities

e Based on prior work with Joseph Rezulli's School-wide Enrichment Model (NAEG Center, University of Connecticut) and using interest inventories that will
enable teachers to better grasp students’ strengths, interests and learning styles and plan enrichment activities that challenge and engage students of different
interests and abilities

o Carry out three (3) ten-week cycles of enrichment clusters for students in grades K-5.

o Offer brown-bag lunch seminars to interested students in grades K-5.

e With the active involvement of dedicated volunteers, continue to build upon PS 29’s existing Food and Farming Initiative.

o Integrate hands-on garden-related programs into K-5 classrooms, using models developed in 2009-10 by the school's Food and Farming VISTA
worker and with the active input of PS 29’s science specialty teachers.

o Maintain the collaboration with Wellness in the Schools (funded by the PTA) to improve PS 29’s lunch menu and to encourage healthy eating habits
among students at school.

o Initiate a WITS Lab program with healthy vegetable-based cooking lessons for Grades 1-5 (4 times a year)

o 29's School Food manager, WITS staff, parents and children will work together to strengthen Student Partnership meetings by setting clear goals with
thoughtful input from all involved.

o Continue to celebrate Harvest Week in late October, and expand on previous successes. Harvest Week brings classroom visits from urban farmers,
beekeepers, and others; specialty teachers create lessons to support and promote healthy foods and fitness; auditorium activities foster food-related
learning, and the week culminates with a Harvest Day Feast in the cafeteria.

e Arts programming that complements and enhances the curriculum presented by PS 29’s arts and music specialty teachers shall be offered both during the
school day and as optional lunchtime or after school programs to students in grades K-5. These programs are made possible throughout the year by PS 29’'s
varied and diverse Arts Residencies. Current residencies are as follows:

o Astrid Von Ussar Danceworks (K-1);

o Chess with Tag (2-3);

o Children’s Museum of Art (CMA) (2);




Brooklyn Academy of Music (BAM) (3);
Brooklyn Arts Exchange (BAX) (4-5);
Dancing Classrooms ballroom dance instruction (4);
CMA Schoolyard Mural (K-5).
About the Swing! Concert (4-5);
Optional activities include the following:
o Brooklyn Conservatory of Music band, including sectionals (4-5);
o Chorus (3-5);
o New Victory Theatre (1, 4);
o THE CAST (5" grade play) (5).
Athletics programs shall be developed and offered to students to increase their overall fitness and to foster confidence, a sense of inclusion and
accomplishment among PS 29’s K-5 students. Programs include:
o Gymnastics
o Basketball (4-5)
o Running Clubs (3-5)

o O O O
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Strategies to increase parental involvement

Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

We have a very active parent body that participates in very large numbers at: seven Families as Learning Partners (first Fridays of most months);
fall and spring grade parent meetings with the principal; monthly parent workshops led by our social worker; ELL parent workshops; regular
publishing parties; monthly newsletters written by teachers; pot luck dinners; weekly e-blasts written by our parent coordinator; and events
sponsored by our Food and Farming, Arts and PE/Wellness Committees. Additionally parents are key to achieving this goal as all of our enrichment
work relies on parents as volunteers in enrichment clusters, brown bag lunches, café, garden and salad bar volunteers, parents as guest chefs and
so much more.

Strategies for attracting Highly Qualified Teachers (HQT)

Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We attract HQ teachers, as we are a school that is 100% committed to quality professional development and support for new teachers. Each AP also
meets regularly with our new teachers to develop a professional development plan for him/her that includes ongoing feedback and in classroom
support.

Service and program coordination

Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Our collaboration with Wellness in the Schools as well as our work utilizing the Schoolwide Enrichment Model ( UConn’s NAEG Center) are key in
achieving this goal.
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Budget and resources alignment

e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title lIA, Title 111, etc.) that will support the actions/strategies/activities described in this action plan.

FSF; FSF Legacy Teacher Supplement; PTA Funds (Self Sustaining 19 and 21) to support Wellness in the Schools, teacher start up grants, K teaching

assistants, and teacher salaries; School Support Supplement; Temporary Shortfall; Pre-K and Pre-K program support shared; TL IEP Teacher; TL Parent

Coordinator; Title 1 STH and ARRA funds (per session and per diem)

11




ACADEMIC INTERVENTION SERVICES (AIS)

On the chart below, indicate the total number of students receiving AIS in each area listed for each applicable grade in your school.

Identified groups of students who have been targeted for AIS, and the established criteria for identification include:

Students in Grades K — 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other
identified assessments, or who have been identified as potential holdovers.
Students in Grades 4 — 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and
social studies assessments.
Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.

Students in Grades 10 — 12 who scored below the approved passing grade on any Regents examination required for graduation in English
language arts, mathematics, science, and social studies.

At-risk At-risk At-risk At-risk
ELA | Mathomatics | Scence | Socel | gemces: | Sgrcess | Seeest | Heawn
Counselor Psychologist Worker Services
# of Students | # of Students | # of Students | # of Students | # of Students | # of Students | # of Students | # of Students
Receiving Receiving Receiving Receiving Receiving Receiving Receiving Receiving
AlIS AIS AlIS AlIS AIS AlIS AIS AlIS
K 17 * N/A N/A 1 3
1 30 * N/A N/A 2
2 26 * N/A N/A
3 34 * N/A N/A 1
4 23 * * 1 2
5 23 * *
6
7
8
9
10
11
12
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*Note that numbers reflect children receiving AlS in ELA, MATH and SCIENCE in our EARLY RISERS program; we do not
disaggregate identified groups of students who have been targeted for AlS.

On the chart below, provide a brief description of each of the Academic Intervention Services provided, and include:
1. type of program or strategy (e.g., Wilson, Great Leaps, etc.),
2. method for delivery of service (e.g., small group, one-to-one, tutoring, etc.),
3. when the service is provided (i.e., during the school day, before or after school, Saturday, etc.).

Name of Academic Intervention
Services (AIS)

Description

ELA

Small group and one to one instruction before school as well as during the school
day.

Mathematics

Small group and one to one instruction before school as well as during the school
day.

Science

Small group and one to one instruction before school as well as during the school
day.

Social Studies

N/A

At-risk Services provided by the
Guidance Counselor

Small group and one to one counseling during the school day.

At-risk Services provided by the
School Psychologist

N/A

At-risk Services provided by the
Social Worker

One to one counseling during the school day.
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At-risk Health-related Services
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Part IT: ELL Identification Process

1. The fully certified English as a Second Language (ESL)
teacher/coordinator at PS 29 administers the Home Language
Identification Survey (HLIS) at registration in order to identify
possible English Language Learners (ELLs) new to the New York City
school system. Every family of a student who is a first time admit to
the New York Public School system is mandated to complete the HLIS
or the Home Language Identification Survey, a document used to
identify if another language is spoken at home, with the assistance of
a pedagogue. Our fully certified ESL teacher/coordinator conducts an
informal oral interview in English and, when necessary, a translator
conducts the interview in the child's native language. Translators are
available, when necessary, at registration to answer any questions
families may have about the HLIS, or any other need they may have.
The HLIS is given in the individual family's preferred language. Based
on the answers to the HLIS, a student is identified as having a home
language other than English when one question in Part I., 1-4 in
indicates the student uses a language other than English AND two
questions in Part I., questions 5-8 indicate the student uses a language
other than English. Our fully certified ESL teacher/coordinator
reviews the HLIS using the previously stated formula to identify a
student as using a language other than English. Our fully certified
ESL teacher/coordinator then completes the staff related sections
of the HLIS and signs in the appropriate places. After our fully
certified ESL teacher/coordinator reviews the HLIS and identifies
students as using a language other than English, the student is then
administered the Language Assessment Battery Revised (LAB-R) test.
The LAB-R is administered within 10 days of registration by our fully
certified ESL teacher/coordinator to students indentified as using a
language other than English at home based on the review of the HLIS
and the home language code. Our fully certified ESL
teacher/coordinator administers the LAB-R in accordance to the LAB-
R Administration Manuals and following the directives in the "NYC
DOE Assessment Memorandum for the Administration of the
Language Assessment Battery-Revised (LAB-R) and the Spanish LAB
for General and Special Education Students”. The LAB-R is given
according to the grade level of the newly enrolled student. A fully
licensed, Spanish speaking pedagogue, administers the Spanish LAB.




We follow the same procedures and guidelines for administering the
Spanish LAB as stated for the LAB-R. The Spanish LAB is given to all
entitled students with a home language code of SP within 10 school
days of initial enrollment. Our fully licensed ESL teacher, Nicole
Nadeau, is responsible for conducting the initial screening and
administration of the HLIS and LAB-R; this pedagogue speaks English
and is licensed in ESL and Common Branches.

If students receive a raw score of 26 or less, they are then eligible
for ESL services and will continue to receive ESL support services
until they receive a "Proficient (P)" score on the New York State
English as a Second Language Achievement Test (NYSESLAT). This
test is given to all continuing ELL students at our school and in the
state every year in the spring. Therefore, after students are
identified and placed, they take the NYSESLAT every year to
determine continued eligibility and progress until they pass. During
the summer, the ESL teacher and administrators view and analyze
NYSESLAT results on NYSTART when they are released. ATS
reports, such as the RLAT and RLAB are used to assist the ESL
teacher in making her schedule and subsequently determine which
students are eligible to take the NYSESLAT on an annual basis. In
collaboration with the ESL teacher, an administrator, also serving as
the testing coordinator, creates the NYSESLAT testing schedule, in
accordance with the students’ individual levels (beginner,
intermediate, and advanced). The testing schedule accounts for
students’ individual testing accommodations; pedagogues at the school
subsequently administer the examination in accordance with the
specific rules for administering the four components of the
NYSESLAT, as outlined in the testing manuals, and the students'’
individual test modifications. This process is overseen by the testing
coordinator.

. After we identify newly enrolled ELL students, they are placed within
the first 10 days in a mainstream class where the fully certified ESL
teacher/coordinator will push-in or pull-out students to provide ESL
services until parents choose the program in which they would like
their child placed. The three language programs that are offered to
ELLs in New York City are Transitional Bilingual, Dual Language, and



Freestanding ESL. A Parent Orientation is given for families of newly
enrolled ELLs after their child is identified as needing English
language services as based on the LAB-R test results. The orientation
is given to ensure parents fully understand their rights and the three
program options available to their children as English language
learners. The ESL teacher sends home an entitlement letter with the
LAB-R score in English and in the home language, when available;
subsequent information is also presented to parents at a scheduled
Parent Orientation. The entitlement letter is sent home in a packet
that includes the Parent Survey and Program Selection Form which
families are instructed to bring with them the day of the orientation
in both English and the home language, when available and/or needed.
A brochure explaining the three program choices to which all ELL
children and their families are entitled is also included in the packet in
both English and the home language, when available and/or needed. On
the day of the Family Orientation, the families watch a video in both
English and/or their home language, when available, that explains ELL
services in order to further assure parents understand their choices.
If the video is not available in the home language, a translator explains
the information in the video. Next, the ESL teacher explains the
three choices with the help of translators. The ESL teacher also
answers any questions about the programs with the help of the
translators. After that, the ELL teacher goes through the Parent
Survey and Program Selection Form, question by question, to ensure
all the information has been presented and that families understand
the information. Lastly, the ELL teacher explains the choices the city
offers again and asks the families to number their first through third
choices for programs on the parent selection form. At this time, it is
explained that if PS 29 ever has enough ELLs with the same home
language and their parents choose one of two Bilingual programs as
their first choice, the school is mandated to open that bilingual class.
It is also explained that if parents choose one of the other two
programs as their first choice, they have a right to place their child in
the program they choose in another school if it is available. It is also
explained that if they choose another program other than
Freestanding ESL as their first choice and they do not want their
child to go to another school, then their child will remain in ESL at PS
29 until either they test out or a class with that option opens up at



our school. In the future, if we should ever have the number of
students needed to open up a TBE or DL program, we will notify
parents in writing and by phone in both English and in the home
language, when necessary, that based on their previous 1st choice
(TBE/DL) for their child's language program, the program has now
become available and that their child will be placed in this program
based on that choice. The fully certified ESL teacher/coordinator
will be available to answer any questions with the help of translators
as needed.

. Inorder to ensure that entitlement letters are distributed and
Parent Survey and Program Selection forms are returned, our fully
certified ESL teacher/coordinator sends home an entitlement letter
on school letterhead in the parents' preferred languages to parents
informing them of their child's entitlement to ELL services and the
parents’ right to choose one of three ELL programs offered in NYC
with the date the survey should be returned by and the person (our
fully certified ELL teacher/coordinator) to whom the survey should be
returned. The return date on the survey is the same date as the
parent orientation and is conducted by our fully certified ELL
teacher/coordinator. The fully certified ELL teacher/coordinator
collects the parent surveys after the parent orientation, puts the
original survey in the compliance binder and keeps a copy for the file
"Parent Survey and Program Selection Forms" for the year's new ELLs
for our records and monitoring purposes. If a parent is not able to
attend the initial parent orientation, we will make every effort
possible to ensure the family is able to partake in an another
orientation and that the survey gets returned. First, if a parent is
not able to attend the first orientation, we will ask families to return
the Parent Survey and Program Selection form we sent home with the
entitlement letter and the brochure by the date of the orientation to
our ESL teacher/coordinator, and ask the parent to send in another
time they would be available for an orientation. In addition to asking
for the form in writing, in both English and the home language, if we
do not get the survey back, our ESL teacher/coordinator with the
help of a translator, if needed, will call the family and ask when they
would be available to come in for an orientation and to the return the
form. We also ask them if there is another time they could attend an



orientation. In the last five years, only one family did not attend a
orientation. This year, we had two formal orientations and one
informal meeting with a parent to go over the survey at their
convenience. If after all reasonable attempts have been made, and a
parent still has not returned the Parent Survey and Program Selection
form, then, by default, the child's first choice and placement, if
available, is Transitional Bilingual Education, as per CR Part 154.
Before information is prepared and sent to parents, the ESL teacher
creates a spreadsheet in order to track the materials. Current Parent
Surveys and Parent Selection Forms are organized folders, maintained
within the compliance binder, which is stored and locked in her room.

. ELL students are placed in a bilingual or ESL instructional program
based on the parent survey and the regulation that schools must form
bilingual programs in NYC public schools when there are 15 or more
students in two contiguous grades in grades K to 8 and 20 or more on
a single grade in high school. Therefore, if we ever have 15 or more
ELL students who had the same home language in two contiguous
grades and whose parents chose TBE as their first choice for their
child's language program or 15 or more ELL students who had the same
home language in two contiguous grades and whose parents chose Dual
Language as their first choice for their child's language program, PS
29 would open that class, as per parent choice and the city
regulations. A placement letter is sent home in the parents’ preferred
languages and a copy is placed in a file called "Placement Letters” for
the current year. As stated above, once we give the LAB-R to
students and their test score shows they are in need of ESL services,
we place the students within the first 10 days of registration in a
mainstream classroom where they will receive Push-in/Pull-out ESL
services. If their parents should choose a different program, we will
place them in the program if we have sufficient numbers to enable us
to open up either a Dual Language class or a Transitional Bilingual
class. Should we not have enough students to open a class and the
parents want their child placed in one of the bilingual classes and the
family wants to transfer their child to one of these two programs if
available at another school, then we will try o find the closest
possible placement. When needed, translators are used o explain
program choices and families’ rights. The fully certified ESL teacher



maintains a clerical file for every student, which is stored in a file
cabinet in the ESL teacher's room. Placement letters are maintained
in a file for the current school year. The continued entitlement letter
records are maintained in another file for the current school year;
both files are maintained in the compliance binder.

5. This year, one family chose the dual language program as their first
choice and the rest of the families, as has been the case over the last
four years, chose the freestanding ESL program as their first choice.
The family that chose the dual language program wanted their child to
remain at PS 29 with the understanding that if a dual language class
opens up, their child will be placed in it. They also informed us that
even though they wanted their child to remain at PS 29 this year,
they would like to look into a dual language program for the next
school year. Only one student's family in five years did not attend the
family orientation or return the Parent Survey after multiple
attempts. Some outreach attempts included phone calls, using a
translator, sending home several copies of the survey, and trying to
catch the parent at Parent Teacher Conferences. So, by default their
choice was the Transitional Bilingual program, as per CR Part 154,
Everyone else has chosen the ESL program as their first choice for
English language services.

6. Our ESL Push-In/Pull-Out program is in direct alignment with parent
request, as per the Parent Survey and Program Selection Forms. Our
ESL population is small at 25 and is spread out over six grades (K-5).
There are no more than four students who speak the same home
language between two consecutive grades. However, if we should ever
get an increase in the amount of ESL students who speak the same
language in two consecutive grades and enough parents choose one of
the bilingual programs, we will open a class that services that
particular program. On an interim basis, we evaluate the success of
our ESL program by collaboratively looking at Fountas and Pinnell
reading levels, writing samples, informal teacher observations,
conference notes, and strategy group notes. At the end of the school
year, we evaluate the success of our ESL program based on end-of-
year reading levels, statewide test scores and NYSESLAT results.



Part IV. ELL Programming
A. Programming and Scheduling Information

1. A. At PS 29, students receive ESL services through a Push-In/Pull-
Out organizational model. When possible, students are initially placed
in one class on a grade so that the ESL teacher can push into a class
to support academic language learning. If we have students in an ICT
(Integrated Collaborative Team Teaching) or the 12 to 1 Special
Education class, then we have two to three classes on a grade where
an ELL might be placed.

B. In order to meet the special language and learning needs of
individual students and to meet mandated language requirements, we
also have Pull-Out/Push-In classes between same grades or
consecutive grades, Ungraded (all students regardless of grade are in
one class), Heterogeneous (mixed proficiency levels) and Homogeneous
(same proficiency level) Pull-Out ESL classes.

2. AT PS 29 the fully certified ESL teacher provides each ELL student
with their mandated time of ESL instruction, 360 minutes for
Beginners and Intermediates and 180 minutes for Advanced students,
through the Push-In/Pull-Out model. The fully certified classroom
teachers provide the ELL students with the mandated ELA minutes as
per CR part 154, 180 minutes for Advanced students.

3. At PS 29 classroom teachers deliver all content area instruction, for
the exception of Science. All content areas are taught in English. We
use the Teachers College Reading and Writing Project curriculum for
teaching Reading and Writing, Words Their Way to teach Word Study
and TERK for Math instruction. In science, we use FOSS kits, and
additional supplemental materials.

Classroom teachers use a variety of strategies o differentiate
instruction as a means to enrich language development. Teachers use
pictures/labels, TPR (Total Physical Response), scaffolding or modeling
language using charts and graphic organizers, and pre-teaching new
vocabulary and concepts. Classroom teachers are also using technology
to support ELL learning. Teachers are having students listen to books



using tape players or personal MP3 players while following along in the
book. They are allowing students o use computers o access online
dictionaries and translating programs for writing. Students are also
using computers to access math and reading websites in order to
support multi-sensory learning. Additionally, teachers are using the
Smart Board, or interactive whiteboard, to support multi-sensory
learning of subject areas as well as, the ELMO, or enlarged print
document reader, to model language and skills and for shared reading
and writing.

. P.S. 29 is working to ensure that, when possible and relevant, ELLs are
evaluated in their native language. When Spanish speaking ELLs are
administered the LAB R and then are identified as needing ESL
services, we administer the Spanish LAB to assess their level of
proficiency in Spanish. When interviewing and/or meeting with
parents of our ELLs, information is gathered about the student’s first
language through the use of a translator. In addition, when an ELL
child is referred for Special Education services, we ask for a bilingual
social history in the parent’s native language as well as, a bilingual
psycho-educational evaluation of the student. It is our belief that we
should have the most complete picture of the student as possible. We
do not refer ELLs because of language; ELLs are referred after our
Child Study team has a collaborative conversation about the whole
child.

If we were ever to have sufficient numbers to warrant opening a
bilingual class, we would have assessments in the first language to
assess listening, speaking, reading, and writing levels in the first
language. The certified bilingual teacher would administer these
assessments.

. At PS 29 we use differentiated instruction to support the varied
needs and stages of our ELLs.

a. Inthe past years, we have not had any SIFE students, or
students with interrupted formal schooling. However, should
we have SIFE children in the future, we will provide them with
small group intervention during the school day and additional
small group or one to one instruction during "Early Risers," our



extended day program that targets individual learning needs.
We would also provide them with double ESL periods during ELA
time, and in-school intervention, which includes the Wilson
program for students struggling with English phonemes.

. We try to support the acceleration of language learning in many
ways for all ELLs, but especially for our Newcomers (students
who have been in US schools less than three years) because
NCLB now requires ELA testing for ELLs after one year. Newly
enrolled ELL students are carefully placed in our ESL
designated classroom for their age appropriate grade. Teachers
in these classrooms work closely with the ESL teacher to
create a classroom environment conducive to acquiring English
for learners at all levels. Some of the supports we use for our
Newcomers are peer "buddies,” or students who speak the
child's first language and/or who will prove to be an aide to the
student both emotionally and academically; we will also maintain
an ongoing dialogue with the families through use of translators,
if needed. The fully certified ELL teacher will not only push-
into the classroom to support social, cultural and academic
learning, but will also pull-out our Newcomers for extra support
to enrich their transition and to accelerate their social and
academic language learning. Our newcomers will receive six one-
hour periods of ESL a week if they are considered Beginners or
Intermediate. Also, when students arrive from another country
and are in the New York City school system for the first time,
we invite them to participate in "Early Risers"”, our extended
day program, to give them extra language support and to help
them with the adjustment to a new culture.

. P. 5. 29 has been reflecting on a variety of ways to support our
ELLs who have been receiving ESL services for more than three
years. Inorder to target the areas where ELLs need support,
we have looked carefully at NYSESLAT modalities and sub-
tests and testing data. This school year (2011-2012), we will
continue to provide interventions for our 4™, 5t and 6 year
ELL students who have not yet met the performance standard
in writing. The fully certified ESL teacher will pull 374, 4th, and



5th grade general education and ICT students for two 60-

minute sessions during ELA periods. The fully certified ESL

teacher will pull students in the 12-to-1 special education bridge

class one 60-minute session a week during an ELA period. The

ESL teacher will also push info the 12-to-1 class once a week

during an ELA period for small group instruction. During all of

these sessions, the fully certified ESL teacher will have

students work in small groups and/or will confer one-to-one

with students. The following interventions will be used during

these sessions to support the development of thinking and

writing skills:

e Shared writing fo model and support the development of
writing sentences, paragraphs, and essays

e Looking at mentor texts of writing with students to identify
parts of sentences, paragraphs, essays, and overall good
writing strategies

e Pre-teaching key vocabulary we use in essays by writing
these words on charts and then modeling how to use these
words to write an essay

e Teaching students how to use charts we created together to
write sentences, paragraphs, and essays

e Teaching and modeling how to use graphic organizers to
develop ideas for planning and writing through the use of the
"ELMO," or enlarged print document reader

The fully certified classroom and special education teachers will
collaborate with the fully certified ESL teacher in assessing
student writing development by looking at "On Demand"” pieces
and then using this information to create further lessons to
support their individual writing development.

This school year (2011-2012), we will continue to provide
interventions for our 4, 5t and 6™ year ELL students who
have not yet met the performance standard in reading. The
fully certified ESL teacher will pull our 4th, 5th and 6 year
ELLs for one extra 60-minute session a week during an ELA
period. The fully certified ELL teacher will push into the 12 to
1 special education bridge class to work with our one 5t year
ELL who hasn't met the standard in reading for one 60-minute



session a week during an ELA period. During both of these
sessions the fully certified ESL teacher will confer one-to-one
with students. The following interventions will be used during
these sessions to support the development of reading skills with
the use and support of technology and the computer based
reading intervention Raz-Kids:

e Modeling of reading strategies and how fo use graphic
organizers using the "ELMO," or enlarged print document
reader

e Listening to books on Raz-Kids (a computer-based reading
program) one level above their independent level to see how
fluent reading and new words sound; while listening to the
passages, students will track the words that are read aloud
as they are highlighted in front of them on the screen

e Recording students’ reading of books on the computer as
they read them aloud after having listened to the book once;
the student and the teacher can listen to the recording for
fluency and self-monitoring

e Having students use different kinds of teacher-created
graphic organizers and materials to keep track of
information and meaning as they read

e Using the computer-based program to click on words when
the student cannot use one of their reading strategies to
figure out how it sounds or what it means

e Monitoring comprehension through end of book quizzes on
Raz-Kids

The fully certified classroom and special education teachers will
collaborate with the fully certified ESL teacher in assessing
student reading development by listening to recordings of
students reading, looking at classroom running records, and by
monitoring how many questions students get right or wrong at
the end of the book quiz on Raz-Kids. The teachers will then
use this information to create further lessons to support the
students’ individual reading development.

. At this time, PS 29 does not have any ELLs who have completed
their sixth year of ESL. We are a Pre-K to 5™ grade school.
So, if a student had completed their sixth year they would be a



hold over. If we had an ELL who had completed their sixth year
and was a holdover, we would give them small group instruction
and provide them with other interventions, such as Wilson, if
they met the requirements.

6. There are many instructional strategies and grade-level materials our
fully certified teachers of ELL-SWDs (Students with Disabilities) use
that both provide access to academic content areas and accelerate
English language development. Teachers are using a variety of
technology for entry points into content to access and broaden
understanding. Our fully certified general education, special
education, and ESL teachers use the ELMO and Smart Board to
provide enlarged text and visuals to support students with special
needs within the context of the curriculum by modeling reading,
writing, and math strategies, and for conducting shared reading and
writing with students. Our special education students use the
computer during reading, writing, and math for a multi-sensory
approach to learning. Many of our ELL-SWDs are also using tape
players or personal MP3 players. All of our teachers who work with
our ELL-SWDs also use leveled texts to support the varied reading
level of our students and use either guided reading or one-to-one
conferring to teach new reading strategies that will help students
become stronger readers. We use the reading workshop model and
Words Their Way for word study at P.S. 29, but we also have Wilson
trained teachers who help our struggling readers and writers who
need extra support with phonemic awareness.

7. P.S. 29 uses curricular, instructional, and scheduling flexibility to
meet the diverse needs or our ELL-SWDs within the least restrictive
environment. 10 of our 26 ELLs have IEPs. An additional ELL is in the
referral process. One of our ELLs is in a mainstream classroom and
only receives speech. Four ELLs in an ICT class, and five are together
ina 12 to 1 Self-Contained Special Education 3" and 4™ bridge class.
Students are serviced per their IEPs. The ESL teacher works closely
with the classroom and/or special education teachers to plan
appropriate supports and to use both ESL and Special Education
strategies. When appropriate, we are mainstreaming our ELL-SWDs
into general education environments. We service these students in the



general education environment by providing them with the appropriate
accommodations and modifications, such as an alternate language
paraprofessional. The ELL teacher services all students with IEPs in
small groups with other general education ELLs with the appropriate
accommodations.

B. Programming and Scheduling Continued

8. PS 29 offers a range of intervention programs that support the
special needs of our ELLs in the content areas. All of our ELLs
participate in our "Early Risers” program that provides small group,
targeted intervention in reading, writing, and/or math, depending on
the individual needs of each student. We do this to give all our ELLs
the extra support they need; our Newcomer population who have been
receiving ELL services for three years or less and our ELLs who have
been receiving services for more than four years all receive
differentiated instruction during "Early Risers.” Our ELLs in 15" and
2"d grade who participate in Early Risers partake in the Leveled
Literacy Intervention Program (LLI) from Fountas and Pinnell that
provides intervention in reading, writing, and word study. The lessons
also provide strategies for working with ELLs. The 3r4/4t grade 12 to
1 bridge class does small group Wilson Intervention work with the help
of two Kindergarten teachers who push in to the classroom. The 12 to
1 Special Education teacher uses LLI during ELA fime with the help of
the ESL teacher who pushes in, as well. Some of our other 3rd, 4th,
and 5™ grade ELLs benefit from Fundations and the Wilson Program
during both "Early Risers” and during ELA periods. Students who are
struggling with meeting grade level standards in these grades are
given an initial assessment from the program. If this assessment
shows that the student will benefit from the Wilson intervention,
then they are placed in the program. All of our ELLs benefit from a
computer-based reading program called "Raz-Kids" and small group
Guided Reading intervention led by both the ELL and classroom
teachers; teachers also confer with students 1:1. In ferms of math
support, 15t through 5™ grade ELLs benefit from PS 29's intervention
specialist pushing in one period a week, or every other week depending
on the grade, in order to reduce class size and provide more targeted
small group instruction. All students also benefit from the computer-
based math program, "Ah Ha Math” and "Smart Math" as an additional



intervention for students. 15" and 2" grade ELLs use “Key Skills" as
another computer-based intervention to support Math learning.

We continue to provide transitional support for two years after ELLs
reach proficiency on the NYSESLAT. The first year after ELLs test
out of ESL services, former ELLs are placed in the classroom with the
other ELLs on their grade so the ELL teacher can collaborate with the
classroom teacher to continue to help support the transitioning ELLs
using ESL strategies and methods. All of our transitioning ELLs are
monitored through our Child Study/LAP Team in order to keep track
of their progress and to ensure they receive support if they are not
meeting grade level standards through one or more of our
interventions. In consultation with the classroom teachers and
families, transitional ELLs also receive the testing modifications
provided for them by the city and state.

10. This year we plan on having more pullout ESL periods during ELA with

11.

12.

targeted reading, writing and grammar lessons. We are also working
towards giving more of our ELLs the opportunity to participate in the
PTA-run after school program that offers homework help and classes
from art to sports.

When the LLI program was piloted, Kindergarten teachers found that
it was not as helpful as other supports, so they did not implement it on
that grade. This year, our intervention specialist will only be working
with the 4thgrade during Math, not ELA.

All of our students, including our ELLs, are offered equal access to all
school programs. Letters go home in different languages when needed
and/or when they are accessible. We also use translators to help us
notify parents of programs and to answer questions parents might
have. We do not have Title ITI funds. The PTA runs our after school
program. Parents pay for "Kids Club" and after school enrichment
courses. Kids Club is from 3:00 to 6:00. During this time, students
have an opportunity to receive homework help and to play with their
peers. After school courses are from 3:00 to 4:30, Monday through
Thursday. After school courses offer students opportunities to
explore and learn more about certain areas of interest from art to
journalism to sports. In addition to the after school program, we
have sports, drama and music clubs for 3rd through 5 grade students



before, during, and after school that are free. Almost all of our ELLs
choose to be in one or more of these activities.

13. There are a variety of instructional materials, including technology,
used to support ELLs that have already been mentioned. In addition
to the varied computer programs, ELMO, and Smart Board already
discussed used to support and provide intervention in ELA and math,
our science program also uses a multisensory approach to learning
which is extremely beneficial to our ELLs as well other types of
learners. Our Math program (TERK) encourages the use of a variety
of manipulatives in order to solve problems.

14. Though we do not have a TBE or Dual Language program at PS 29, we
encourage students who are new to the program or country to read or
write in their first language if they can do so until they feel more
comfortable using English. We encourage parents to continue to
develop the students’ first language at home by having students speak,
read, and write in the first language when possible. The ESL teacher
has books in Spanish in her library that she lends to students and
parents.

15. All of our required support services and resources correspond to ELLS'
ages and grade levels in order to support the curriculum and standards
of each grade. Students receive ESL services based on the
standards.

16.In order to assist newly enrolled ELL students before the beginning of
the school year, the ELL teacher meets with them one-to-one to
introduce herself and familiarize the students with the school in
order to help them feel more comfortable before school begins. The
ELL teacher also conducts an informal conversation with the student
to informally assess their needs and to answer any questions the
student or family has about the school and the ESL program.
Translators are used when necessary.

17. PS 29 does not offer any language electives.



D. Professional Development and Support for School Staff

1. Professional Development (PD) at PS 29 is continuous and ongoing for
all teachers, including the ESL teacher, and all teachers of ELLs. PD
includes staff development days at the Teachers College Reading and
Writing Project (TCRWP) in areas pertaining o making adaption in
Literacy for ELLs. One example of a TC calendar day that teachers
will attend this year is, "Thinking Across the Year with An Eye to
Supporting ELLs". Also, PS 29 conducts professional development on
Mondays after school for all teachers and includes opportunities for
inquiry groups with the ESL teacher and teachers of ELLs to
collaborate and discuss ideas gleaned from shared reading of
professional literature, classroom practices, and student data. These
sessions also provide time for teachers to discuss units of study while
the ESL teacher offers suggestions, provides input on optimal
conditions for language acquisition, and answers questions to ensure a
classroom environment that is conducive to acquiring English in a
meaningful manner. In addition, the ELL teacher at PS 29 attends bi-
monthly network meetings and will conduct inquiry work with ESL
teachers from other schools. This group will share and develop best
practices and materials to support the needs of all our ELLs through
the inquiry work using student data. The Assistant Principal attends
network ELL Coordinator and Special Education meetings, and a host
of study groups (one of which is a TC study group) that meet on a
regular basis. In these meetings/study groups, best practices are
always discussed, specifically highlighting the differentiation of
instruction for special populations, including ELLs.

The ESL teacher and classroom teachers attend professional
development workshops at TC; specifically, TC is offered a calendar
day this year which was attended by an ESL teacher: on 10/17, a
classroom teacher attended the day, "Thinking Across the Year with
an Eye to Supporting English Language Learners.” On 11/3, a special
education teacher and our AP attended a day on RTI. On 1/6, 2/29,
3/12 and 3/23, TC will be offering additional days that will focus on
strategies that can be taught to ELLs—our special education teachers
and AP will be attending these days. Our Speech teachers both serve
ESL students and have ESL training; one has 10 hours and the other
has approximately 30 hours of ESL training.



2. The school guidance counselor works with the parent coordinator to
use translation when needed in order to help provide our ELLs and
their families with the resources available to them for middle school.
Our school leadership supports the transition of our ELLs by providing
classroom teachers with the time that they need to review
assessments and notes, and time to collaborate with the ESL teacher.
The guidance counselor participates in conversations concerning ELL
students in order to assure they are making a smooth transition,
socially and emotionally. Most notably, the guidance counselor
oversees the middle school application process, and, in accordance
with the ESL teacher, assures that ELLs are making suitable choices
in regards to the application process.

3. Inorder to help provide the minimum of 7.5 hours of ELL training for
all staff (including non-ELL teachers), as per Jose P., ELL staff
development will be provided for all feachers during our Monday
Professional Development Sessions as well as, during school on various
PD days throughout the school year. The ESL teacher keeps track of
these hours on a spreadsheet. Records are maintained in the ESL
teacher's compliance binder, kept in her classroom.

E. Parental Involvement

1. Parental Involvement at PS 29 is very strong. Throughout the school
year, the parent coordinator collaborates with families, the PTA, the
classroom parents, the administration as well as, the staff to plan
events that build community among and support the needs of our
diverse families. Some of our community building activities include a
school wide Families as Learning Partners on the first of Friday of
almost every month, where families are encouraged to come and join in
on a learning activity in a specific content area, such as Math or
Reading. P.S. 29 also has grade wide breakfasts at the beginning of
year, "Welcome to the Grade” meetings for parents, and invites
families to attend class publishing parties. Parents also participate by
volunteering:

e At the annual book fair
e For various committees
e For lunch time activities, such as sports clubs



e To teach an enrichment cluster

e At lunchtime

e To be a class parent

e To help with "Super Science Saturday”

e To help run one of our many PTA sponsored events such as the
pie social, the holiday fair, and the spring carnival

Parents and families are also asked to attend class potlucks and
nights dedicated fo discussion of curriculum. We also have a Pre-K
family room and a "Parent Room" where parents get information
and support.

All families are encouraged to attend all events. We use
translators, staff members, and parents who speak the same
language as our ELLs to communicate with our families who speak
another language in order to inform and encourage participation.
Knowing another family who can translate usually makes parents
who know little to no English feel more comfortable and they are
more likely to attend or participate in events.

2. At this time we do not partner with any outside agencies or
Community Based Organizations to provide workshops or services to
ELL parents.

3. We evaluate the needs of our parents through the NYC School
Survey, the work of the PTA, the work of our diversity committee,
and through our network of class parents, organized by the parent
coordinator. The parent coordinator is our school's conduit between
parents and the administration. Organizing translation services, the
parent coordinator assures that every student receives important
documents in the correct language. Report Cards, for example are
translated. We also have several staff members who speak the home
language of the ESL students. Oftentimes, weekly homework sheets
and newsletters can also be translated. In our ESL program and
throughout the school, instruction is in English. In ESL, students are
encouraged to use English when they are communicating with one
another—however, the student's native language



4. The activities we have at our school have come out of some need or
desire of parents and faculty to build our school community. For
example, this year we are looking at either expanding the work of our
diversity committee or creating a committee to look at better ways of
supporting families of students with special needs. We continue to
have parents volunteering at lunchtime to improve the quality of the
lunch experience. Several of our ELL parents do this. The Families as
Learning Partners helps bridge the gap between home and the
classroom in order to help families better understand what it is going
on in the classroom-learning environment as well as, inviting them to
be active participants in the classroom. All parents are invited to
participate in all of our activities and to voice their opinions on
creating new ways to support the needs of our school community. We
use translators when necessary to let parents know about events, to
communicate other important information, and to ensure their voices
are heard.

Part VI. Assessment Analysis
B. After reviewing and analyzing the assessment data...

1. Describe the assessment tool your school uses to assess the early
literacy skills of your ELLs (e.g. ECLAS-2, EL SOL, Fountas and Pinnell,
DRA, TCRWP). What insights do the data provide about your ELLs?
How can this information help inform your school's instructional plan?
Please provide any quantitative data available to support your
response. At PS 29, we use TCRWP to assess the early literacy skills
of our ELLs as well as all of our students. This information helps us to
assess what stage of literacy development our students are at. Based
on this information we plan instruction and interventions for each
student. We see where are our ELLs are in terms of reading by
conducting running records and then use guided reading and one-to-
one conferring to move them to the next level. We use spelling
inventories from "Words Their Way" to see where each student is in
terms of spelling development; we use this data to group students in
word study groups according to their stage of spelling development.

In Kindergarten and 15t grade, when needed, students are given the TC
letter/sound identification assessment and word identification
assessment. Based on the results, classroom teachers then teach the




letters and sounds students do not know in a small group or on a one-
to-one basis. All data informs our school's instructional plan. Based on
the results, classroom teachers, in accordance with the ESL teacher,
make decisions on student groupings and how individual lessons will be
taught, either using a push-in or pull-out model. As progress is
tracked over time, a full child study committee might be assembled to
collaboratively discuss how all of the support staff members at the
school can best support the academic and social/emotional
development of a child.

. According to the results of the LAB-R and NYSESLAT, 11 out of our
26 ELLs are at the Advanced level of English language proficiency. All
but one of our 4th and 5™ graders not in the self-contained 12:1:1
class, seven in total, are "Advanced" as well as, all three of our 2nd
graders and one 3" grader. Our second largest group this year is our
Beginner group, which has 10 students in it. All five of our
Kindergarteners and two of our three 1st graders are "Beginners".
The remaining three of our "Beginners” are in the 34/4t grade bridge
12:1:1 self- contained special education class. Two of these students
are 3" graders and one is a 4™ grader. The remaining five ELLs are
“Intermediate”. One is a 15* grader, one is a 3" grader, one is a 4
grade ICT student, and the other two are in the 3rd/4th self-contained
class. The results reveal that all of our Advanced students are in
grades 2 through 5, and most of our students from 2n grade up,
excluding those in the self-contained 12:1:1, are Advanced. All of our
Beginners are in Kindergarten, 15t or the 3rd4/4 self-contained special
education class.

. The NYSESLAT results in the modalities of reading/writing and
listening/speaking demonstrate that we will continue to put an
emphasis on the teaching of reading and writing in order to help our
ELLs meet standards. Only 19 students are considered when looking at
the data we have for the NYSESLAT. The other seven did not take
the NYSESLAT. Six are new admits and will take the NYSESLAT for
the first time in the spring, and the other student was absent for the
NYSESLAT this past spring and is still considered a "Beginner” in
accordance with her fall LAB-R score. Out of the 19 students in 1st
through 5™ grade, none are at the beginner level in listening/speaking
and only two students are at the intermediate level of proficiency. 9



out of our 19 students are "Proficient” in the area of
listening/speaking and eight are "Advanced”. In comparison, only one
student received a "Proficient” score in reading/writing. However, 9
are "Advanced”. We will also continue to support the development of
students’ speaking and listening skills, especially for those who
received a lower score than they received for reading and writing.
Before decisions are made, our ESL teacher and administrators review
the data—groups are formed and this information is then shared with
classroom teachers who have ELLs in their rooms. Related Service
providers also assist in making instructional decisions when a student
is mandated for a related service.

4. When looking at the other state tests, we can clearly see that our
ELLs need extra support meeting ELA standards. All of our 5t
graders got 2's on the 4™ grade ELA. Three of our four 4t grade
ELLs not in the self-contained class got 2's on the 3" grade ELA. The
other 4th grade ELL did not take the 3" grade ELA because it was
her first year in the country. Both of our 4t grade ELLs in the self-
contained 3r4/4t bridge class received a 1 on the 3rd grade ELA. All
our students chose to take assessments in English when given a choice.
Our students who speak Spanish did not want to use the tests in
Spanish when given to them. Even though our students did not want to
use first language supports when given to them our ELLs faired better
on the Math test. Three of our current 4t graders who did not have
IEPs last year scored a 3 on the 3 grade Math test. One of our 4t
grade ELLs who was in the 3 grade ICT class last year received a 2.
One of the two 4'h grade students in the self-contained bridge class
also received a 2. The other student received a 1. Our 5 grader in a
general education class received a 3 on the 4™ grade Math test. Our
other two 5™ grade ELLs who are in the ICT class both received 2's.
School administrators review reading levels on an interim basis and
track trends across the school and within subgroups, of which the
ELLs are a part. The ESL teacher, in collaboration with classroom
teachers, directly use the information on a daily basis as they form
strategy groups and plan their conferences.

5. Not Applicable



6. We evaluate the success of our ESL program for ELLs based on a
variety of factors, which include but are not limited to class work,
ongoing assessments such as running records, the state tests, the
NYSESLAT, and student input.



LANGUAGE TRANSLATION AND INTERPRETATION 2011-2012 CEP Appendix 7

Requirement under Chancellor’s Regulations — for all schools

DBN: 15K029 School Name: John M. Harrigan

Cluster: Network: CFN 102

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s

achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all
parents are provided with appropriate and timely information in a language they can understand.

Translation needs are overseen by our parent coordinator. A survey of classroom teachers was conducted in September to elicit home
language information based on the Home Language Survey and to identify which families require written translation and/or oral interpretation
services. Our Parent Coordinator maintains a database of these families by classroom, by language, and makes this information centrally
available through our website so that others (school counselor, school nurse, PTA) can access the data.

2. Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were reported to
the school community.

Our data revealed that our translation needs are: Spanish, Arabic, and Mandarin Chinese.




Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

We rely on the DOE Translations and Interpretations unit to provide us with written translations of our general event announcements (such as
parent-teacher conferences, Families as Learning Partners, etc.) and as necessary, more specific schoolwide notices and time-sensitive
materials. When timeliness is an issue, our Parent Coordinator oversees the use of in-house multi-lingual parents or school staff to insure
these documents are provided to families in the appropriate languages. Additionally, multi-lingual parents and staff are utilized to translate
report card comments.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

Oral interpretation for parent-teacher conferences and the ESL orientation for parents is provided by parent volunteers and school staff, and is
coordinated by our parent coordinator.

3. Describe how the school will fulfill Section VIl of Chancellor's Regulations A-663 regarding parental notification requirements for translation
and interpretation services. Note: The full text of Chancellor's Regulations A-663 (Translations) is available via the following link:
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

Our Parent Coordinator is introduced at the September orientation for ESL families held by our ESL teacher. At this time, the parent coordinator
informs families about the DOE translation unit and the ability for school communication to be sent out for translations for families who need this
service. Families request that duplicate documents are still sent home in English, due to the translation component not being exact (either their
children or another adult can clarify the information using both documents). In addition, classroom teachers and our class parent network
inform our parent coordinator about other families requiring translation services.



http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf

