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SCHOOL LEADERSHIP TEAM (SLT) SIGNATURE PAGE

Use this page to identify SLT members and confirm their participation in the development of this Comprehensive Educational Plan (CEP), which includes goals
and action plans, a summary of Academic Intervention Services, and the Parent Involvement Policy. The signatures of SLT members indicate their participation in
the development of the CEP and serve as confirmation that consultation has occurred to align funding in support of educational programs. The SLT must include
an equal number of parents and staff and have a minimum of 10 and a maximum of 17 members, in accordance with the Chancellor's Regulation A-655, available
on the NYC DOE Web site.

Directions:

1. List each SLT member in the left-hand column on the chart below. Specify any position held by the team member, e.g., Chairperson, SLT Secretary and the
constituent group represented, e.g., parent, staff, student, or CBO. Core mandatory SLT members are indicated by an asterisk*.

2. Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an SLT member does not wish to sign this plan, he/she may attach
a written explanation in lieu of his/her signature.

3. Add rows as needed to ensure that all SLT members are listed.

4. The original copy, along with any written communications pertaining to this page, is to remain on file in the principal’s office and be made available upon written

request.
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ANNUAL GOAL #1 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #1
¢ Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Literacy—By June 2012, 86% of students in grades K-5 will meet grade level benchmark in reading and writing as measured by end of year Running
Record Assessments given in every grade in reading and an analysis of writing produced through “on demand” assignments, CCS literacy tasks, and
final published pieces.

Comprehensive needs assessment
o Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Ongoing needs assessment at PS 321 includes discussion with teachers at grade meetings (that are built into the school day for one
hour twice a month); one-on-one meetings with teachers; an end of year teacher reflection survey; feedback from parents in grade by
grade parent meetings with the principal that are held in fall and spring; discussions in SLT meetings; analysis of Learning Environment
Survey; feedback at monthly Student Council meetings; and weekly cabinet meetings. In addition, included in grade meeting
discussions were analysis of ELA test scores and of charts and graphs indicating running record progress with each grade and from
grade to grade. Although our test scores overall are high, we know that we need to work hard to make sure that we maintain and
improve the gains we have made in literacy.

Instructional strategies/activities
e Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.
Teachers will follow reading and writing pacing calendars revised in May/June 2011 by teachers and administrators.
Classroom teachers in grades 1-5 will administer running records at least three times a year and submit results to administrators in
November, March and June. Additional data for at-risk students will be submitted a fourth time in January.
e Book levels will be entered into a data system and AP and data specialist will develop charts and graphs and will present to teachers at
grade meetings.
e Teachers in grades 1-2 will use a new comprehensive Fountas and Pinnell literacy assessment that was purchased based on feedback from




classroom teachers. In addition, we will purchase these materials for Kindergarten and begin introducing them in the second half of the
year.

e Teachers will keep conference notes to be reviewed periodically at PD sessions and used to guide instruction.

e Classroom teachers will review on demand writing early in year at PD sessions grade by grade and later in the year looking at CCS and
other tasks. Meetings will be structured using protocols and rubrics.

e PD time will allow teachers to visit the grade below during readers or writers workshop.

e Grade leaders and other teacher leaders will help to develop CCS literacy tasks and some will participate in network based CCS PD.

e Assessment forms and rubrics developed by individuals or teams of teachers will be shared across the grade and when appropriate with
other grades.

e All classroom teachers will participate in literacy PD provided by Teachers College Reading and Writing Project, including 17 staff
development days on site and calendar days at TC.

The principal and the AP in charge of literacy will each attend monthly literacy PD at TC.
The principal and the AP in charge of literacy will attend network based literacy study group and visit other network schools to learn from
colleagues and share best practice.

e Kindergarten, 1st, and 2nd grade teachers will implement the Fundations word study program. The program was adopted several years
ago with buy in from teachers who were convinced by colleagues who had piloted the program. The expansion to Kindergarten came after
much cross grade discussion.

e Extended Day program will be customized so that children who need it will be part of an LLI (Leveled Literacy Intervention) group. In
addition, there will be several LLI groups offered as AIS services during the school day. 8 LLI kits were purchased.

e Grade leaders will give their colleagues monthly reminders about the agreed on (by teachers and administrators at June planning days)
curriculum and pacing.

Strategies to increase parental involvement
o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

We are not a Title | school but have extremely high levels of parent involvement as evidenced by attendance (over 800 family members) at our monthly Family
Fridays; our many family nights that attract over 500 children and family members each; frequent parent workshops; weekly Spanish Speaking Parents Group;
“friendraising events” such as pot luck dinners; a family concert series that sells out; monthly teacher newsletters; an e-bulletin that goes out weekly to about 1000
family member; the principal’s grade by grade parent meetings; and more.

Strategies for attracting Highly Qualified Teachers (HQT)
e Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We have highly qualified teachers and will make sure that they continue to develop their expertise by a strong emphasis on professional development, as evidenced
by our work contract with Teachers College Reading and Writing Project; our grade-based PD built into the school day every other week for an hour; and an SBO for
two Mondays a month of hour-long after school PD. In addition, one of our APs meets weekly with each new teacher or teacher new to a grade and develops a
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personalized PD plan for her.

Service and program coordination

e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Workshop teaching incorporates a collaborative approach with a strong emphasis on partner work and children learning to respect each other. We also use
techniques developed by Educators for Social Responsibility and the Morningside Center. Two guidance counselors are an integral part of our school community
and participate in our staff PD regularly. We have an F Status teacher here one day a week who provides one-on-one PD to teachers on meeting the needs of
challenging children. We purchased Lost at School by Ross Greene for the staff and are studying it during PD sessions.

Budget and resources alignment

e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title lIA, Title 1ll, etc.) that will support the actions/strategies/activities described in this action plan.

FSF; Title 1IA; TL Deferred Program Planning Initiative money for classroom teachers and intervention teachers; PTA money to support PD with Teachers College

Reading and Writing Project and some instructional materials; FSF and NYSTL funding to purchase LLI, Fundations, Fountas and Pinnell Assessments; ARRA RTT

& IDEA ARRA funding for per session and per diem for PD and Inquiry

ANNUAL GOAL #2 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #2
e Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Math--By June 2012, 87% of students will meet end of year grade level benchmarks in math as measured by a combination of
teacher developed assessments, TERC end of unit assessments, CCS tasks, grade-wide end-of-year math assessments, math
DYOs, and state exams.

Comprehensive needs assessment

o Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Ongoing needs assessment at PS 321 includes discussion with teachers at grade meetings (that built into the school day for one hour
twice a month); one-on-one meetings with teachers; an end of year teacher reflection survey; feedback from parents in grade by grade
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parent meetings with the principal that are held in fall and spring; discussions in SLT meetings; analysis of Learning Environment
Survey; feedback at monthly Student Council meetings; and weekly cabinet meetings. Included in grade meeting discussions were
analysis of math state scores. In addition, math leaders spent time analyzing performance; two parent math nights in the fall included
time for feedback from parents. Although our test scores overall are high, we know that we need to work hard to make sure that we
maintain and improve the gains we have made in mathematics.

Instructional strategies/activities
o Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.

e All teachers will follow the math pacing calendar developed and revised by teachers and administrators in May/June 2011.

e We will work with Metamorphosis, a math staff development organization. Several teachers attended summer workshops; 6 teachers, an

assistant principal, and the principal will participate in advanced learning communities working collaboratively with staff from other schools

through Metamorphosis.

All teachers in grades 3-5 will administer, grade, and analyze the math DYO periodic assessments. -

At least two teachers will participate in the network based math DYO implications meetings.

Teachers and an AP will participate in network based math CCS study groups.

Math leaders on each grade will meet monthly to clarify expectations, math vocabulary and strategies grade by grade; discuss the

implications of the CCS; revise math assessments; and facilitate communication and consistency within a grade and across grades.

PD sessions in September/October will focus on looking at math assessments grade by grade.

e Fifth graders who need more support in math will be taught in smaller groupings--the neediest group will have a class size of 12; the next
one a class size of 20 (as compared to 33 in a class for the grade).

e Based on the needs of students in their classes, selected third, fourth, and fifth grade teachers will provide small group math instruction
during extended day.

e Teachers will share material developed to challenge high performing math students.

e Math leaders will hold parent nights to share math strategies--one for lower grades (10/26) and one for upper grades (10/27). In addition a
Family Math Night will be held on March 28.

e We will hold PD sessions on math assessment and on using the results to inform instruction.

¢ We will offer in-school chess classes to all second and third graders to give students the opportunity to develop another kind of math
thinking. 4th and 5th graders will be able to participate in lunch time and after school chess clubs.

e First grade teachers will send home a math binder with a variety of games and game pieces. The binder includes information on a
continuum of strategies for addition and subtraction. The binder, in its third year, has been revised to differentiate work to meet the needs
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of a wide range of students.

e We will offer before school "multiplication clubs" for students in 4th and 5th grade who have not yet mastered multiplication facts.

e We will offer a "Math Olympiad" after school kids club for kids who are interested in being challenged in math, as well as a Lego robotics
team.

e We will use Math in the City Replacement Units to enrich our TERC curriculum.

Strategies to increase parental involvement
¢ Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

We are not a Title | school but have extremely high levels of parent involvement as evidenced by attendance (over 800 family members) at our monthly Family
Fridays; our many family nights that attract over 500 children and family members each; frequent parent workshops; weekly Spanish Speaking Parents Group;
“friendraising events” such as pot luck dinners; a family concert series that sells out; monthly teacher newsletters; an e-bulletin that goes out weekly to about 1000
family member; the principal’s grade by grade parent meetings; two math parent nights this fall, and more.

[ ]

Strategies for attracting Highly Qualified Teachers (HQT)
e Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We have highly qualified teachers and will make sure that they continue to develop their expertise by a strong emphasis on professional development, as evidenced
by our contract with Metamorphosis, a math professional development organization; our work with Math in the City, another PD organization; our work on the math
DYO; our grade-based PD built into the school day every other week for an hour; and an SBO for two Mondays a month of hour-long after school PD. In addition,
one of our APs meets weekly with each new teacher or teacher new to a grade and develops a personalized PD plan for her.

Service and program coordination
e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Workshop teaching incorporates a collaborative approach with a strong emphasis on partner work and children learning to respect each other. We also use
techniques developed by Educators for Social Responsibility and the Morningside Center. Two guidance counselors are an integral part of our school community
and participate in our staff PD regularly. We have an F Status teacher here one day a week who provides one-on-one PD to teachers on meeting the needs of
challenging children. We purchased Lost at School by Ross Greene for the staff and are studying it during PD sessions.




Budget and resources alignment
¢ Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title 1IA, Title I, etc.) that will support the actions/strategies/activities described in this action plan.

FSF; Title 1lA; TL Deferred Program Planning Initiative money for classroom teachers and intervention teachers; PTA money to support Summer math PD at Math in
the City and some instructional materials; FSF and NYSTL funding to purchase MiTC replacement units and math manipulatives; FSF funding for Metamorphosis
Contract; ARRA RTT & IDEA ARRA funding for per session and per diem for PD and Inquiry; PTA (Self sustaining) money to fund after School coordinator for
chess, Lego, and math Olympiad clubs —FSF Per session money for teachers to teach multiplication clubs and math Olympiad; PTA funding for Chess program.

ANNUAL GOAL #3 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #3
e Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Arts--By June 2012, 90% of students in grades K-5 will have had the opportunity to develop their creativity by participating in
rich instruction in the visual arts, music, and the performing arts.

Comprehensive needs assessment
e Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Ongoing needs assessment at PS 321 includes discussion with teachers at grade meetings (that built into the school day for one hour
twice a month); one-on-one meetings with teachers; an end of year teacher reflection survey; feedback from parents in grade by grade
parent meetings with the principal that are held in fall and spring; discussions in SLT meetings; analysis of Learning Environment
Survey; feedback at monthly Student Council meetings; and weekly cabinet meetings. The arts have been a strong focus of discussion
in the SLT for the past two years, and based on feedback from parent, student, and teacher constituents, we have renewed our
commitment to the arts.




Instructional strategies/activities
¢ Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.

All children in grades K, 1, 2, 4, and 5 will be taught music once a week for the year

3rd graders will have music once a week for 1/2 the year.

All classes in grades K-2 will have visual arts once a week taught by a DOE art teacher.

Grades 3, 4, and 5 will have a 12 week cycle of art in the art studio taught by a teaching artist.

All of the Kindergarten and 8 of the first grades will have a weekly dance class taught by a DOE certified dance teacher.

All classes in grades 2, 3, 4, and 5 will have an 8-10 week cycle of dance or musical theater taught through collaboration with Together in

Dance.

All fourth graders will have a 9 week cycle of drama taught by Freestyle Repertory Theater.

Classroom teachers in all grades will integrate the arts into their curriculum. --4th and 5th graders will have the opportunity to participate

in after school Chorus.

e 4th and 5th graders will have an opportunity to participate in after school Band taught in collaboration with the Brooklyn Conservatory of
Music.

e 4th and 5th graders will have the opportunity to participate in PAC, the Performing Arts Company, a musical theater group taught by

Together in Dance.

Classes will take trips to art museums, including the Brooklyn Museum, the Museum of Modern Art, and the Metropolitan Museum.

All 5th graders will participate in two enrichment cycles where they select "elective" classes. Many of the classes offered with focus on the

arts. (Previous offerings include digital photography, drama, sculpture, garage band, drawing, painting.)

Selected classes will do artists studies with their buddy classes.

At least two grades will meet illustrators through our meet the Writers Program.

We will hold a comprehensive Family Arts Night on December 6 that will include activities led by 3 music teachers, 2 art teachers, 3 dance

teachers, 2 theater teacher, and a few parent volunteers. We anticipate a crowd of over 500 at this event.

Strategies to increase parental involvement
o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

We are not a Title | school but have extremely high levels of parent involvement as evidenced by attendance (over 800 family members) at our monthly Family
Fridays; our many family nights that attract over 500 children and family members each (including family arts night); frequent parent workshops; weekly Spanish
Speaking Parents Group; “friendraising events” such as pot luck dinners; a family concert series that sells out; monthly teacher newsletters; an e-bulletin that goes
out weekly to about 1000 family member; the principal’s grade by grade parent meetings; two math parent nights this fall, and more.
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Strategies for attracting Highly Qualified Teachers (HQT)
e Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We have highly qualified arts teachers, including licensed art, music, and dance teachers. We make sure that they continue to develop their expertise by a strong
emphasis on professional development including sending selected arts teachers to centrally based arts PD. In addition our classroom teachers participate in PD
that helps enable them to integrate the arts into the curriculum through our grade-based PD built into the school day every other week for an hour; and an SBO for
two Mondays a month of hour-long after school PD. In addition, one of our APs meets weekly with each new teacher or teacher new to a grade and develops a
personalized PD plan for her. Because art studio is an “enrichment” rather than a prep for grades 3-5, meaning that our classroom teachers participate with the
class in art studio, they learn techniques from the teaching artist that they can use in the classroom. The same is true for the dance enrichment for grades 2-5 and
for the drama enrichment for grade 4.

Service and program coordination
e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Workshop teaching incorporates a collaborative approach with a strong emphasis on partner work and children learning to respect each other. We also use
techniques developed by Educators for Social Responsibility and the Morningside Center. Two guidance counselors are an integral part of our school community
and participate in our staff PD regularly. We have an F Status teacher here one day a week who provides one-on-one PD to teachers on meeting the needs of
challenging children. We purchased Lost at School by Ross Greene for the staff and are studying it during PD sessions.

Budget and resources alignment
e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title lIA, Title 111, etc.) that will support the actions/strategies/activities described in this action plan.

FSF; Title 1l1A; TL Deferred Program Planning Initiative money for classroom teachers and some of the arts teachers; PTA (self sustaining) money to support art
studio, dance, and drama program as well as some arts materials and materials for Family Arts Night. FSF funding for professional development; ARRA RTT &
IDEA ARRA funding for per session and per diem for PD and Inquiry; PTA (Self sustaining) money to fund after School coordinator for chorus, band, and many Arts
Kids’ clubs.
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ANNUAL GOAL #4 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #4
e Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

RESPECT INITIATIVE/Social Studies: Throughout the year, children, families, and teachers will interact with each other in respectful ways and
will embrace our renewed emphasis on orderly conduct, on addressing teasing and bullying, and on our Diversity Initiative so that nothing interferes
with all children being able to perform at high levels.

Comprehensive needs assessment
o Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Ongoing needs assessment at PS 321 includes discussion with teachers at grade meetings (that are built into the school day for one
hour twice a month); one-on-one meetings with teachers; an end of year teacher reflection survey; feedback from parents in grade by
grade parent meetings with the principal that are held in fall and spring; discussions in SLT meetings; analysis of Learning Environment
Survey; feedback at monthly Student Council meetings; and weekly cabinet meetings. This year and last, one of the top priorities of the
SLT has been to make sure that we put activities and programs into effect that help our children learn how to work cooperatively, respect
each other, stand up for what is right, and make sure that no child feels discriminated against. The analysis of the LES was particularly
important in terms of underscoring the importance of this goal, as were end of year teacher reflections and surveys completed by fourth
and fifth grade students.

Instructional strategies/activities
e Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.

¢ In the fall we introduced a new set of behavioral expectations to students, with particular emphasis on silence in the halls and respectful behavior at
lunch/recess.

e Letters to families included these new behavioral expectations.

e We introduced the PS 321 Community Standards in each classroom in September; these consistent standards are printed on yellow paper and posted in every
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classroom. We also sent home a parent letter about this with a copy of the Community Standards.

We revamped supervision procedures in the yard to make sure that children had assistance from adults and peer mediators in situations that have the potential
to create conflicts, such a kickball and soccer. Related to this, we limited balls from home and the number of football and soccer games going on at a time.

In June 2011 approximately 30 staff members were trained in cooperative games through Playworks, and we are gradually introducing these games to students.
We changed backyard dismissal procedures to have a calmer, better supervised dismissal time.

In curriculum conferences held in September, teachers met with parents in their class and highlighted the community building work they are doing, along with
the other curricular areas.

All teachers and paraprofessionals were given a copy of Lost at School: Why Our Kids with Behavioral Challenges Are Falling Through the Cracks and How
We Can Help Them by Ross W. Greene to begin reading over the summer. The main perspective of the book, “children do well if they can” is one we believe in
and structure PD around all year.. Our first mandatory Monday PD session on 9/19/11 focused on this book. In addition, voluntary PD sessions are scheduled
monthly beginning in October to go deeper into this philosophy. Approximately 25 teachers participated in the first of these sessions.

During the 09-10 school year, the School Leadership Team instituted a new policy where children who get school lunch have an opportunity to take their lunch
outside with children who bring their lunch or buy lunch in stories during our non-captive lunch for 4t and 5" graders. (All of this requires parental permission.)
We will continue this initiative and publicize it to get more children involved. In addition, for the first time we have limited the number of days 4t and 5" graders
go out to lunch so that all children have a chance to socialize with a diverse group of children in the lunch room.

Teachers will use a variety of resources, including TRIBES; That's a Family: Resolving Conflict Creatively lessons; and a wide variety of children’s literature to
address issues of diversity in their classrooms.

Fifth graders will participate in a four-session preadolescent curriculum that addresses many diversity issues. Boys will be taught by male teachers and girls by
female teachers in groups of approximately 16 children. Beth Handman, AP, will coordinate this and classes will be fifth grade teachers and several male out of
classroom teachers. Planning begins in November; parents receive information in January; course is given four Wednesdays in a row in January/February

We are placing increased emphasis on teaching children respectful ways of using the internet to make sure that they do not engage in cyber bullying or other
harmful practices.

All second grade classes will have a weekly outside “Team Time” where teachers will explicitly teach children skills that they need to play cooperatively. In a PD
session in December, second grade teachers will be introduced to some of the “Playworks” games to use at Team Time.

Periodically, books that support our respect and diversity initiative will be purchased and read aloud in each classroom. The principal will select and purchase
books and write a letter to guide discussion of the books.

Classroom and Specialty Teachers will introduce students to the contribution of people of many different cultures to our society. This will include sharing
diverse children’s literature; inviting parents in to share different aspects of their culture; presenting music and dance from a variety of cultures; having a fifth
grade technology unit on Islamic art; hosting “Meet the Writer” visits that include African American authors; developing and teaching a variety of kinds of social
studies units that celebrate diverse cultures.  Assistant principals coordinate this work. .

Classroom teachers will infuse the idea of respecting diversity into their social studies curriculum throughout the year, with support from Assistant Principal Beth
Handman.

This year we revamped our peer mediation training, and had it co-led by two of our APs (Elizabeth Garraway and Ryan Bourke) along with the guidance
counselors. During each lunch period, 5 mediators will be on duty and will use the principals of the RCCP (Resolving Conflict Creatively Program) to help
children resolve conflicts. This year, mediators will also be trained in how to be proactive and help children avoid conflicts by helping them to enter games. The
mediators will go around to all the classrooms in the school to educate them about the program.

We will have a parent workshop on November 30 focused on helping parents help their children to stand up for what is right, including being “strong but not
mean” when they are teased or witness someone else being teased. This evening will be facilitated by our school psychologist Jenifer Becker and school social
worker Linda Piester.
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e Our parent diversity committee will organize a diversity family night, “Around the World in 80 minutes” to be held on April 25.

e Two years ago, we developed new structures to allow a diverse group of students to take on leadership/service roles in the school. We will continue this
initiative and try to strengthen it this year, paying closer attention to the supervision of the various service projects. All fifth graders will participate in the “PS
321 Fifth Grade Service Corp” and give up at least two recess times a month to provide some service to the larger school community. Some of the leadership
opportunities for fifth graders include Peer Mediators, Student Council, Penny Harvest, the PS 321 Beautification Committee and the Kindergarten Lunch and
Play Pals project.

e We hired an expert staff developer, Andrea Rousso, to work F Status one day a week offering her expertise to help teachers figure out the best ways to reach
challenging children. This program, called “Ask Andrea” is highly valued by the staff.

e In November, our SLT formed a subcommittee to come up with ways to make sure that the principals of the peer mediation program are shared throughout the
school with children and teachers and ultimately with parents.

Strategies to increase parental involvement
o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

We are not a Title | school but have extremely high levels of parent involvement as evidenced by attendance (over 800 family members) at our monthly Family
Fridays; our many family nights that attract over 500 children and family members each (including Family Diversity Night); frequent parent workshops; weekly
Spanish Speaking Parents Group; “friendraising events” such as pot luck dinners; a family concert series that sells out; monthly teacher newsletters; an e-bulletin
that goes out weekly to about 1000 family member; the principal’s grade by grade parent meetings; two math parent nights this fall; parent workshops; and more.

Strategies for attracting Highly Qualified Teachers (HQT)
o Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We have highly qualified teachers and will make sure that they continue to develop their expertise by a strong emphasis on professional development. We provide
professional development opportunities not only in the academic subject areas, but also in helping to build community and address different children’s learning
styles. Two staff members are attending “Respect for All” PD In December. We have grade-based PD built into the school day every other week for an hour; and
an SBO for two Mondays a month of hour-long after school PD. In addition, one of our APs meets weekly with each new teacher or teacher new to a grade and
develops a personalized PD plan for her. We have developed special PD sessions for paraprofessionals and teaching staff that supervises lunch recess to help us
meet our Respect Initiative goals.

Service and program coordination
¢ Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Workshop teaching incorporates a collaborative approach with a strong emphasis on partner work and children learning to respect each other. We also use
techniques developed by Educators for Social Responsibility and the Morningside Center. Two guidance counselors are an integral part of our school community
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and participate in our staff PD regularly. We have an F Status teacher here one day a week who provides one-on-one PD to teachers on meeting the needs of
challenging children. We purchased Lost at School by Ross Greene for the staff and are studying it during PD sessions.

Budget and resources alignment

¢ Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title lIA, Title 111, etc.) that will support the actions/strategies/activities described in this action plan.

FSF; Title 11A; TL Deferred Program Planning Initiative money for classroom teachers and the F status teacher mentioned above; PTA (self sustaining) money to
support some of our recess PD and materials for recess. FSF funding for professional development; ARRA RTT & IDEA ARRA funding for per session and per
diem for PD and Inquiry; PTA (Self sustaining) money to fund after School coordinator.

ANNUAL GOAL #5 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #5
e Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Green and Healthy (Science and Physical Education)--By June 2012, 85% of children will have an improved understanding of how to make good
choices for their own physical health and that of the environment through a multidisciplinary approach involving science, physical education, and our
green and healthy initiative.

Comprehensive needs assessment

e Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Ongoing needs assessment at PS 321 includes discussion with teachers at grade meetings (that are built into the school day for one
hour twice a month); one-on-one meetings with teachers; an end of year teacher reflection survey; feedback from parents in grade by
grade parent meetings with the principal that are held in fall and spring; discussions in SLT meetings; analysis of Learning Environment
Survey; feedback at monthly Student Council meetings; and weekly cabinet meetings. This year and last, one of the top priorities of the
SLT has been to make sure that children have a variety of opportunities for physical activity within the curriculum.

Instructional strategies/activities

o Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
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strategies/activities,
d) timeline for implementation.

. Our Green and Healthy Committee of staff and parents will meet regularly. The principal and two science teachers (Susie Farrell and Patty Nock) will
coordinate this work from the staff side and will work closely with parent leaders of the committee.
. A “School Garden” committee of parents and teachers, which is a subcommittee of “Green and Healthy,” will meet throughout the year to develop curriculum

and coordinate planting and harvesting during this first year of our new school garden. Teachers on the committee include Patty Nock, Susie Farrell, Kim Mettler,
Anna Lacina, and Karen Berley.

. We held a fall “Harvest Day” on October 19 where food made from vegetables harvested in our school garden was served in the lunchroom to raise
awareness about healthy eating. We will schedule another Harvest Day for the spring.

. Kindergarten classes will take responsibility for caring for the tree pits in front of the school with assistance from parent volunteers. Kindergartners will plant
bulbs in the fall and annuals in the spring.

o First graders will study Prospect Park in a Park Study that is part of their social studies curriculum.

. Fourth graders will monitor classroom recycling throughout the school.

. Our school food partnership committee of staff, students, and representatives from School Food Services will meet monthly to improve school lunch

offerings. We have already made many changes in school lunch at PS 321, including serving whole wheat pasta, roasted rather than fried chicken, and offering
appealing vegetarian options.

o Our Student Council is working to make sure that more children are aware of the healthy choices being offered in the lunch room.

. January has been designated “Green and Healthy” month. During this month classroom teachers will read a relevant “book of the month” and discuss it
with the class. Science, phys ed, and classroom teachers will teach Green and Healthy lessons. We will publish a “Green and Healthy” newsletter and host a PTA
“Green and Healthy” night on January 26. Science Teachers Susie Farrell and Patty Nock will be staff coordinators for this month working closely with parent
leaders.

. As part of the physical education program, children will be taught how to play a variety of sports and will be given instruction in ways to maintain lifelong
health. Our two physical education teachers will work closely with AP Ryan Bourke to incorporate cooperative games into the program.
. For the first time this year, we have a “Mighty Milers” program affiliated with the Roadrunners club. So far over 300 children participate in this program

where they walk or run on our school track at lunch recess or grade recess. We are publicizing the program and anticipate having over 500 children participate. A
consultant is coordinating this program.

. We are starting an after school running club also affiliated with Roadrunners.
. In November, our SLT formed a subcommittee to help share best practices in integrating movement activities into the classroom.
. On May 4, the entire school will participate in a “Walkathon for a Healthy Planet” in Prospect Park. All of our students and staff and hundreds of parents will

participate in this two-mile walkathon. Families will get pledges of money for the walkathon that will go to selected environmental organizations.

Strategies to increase parental involvement
o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

We are not a Title | school but have extremely high levels of parent involvement as evidenced by attendance (over 800 family members) at our monthly Family
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Fridays; our many family nights that attract over 500 children and family members each (including Family Diversity Night); frequent parent workshops; weekly
Spanish Speaking Parents Group; “friendraising events” such as pot luck dinners; a family concert series that sells out; monthly teacher newsletters; an e-bulletin
that goes out weekly to about 1000 family member; the principal’s grade by grade parent meetings; two math parent nights this fall; parent workshops; and more.
Our Green and Healthy Committee is headed by parents, as is our Garden Committee. Parents and staff are working collaboratively on the movement
subcommittee of the SLT.

Strategies for attracting Highly Qualified Teachers (HQT)
e Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We have highly qualified teachers and will make sure that they continue to develop their expertise by a strong emphasis on professional development. We provide
professional development opportunities not only in the academic subject areas, but also in helping to build community and address different children’s learning
styles. Our Science teachers and some of our classroom teachers have attended professional development in integrating garden activities into the curriculum. We
have grade-based PD built into the school day every other week for an hour; and an SBO for two Mondays a month of hour-long after school PD. In addition, one
of our APs meets weekly with each new teacher or teacher new to a grade and develops a personalized PD plan for her.

Service and program coordination
e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Workshop teaching incorporates a collaborative approach with a strong emphasis on partner work and children learning to respect each other. We also use
techniques developed by Educators for Social Responsibility and the Morningside Center. Two guidance counselors are an integral part of our school community
and participate in our staff PD regularly. We have an F Status teacher here one day a week who provides one-on-one PD to teachers on meeting the needs of
challenging children. We purchased Lost at School by Ross Greene for the staff and are studying it during PD sessions. We provide PD in movement activities and
healthy living, and our 5" graders participate in a preadolescent curriculum that includes health issues.

Budget and resources alignment
e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title IA, Title Ill, etc.) that will support the actions/strategies/activities described in this action plan.

o FSF; Title lIA; TL Deferred Program Planning Initiative money for classroom and cluster teachers; PTA (self sustaining) money to support some of our
recess PD and materials for recess as well as our garden initiative. FSF funding for professional development; ARRA RTT & IDEA ARRA funding for per session
and per diem for PD and Inquiry; PTA (Self sustaining) money to fund after School coordinator. Funding from the DOE Wellness grant we received will help us to
carry out some of these activities.
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ACADEMIC INTERVENTION SERVICES (AIS)

On the chart below, indicate the total number of students receiving AlIS in each area listed for each applicable grade in your school.

Identified groups of students who have been targeted for AIS, and the established criteria for identification include:

e Students in Grades K — 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or
other identified assessments, or who have been identified as potential holdovers.

e Students in Grades 4 — 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science,
and social studies assessments.

Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.

e Students in Grades 10 — 12 who scored below the approved passing grade on any Regents examination required for graduation in English
language arts, mathematics, science, and social studies.

At-risk At-risk At-risk At-risk
ELA | Mathomatics | Science | gocel | Semices: | Sgrces: | Seeess | Heawn
Counselor Psychologist Worker Services
# of Students | # of Students | # of Students | # of Students | # of Students | # of Students | # of Students | # of Students
Receiving Receiving Receiving Receiving Receiving Receiving Receiving Receiving
AlIS AIS AlIS AlIS AIS AlIS AlIS AlIS
K 29 22 N/A N/A 8
1 27 30 N/A N/A 12
2 36 27 N/A N/A 14
3 35 26 N/A N/A 18 5
4 36 28 7 14 14 1 1 6
5 34 32 8 12 10
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On the chart below, provide a brief description of each of the Academic Intervention Services provided, and include:
1. type of program or strategy (e.g., Wilson, Great Leaps, etc.),
2. method for delivery of service (e.g., small group, one-to-one, tutoring, etc.),
3. when the service is provided (i.e., during the school day, before or after school, Saturday, etc.).

Name of Academic Intervention
Services (AIS)

Description: Provide a brief description of each of the Academic Intervention Services (AIS)
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps,
etc.), method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when
the service is provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA:

o Wilson Groups—small pull out during school day and after school

¢ Guided Reading Groups—small groups both during school day and extended day

e |CT classes provide small group literacy instruction delivered by the spec ed teacher to
at risk students

e Pull out/push in work with intervention teacher during the school day

o |eveled Literacy Intervention small groups—during school day and after school

Mathematics:

¢ Small groups with an intervention teacher during the school day using Math Navigator,
Strings, and other materials

e Special math class of 12 for most at risk 5" graders and of 20 for second tier of at-risk

students

Small guided math groups—school day and extended day

In ICT classes at risk students receive small group math intervention daily

Science:

Small groups during the school day
One on one tutoring

Social Studies:

Small groups during the school day
e Extended day small group instruction
¢ One on one instruction during the school day

At-risk Services Provided by the
Guidance Counselor:

e Small groups during the school day—different focuses for different groups
¢ One on one during the school day
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At-risk Services Provided by the
School Psychologist:

One on one during school day

At-risk Services Provided by the
Social Worker:

One on one during school day

At risk Health Related services

Small asthma group run by school nurse
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OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION POLICY
SUBMISSION FORM
2011-12
DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information
necessary for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This LAP form, an
appendix of the CEP, also incorporates information required for CR Part 154 funding so that a separate submission is no longer
required. Agendas and minutes of LAP meetings should be kept readily available on file in the school. Also, when preparing your
school’s submission, provide extended responses in the green spaces. Spell-check has been disabled in this file, so consider typing
responses to these questions in a separate file before copying them into the submission form. For additional information, hold your
cursor over the @.

Part I: School ELL Profile

A. School Information @

Cluster Leader/Network Leader C Rello-Anselmi District 15 Borough BI'OOklyIl School Number 321
Alison Sheehan
School Name William Penn

B. Language Allocation Policy Team Composition @
Principal Elizabeth PhllllpS Assistant Principal Elizabeth Garraway
Coach n/a Coach n/a
ESL Teacher Joanna Cohen Guidance Counselor Carlina Ramos
Teacher/Subject Area Elizabeth Ryan, 4™ grade parent Lucy Rorech
Teacher/Subject Area Chantal Gregoire, K Parent Coordinator Marge Raphaelson
Related Service Provider Blake Rose Other Ryan Bourke, AP
Network Leader Alison Sheehan other Beth Handman, AP

C. Teacher Qualifications @

Please provide a report of all staff members’ certifications referred to in this section. Press TAB after each number entered to calculate

sums and percentages.

Number of certified o) Number of certified 1 Number of certified 1
ESL teachers bilingual teachers NLA/foreign language teachers

Number of teachers of ELLs
without 0
ESL/bilingual certification

Number of content area teachers 0 Number of special education 1
with bilingual extensions teachers with bilingual extensions

Niuwilser o isnehems wio el i Number of teachers currently teaching
bili | extensi d ESL O a self-contained ESL class who hold O
a 1}ngug QUIEIION &1 both a common branch license and
certification ESL certification
D. School Demographics
Total number of students in school Total Number of ELLs ELLs as share of total student
1406 24 population (%) 1.71%

Part II: ELL Identification Process
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Describe how you identify English Language Learners (ELLs) in your school. Answer the following:

1. Describe the steps followed for the initial identification of those students who may possibly be ELLs. These steps must include
administering the Home Language Identification Survey (HLIS) which includes the informal oral interview in English and in the
native language, and the formal initial assessment. Identify the person(s) responsible, including their qualifications, for conducting
the initial screening, administering the HLIS, the LAB-R (if necessary), and the formal initial assessment. Also describe the steps
taken to annually evaluate ELLs using the New York State English as a Second Language Achievement Test (NYSESLAT).

2. What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual,
Dual Language, Freestanding ESL)? Please describe the process, outreach plan, and timelines.

3. Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are
returned? (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per CR Part 154 [see tool
kit].)

4. Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs;
description must also include any consultation/communication activities with parents in their native language.

5. After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that
parents have requested? (Please provide numbers.)

6.  Are the program models offered at your school aligned with parent requests? If no, why not? How will you build alignment
between parent choice and program offerings? Describe specific steps underway. @

1. PS 321 identifies ELLs using the following steps:

- Parents complete a Home Language Identification Survey (HLIS) when they register their child for school. Parents who speak Spanish
complete the Spanish HLIS with assistance from our Spanish-speaking Guidance Counselor, Carlina Ramos. Parents who speak Arabic
receive translation from our Arabic-speaking paraprofessional, Gamilla Guirguis, who has a great deal of experience working with
Arabic-speaking families in our school. Gamilla is assisted by Joanna Cohen, the ELL Coordinator and ESL teacher. All of these
pedagogues are trained in student intake procedures. Parents who speak French received assistance from ESL Teacher and ELL
Coordinator Joanna Cohen, who is also trained in student intake procedures. These pedagogues also complete the informal oral
interview prior to administering the HLIS. Parents who speak other languages also receive assistance from our ELL Coordinator, with
translation assistance from the DOE Translation and Interpretation Unit in order to complete the HLIS. When available, the HLIS is
given to parents in their native languages.

- Home Language Identification Surveys (HLIS) are reviewed for all kindergarten students and newly admitted students in grades 1-5.
Students whose HLIS indicates that a language other than English is spoken at home are then tested with the LAB-R. Students whose
primary language is Spanish are also tested with the Spanish LAB. Joanna Cohen, PS 321°s ESL teacher evaluates the HLIS and
administers and hand-scores the LAB-R. All of this is completed within 10 days of the start of school.

- Once students are identified as ELLs, the ESL teacher creates small instructional groups, based on students’ language proficiency
level. The ESL teacher also pushes in to classes where there are several ELLs.

- Throughout the year, the ESL teacher administers informal assessments to determine the progress students are making in their
listening, speaking, reading, and writing skills. Approximately two months prior to the administration of the NYSESLAT, the ESL
teacher begins formal test preparation. Students take a practice test, and the ESL teacher focuses test prep on the areas where the
students struggle the most.

- NYSESLAT results are reviewed at the start of each school year in order to determine the most appropriate methods of instruction for
the coming year. The ATS RLAT report is reviewed to determine in which subcategories -- Reading, Writing, Listening, or Speaking --
students need the most support.

2. Parents whose children are identified as ELLs attend an orientation session with the ESL teacher and a translator, if necessary. The
ESL teacher explains parents’ options, shows parents a video in their native language(s) detailing their options, and answers any
questions. These orientation sessions are held within two weeks of students being identified as ELLs. At the orientation session, parents
are given a brochure in their native language describing their program choices and are asked to complete the Parent Survey and
Program Selection forms within one week. Often, parents complete both the survey and selection form at the orientation meeting. If
they do not, the ESL teacher contacts them to follow-up within one week. All Parent Surveys and Program Selection forms are returned
within two weeks of attending an orientation session. These forms are returned to Joanna Cohen, the ESL Teacher and ELL
Coordinator. Ms. Cohen keeps one copy of the forms in her files, all of which are available for review at any time, and places one copy
in the students' cumulative record card so that parent program choices travel with students from elementary school to middle school.
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3. At the start of each school year, PS 321°s ESL teacher reviews the school’s NYSESLAT scores and sends Entitlement (or Non-
Entitlement) letters to families. The ESL teacher also sends these letters to families following the administration of the LAB-R. These
letters are written in the parents’ native languages and are sent home in students’ homework folders. Entitlement letters are sent to
families within one week of the start of school, or within one week of the LAB-R being hand-scored for newly admitted students.
Copies of Entitlement and Non-Entitlement letters are kept in the ELL Coordinator's files. As noted above, the ESL teacher follows up
with families who do not return their Parent Surveys or Program Selection forms within one week of their receipt.

4. Thus far, all of PS 321's ELL students have been placed in a Freestanding ESL program. The ELL Coordinator, Joanna Cohen,
reviews all parent Program Selection forms and places students in their parents' first choice of programs. To this point, parents have
always chosen Freestanding ESL as their first choice. Parents are informed of their child's program placement in the form of a letter in
their native language.

5, 6. Over the last several years, 100% of PS 321 parents of ELL students have selected Freestanding ESL as their first program choice.
Therefore, our program choices are completely aligned with parent requests.

Part III: ELL Demographics

A. ELL Programs

This school serves the following K 182 28 3% 4% 5%

grades (includes ELLs and EPs)
60 70 80 90 100 110 120

Check all that apply

This school offers (check all that apply):

Transitional bilingual education program YesO No#k If yes, indicate language(s):

Dual language program YesO No# If yes, indicate language(s):

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual
Education, Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes,
refer to the separate periods in a day in which students are served. Departmentalized schools (e.g., high school) may use the self-

contained row.

ELL Program Breakdown

Transitional
Bilingual
Education 0
(60%:40% > 50%:50% >
75%:25%)
Dual Language 0
(50%:50%)
Freestanding ESL

Self-

Contained : : 2 : : 6

Push-In 1 1
Total 1 1 2 1 1 1 0 0 0 0 0 0 0 7

B. ELL Years of Service and Programs

Number of ELLs by Subgroups
All ELLs 24 Newcomers (ELLs 21 Special Education 7
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Number of ELLs by Subgroups

receiving service 0-3 years)

0 ELL:s receiving service 4-6 3 Long-Term 0

SILI years (completed 6 years)

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who
are also SIFE or special education. @

ELLSs by Subgroups
Long-Term ELLs
'S ‘ (completed 6 years)
ALLSIE e | AT L ST peion | AT L PR pgtearon | 19

TBE | | | I | | 0
Dual Language : : : : : : 0
ESL 20 + 0 1 7 3 0 I I 24
Total 2 0 17 300 1o 0 10 10 24
Number of ELLs in a TBE program who are in alternate placement:

C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 |7

>

Spanish

Chinese

Russian

Bengali
Urdu
Arabic
Haitian

French

Korean

Punjabi
Polish
Albanian
Yiddish
Other
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0
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Dual Language (ELLs/EPs)
K-8
ber ¢ ' d guage oup
K 1 2 3 4 5 6 7 ] TOTAL
EL | EL | EL , EL | EL | EL | EL | EL | EL | EL |
L EP L EP L EP L EP L EP L EP L EP L EP L EP L EP
T T T T T T T T T T
Korean | | | | | | | | | 0 0
0,0 T T T T T T T T T T
o | | | | | | | | —
French | | | | | | | | | 0 0
T T T T T T T T T T
Other | | | | | | | | | 0 0
TOTAL 0, 0 0o, 0 0, 0 0, 0 0o, 0 0o, 0 0, 0 o, 0 0o, 0 o, o
Dual Language (ELLs/EPs)
9-12
0 0 ) A0C i : : DUp
9 10 11 12 TOTAL
ELL , EP ELL , EP ELL , EP ELL , EP ELL , EP
Spanish ! : : : o T
Chinese ! : : : . I
o T T T T T
Russian | | | | 0 i 0
Korean ! : : : . I
Haitian ! : : : . S
French ! : : : . I
Other ! : : : 0 S
TOTAL 0 : 0 0 : 0 0 : 0 0 : 0 0 : 0

This Section for Dual Language Programs Only
Number of Bilingual students (students fluent in both languages): Number of third language speakers:

Ethnic breakdown of EPs (Number):

African-American: Asian: Hispanic/Latino:
Native American: White (Non-Hispanic/Latino): Otbher:

Freestanding English as a Second Language

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 9 10 | 11 12 | T

Spanish 3 1 2 1 3 10
Chinese 1 1
Russian 1 1
Bengali 1 1
Urdu 0
Arabic 1 1 1 3
Haitian 0
French 1 1
Korean 0
Punjabi 0
Polish 1 1
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Freestanding English as a Second Language
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 1 12 | 9™
Albanian 0
Other 3 1 1 1 6
TOTAL 5 4 4 5 1 5 0 0 0 0 0 0 0 24

. Programming and Scheduling Information
1. How is instruction delivered?
a. What are the organizational models (e.g., Departmentalized, Push-In [Co-Teaching], Pull-Out, Collaborative, Self-
Contained)?
b. What are the program models (e.g., Block [Class travels together as a group]; Ungraded [all students regardless of grade
are in one class]; Heterogeneous [mixed proficiency levels]; Homogeneous [proficiency level is the same in one class])?
2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to
proficiency levels in each program model (TBE, Dual Language, ESL)?
a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see
table below)?
3. Describe how the content areas are delivered in each program model. Please specify language, and the instructional approaches
and methods used to make content comprehensible to enrich language development.
How do you ensure that ELLs are appropriately evaluated in their native languages?
5. How do you differentiate instruction for ELL subgroups?
a. Describe your instructional plan for SIFE.
b. Describe your plan for ELLs in US schools less than three years (newcomers). Additionally, because NCLB now
requires ELA testing for ELLs after one year, specify your instructional plan for these ELLs.
c. Describe your plan for ELLs receiving service 4 to 6 years.
d. Describe your plan for long-term ELLs (completed 6 years).
6. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic
content areas and accelerate English language development?
7. How does your school use curricular, instructional, and scheduling flexibility to meet the diverse needs of ELL-SWDs within the
least restrictive environment?

1. ESL instruction at PS 321 is provided through both a pull-out and push-in model, and we plan to move more in the direction of a push-in
model in the coming year. In general, we have grouped all of our ELLs on a particular grade level in one class per grade. This allows the
ESL teacher to support the students in their classrooms. However, in cases where students are spread out across the grade in several classes
(in Kindergarten, for instance), the ESL teacher pulls students out of class. In her pull-out groups, the ESL teacher makes sure that she is
building on what's happening in the classroom and delivering grade-appropriate instruction. In pull-out groups, students are grouped
according to English proficiency level.

The literacy model used at PS 321 is the Teachers College Reading and Writing Project workshop model. As a result, the ESL teacher uses
similar methodology in her pull-out groups. Students independently read a variety of genres at their reading level (which is regularly
assessed using Fountas and Pinnell leveled assessments). In addition, big books are used for shared reading; leveled texts from the Fountas
and Pinnell Leveled Literacy Intervention (LLI) curriculum are used for guided reading; and students participate in interactive and shared
writing. Finally, Fundations is used for phonics instruction both in classrooms and in ESL pull-out groups.

2. As per CR Part 154, students at the Beginner and Intermediate levels receive 360 minutes of ESL instruction per week. Students at the
Advanced level receive 180 minutes of ESL instruction per week. PS 321°s ESL teacher provides all instruction.

PS 321 uses a balanced approach to literacy instruction, and pull-out ESL instruction uses the same instructional methods. ESL instruction
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A. Programming and Scheduling Information
includes:

- Thematic study

- Total Physical Response (TPR) activities

- Read aloud

- Shared Reading

- Guided Reading

- Interactive Writing

- Independent Reading (with conferring)

- Independent Writing (with conferring)

- Vocabulary instruction

- Phonics and syntax instruction using Fundations

Students who are at the Advanced level also receive 180+ minutes of ELA instruction per week. Each classroom at PS 321 typically
devotes at least 90 minutes each day to reading and writing instruction, so Advanced ELLs receive much more than the mandated 180
minutes per week. The ELL Coordinator ensures that students are not always pulled out of class during their literacy block so that students
receive adequate ELA instruction.

3. Content-area instruction is delivered using a Sheltered Instruction Observation Protocol (SIOP) model. This is an ESL-specific
methodology that helps teachers provide high-quality content-area instruction to ELLs. The ESL teacher works with students in their
classroom and ensures that content is comprehensible by using the following methods:

- Guided reading of additional, language-appropriate texts to develop background knowledge; Fountas and Pinnell's Leveled Literacy
Intervention program is used

- Explicit vocabulary instruction on key words and concepts

- Additional practice of foundational concepts

- Use of visuals to aid comprehension

4. Newcomers are evaluated in their native language through reading assessments, letter-sound identification assessments, and on-demand
writing assessments, and grade-appropriate math assessments. When it is not possible to assess students in their native language (such as
when students speak low-incidence languages like Norwegian), the ELL Coordinator asks families for assessment results and report cards
from students' native countries. These are used in lieu of native language assessments to determine students' proficiency levels in their
native languages.

5. Our ESL teacher differentiates instruction for students depending on their language proficiency level and special education status as
follows:

- PS 321 does not have any SIFE, so we currently do not have a plan for meeting their needs. The school has not had SIFE in many years,
but will implement an instructional plan should a SIFE enroll in the school.

- Newcomers do intensive, thematic study using TPR activities and English language picture dictionaries to bring to life difficult concepts.
Basic English syntax is introduced slowly as students gain speaking proficiency. Students learn English letters and sounds and begin
learning basic spelling rules and decoding strategies. At the same time, students listen to texts read aloud to develop their reading
comprehension skills; students read texts at their reading level both independently and in guided groups; and students begin to write in
English. The components of balanced literacy instruction will prepare students to take the ELA; however, the ESL teacher also conducts
explicit ELA test prep with these students so that they can become familiar with the test and the types of questions on it.

- The ESL teacher uses similar instructional methods with students who have been receiving services for four to six years. Read aloud and
shared reading texts will be more difficult, as students are now able to decode and comprehend on a higher level. Students will delve more
deeply into English syntax and grammar and will write longer pieces of writing, both narrative and non-narrative. Vocabulary instruction
will be at a higher level, and is integrated into content learning.
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- The ESL teacher works closely with classroom teachers and intervention providers in order to meet the needs of Long-Term ELLs.
Long-Term ELLs receive targeted intervention services, including small-group math instruction, small-group reading and writing
instruction, and English language support from the ESL teacher. All of these services are aligned with the instructional methodology that
takes place in the classroom. Progress is tracked regularly, with formal assessments given and performance data collected at least every 4
weeks. In addition, the ESL teacher provides resources to the classroom teacher, including leveled texts in a variety of genres and
vocabulary-building activities, so that these students get extra support in the classroom.

6. The ESL teacher reviews IEPs for ELLs that are special education students and works with students' classroom teachers to provide
appropriate support. In these cases, the ESL teacher helps teachers develop lesson plans that involve previewing vocabulary, repetition of
important concepts, and multisensory instructional strategies (such as Orton-Gillingham-based strategies for learning to encode and decode
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Native Language Usage and Supports
The chart below is a visual representation designed to show the variation of native language usage and supports
across the program models. Please note that native language support is never zero.
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TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has
native language supports.

. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. Students who require additional support/intervention also attend PS 321°s Extended Day program (120 minutes a week after school) and
may receive academic intervention services (AIS). Instruction is entirely in English and is appropriately scaffolded for students depending
on their language needs. Classroom teachers, AIS teachers, or the ESL teacher provide these additional intervention services. PS 321 offers
intervention services in reading, writing, and math. Classroom and AIS teachers consult with the ESL teacher when designing intervention

curricula for ELLs.



B. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. Students who require additional support/intervention also attend PS 321°s Extended Day program (120 minutes a week after school) and
may receive academic intervention services (AIS). Instruction is entirely in English and is appropriately scaffolded for students depending
on their language needs. Classroom teachers, AIS teachers, or the ESL teacher provide these additional intervention services. PS 321 offers
intervention services in reading, writing, and math. Classroom and AIS teachers consult with the ESL teacher when designing intervention
curricula for ELLs.

9. PS 321 offers transitional support to students who reach English proficiency. Many of these students continue to participate in Advanced
ESL groups on an at-risk basis. Students also receive push-in support when the ESL teacher is in their classroom. In addition, students are
offered AIS services to ensure that they continue developing English language skills. Finally, per NYS regulations, these students continue
to have testing accomodations for two years after they reach English proficiency.

10. In the coming school year, PS 321 will be offering additional professional development to classroom teachers focusing on how to work
with ELLs, particularly Newcomers. In the last two years, the school has enrolled more Newcomers than ever before, and it has proved
challenging for classroom teachers to modify their instruction for these students. In addition, to support these students, as well as to more
intensively develop the academic English of our longer-term ELLs, PS 321 will purchase additional ELL-specific literacy materials,
including guided reading texts, shared reading books (fiction and non-fiction) and English grammar curricula. We also plan to move toward
a primarily push-in model of ESL instruction.

11. At the moment, we don’t plan to discontinue any programs/services for ELLs.

12. ELLs are afforded equal access to all school programs at PS 321. Because our ELL population is so small, students are well-integrated
into their classrooms and participate in all school programs consistently. When we see ELL students underrepresented in a particular school
program -- or when we believe a program would be particularly beneficial for ELLs -- we do targeted outreach to classroom teachers and
families. When we speak to families, we communicate with them in their native language. In addition, ELLs participate in our Extended
Day program. According to recent calculations, ELLs are represented in all school programs in the same percentage they are in the general
student population. We do not offer special after-school or Saturday programs for ELLs. Our ELL register recently fell below 30, and we
do not have Title III funding any longer to support these programs. Our ELL population is also so small, and spread across multiple grades
that we aren't able to provide programs specific to ELLs. Instead, we ensure that ELLs are well represented in our Extended Day program,
and our after-school kids' clubs.

13. Instructional materials used to support ELLs include:

- Native language-English dictionaries

- Online translation tools, such as Google Translate

- Leveled guided reading texts, and Leveled Literacy Intervention (LLI) guided reading curriculum
- Shared reading big books (fiction and non-fiction)

- Phonics curriculum (Fundations)

- Content-specific texts written at an appropriate language proficiency level

- Graphic organizers

- Writing planners




B. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. Students who require additional support/intervention also attend PS 321’s Extended Day program (120 minutes a week after school) and
may receive academic intervention services (AIS). Instruction is entirely in English and is appropriately scaffolded for students depending
on their language needs. Classroom teachers, AIS teachers, or the ESL teacher provide these additional intervention services. PS 321 offers
intervention services in reading, writing, and math. Classroom and AIS teachers consult with the ESL teacher when designing intervention
curricula for ELLs.

9. PS 321 offers transitional support to students who reach English proficiency. Many of these students continue to participate in Advanced
ESL groups on an at-risk basis. Students also receive push-in support when the ESL teacher is in their classroom. In addition, students are
offered AIS services to ensure that they continue developing English language skills. Finally, per NYS regulations, these students continue
to have testing accomodations for two years after they reach English proficiency.

10. In the coming school year, PS 321 will be offering additional professional development to classroom teachers focusing on how to work
with ELLs, particularly Newcomers. In the last two years, the school has enrolled more Newcomers than ever before, and it has proved
challenging for classroom teachers to modify their instruction for these students. In addition, to support these students, as well as to more
intensively develop the academic English of our longer-term ELLs, PS 321 will purchase additional ELL-specific literacy materials,
including guided reading texts, shared reading books (fiction and non-fiction) and English grammar curricula. We also plan to move toward
a primarily push-in model of ESL instruction.

11. At the moment, we don’t plan to discontinue any programs/services for ELLs.

12. ELLs are afforded equal access to all school programs at PS 321. Because our ELL population is so small, students are well-integrated
into their classrooms and participate in all school programs consistently. When we see ELL students underrepresented in a particular school
program -- or when we believe a program would be particularly beneficial for ELLs -- we do targeted outreach to classroom teachers and
families. When we speak to families, we communicate with them in their native language. In addition, ELLs participate in our Extended
Day program. According to recent calculations, ELLs are represented in all school programs in the same percentage they are in the general
student population. We do not offer special after-school or Saturday programs for ELLs. Our ELL register recently fell below 30, and we
do not have Title III funding any longer to support these programs. Our ELL population is also so small, and spread across multiple grades
that we aren't able to provide programs specific to ELLs. Instead, we ensure that ELLs are well represented in our Extended Day program,
and our after-school kids' clubs.

13. Instructional materials used to support ELLs include:

- Native language-English dictionaries

- Online translation tools, such as Google Translate

- Leveled guided reading texts, and Leveled Literacy Intervention (LLI) guided reading curriculum
- Shared reading big books (fiction and non-fiction)

- Phonics curriculum (Fundations)

- Content-specific texts written at an appropriate language proficiency level

- Graphic organizers

- Writing planners




. Schools with Dual Language Programs
How much time (%) is the target language used for EPs and ELLs in each grade?
How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
How is language separated for instruction (time, subject, teacher, theme)?
What Dual Language model is used (side-by-side, self-contained, other)?
Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time
(simultaneous)?

C
1.
2.
3.
4.
5.

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
D. Professional Development and Support for School Staff
I.
2.

Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.)
What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
3.  Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL teachers) as per Jose P.

1. The ESL Teacher participates in a great deal of professional development. She is enrolled in several Calendar Days through Teachers
College that are specific to literacy and ELLs, as well as professional development sponsored by the Department of Education designed to
increase academic English for ELLs. At the start of each school year, the ESL teacher reviews the school’s NYSESLAT data to determine
what type of professional development she would like to receive. Teachers who have large numbers of ELLs in their classrooms attend
these Calendar Days with the ESL teacher. The ESL teacher turn-keys what she learned at professional development sessions for teachers
with smalll numbers of ELLs in their classrooms, as well as the speech therapists and occupational therapists who also work with ELLs.
Professional development focuses on implementing the SIOP model in the classroom, so that all lessons have both content and language
objectives.

2. Staff in the upper grades and the school guidance counselors meet with the ESL teacher to discuss the language needs of ELLs who are
moving on to 6th grade and to identify the most appropriate middle school setting for them. In addition, PS 321 identifies the challenges
that ELLs will face in middle school and meets with 5th grade teachers to suggest ways they might prepare students for these challenges,
from teaching note-taking skills to teaching students to figure out the meaning of difficult vocabulary words.

3. All teachers at PS 321 — common branches and special education — as well as related service providers (in particular, speech therapists)
take part in a minimum of 7.5 hours of ELL training. The school devotes 3, 1-hour professional development sessions to strategies for
working with ELLs in the classroom — from using native language and translation tools, to illustrating difficult concepts with pictures, to
pairing ELLs with more proficient speakers to improve language ability. The staff reads a portion of a professional text related to working
with ELLs and identifies ways to modify their teaching and classroom environment to meet the literacy needs of ELLs. Four-and-a-half
hours of grade meetings per year are also devoted to building the academic language of ELLs. The ELL Coordinator maintains records of
this professional development.

School secretaries, guidance counselors, the school psychologist, and the Parent Coordinator take part in training on how to interact with
ELL parents, how to assist families in completing the HLIS, how to direct families toward needing translation services, and how to help
families navigate the public school system.

Native Language Usage and Supports
The chart below is a visual representation designed to show the variation of native language usage and supports
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E. Parental Involvement

1. Describe parent involvement in your school, including parents of ELLs.

2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL
parents?

3. How do you evaluate the needs of the parents?

4.  How do your parental involvement activities address the needs of the parents?

1. Parent involvement is of great importance to PS 321. We have an active Parent-Teacher Association whose members regularly assist in
classrooms and provide services to the school. In addition, families are invited into children’s classrooms the first Friday of every month to
read and learn with students. Parents are members of our School Leadership Team, and we have specifically invited parents of ELL
students to attend these meetings. Recently, we instituted a special welcome breakfast for families of newly-arrived ELL students, during
which we explain (with translation) parent involvement opportunities at PS 321 and answer any questions families may have.

2. PS 321 hosts regular meetings of a Spanish-speaking parent group and an Arabic-speaking parent group. While we don’t contract with
outside agencies to provide presentations at these meetings, PS 321 staff does workshops on how to support students at home, effective
parenting strategies, and more. These meetings are all held in parents' native languages and are very popular among famlies.

3. The school identifies the needs of ELL parents at ELL Orientation Sessions, which are deliberately kept very small so as to get to know
these families. Further, we hold an annual new-to-the-country parent breakfast where families learn about ways to get involved at PS 321
and are free to ask questions about services offered to families. The ESL teacher is also in regular contact with families, via e-mail, via
phone, and during Parent-Teacher conferences. At these times, the ESL teacher works with parents to solve problems and make contacts in
the community. Staff also address parents' needs at regular Spanish-speaking and Arabic-speaking parent meetings. The Parent Coordinator
facilitates these meetings and connects with the appropriate staff to meet the needs of our ELL students' families.

4. Our ELL families want to feel part of the PS 321 community, and our parent involvement activities are designed so that they can learn
about what's happening in their children's classrooms and can ask questions about how to best support their children's language learning at
home.

B. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. Students who require additional support/intervention also attend PS 321’s Extended Day program (120 minutes a week after school) and
may receive academic intervention services (AIS). Instruction is entirely in English and is appropriately scaffolded for students depending
on their language needs. Classroom teachers, AIS teachers, or the ESL teacher provide these additional intervention services. PS 321 offers
intervention services in reading, writing, and math. Classroom and AIS teachers consult with the ESL teacher when designing intervention
curricula for ELLs.

9. PS 321 offers transitional support to students who reach English proficiency. Many of these students continue to participate in Advanced
ESL groups on an at-risk basis. Students also receive push-in support when the ESL teacher is in their classroom. In addition, students are
offered AIS services to ensure that they continue developing English language skills. Finally, per NYS regulations, these students continue
to have testing accomodations for two years after they reach English proficiency.




B. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. Students who require additional support/intervention also attend PS 321°s Extended Day program (120 minutes a week after school) and
may receive academic intervention services (AIS). Instruction is entirely in English and is appropriately scaffolded for students depending
on their language needs. Classroom teachers, AIS teachers, or the ESL teacher provide these additional intervention services. PS 321 offers
intervention services in reading, writing, and math. Classroom and AIS teachers consult with the ESL teacher when designing intervention
curricula for ELLs.

9. PS 321 offers transitional support to students who reach English proficiency. Many of these students continue to participate in Advanced
ESL groups on an at-risk basis. Students also receive push-in support when the ESL teacher is in their classroom. In addition, students are
offered AIS services to ensure that they continue developing English language skills. Finally, per NYS regulations, these students continue
to have testing accomodations for two years after they reach English proficiency.

10. In the coming school year, PS 321 will be offering additional professional development to classroom teachers focusing on how to work
with ELLs, particularly Newcomers. In the last two years, the school has enrolled more Newcomers than ever before, and it has proved
challenging for classroom teachers to modify their instruction for these students. In addition, to support these students, as well as to more
intensively develop the academic English of our longer-term ELLs, PS 321 will purchase additional ELL-specific literacy materials,
including guided reading texts, shared reading books (fiction and non-fiction) and English grammar curricula. We also plan to move toward
a primarily push-in model of ESL instruction.

11. At the moment, we don’t plan to discontinue any programs/services for ELLs.

12. ELLs are afforded equal access to all school programs at PS 321. Because our ELL population is so small, students are well-integrated
into their classrooms and participate in all school programs consistently. When we see ELL students underrepresented in a particular school
program -- or when we believe a program would be particularly beneficial for ELLs -- we do targeted outreach to classroom teachers and
families. When we speak to families, we communicate with them in their native language. In addition, ELLs participate in our Extended
Day program. According to recent calculations, ELLs are represented in all school programs in the same percentage they are in the general
student population. We do not offer special after-school or Saturday programs for ELLs. Our ELL register recently fell below 30, and we
do not have Title III funding any longer to support these programs. Our ELL population is also so small, and spread across multiple grades
that we aren't able to provide programs specific to ELLs. Instead, we ensure that ELLs are well represented in our Extended Day program,
and our after-school kids' clubs.

13. Instructional materials used to support ELLs include:

- Native language-English dictionaries

- Online translation tools, such as Google Translate

- Leveled guided reading texts, and Leveled Literacy Intervention (LLI) guided reading curriculum
- Shared reading big books (fiction and non-fiction)

- Phonics curriculum (Fundations)

- Content-specific texts written at an appropriate language proficiency level

- Graphic organizers

- Writing planners




B. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. Students who require additional support/intervention also attend PS 321’s Extended Day program (120 minutes a week after school) and
may receive academic intervention services (AIS). Instruction is entirely in English and is appropriately scaffolded for students depending
on their language needs. Classroom teachers, AIS teachers, or the ESL teacher provide these additional intervention services. PS 321 offers
intervention services in reading, writing, and math. Classroom and AIS teachers consult with the ESL teacher when designing intervention
curricula for ELLs.

9. PS 321 offers transitional support to students who reach English proficiency. Many of these students continue to participate in Advanced
ESL groups on an at-risk basis. Students also receive push-in support when the ESL teacher is in their classroom. In addition, students are
offered AIS services to ensure that they continue developing English language skills. Finally, per NYS regulations, these students continue
to have testing accomodations for two years after they reach English proficiency.

10. In the coming school year, PS 321 will be offering additional professional development to classroom teachers focusing on how to work
with ELLs, particularly Newcomers. In the last two years, the school has enrolled more Newcomers than ever before, and it has proved
challenging for classroom teachers to modify their instruction for these students. In addition, to support these students, as well as to more
intensively develop the academic English of our longer-term ELLs, PS 321 will purchase additional ELL-specific literacy materials,
including guided reading texts, shared reading books (fiction and non-fiction) and English grammar curricula. We also plan to move toward
a primarily push-in model of ESL instruction.

11. At the moment, we don’t plan to discontinue any programs/services for ELLs.

12. ELLs are afforded equal access to all school programs at PS 321. Because our ELL population is so small, students are well-integrated
into their classrooms and participate in all school programs consistently. When we see ELL students underrepresented in a particular school
program -- or when we believe a program would be particularly beneficial for ELLs -- we do targeted outreach to classroom teachers and
families. When we speak to families, we communicate with them in their native language. In addition, ELLs participate in our Extended
Day program. According to recent calculations, ELLs are represented in all school programs in the same percentage they are in the general
student population. We do not offer special after-school or Saturday programs for ELLs. Our ELL register recently fell below 30, and we
do not have Title III funding any longer to support these programs. Our ELL population is also so small, and spread across multiple grades
that we aren't able to provide programs specific to ELLs. Instead, we ensure that ELLs are well represented in our Extended Day program,
and our after-school kids' clubs.

13. Instructional materials used to support ELLs include:

- Native language-English dictionaries

- Online translation tools, such as Google Translate

- Leveled guided reading texts, and Leveled Literacy Intervention (LLI) guided reading curriculum
- Shared reading big books (fiction and non-fiction)

- Phonics curriculum (Fundations)

- Content-specific texts written at an appropriate language proficiency level

- Graphic organizers

- Writing planners




Additional Information
Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs. You may
attach/submit charts. This form does not allow graphics and charts to be pasted.

Paste additional information here

Schools with Dual Language Programs

C.

1. How much time (%) is the target language used for EPs and ELLs in each grade?

2.  How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?

3. How is language separated for instruction (time, subject, teacher, theme)?

4.  What Dual Language model is used (side-by-side, self-contained, other)?

5. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time
(simultaneous)?

n/a

D. Professional Development and Support for School Staff

1.  Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.)

2. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
3.  Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL teachers) as per Jose P.

1. The ESL Teacher participates in a great deal of professional development. She is enrolled in several Calendar Days through Teachers
College that are specific to literacy and ELLs, as well as professional development sponsored by the Department of Education designed to
increase academic English for ELLs. At the start of each school year, the ESL teacher reviews the school’s NYSESLAT data to determine
what type of professional development she would like to receive. Teachers who have large numbers of ELLs in their classrooms attend
these Calendar Days with the ESL teacher. The ESL teacher turn-keys what she learned at professional development sessions for teachers
with smalll numbers of ELLs in their classrooms, as well as the speech therapists and occupational therapists who also work with ELLs.
Professional development focuses on implementing the SIOP model in the classroom, so that all lessons have both content and language
objectives.

2. Staff in the upper grades and the school guidance counselors meet with the ESL teacher to discuss the language needs of ELLs who are
moving on to 6th grade and to identify the most appropriate middle school setting for them. In addition, PS 321 identifies the challenges
that ELLs will face in middle school and meets with 5th grade teachers to suggest ways they might prepare students for these challenges,
from teaching note-taking skills to teaching students to figure out the meaning of difficult vocabulary words.

3. All teachers at PS 321 — common branches and special education — as well as related service providers (in particular, speech therapists)
take part in a minimum of 7.5 hours of ELL training. The school devotes 3, 1-hour professional development sessions to strategies for
working with ELLs in the classroom — from using native language and translation tools, to illustrating difficult concepts with pictures, to
pairing ELLs with more proficient speakers to improve language ability. The staff reads a portion of a professional text related to working
with ELLs and identifies ways to modify their teaching and classroom environment to meet the literacy needs of ELLs. Four-and-a-half
hours of grade meetings per year are also devoted to building the academic language of ELLs. The ELL Coordinator maintains records of
this professional development.

School secretaries, guidance counselors, the school psychologist, and the Parent Coordinator take part in training on how to interact with
ELL parents, how to assist families in completing the HLIS, how to direct families toward needing translation services, and how to help
families navigate the public school system.
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working with ELLs in the classroom — from using native language and translation tools, to illustrating difficult concepts with pictures, to
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E. Parental Involvement

1. Describe parent involvement in your school, including parents of ELLs.
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL
parents?

3.  How do you evaluate the needs of the parents?

4. How do your parental involvement activities address the needs of the parents?
1. Parent involvement is of great importance to PS 321. We have an active Parent-Teacher Association whose members regularly assist in
classrooms and provide services to the school. In addition, families are invited into children’s classrooms the first Friday of every month to
read and learn with students. Parents are members of our School Leadership Team, and we have specifically invited parents of ELL
students to attend these meetings. Recently, we instituted a special welcome breakfast for families of newly-arrived ELL students, during
which we explain (with translation) parent involvement opportunities at PS 321 and answer any questions families may have.

2. PS 321 hosts regular meetings of a Spanish-speaking parent group and an Arabic-speaking parent group. While we don’t contract with
outside agencies to provide presentations at these meetings, PS 321 staff does workshops on how to support students at home, effective
parenting strategies, and more. These meetings are all held in parents' native languages and are very popular among famlies.

3. The school identifies the needs of ELL parents at ELL Orientation Sessions, which are deliberately kept very small so as to get to know
these families. Further, we hold an annual new-to-the-country parent breakfast where families learn about ways to get involved at PS 321
and are free to ask questions about services offered to families. The ESL teacher is also in regular contact with families, via e-mail, via
phone, and during Parent-Teacher conferences. At these times, the ESL teacher works with parents to solve problems and make contacts in
the community. Staff also address parents' needs at regular Spanish-speaking and Arabic-speaking parent meetings. The Parent Coordinator
facilitates these meetings and connects with the appropriate staff to meet the needs of our ELL students' families.
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1.  Describe parent involvement in your school, including parents of ELLs.

2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL
parents?

3.  How do you evaluate the needs of the parents?

4.  How do your parental involvement activities address the needs of the parents?

1. Parent involvement is of great importance to PS 321. We have an active Parent-Teacher Association whose members regularly assist in
classrooms and provide services to the school. In addition, families are invited into children’s classrooms the first Friday of every month to
read and learn with students. Parents are members of our School Leadership Team, and we have specifically invited parents of ELL
students to attend these meetings. Recently, we instituted a special welcome breakfast for families of newly-arrived ELL students, during
which we explain (with translation) parent involvement opportunities at PS 321 and answer any questions families may have.

2. PS 321 hosts regular meetings of a Spanish-speaking parent group and an Arabic-speaking parent group. While we don’t contract with
outside agencies to provide presentations at these meetings, PS 321 staff does workshops on how to support students at home, effective
parenting strategies, and more. These meetings are all held in parents' native languages and are very popular among famlies.

3. The school identifies the needs of ELL parents at ELL Orientation Sessions, which are deliberately kept very small so as to get to know
these families. Further, we hold an annual new-to-the-country parent breakfast where families learn about ways to get involved at PS 321
and are free to ask questions about services offered to families. The ESL teacher is also in regular contact with families, via e-mail, via
phone, and during Parent-Teacher conferences. At these times, the ESL teacher works with parents to solve problems and make contacts in
the community. Staff also address parents' needs at regular Spanish-speaking and Arabic-speaking parent meetings. The Parent Coordinator
facilitates these meetings and connects with the appropriate staff to meet the needs of our ELL students' families.

4. Our ELL families want to feel part of the PS 321 community, and our parent involvement activities are designed so that they can learn
about what's happening in their children's classrooms and can ask questions about how to best support their children's language learning at
home.

Part V: Assessment Analysis

A. Assessment Breakdown
Enter the number of ELLs for each test, category, and modality.

OVERALL NYSESLAT?* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)

Beginner(B) 3 2 3 2 1 2 13
Intermediate(l) 2 1 3
Advanced (A) 2 3 1 2 8
Total 5 4 4 5 2 4 0 0 0 0 0 0 0 24

Modality Proficiency
Aggregate Level
LISTENING B
/SPEAKIN
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NYSESLAT Modality Analysis

Modality Proficiency
Aggregate | Level

1 1 2
G A 1 2 1

P 2 1 1 1

B 1 1 2
READING/ I 2
WRITING A 1 3 1 o)

P

NYS ELA
Level 1 Level 2 Level 3 Level 4
3 1 1
4 1 1
5 0
6 0
7 0
8 0
NYSAA Bilingual Spe Ed 2 2
NYS Math
Level 1 Level 2 Level 3 Level 4 Total
Grade English NL English NL English NL English NL

3 1 1
4 1 1 2
5 0
6 0
7 0
8 0
IS\I;S&A Bilingual 1 1 2

NYS Science

Level 1 Level 2 Level 3 Level 4
English NL English NL English NL English NL
4 0
8 0
NYSAA
Bilingual 0
Spe Ed
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New York State Regents Exam

Number of ELLs Taking Test Number of ELLSs Passing Test
English Native Language English Native Language

Comprehensive English

Integrated Algebra
Geometry

Algebra 2/Trigonometry
Math

Biology

Chemistry
Earth Science
Living Environment

Physics

Global History and
Geography

US History and
Government

Foreign Language
Other

Other

NYSAA ELA
NYSAA Mathematics
NYSAA Social Studies
NYSAA Science

Native Language Tests
# of ELLs scoring at each quartile # of EPs (dual lang only) scoring at each quartile

(based on percentiles) (based on percentiles)

Q1 Q2 Q3 Q4 Q1 Q2 Q3 Q4
1-25 percentile 26750 percentile 51-75 percentile 7699 percentile 1-25 percentile 26750 percentile 51-75 percentile 7699 percentile
ELE (Spanish Reading
Test)
Chinese Reading Test

B. After reviewing and analyzing the assessment data, answer the following

1.  Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and
Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs? How can this information help inform your school’s
instructional plan? Please provide any quantitative data available to support your response.
What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades?
How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions?
For each program, answer the following:
a. Examine student results. What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in
English as compared to the native language?
b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.
c. What is the school learning about ELLs from the Periodic Assessments? How is the Native Language used?
5. For dual language programs, answer the following:
a. How are the English Proficient students (EPs) assessed in the second (target) language?
b. What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?
6. Describe how you evaluate the success of your programs for ELLs.
1. PS 321 uses assessments from the Teachers College Reading and Writing Project (TCRWP) and Fountas and Pinnell (F+P) to assess the
early literacy skills of ELLs. They are administered the following assessments at regular intervals throughout the year:
- Running records

>~ . 4 o 1 e pw

B




Additional Information

Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs. You may
attach/submit charts. This form does not allow graphics and charts to be pasted.

Paste additional information here

Part VI: LAP Assurances

School Name: P.S. 321

School DBN: 15K321

Signatures of LAP team members certify that the information provided is accurate.

Name (PRINT) Title Signature Date (mm/dd/yy)
Elizabeth Phillips Principal 12/1/11
Elizabeth Phillips Assistant Principal 12/1/11
Marge Raphaelson Parent Coordinator 12/1/11
Joanna Cohen ESL Teacher 12/1/11
Lucy Rorech Parent 12/1/11
Liz Ryan Teacher/Subject Area 12/1/11
Chantal Gregoire Teacher/Subject Area 12/1/11
NA Coach 12/1/11
NA Coach 12/1/11
Carlina Ramos Guidance Counselor 12/1/11
Alison Sheehan Network Leader 12/1/11
Ryan Bourke Other Assistant Princpal 12/1/11
Beth Handman Other Assistant Principal 12/1/11

Other

Other 1/1/01
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LANGUAGE TRANSLATION AND INTERPRETATION 2011-2012 CEP Appendix 7

Requirement under Chancellor’s Regulations — for all schools
DBN: 15K321 School Name: William Penn
Cluster: 1 Network: CFN 102
Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s

achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all
parents are provided with appropriate and timely information in a language they can understand.

PS 321 reviews the Home Language ldentification Surveys (HLIS) of every new entrant to determine families’ language needs. We also rely on
teacher reports of students with parents requiring translation services. Using both sources, PS 321 maintains a running list of families who need
translated school documents and translation services at Parent-Teacher Conferences or other school events.

2. Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were reported to
the school community.

PS 321 has a limited number of parents with translation needs.

- 6 ELLs have exclusively Spanish-speaking parents

- 2 ELLs have exclusively Arabic-speaking parents

- 1 ELL has exclusively Chinese-speaking parents

- 1 ELL has exclusively Bengali-speaking parents

- 14 ELLs (including 4 Newcomers) have parents who speak nearly-fluent English, though their children are beginning speakers of English

- In addition, PS 321 has approximately 35 families who primarily speak Spanish at home, and 10 families who primarily speak Arabic at home,
but whose children are not identified as ELLs

These finding were reported to the school community via the principal’s weekly newsletter.




Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

- Assistant principals, guidance counselors, and Arabic-speaking paraprofessionals translate many time-specific school notices and report card
comments in writing. All translated announcements are sent home at the same time as English announcements.

- PS 321’s Parent Coordinator and ESL teacher use a computer program (Google Translator) to translate some school documents. These are
double-checked by native language speakers for accuracy.

- For non-time specific documents, PS 321 uses the DOE translation service.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

- Spanish- and Arabic-speaking parents groups are a known and well-used forum for oral interpretation services. The Spanish-speaking group
meets weekly, and the Arabic-speaking group meets biweekly. At these meetings, important school information is relayed in parents’ native
languages. These groups are very well attended.

- Assistant principals, guidance counselors, and paraprofessionals serve as translators at parent-teacher conferences and during PTA
meetings/workshops.

- If necessary, PS 321 uses the DOE’s phone translation service, but generally we’ve meet the needs of our school’s parent population using
the resources listed above.

3. Describe how the school will fulfill Section VII of Chancellor's Regulations A-663 regarding parental notification requirements for translation
and interpretation services. Note: The full text of Chancellor's Regulations A-663 (Translations) is available via the following link:
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.



http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf

This information has been made available in the following places:
- PS 321 Parent Handbook (translated)

- PS 321 Staff Handbook

- New parent welcome letters (translated)

- At Spanish- and Arabic-speaking parents meetings

All signs posted at PS 321 are in the languages represented in our school community. Important Department of Education forms are sent to
parents in their native languages. Written translation services are provided in the following ways:

- DOE Translation Unit (for non-time sensitive materials)

- in-house school staff (for Spanish, French, and Arabic-speaking families)

- Parent volunteers (for Bengali, Chinese, and Japanese-speaking families)




