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SCHOOL LEADERSHIP TEAM (SLT) SIGNATURE PAGE

Use this page to identify SLT members and confirm their participation in the development of this
Comprehensive Educational Plan (CEP), which includes goals and action plans, a summary of
Academic Intervention Services, and the Parent Involvement Policy. The signatures of SLT members
indicate their participation in the development of the CEP and serve as confirmation that consultation
has occurred to align funding in support of educational programs. The SLT must include an equal
number of parents and staff and have a minimum of 10 and a maximum of 17 members, in

accordance with the Chancellor's Regulation A-655, available on the NYC DOE Web site.

Directions:

1.

List each SLT member in the left-hand column on the chart below. Specify any position held by the
team member, e.g., Chairperson, SLT Secretary and the constituent group represented, e.g., parent,
staff, student, or CBO. Core mandatory SLT members are indicated by an asterisk®.

2. Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an
SLT member does not wish to sign this plan, he/she may attach a written explanation in lieu of his/her
signature.

3. Add rows as needed to ensure that all SLT members are listed.

4. The original copy, along with any written communications pertaining to this page, is to remain on file in
the principal’s office and be made available upon written request.

Name Position and Constituent Sianature
Group Represented 9
SIU CHAN *Principal or Designee
ERIC ADISA *UFT Chapter Leader or Designee

XIOMARA FIGUEROA

*PA/PTA President or Designated
Co-President

SANDY OMAR GUZMAN DC 37 Representative, if applicable

DITEYN ELMSOXOGU for elementary and middle schools;
EDITH DONE a minimum of two members

Student Representative (optional

required for high schools)

CBO Representative, if applicable

CINDY SANTANA Member/Parent

Member/

Member/

Member/

Member/

Member/

Member/
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DIRECTIONS AND GUIDANCE FOR COMPLETING THE ANNUAL GOALS AND ACTION PLAN SECTION

The CEP goal-setting process serves both to support the identification and implementation of school-
wide goals as well as to document how your school is meeting Federal, State, and City regulations.

As a result of principal feedback on this process, the CEP has been significantly streamlined to
reduce the amount of time spent fulfilling requirements and to allow schools to focus on goal-setting
and instructional priorities. The goal and action plan section, contained on pages 4 through 8 of this
template, now serves as the central work of the CEP process and reflects a consolidation of
numerous CEP requirements from prior years.

Below you will find guidance on documenting annual goals and action plans.

WHICH SCHOOLS NEED TO COMPLETE THIS?

e All schools should identify and submit annual goals and action plans in consultation with their
School Leadership Team.

HOW DO CEP GOALS RELATE TO GOALS SET FOR THE PRINCIPAL PERFORMANCE REVIEW (PPR)?

o CEP goals are generally intended to guide school-wide planning and development. CEP goals
may be adapted from goals set by the principal for the Principal Performance Review (PPR) if
they are appropriate for use as school-wide goals.

HOW SHOULD A SCHOOL DEVELOP ITS GOALS AND ACTION PLANS?

Your school should identify a minimum of three and a maximum of five annual goals.

Goals should be “SMART” - specific, measurable, achievable, realistic, and time-bound.

Goal development should be based on an assessment of your school’s needs.

Your school should demonstrate the use of both qualitative and quantitative data in providing

the rationale for each goal. Cite sources that contributed to the rationale, such as the Progress

Report, Quality Review, School Survey, State Differentiated Accountability report (SQR,

ESCA, or JIT), state and school assessment results, attendance records, inquiry team work,

etc.

e Each goal and action plan requires your school to cite the strategies and activities in your
Parent Involvement Policy (PIP) that will be implemented to achieve the goal identified. The
PIP template is provided on pages 11 through 15. Your school is encouraged to use the
template as it is provided, or align it in accordance with your school’s goals, or replace it
entirely with a Parent Involvement Policy created by your school that meets federal
requirements. You may use or amend relevant sections of your PIP directly to respond to the
parental involvement section of each goal and action plan.

e Schools designated as Improvement, Corrective Action, Restructuring, and/or PLA/SURR by

the New York State Education Department must identify a goal and complete an action plan

related to improving student outcomes for the specific subject area and subgroups identified
for improvement. For each subject area identified, a goal and action plan is required.



ANNUAL GOAL #1 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #1
e Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

By June 2012, we will improve the attendance of incoming and hold-over 9th grade students with a history of 20 or more days of absenteeism.

Measurable Objectives:
» Of the 55 targeted students, 100% will have an education achievement plan developed by the child study team
=  65% of student cohort will be on track to earn 10 credits per year (on track for promotion)
= 65 % of student cohort will improve attendance
= Atleast 30& of families will be engaged in their child’s education

Comprehensive needs assessment
e Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

We are faced with an arduous task of attendance improvement. Our attendance rate has consistently lingered at around 78% to 79 % range for the
last three years. When we examine the data further, the data reveals that 78 out or 134 students of our class 2009 (incoming 9t graders in school
2009 — 2010), are students who came to us with a history of 20 — 75 or more days of absences. The data further reveals that 108 students in this
same cohort are overage and within this group there are 19 special education students. Couple with an increasing special education population, now
17% of our total population, 17% English Language Learners, and 75% of our students in the ninth and tenth grade with a Standardized exam scores
of Level 1 and Level 2, we are facing a crisis of being able to serve the needs of all students while maintaining the integrity of our programs. For this
reason, we created our Academic Intervention and Support program to target students performing at levels below proficiency for their age/grade —
taking into account skill levels, motivation levels, and behavioral characteristics. However, AlIS is not enough — having to be confronted with this
enrollment pattern for so many years — attendance improvement has to be the other imperative. We recognize regular school attendance is the
foundation upon which successful educational and social development are based. Our historical data has shown that when our students attend
school regularly, all other variables (ethnicity, gender, etc.) become just a bump in the road.

As indicated by every core subject departments, student attendance is a grave concern across the board. Other than contacting parents, making
home visits, and providing guidance intervention, we are seeking more funds and resources to support the improvement in this area. We have
instituted a pilot incentive program to invigorate student attendance since October this year. Attendance improvement is a priority for Landmark.

Instructional strategies/activities
o Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.




In collaboration with Chinese American Planning Council (community based partner), we will implement the following:

With the receipt of an Attendance Improvement and Drop-Out Prevention grant from United Way this year, we hope improvement our
attendance rate by 2%. We will work in partnership with the AIDP community based organization (Chinese American Planning Council) to
improve attendance outcomes of targeted AIDP students in the 9t grade. For the 55 targeted students who have 20 or more days of absences,
the program will provide:
1. Academic support
» Academic advisement — Educational achievement action plans, advisement sessions, referral to additional educational
programs, etc.
= Extended learning time (50% of cohort) — Credit bearing session, academic intervention, art enrichment, skills building, and/or
physical education
2. Attendance outreach
= Daily attendance monitoring
» Qutreach to students and families
»Home visits
= Conferences
3. Counseling
» Individual and group counseling sessions
»Develop student goals and action plan
» Address cause of low academic achievement and poor attendance
» Follow-up, referrals and recommendations
4. Family involvement
= On-going communication with families
»Referrals to services needed
»Home visits
» Family engagement activities

Strategies to increase parental involvement

Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is provided
on pages 11 through 15 in this CEP.

e Maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the school and families. The Parent Coordinator or a
dedicated staff person will provide parent workshops based on the assessed needs of the parents of children who attend our school and will work to
ensure that our school environment is welcoming and inviting to all parents. The Parent Coordinator will also maintain a log of events and activities
planned for parents each month and file a report with the central office;

e conduct parent workshops with topics that may include: parenting skills, understanding educational accountability grade-level curriculum and

assessment expectations; literacy, accessing community and support services; and technology training to build parents’ capacity to help their children at
home;

e provide opportunities for parents to help them understand the accountability system, e.g., NCLB/State accountability system, student proficiency levels,
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Annual School Report Card, Progress Report, Quality Review Report, Learning Environment Survey Report;

e schedule additional parent meetings, e.g., quarterly meetings, with flexible times, such as meetings in the morning or evening, to share information
about the school’s educational program and other initiatives of the Chancellor and allow parents to provide suggestions;

e translate all critical school documents and provide interpretation during meetings and events as needed;

e conduct an Annual Title | Parent Fair/Event where all parents are invited to attend formal presentations and workshops that address their student
academic skill needs and what parents can do to help;

e host educational family events/activities during Parent-Teacher Conferences and throughout the school year;

e encourage meaningful parent participation on School Leadership Teams, Parent Association (or Parent-Teacher Association) and Title | Parent
Committee;

e support or host Family Day events;

e encourage more parents to become trained school volunteers;

e provide written and verbal progress reports that are periodically given to keep parents informed of their children’s progress;

e develop and distribute a school newsletter or web publication designed to keep parents informed about school activities and student progress;

e provide school planners/folders for regular written communication between /teacher and the home in a format, and to the extent practicable in the

languages that parents can understand.

Strategies for attracting Highly Qualified Teachers (HQT)
e Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We are working in collaboration with pre-service teacher training institutions such as NYU, Columbia University, and Fordham University. These institutions have
been placing their student teachers in our classrooms for pre-service training. Members of staff were once their brightest stars.

Service and program coordination
e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing programs, Head
Start) are being coordinated with the instructional strategies/activities to achieve this goal.

With the receipt of an Attendance Improvement and Drop-Out Prevention grant from United Way this year, we hope improvement our attendance rate by 2%. We will work in
partnership with the AIDP community based organization (Chinese American Planning Council) to improve attendance outcomes of targeted AIDP students in the 9t & 10™ grade.

SPARKS counseling has been part of our counseling and advisement program for many years.




Budget and resources alignment
e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title lIA, Title 111, etc.) that will support the actions/strategies/activities described in this action plan.

ANNUAL GOAL #2 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #2
e Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Systematically support and improve instruction in a rigorous, Common Core aligned ELA and math curriculum for the
school’s lowest third in the 9t" and 10t grade who enter the school below grade level including but not limited to ELLs and
SWD

» To achieve a 2% improvement in passing rates from the previous year by June 2012

= To achieve a 3% improvement in portfolio completion in one year

= To improve course passing rates in Mathematics by 2% from the previous year by June 2012

=  To improve the credit accumulation of students by 2% from the previous semester

Comprehensive needs assessment
e Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

English Language Arts — Students enter Landmark with limited exposure to or experience with Standard English or with formal academic writing.
Their strengths are self-expression and many enjoy informal reading but display resistance to reading more formal literature. Students do not have
strong strategic reading skills but instead have basic decoding skills. A number of students arrive at Landmark arrive having been socially promoted
from middle school and therefore have limited vocabulary skills and no preparation for high school level English courses. In addition, a high
percentage of our students have IEPs and many students display learning difficulties that have not yet been formally documented. High percentages
of our students come from families with no college backgrounds. Majority were raised in bilingual or multilingual families, which often lead to
transference issues. We currently administer the ELA Regents. Students who did not pass the ELA Regents at the end of 11t grade receive further
focused and targeted instruction and preparation for the ELA Regents in extended day sessions and through regular class time. RCT and
component test results are not included in these numbers. Chronic absences and lateness are issues that continually affect student progress at
Landmark.

Math — Students currently come into Landmark with poor math and problem-solving skills in general, along with difficulties in vocabulary and literacy
skills. In addition, incoming students tend to see mathematics as solely a system of manipulating numbers, rather than a way of looking at patterns
and making generalizations using logic and insight. Experience has shown that project-based learning, along with working on skills deficiencies can
lead to higher order thinking and performing. We are in the process of vertically aligning the curriculum so that when students graduate from
Landmark, they will college and career ready. We have instituted a new curriculum this year for the ninth and tenth grades which we feel maintains a
project based approach and has a better balance of critical thinking and process skills, along with content knowledge mastery. Informal evidence
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from ninth grade and tenth teachers at the present reveals that students have learned more algebraic and geometric concepts and applications this
year than previous years. Student attendance is especially has improved and there is marked rise in engagement in math education.

Science — Students come into Landmark High School with a wide variety of baseline skill levels in reading and writing. On average, students have
low literacy skills and poor preparation for high school science. Upon entry into high school, many students feel a disconnect between science and
their everyday lives. In addition, tardiness and absence are a problem with many students. At present, students are exempted from taking the
science regents. We have administered the Living Environment regents during three of the past five years. The Living Environment curriculum was
developed to be taught over a period of two years to combined ninth and tenth grade classes. By the end of the tenth grade year, cohorts had a pass
rate of about 80%. In the eleventh and twelfth grades, students take three semesters of Chemistry that were originally designed to prepare them for
the chemistry regents while also allowing for completion of the science graduation portfolio. Because our Regents waiver has been extended, we
have not yet administered the Chemistry Regents exam.

Social Studies — Students have limited knowledge of civics, history, geography, or government when entering the school. The critical and
analytical reading and writing skills are weak. They also have weak test-taking abilities. Students display a general ambivalence to the study
of history and geography when they enter the school. Racially disaggregated data for later classes is not yet available. In the 2005 cohort,
76% of general education students passed the US History exam and 75% passed the Global History exam (with only one year of the two
year curriculum in place). In the 2006 cohort, 72% of general education students passed the Global History test and 48% passed the US
History exam after only one semester. RCT pass rates are not included in these results. At the present time, because our waiver from the
Global Studies and US History Exam has been extended, we currently do not administer these exams.

Instructional strategies/activities

¢ Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.

Systematically support and improve instruction in a rigorous, Common Core aligned ELA and math curriculum for the school’'s lowest
third in the 9t and 10" grade who enter the school below grade level including but not limited to ELLs and SWD
e Teachers will participation in the adoption of a research-based rubric of teacher practice

e Teachers will receive timely feedback using Charlotte Danielson’s Framework for Teaching at least 1x each quarter. New teachers
will receive feedback at least 2x per quarter

e Teachers and students will monitor student academic progress as well as credit accumulation toward meeting diploma
requirement in their advisories at least 1x per month

e School leaders set up and follow a schedule for teacher observations and feedback with a focus on literacy (high stakes or low stakes)




e Teachers in core curriculum teams will participate in department team meetings 2x a week to be engaged in ongoing professional
learning to ensure improved student achievement

e Teachers will meet with coaches regularly to discuss assessment data and pedagogical strategies for better meeting student
needs

e Students in with an attendance rate of 80% or higher will be assessed 2x per quarter to monitor student progress

Strategies to increase parental involvement
¢ Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

Maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the school and families. The Parent Coordinator or a
dedicated staff person will provide parent workshops based on the assessed needs of the parents of children who attend our school and will work to
ensure that our school environment is welcoming and inviting to all parents. The Parent Coordinator will also maintain a log of events and activities
planned for parents each month and file a report with the central office;

conduct parent workshops with topics that may include: parenting skills, understanding educational accountability grade-level curriculum and
assessment expectations; literacy, accessing community and support services; and technology training to build parents’ capacity to help their children at
home;

provide opportunities for parents to help them understand the accountability system, e.g., NCLB/State accountability system, student proficiency levels,
Annual School Report Card, Progress Report, Quality Review Report, Learning Environment Survey Report;

schedule additional parent meetings, e.g., quarterly meetings, with flexible times, such as meetings in the morning or evening, to share information
about the school’s educational program and other initiatives of the Chancellor and allow parents to provide suggestions;

translate all critical school documents and provide interpretation during meetings and events as needed;

conduct an Annual Title | Parent Fair/Event where all parents are invited to attend formal presentations and workshops that address their student
academic skill needs and what parents can do to help;

host educational family events/activities during Parent-Teacher Conferences and throughout the school year;

encourage meaningful parent participation on School Leadership Teams, Parent Association (or Parent-Teacher Association) and Title | Parent
Committee;

support or host Family Day events;




e encourage more parents to become trained school volunteers;
e provide written and verbal progress reports that are periodically given to keep parents informed of their children’s progress;
¢ develop and distribute a school newsletter or web publication designed to keep parents informed about school activities and student progress;

e provide school planners/folders for regular written communication between /teacher and the home in a format, and to the extent practicable in the
languages that parents can understand.

Strategies for attracting Highly Qualified Teachers (HQT)

o Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We are working in collaboration with pre-service teacher training institutions such as NYU, Columbia University, and Fordham University. These institutions have
been placing their student teachers in our classrooms for pre-service training. Members of staff were once their brightest stars.

Service and program coordination
e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

With the receipt of an Attendance Improvement and Drop-Out Prevention grant from United Way this year, we hope improvement our attendance rate by 2%. We will work in
partnership with the AIDP community based organization (Chinese American Planning Council) to improve attendance outcomes of targeted AIDP students in the 9t & 10t grade.

SPARKS counseling has been part of our counseling and advisement program for many years.

Budget and resources alignment

e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title 1IA, Title Ill, etc.) that will support the actions/strategies/activities described in this action plan.
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ANNUAL GOAL #3 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #3
o Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

By June 2012, we will significantly raise achievement levels of students performing at levels below proficiency for their age/grade taking
into account skill level, motivation levels and behavioral characteristics. We will continue to expand inquiry project-based learning and
differentiated instruction across the school.

» Differentiated lesson planning and delivery will increase by 50%

= 100% of teachers will engage in professional development around inquiry project-based learning and differentiated instruction that addresses
the needs of students with IEPs, ELLs, and teaching students with varying reading levels.

=  50% of teachers will demonstrate ability to use differentiated instruction strategies in observed lessons and walkthroughs.

Comprehensive needs assessment

e Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

With an increasing special education population and 80% of our students being level 1 and 2, we are facing a crisis in being able to serve the needs
of all students while maintaining the integrity of our programs. For this reason, we are embarking on a variety of initiatives all geared toward
improving overall student performance by addressing the following key variables:

1. Provide greater support in the delivery of special education services for special education students in Collaborative Team Teaching
classrooms.

Develop and implement Academic Intervention services for special needs and at risk students.

Strengthening the pupil personnel team

Strengthening the advisory system.

Professional Development for all staff relating to differentiation of curriculum/instruction

aRrON

Instructional strategies/activities
e Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.
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Continue to support and strengthen the Academic Intervention Services model - with a 2% improvement in passing rates for targeted at-risk students.

= 2 AIS teachers hired on a part time basis (3 days a week) in the areas of mathematics and English. Seeking to add 2 suitably qualified English
and mathematics candidates. This part time staffing model has reduced costs considerably.

» The team meets weekly to discuss academically at risk students and to make appropriate interventions. Minutes will be maintained for these
meetings and kept in the intervention binder. AIS providers work 3 days a week.

¢ Provide ongoing professional support to providers of Academic Intervention Services across the school. Consultants that will be engaged:

- Schools Attuned
- PBIS (Positive Behavior Intervention System)

e The AIS team will provide Tier Il intervention as a push-in and pull-out service by a specialist in the intervention area (i.e., a reading or math
intervention specialist)
o Institute a CTT model in 9th, 10th, and 11th grade classes

e Continue to develop the assessment toolkit that AIS providers that will generate data that drives interventions and instruction. A timeline will be
created (i.e., assessments to be completed by end of March.)

Strategies to increase parental involvement
o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

e Maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the school and families. The Parent Coordinator or a
dedicated staff person will provide parent workshops based on the assessed needs of the parents of children who attend our school and will work to
ensure that our school environment is welcoming and inviting to all parents. The Parent Coordinator will also maintain a log of events and activities
planned for parents each month and file a report with the central office;

e conduct parent workshops with topics that may include: parenting skills, understanding educational accountability grade-level curriculum and
assessment expectations; literacy, accessing community and support services; and technology training to build parents’ capacity to help their children at
home;

e provide opportunities for parents to help them understand the accountability system, e.g., NCLB/State accountability system, student proficiency levels,
Annual School Report Card, Progress Report, Quality Review Report, Learning Environment Survey Report;

e schedule additional parent meetings, e.g., quarterly meetings, with flexible times, such as meetings in the morning or evening, to share information
about the school’s educational program and other initiatives of the Chancellor and allow parents to provide suggestions;

e translate all critical school documents and provide interpretation during meetings and events as needed,;
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e conduct an Annual Title | Parent Fair/Event where all parents are invited to attend formal presentations and workshops that address their student
academic skill needs and what parents can do to help;

¢ host educational family events/activities during Parent-Teacher Conferences and throughout the school year;

e encourage meaningful parent participation on School Leadership Teams, Parent Association (or Parent-Teacher Association) and Title | Parent
Committee;

e support or host Family Day events;

e encourage more parents to become trained school volunteers;

e provide written and verbal progress reports that are periodically given to keep parents informed of their children’s progress;

e develop and distribute a school newsletter or web publication designed to keep parents informed about school activities and student progress;

e provide school planners/folders for regular written communication between /teacher and the home in a format, and to the extent practicable in the
languages that parents can understand.

Strategies for attracting Highly Qualified Teachers (HQT)
e Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

We are working in collaboration with pre-service teacher training institutions such as NYU, Columbia University, and Fordham University. These institutions have
been placing their student teachers in our classrooms for pre-service training. Members of staff were once their brightest stars.

Service and program coordination

e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

With the receipt of an Attendance Improvement and Drop-Out Prevention grant from United Way this year, we hope improvement our attendance rate by 2%. We will work in
partnership with the AIDP community based organization (Chinese American Planning Council) to improve attendance outcomes of targeted AIDP students in the 9t & 10t grade.

SPARKS counseling has been part of our counseling and advisement program for many years.

Budget and resources alignment
e Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title lIA, Title 111, etc.) that will support the actions/strategies/activities described in this action plan.
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ANNUAL GOAL #4 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #4
o Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Comprehensive needs assessment
¢ Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Instructional strategies/activities
o Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.

Strategies to increase parental involvement
o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

Strategies for attracting Highly Qualified Teachers (HQT)
o Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

Service and program coordination
e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Budget and resources alignment
¢ Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title IA, Title I, etc.) that will support the actions/strategies/activities described in this action plan.
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ANNUAL GOAL #5 AND ACTION PLAN

Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #5
o Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Comprehensive needs assessment
¢ Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students
in relation to State academic content and student achievement standards.

Instructional strategies/activities
o Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response:
a) strategies/activities that encompass the needs of identified student subgroups,
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the
strategies/activities,
d) timeline for implementation.

Strategies to increase parental involvement
o Cite the strategies and activities in your school’s Title | Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is
provided on pages 11 through 15 in this CEP.

Strategies for attracting Highly Qualified Teachers (HQT)
o Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become highly
qualified, in order to achieve this goal.

Service and program coordination
e Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, housing
programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Budget and resources alignment
¢ Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, FSF,
Title IA, Title I, etc.) that will support the actions/strategies/activities described in this action plan.
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ACADEMIC INTERVENTION SERVICES (AIS)

On the chart below, indicate the total number of students receiving AlIS in each area listed for each applicable grade in your school.

Identified groups of students who have been targeted for AIS, and the established criteria for identification include:

Students in Grades K — 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other
identified assessments, or who have been identified as potential holdovers.

Students in Grades 4 — 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and
social studies assessments.

Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.

Students in Grades 10 — 12 who scored below the approved passing grade on any Regents examination required for graduation in English
language arts, mathematics, science, and social studies.

At-risk At-risk At-risk At-risk
LA | Maematcs | scince | oo | eces: | Sgrcew | Seviees: | Heal
Counselor Psychologist Worker Services
# of Students | # of Students | # of Students | # of Students | # of Students | # of Students | # of Students | # of Students
Receiving Receiving Receiving Receiving Receiving Receiving Receiving Receiving
AlIS AIS AIS AIS AIS AIS AlIS AIS
K N/A N/A
1 N/A N/A
2 N/A N/A
3 N/A N/A
4
5
6
7
8
9 36 36 36 36 36
10 34 34 34 34 48
11 24 24 24 24 32
12 10 10 10 10 29
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On the chart below, provide a brief description of each of the Academic Intervention Services provided, and include:

1. type of program or strategy (e.g., Wilson, Great Leaps, etc.),
2. method for delivery of service (e.g., small group, one-to-one, tutoring, etc.),
3. when the service is provided (i.e., during the school day, before or after school, Saturday, etc.).

Name of Academic Intervention
Services (AIS)

Description

ELA

AIS specialist in the area of intervention provides Tier Il intervention as a push-in during
the ELA block and as a pull-out service during the elective block. Services are provided in
small groups (push-in and pull out) twice weekly.

Small group instruction in extended-day school 3x a week.

Mathematics

AIS specialist in the area of intervention provides Tier Il intervention as a push-in during
the Math block and as a pull-out service during the elective block. Services are provided in
small groups (push-in and pull out) twice weekly.

Small group instruction in extended-day school 3x a week.

Science

Small group instruction in extended-day school 3x a week.

Social Studies

Small group instruction in extended-day school 3x a week.

At-risk Services provided by the
Guidance Counselor

Guidance counselors are providing weekly small group (Teen Issues and Social Issues)
guidance to discuss issues that teenagers face in school and at home -

At-risk Services provided by the
School Psychologist

At-risk Services provided by the
Social Worker

1.

Guidance counselor is providing weekly small group guidance to discuss issues that
teenagers face in school and at home

At-risk Health-related Services
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DIRECTIONS AND GUIDANCE FOR DEVELOPING OR UPDATING
THE PARENT INVOLVEMENT PoLIcY (PIP)

The template below meets the parental involvement requirements of Title I. Your school is encouraged to
use the template as it is provided, or align it in accordance with your school’s goals, or replace it entirely
with a Parent Involvement Policy created by your school that meets federal requirements.

The PIP should describe how your school will plan and implement effective parent involvement activities
to improve student academic achievement and school performance. The School-Parent Compact is a
component of the PIP that outlines how parents, the entire school staff, and students will share this
responsibility.

PARENT INVOLVEMENT PoLICY (PIP) TEMPLATE

Educational research shows a positive correlation between effective parental involvement and student
achievement. The overall aim of this policy is to develop a parent involvement program that will ensure
effective involvement of parents and community in our school. Therefore, our school, in compliance with
the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is responsible for creating and
implementing a parent involvement policy to strengthen the connection and support of student
achievement between our school and the families. Our school’'s policy is designed to keep parents
informed by actively involving them in planning and decision-making in support of the education of their
children. Parents are encouraged to actively participate on the School Leadership Team, Parent
Association, and Title | Parent Committee as trained volunteers and welcomed members of our school
community. Our school will support parents and families of Title | students by:

e providing materials and training to help parents work with their children to improve their
achievement level, e.g., literacy, math and use of technology;

e providing parents with the information and training needed to effectively become involved in
planning and decision making in support of the education of their children;

o fostering a caring and effective home-school partnership to ensure that parents can
effectively support and monitor their child’s progress;

e providing assistance to parents in understanding City, State and Federal standards and
assessments;

e sharing information about school and parent related programs, meetings and other activities
in a format, and in languages that parents can understand;

e providing professional development opportunities for school staff with the assistance of
parents to improve outreach, communication skills and cultural competency in order to build
stronger ties between parents and other members of our school community;

Our school’s Parent Involvement Policy was designed based upon a careful assessment of the needs of
all parents/guardians, including parents/guardians of English Language Learners and students with
disabilities. Our school community will conduct an annual evaluation of the content and effectiveness of
this parent involvement policy with Title | parents to improve the academic quality of our school. The
findings of the evaluation through school surveys and feedback forms will be used to design strategies to
more effectively meet the needs of parents, and enhance the school’s Title | program. This information
will be maintained by the school.
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In developing the Title | Parent Involvement Policy, parents of Title | participating students, parent
members of the school’s Parent Association (or Parent-Teacher Association), as well as parent members
of the School Leadership Team, were consulted on the proposed Title | Parent Involvement Policy and
asked to survey their members for additional input. To increase and improve parent involvement and
school quality, our school will:

actively involve and engage parents in the planning, review and evaluation of the
effectiveness of the school’s Title | program as outlined in the Comprehensive Educational
Plan, including the implementation of the school’s Title | Parent Involvement Policy and
School-Parent Compact;

engage parents in discussion and decisions regarding the required Title | set-aside funds,
which are allocated directly to schools to promote parent involvement, including family
literacy and parenting sKills;

ensure that the Title | funds allocated for parent involvement are utilized to implement
activities and strategies as described in our Parent Involvement Policy and the School-
Parent Compact;

support school-level committees that include parents who are members of the School
Leadership Team, the Parent Association (or Parent-Teacher Association) and Title | Parent
Committee. This includes providing technical support and ongoing professional development,
especially in developing leadership skills;

maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the
school and families. The Parent Coordinator or a dedicated staff person will provide parent
workshops based on the assessed needs of the parents of children who attend our school
and will work to ensure that our school environment is welcoming and inviting to all parents.
The Parent Coordinator will also maintain a log of events and activities planned for parents
each month and file a report with the central office.;

conduct parent workshops with topics that may include: parenting skills, understanding
educational accountability grade-level curriculum and assessment expectations; literacy,
accessing community and support services; and technology training to build parents’ capacity
to help their children at home;

provide opportunities for parents to help them understand the accountability system, e.g.,
NCLB/State accountability system, student proficiency levels, Annual School Report Card,
Progress Report, Quality Review Report, Learning Environment Survey Report;

host the required Annual Title | Parent Meeting on or before December 15t of each school
year to advise parents of children participating in the Title | program about the school’s Title |
funded program(s), their right to be involved in the program and the parent involvement
requirements under Title |, Part A, Section 1118 and other applicable sections under the No
Child Left Behind Act;

schedule additional parent meetings, e.g., quarterly meetings, with flexible times, such as
meetings in the morning or evening, to share information about the school’'s educational
program and other initiatives of the Chancellor and allow parents to provide suggestions;

translate all critical school documents and provide interpretation during meetings and events
as needed;
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e conduct an Annual Title | Parent Fair/Event where all parents are invited to attend formal
presentations and workshops that address their student academic skill needs and what
parents can do to help;

Our school will further encourage school-level parental involvement by:

¢ holding an annual Title | Parent Curriculum Conference;

e hosting educational family events/activities during Parent-Teacher Conferences and
throughout the school year;

e encouraging meaningful parent participation on School Leadership Teams, Parent
Association (or Parent-Teacher Association) and Title | Parent Committee;

e supporting or hosting Family Day events;

e establishing a Parent Resource Center/Area or lending library; instructional materials for
parents;

e hosting events to support, men asserting leadership in education for their children.
parents/guardians, grandparents and foster parents;

e encouraging more parents to become trained school volunteers;

e providing written and verbal progress reports that are periodically given to keep parents
informed of their children’s progress;

o developing and distributing a school newsletter or web publication designed to keep parents
informed about school activities and student progress;

o providing school planners/folders for regular written communication between /teacher and the
home in a format, and to the extent practicable in the languages that parents can understand;

ScHOOL-PARENT COMPACT

Our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act,
is implementing a School-Parent Compact to strengthen the connection and support of student
achievement between the school and the families. Staff and parents of students participating in activities
and programs funded by Title I, agree that this Compact outlines how parents, the entire school staff and
students will share responsibility for improved academic achievement and the means by which a school-
parent partnership will be developed to ensure that all children achieve State Standards and
Assessments.

I. School Responsibilities

Provide high quality curriculum and instruction consistent with State Standards to enable participating
children to meet the State’s Standards and Assessments by:

using academic learning time efficiently;

respecting cultural, racial and ethnic differences;

implementing a curriculum aligned to the Common Core State Learning Standards;

offering high quality instruction in all content areas;

providing instruction by highly qualified teachers and when this does not occur, notifying
parents as required by the No Child Left Behind (NCLB) Act;

Support home-school relationships and improve communication by:

e conducting parent-teacher conferences each semester during which the individual child’s
achievement will be discussed as well as how this Compact is related;
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convening an Annual Title | Parent Meeting prior to December 13t of each school year for
parents of students participating in the Title | program to inform them of the school’s Title |
status and funded programs and their right to be involved;

arranging additional meetings at other flexible times, e.g., morning, evening and providing (if
necessary and funds are available) transportation or child care for those parents who cannot
attend a regular meeting;

respecting the rights of limited English proficient families to receive translated documents and
interpretation services in order to ensure participation in the child’s education;

providing information related to school and parent programs, meetings and other activities is
sent to parents of participating children in a format and to the extent practicable in a language
that parents can understand;

involving parents in the planning process to review, evaluate and improve the existing Title |
programs, Parent Involvement Policy and this Compact;

providing parents with timely information regarding performance profiles and individual
student assessment results for each child and other pertinent individual school information;
ensuring that the Parent Involvement Policy and School-Parent Compact are distributed and
discussed with parents each year;

Provide parents reasonable access to staff by:

ensuring that staff will have access to interpretation services in order to effectively
communicate with limited English speaking parents;

notifying parents of the procedures to arrange an appointment with their child’s teacher or
other school staff member;

arranging opportunities for parents to receive training to volunteer and participate in their
child’s class, and to observe classroom activities;

planning activities for parents during the school year, e.g., Parent-Teacher Conferences;

Provide general support to parents by:

creating a safe, supportive and effective learning community for students and a welcoming
respectful environment for parents and guardians;

assisting parents in understanding academic achievement standards and assessments and
how to monitor their child’s progress by providing professional development opportunities
(times will be scheduled so that the majority of parents can attend);

sharing and communicating best practices for effective communication, collaboration and
partnering will all members of the school community;

supporting parental involvement activities as requested by parents;

ensuring that the Title | funds allocated for parent involvement are utilized to implement
activities as described in this Compact and the Parent Involvement Policy;

advising parents of their right to file a complaint under the Department’'s General Complaint
Procedures and consistent with the No Child Left Behind Title | requirement for Elementary
Secondary Education Act (ESEA) and Title | programs;

Parent/Guardian Responsibilities:

monitor my child’s attendance and ensure that my child arrives to school on time as well as
follow the appropriate procedures to inform the school when my child is absent;

ensure that my child comes to school rested by setting a schedule for bedtime based on the
needs of my child and his/her age;

check and assist my child in completing homework tasks, when necessary;
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read to my child and/or discuss what my child is reading each day (for a minimum of 15
minutes);

set limits to the amount of time my child watches television or plays video games;

promote positive use of extracurricular time such as, extended day learning opportunities,
clubs, team sports and/or quality family time;

encourage my child to follow school rules and regulations and discuss this Compact with my
child;

volunteer in my child’s school or assist from my home as time permits;

participate, as appropriate, in the decisions relating to my child’s education;

communicate with my child’s teacher about educational needs and stay informed about their
education by prompting reading and responding to all notices received from the school or
district;

respond to surveys, feedback forms and notices when requested;

become involved in the development, implementation, evaluation and revision to the Parent
Involvement Policy and this Compact;

participate in or request training offered by the school, district, central and/or State Education
Department learn more about teaching and learning strategies whenever possible;

take part in the school’'s Parent Association or Parent-Teacher Association or serve to the
extent possible on advisory groups, e.g., Title | Parent Committees, School or District
Leadership Teams;

share responsibility for the improved academic achievement of my child;

Student Responsibilities:

attend school regularly and arrive on time;

complete my homework and submit all assignments on time;
follow the school rules and be responsible for my actions;
show respect for myself, other people and property;

try to resolve disagreements or conflicts peacefully;

always try my best to learn.

22



OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION POLICY
SUBMISSION FORM
2011-12

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information
necessary for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This LAP form, an
appendix of the CEP, also incorporates information required for CR Part 154 funding so that a separate submission is no longer
required. Agendas and minutes of LAP meetings should be kept readily available on file in the school. Also, when preparing your
school’s submission, provide extended responses in the green spaces. Spell-check has been disabled in this file, so consider typing
responses to these questions in a separate file before copying them into the submission form. For additional information, hold your
cursor over the @.

Part I: School ELL Profile

A. School Information @

Cluster Leader/Network Leader Alison Sheehan District 02 Borough Manhattan School Number 419
School Name Landmark High School

B. Language Allocation Policy Team Composition @
Principal ' Trevor Naidoo Assistant Principal Karen Low
Coach type here Coach type here
ESL Teacher Amy Melnick Guidance Counselor Ross Cobin
Teacher/Subject Area Stacy Aguirre/Spanish Parent X10mara Figueroa
Teacher/Subject Area Parent Coordinator Sandy Omar Guzman
Related Service Provider type here Other
Network Leader Joseph Cassidy/Allison Sheehan other type here

C. Teacher Qualifications @
Please provide a report of all staff members’ certifications referred to in this section. Press TAB after each number entered to calculate
sums and percentages.

Number of certified 2 Number of certified Number of certified 1
ESL teachers bilingual teachers NLA/foreign language teachers
. . Number of teachers of ELLs
Number of content area teachers Number of special education without
with bilingual extensions teachers with bilingual extensions BRI 5 el e eridian
Number of teachers currently teaching
N};r?ber olf teztiche}' S Wh(:l lg)sli bt a self-contained ESL class who hold
a 1}ng11 ?‘ cextension an both a common branch license and
certification ESL certification
D. School Demographics
Total number of students in school Total Number of ELLs ELLs as share of total student
443 75 population (%) 16.93%

Part II: ELL Identification Process
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Describe how you identify English Language Learners (ELLs) in your school. Answer the following:

1. Describe the steps followed for the initial identification of those students who may possibly be ELLs. These steps must include
administering the Home Language Identification Survey (HLIS) which includes the informal oral interview in English and in the
native language, and the formal initial assessment. Identify the person(s) responsible, including their qualifications, for conducting
the initial screening, administering the HLIS, the LAB-R (if necessary), and the formal initial assessment. Also describe the steps
taken to annually evaluate ELLs using the New York State English as a Second Language Achievement Test (NYSESLAT).

2. What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual,
Dual Language, Freestanding ESL)? Please describe the process, outreach plan, and timelines.

3. Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are
returned? (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per CR Part 154 [see tool
kit].)

4. Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs;
description must also include any consultation/communication activities with parents in their native language.

5. After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that
parents have requested? (Please provide numbers.)

6.  Are the program models offered at your school aligned with parent requests? If no, why not? How will you build alignment
between parent choice and program offerings? Describe specific steps underway. @

I. A number of structures are in place to ensure that the parent of our ELLs understand all of our school’s program choices, options and
rights they are entitled to. At registration parents of all new students must complete a HLIS to see if their child is eligible for LAB-R
testing .If the child speaks a language other than English a licensed pedagoues will test the child within the first 10 days of school. If the
child has beed identfied as ELL because he/she scored below the LAB- R cut scores then these parents will be invited to attend a Parent
Orientation. Students with a home language of Spanish will also be administered the Spanish LAB within 10 days. New ELLs parents
are all invited to attend an ELL Parent Orientations early in the school year to: view a multi-language DVD that describes the various
instructional models offered by the City of New York, examine and complete the Parent Survey / Selection forms and have their
questions answered (There is a meeting in the morning and one in the evening). All materials given to parents are in the parents'
preferred languages. Translators are provided at the orientations and meetings to answer questions and help to complete Parent
Selection form. We will have ongoing updates for parents of new ELLs with the ESL Coordinator, Pupil Personal secretay and the
Parent Coordinator. If a parent does not return the Parent Selection form, the default program for ELLs is Transitional Bilingual
Education as per CR Part 154. The NYSESLAT is administered every spring with the same testing condition as all other State
examinations.

2. New ELLs parents are all invited to attend an ELL Parent Orientations early in the school year to: view a multi-language DVD that
describes the various instructional models offered by the City of New York, examine and complete the Parent Survey / Selection forms
and have their questions answered. (There is a meeting in the morning and one in the evening). Parents choices are made with the
following information at hand: 1) ELL Parent Orientation meeting, 2) the multi-lingual DVD that clarification and explanation of the
differences between Tranistional Bilingual program, Dual Lanugage program, and Free-Standing ESL, 3) Parent Survey/Selection form,
4) program choice brochure, and 5) the entitlement letter. All materials given to parents are in their preferred language. Translators are
provided at the orientations and meetings to answer questions and help to complete Parent Selection form. Parents are informed about
the goal of our Free Standing ESL program during the ELL Parent Orientation meeting in Spanish and English.

3/4. After the initial Parent Orientation, the Parent Coordinator will follow up with classroom teachers to collect the outstanding Parent
Seletion forms The Coordinator will be responsible to maintain a master list and update it regularly, to ensure that all correspondence
with ELLs' parents and compliance concerns for them are distriubuted and collected in a timely manner. All letters to parents are sent
out in English and parents’ preferred language on school letterhead. Files, list and reports are kept by the Parent Coordinator and copies
are given to the Assistant Princpal each year. Early on in the school year, ELLs' parents all receive a letter from the school informing
then of their child's ELL status for the new school year. The first batch of letters is sent to the newly identified ELLs and to those
students who are not entitled to ESL service. The next batch of letters is sent to parents' of continuing ELLs and those who no longer
are entilted for service because they passed the NYSELSAT in the Spring. A week before the school's Parent-Teacher conferences in
November and March, the Parent Coordinator will reach out again to all ELLs' parents who did not return selection forms. These
parents will be invited to attend another ELL Parent Orientation during Parent -Teacher Conferences to help them get information and
to complete the necessary forms. All related student information and forms (e.g. the selection form) are file in the student’s cumulative
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folder. All meetings are usually conducted in both English and Spanish and a Chinese translator is available when needed. The ESL
team and our Parent Coordinator are always part of the Orientation Meetings and can help with Spanish and Chinese translations. All
materials and DVDs are presented in parents’ preferred language.

5. Based on recent data and Parent Surveys and Program Selection, 100% of our parents chose the programs we offer at our school are
aligned with what the parents’ request. All of ELL parents' have selected to have ESL services. We also have in both the 9th and 10th
grades two Academic Intervention push-in/pull-out teachers as well as two paraprofessionals who provide small group instruction for
our ELLs in our general educational classes that meet parents’ request. We will have on-going review of the data, assess the needs,
bring them before the SLTand then make the necessary reorganization needed.

6. Based on recent data and Parent Surveys and Program Selection, the programs we offer at our school are aligned with what the
parents’ request. All of ELL parents' have selected to have ESL services. We also have in both the 9th and 10th grades two Academic
Intervention push-in/pull-out teachers as well as two paraprofessionals who provide small group instruction for our ELLs in our general
educational classes that meet parents’ request. We will continue to give out Parent Surveys each year and then take the necessary steps
to meet these requests. We will have on-going review of the data, assess the needs, bring them before the SLTand then make the

necessary reorganization needed.

Part III: ELL Demographics

A. ELL Programs

This school serves the following KO 10 20 30 40 50

grades (includes ELLs and EPs)
60 70 80 9% 10% 11% 12%

Check all that apply

This school offers (check all that apply):

Transitional bilingual education program YesO No©O If yes, indicate language(s):

Dual language program YesO No©O If yes, indicate language(s):

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual
Education, Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes,
refer to the separate periods in a day in which students are served. Departmentalized schools (e.g., high school) may use the self-
contained row.

ELL Program Breakdown

Transitional
Bilingual
Education

(60%:40% —> 50%:50% >
75%:25%)

Dual Language 0
(50%:50%)

Freestanding ESL

Self-
Contained

Push-In
Total 0 0 0 0 0 0 0 0 0 1 1 1 1 4

B. ELL Years of Service and Programs
Number of ELLs by Subgroups
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Number of ELLs by Subgroups

Newcomers (ELLs . q

All ELLs 75 receiving service 0-3 years) 10 Special Education 23
ELLs receiving service 4-6 Long-Term

AL 10 years 14 (completed 6 years) S1

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who
are also SIFE or special education. @

ELLs by Subgroups
Long-Term ELLs
'S (completed 6 years)
Al | SIE | pgiaion | AU | SFE | pihiion | AU | SIFE | gl [ Tou

TBE | I I I | | 0
Dual Language : : : : : : 0
ESL 10 1 3 L0 14 1 2 6 51 B 75
Total 10 3 10 14 1 2 1 6 51 5 1 17 75
Number of ELLs in a TBE program who are in alternate placement:

C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education
Number of ELLSs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 T

>

Spanish

Chinese

Russian

Bengali
Urdu
Arabic
Haitian

French

Korean

Punjabi
Polish
Albanian
Yiddish
Other
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0
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Dual Language (ELLs/EPs)
K-8
ber ¢ ' d guage oup
K 1 2 3 4 5 6 7 ] TOTAL
EL | EL | EL , EL | EL | EL | EL | EL | EL | EL |
L EP L EP L EP L EP L EP L EP L EP L EP L EP L EP
T T T T T T T T T T
Korean | | | | | | | | | 0 0
0,0 T T T T T T T T T T
o | | | | | | | | —
French | | | | | | | | | 0 0
T T T T T T T T T T
Other | | | | | | | | | 0 0
TOTAL 0, 0 0o, 0 0, 0 0, 0 0o, 0 0o, 0 0, 0 o, 0 0o, 0 o, o
Dual Language (ELLs/EPs)
9-12
0 0 ) A0C i : : DUp
9 10 11 12 TOTAL
ELL , EP ELL , EP ELL , EP ELL , EP ELL , EP
Spanish ! : : : o T
Chinese ! : : : . I
o T T T T T
Russian | | | | 0 i 0
Korean ! : : : . I
Haitian ! : : : . S
French ! : : : . I
Other ! : : : 0 S
TOTAL 0 : 0 0 : 0 0 : 0 0 : 0 0 : 0

This Section for Dual Language Programs Only
Number of Bilingual students (students fluent in both languages): Number of third language speakers:

Ethnic breakdown of EPs (Number):

African-American: Asian: Hispanic/Latino:
Native American: White (Non-Hispanic/Latino): Otbher:

Freestanding English as a Second Language

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 9 10 | 11 12 | T

Spanish 35 15 7 9 66
Chinese 2 2
Russian 0
Bengali 0
Urdu 0
Arabic 2 1 3
Haitian 0
French 1 1 1 3
Korean 0
Punjabi 0
Polish 0
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Freestanding English as a Second Language

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 9 10 11 12 | 9™
Albanian 0
Other 1 1
TOTAL 0 0 0 0 0 0 0 0 0 38 18 9 10 75

. Programming and Scheduling Information
1. How is instruction delivered?
a. What are the organizational models (e.g., Departmentalized, Push-In [Co-Teaching], Pull-Out, Collaborative, Self-
Contained)?
b. What are the program models (e.g., Block [Class travels together as a group]; Ungraded [all students regardless of grade
are in one class]; Heterogeneous [mixed proficiency levels]; Homogeneous [proficiency level is the same in one class])?
2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to
proficiency levels in each program model (TBE, Dual Language, ESL)?
a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see
table below)?
3. Describe how the content areas are delivered in each program model. Please specify language, and the instructional approaches
and methods used to make content comprehensible to enrich language development.
How do you ensure that ELLs are appropriately evaluated in their native languages?
5. How do you differentiate instruction for ELL subgroups?
a. Describe your instructional plan for SIFE.
b. Describe your plan for ELLs in US schools less than three years (newcomers). Additionally, because NCLB now
requires ELA testing for ELLs after one year, specify your instructional plan for these ELLs.
c. Describe your plan for ELLs receiving service 4 to 6 years.
d. Describe your plan for long-term ELLs (completed 6 years).
6. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic
content areas and accelerate English language development?
7. How does your school use curricular, instructional, and scheduling flexibility to meet the diverse needs of ELL-SWDs within the
least restrictive environment?

1. At Landmark High School, 02M419, our English Language Learners are served in a Free Standing Pull-Out ESL program. We service
our students through ESL in alignment with parental choice, New York State ESL Standards, and mandates. ESL instruction is provided
based on standardized and on-going assessments of students work. ELLs are grouped in Beginner, Intermediate and Advanced Levels as
determined by the LAB-R and/or NYSESLAT. Landmark High School implements a block schedule.

In Landmark High School, the students are grouped heterogeneously into general education classes and ESL classes as determined by
NYSESLAT and LAB-R tests. We also have Collaborative Team Teaching (CTT) classes serving students in grades 9th through 12th. In
addition, to support the social, emotional, and academic needs of our students, we provide the following: Academic Intervention & Support
Services - Push-In and Pull-Out instruction, ESL Title III support, Speech/Language Therapy, Hearing Therapy, Guidance, Attendance
Intervention and Drop-Out Prevention services and SPARKS Counseling. These services are provided to mandated students as well as
those who are deemed at-risk of not meeting standards. The SPI Team, along with the guidance counselor, staff and administration serve
closely together to intervene as early as possible through the channels of dialogue, referral and treatment implementation. Our school's
Pupil Personnel Team together with teachers and our principal have been instrumental in matching the available services with the at-risk
students' needs.

We implement the TC Reading and Writing Workshop model to teach reading and writing. Teachers use the reading workshop to
instruct students and they also incorprate componets of the balanced literacy approach , which include independent reading, guided
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A. Programming and Scheduling Information

reading, shared reading and read aloud to teach reading. Every child is challenged to work to his or her individual potential through whole
class and small group assignments. Writing instruction is conducted using the Writing Process and Teachers’ College Reading/Writing
Project methods. The teachers work on collecting writing ideas, drafting, revising, editing, and publishing. We believe in the
constructivist approach to teaching math, in which students create meaning based experiences and investigations of math concepts. We
feel the use of manipulatives and math games are crucial to mathematical reasoning. Children learn through problem solving. Analytical
skills are honed through scientific inquiry that begins in the freshmen year and spirals up into the higher grades. Each class will have an
end of the year project, which consists of answering big questions in the natural world.

There are two ESL teachers at Landmark High School, Ms. Melnick and Ms.. alberico who serve students in the Junior Institute (9th &
10th grades) and in the Senior Institute (11th & 12th grades). In addition, Ms. Melnick teaches a multi-media course for intermediate and
advance ELLs. Ms. Melnick is fully state-certified in ESL and completed her master’s degree in ESL education. Ms. Aquirre is
Transitional B Spanish teacher. Ms. Alberico also teaches a reader's theather class for beginner and intermediate ELLs. On the support
level, Sandy Omar Guzman assists the LAP Team in terms of parental outreach and contact; Lourdes Rivera compiles and distributes the
data specific to our ELL population; and Karen Low coordinates the testing for said students. In addition to these specifically designated
teachers and professionals, there are six special education teachers — four in the Junior Institute and two in the Senior Institute — who serve
ELL special education students, in addition to students with other special needs, on both a pull out and push in basis with respect to the
major content areas as required by these students’ IEP’s and their particular academic performance history at Landmark. *** update info
for Carolina

2/3. The school program is organized into six instructional blocks with a 45-minutes lunch period. The teachers have the definitive blocks
of time in which they implement instruction in Language Arts, Mathematics, Social Studies, and Science. In addition, the specialty
teachers help enrich our students' academics with Advisory (5x a week), Art, Instrumental Music, Drama, Health and Physical Education.

In creating a flexible and supportive environment that educates those students with an [EP together with those without an [EP, we have
CTT classes in every subject in each grade, which are staffed with successful teams of general education and special education teachers.
We are committed to creating high quality and innovative instructional designs for all students, those who are special education students
and those who are general education students.

The goals of our Free Standing ESL program is to provide instruction in English for our ELLs in the academic subject area using ESL
methodology, to incorporate ESL strategic instruction, and to help our ELLs meet or exceed NYS and City standards. The number of
English units the students receive is determined by his/her English proficiency level on the New York State English as a Second Language
Achievement Test scores. For beginner ELLs, 540 minutes per week of ESL is required; for intermediate level students, 360 minutes of
ESL instruction is provided; for advanced level students, 180 minutes per week is required. Since the objective of our ESL program is to
serve as a transitional process to move our English Language Learners into general education classes, it is often a challenging task for the
teachers. The key factor in creating an instructional program that meets the students’ needs is to be aware of the fact that we have a
diverse students population with diverse needs. While some of our students come with little or no formal educational background, the
majority of our students are Long Term ELLs who need to develop their literacy and numeracy skills as well as academic lanugage
necessary for college and career readiness.

Our ESL program has been tailored to meet the specific needs of our ELLs. Our beginner and intermedaite ElLs are encouraged to use
their native language to scaffold their learning. They are encouraged to write in their native language and in English. They have many
different partnership with peers who are proficent in English in subject classes to help support language acqusition. Our ESI classroom has
an array of texts to support all levels or readers. Books on tape and portable cassest players were also purchased for ESL classes. ESL
instruction at Landmark High School is literature based. ESL instructors utilize the TC Reading and Writing Workshop model embedded
with Sheltered Instruction methodologies, Total Physical Response approach, Cooperative Learning, and the Language Experience
Approach, to provide multiple opportunities for listening, speaking, reading, writing and experiencing language. The ESL program at our
school is designed to motivate and to fulfill the needs of our diverse student body. Currently, all grades (9-12) contain ELLs including
general education, inclusion, and special education classes. ESL instructors meet with classroom teachers weekly to align curriculum and
share teaching techniques. Classroom teachers are continuously encouraged and reminded to use ESL strategies in their daily instruction.
Classroom libraries provide NLA materials and opportunities for students to support their learning are also offered through the use of
Achieve 3000.
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The ELL Programs at Landmark are divided into two strands: a component of the Junior Institute curriculum and a component of the
Senior Institute curriculum. The programs are designed to meet the needs of the beginner, intermediate and advanced ELL students that
attend Landmark and are aligned with New York State ESL and ELA Standards.

The Junior Institute ELL Program - In the Junior Institute (9th & 10th grade) ELL program at Landmark, beginner students receive more
than 540 minutes of instruction while intermediate students have a total of 360 plus minutes of ESL instruction weekly. Instruction is
delivered through the reading/writing workshop model with added scaffolds and adaptations appropriate for ELLs to build comprehension
and understanding in English literature. Classroom instruction focuses on developing literacy strategies so that ELL students may
successfully engage in ever more advanced reading material. Advanced ELL students receive 180 minutes of ESL instruction in the 8th
period (3:20-4:20 p.m.) on Tuesdays, Wednesdays & Thursdays, an instructional period slated specifically for these students. In addition,
all advanced ELL students receive greater than 180 minutes of ELA instruction weekly. Instruction during the 8th period is focused on
supporting the students’ work in the ELA classroom, especially in terms of expanding students’ fluency and comfort with formal spoken
English, an area identified specifically as essential for these students’ success. Since all Landmark students are required to present 8 major
portfolios and exhibitions to a graduation committee over the course of their secondary education, we feel it is critical that we support our
ELL students early on in the formation of strong presentation and elocution skills in order to succeed in this area.

The Senior Institute ELL Program - In the Senior Institute (11th & 12th grade), intermediate and advanced ELL students are required to
take an English course that is specifically designated as an ESL-oriented English Language Arts class and meets for 275 minutes weekly.
Moreover, intermediate ELL students participate in 150 minutes of additional ESL instruction during three 50-minute periods on Tuesdays,
Wednesdays and Thursdays during the 7th period of the instructional day for a total of 425 minutes of weekly ESL instruction.

The ESL classes, taught by an ESL instructor, are focused on providing ELL students with the reading and writing skills they will need in
order to succeed in a mainstream 4-year college or university environment. Students receive intensive vocabulary, phonetic,
morphological, syntactical, grammatical and rhetorical instruction based in the analysis of sophisticated non-fictional texts, as well as

extensive development of written fluency in a variety of essay genres. Lastly, they are taught to speak and write about literature using the

Native Language Usage and Supports

The chart below is a visual representation designed to show the variation of native language usage and supports

across the program models. Please note that native language support is never zero.
Native Language Usage/Support Transitional Bilingual Education (TBE)

course entitled “Spanl§f0¥6r Spanish Speakers”. This course promotes first language — or, as is the case with a few students, second
language — developméti%n a humanities-based clgss that focuses on developing phonetic and discursive fluency in Spanish, as well as the

ability to recognize tréf¥¥erence of linguistic elemients from the Spanish to English languages and vice versa. This course is aimed at
helping these specific 283dents identify elements
Dual Language

used throughout the st808% through various mechgnisms. Parents of incoming freshmen were invited to Landmark prior to the school year
for an orientation. ThéXfientation was conducted|in both English and Spanish in order to best meet the needs of our ELL population.

Literature regarding paB%ting was also made avai
utilized to translate an53ocument that is mailed h:

Freestanding ESL
Chinese-speaking fanl{i{¥6
75%
The parent coordinato?O%ho is bilingual, has been| ing monthly workshops to the parents in conjunction with the PTA. Topics rang
from the college applid@fion process, to discipline

BEGINNERS INTERMEDIATE ADVANCED
TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has
native language supports.

The largest ethnic group represented by Landmark’s student body, including the ELL populatlon is Hispanic — a fact recogmzed in the

. Programmmg and Scheduling Informatlon--Contlnued
8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

O  Decerithe varir nlan for continiiino trancitional ciinnort (2 veare) for FI T ¢ reachino nroaficieney on the NVQSEQT AT




Pracrammino and Schednline Infarmatian
. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. The school provides several intervention program for ELLs in ELA and Math:
They participate in extended day three days a week for 50 minutes each session, Title IIT Enrichment activities, have AIS teachers pull
them out for indivdual or small group work during the day.

9. As ELLs in our school reach their profiency by passing the NYSESLAT they continue to get extra attention in order to ensure academic
success. Advance students wil participate in buddy reading with beginner or intermediatae ELLS, test preperation for the NYSESLAT and
other state exams throut the year ****

10. We would like to implement the use of Achieve 3000 web- based reading comprehnsion program for our ELLs in 9th - 10th grade to
be used during and after-school. We are hoping this differntaited reading program will help ELLs improve reading and comprehension.

11. We would not wish to discontinue our ELLs from any of the current available programs.

12. The school offers all ELLs equal access to all school programs during and afterschool. The school also offers the following
supplemental service for the ELLs: . We provide the students with several after school programs throughout the year:Title III photo journal
project , Saturday School, "Graduate, Prepare, Succeed Progam" - culinary art and video production, intramural sports, and drama clubs.

13. We have an array of instructional materials in the ESL classrooms as well as the Instructional/Books Resource room for all our ELLs
to use.

14. We use native language to support undersatnding, to preview or review content lesson and as a scafflod to clarify topic. for our ELLs.
and when we speak to the parent of our ELL s. We always use native language writing with alll our correspondence with parents.

15. Yes, we do provide required service support and resouces that match the grade level and needs of our ELLs.

16. We offer our new students and their parents an invitation to attend an Orientation in June to learn about Landmark High School. We
review what are our expectation, graduation requirements, and how the parents can help them get ready for school. We review the process
of identifying ELLs and share with them the types of programs offered at our school. Since they arrive with little/no English language skill,
newcomers receive native language instruction to further develop literacy and language in their L1. Second language literacy development
will take place through students’ participation in reading and writing workshops. ESL teachers will work to make content area and second
language instruction accessible to students by various ESL methodologies and scaffolding techniques. ELLs are invited to participate in
our Extended School Day program, Title III Extended day, Saturday School that focus on reading, writing and language development.

17. We offer a Spanish minor for all our students including ELLs.
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Courses Taught in Languages Other than English @)
Schools with Dual Language Programs

C.

1. How much time (%) is the target language used for EPs and ELLs in each grade?

2. How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?

3. How is language separated for instruction (time, subject, teacher, theme)?

4. What Dual Language model is used (side-by-side, self-contained, other)?

5. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time
(simultaneous)?

Paste response to questions 1-5 here

Math:

D. Professional Development and Support for School Staff

1.  Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.)

2. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
3.  Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL teachers) as per Jose P.

1. Research by Douglas Reeves (2004) and Linda Darling Hammonds (2001) have cited the importance of teacher collaboration in
improving instruction and assessment. Teacher collaboration is a key component of our school. Our staff meets several times a week in
collaborative groups to discuss classroom experiences, interdisciplinary planning, and innovative ideas focused on improving learning and
engaging all children. During the course of this program, not only will the collaboration lead to the cross pollination of best practices
between the ELA and ESL teachers partnership. Their collaborative classrooms can also serve as a lab site for other social studies teachers
with ELL students to observe how content area literacy and language acquisition strategies can be accomplished. Regular on-site study
group focusing on ESL strategies for Beginner/Intermediate ELLs will be facilitated by the assistant principal for the duration of this Title
III program. Our study group will provide the research and theoretical framework to ground our practice. Between January ’11 and June
‘11, a group of 4 teachers who have ELL students regularly in their classes, will meet in (6) 1.5 hour sessions where they will discuss and
apply the ESL strategies and research of Peregoy and Boyle, Gibbons, Beers, and Lattimer. Our study group will use the book Reading,
Writing, and Learning in ESL (to be purchased) by Peregoy and Boyle to study the relationship between language acquisition and literacy
development. Teachers participating in the Title III program will implement strategies learned to serve the developmental needs of our
students. We will continue to utilize the two recommended texts in the LAP box: Learning to Learn in a Second Language and Scaffolding
Language, Scaffolding Learning by Paula Gibbons to study sections of the text and continue to use it as a reference. Professional writings
such as When Kids Can’t Read by Kyleen Beers (to be purchased) and Thinking Through Genre by Heather Lattimer will also be
referenced in the course of study. All teachers participating will be paid at per session rate.

O Facilitated by Assistant Principal, ESL teacher and a cadre of classroom teachers will participate in after-school study group.

0 Teachers will consider research/strategies discussed in the professional texts as they relate to teaching social studies.
0 Teachers will adapt at least one social studies unit from their year long curriculum map.

O Teachers will select/create appropriate materials and lessons to support ELL students in learning social studies.

O At the end of the study group, the team will compile a list of ESL strategies that can be used in content area classes by
monolingual teachers in order to scaffold instruction for ELL students within their classes.

O Professional books and support materials will be purchased to support this activity.

2. Our Spanish bilingual Parent Coordinator along with our counselors work together with teachers, students and parents to assist in our
ELLs' transition into high school. Our Parent Coordinator and counselors facilitate a series of workhops for parents such as the social-
emotional needs of adolescents, graduation requirements, our portfolio assessment system, the college application process and visits to the
various colleges in the selection process. Our advisory system where advisors meet with no more than fifteen advisees 5 times a week also
affords our ELLs a secure base and the support of a close-knit community. All correspondence to home are bilingual in Spanish/English.

3. Teacher are sent a memo in the beginning of the school year notifying them that they are required to complete 7.5 hours of ELL training.
Once they have completed the hours ,they must give the ESL coordinator the proof in writing and it is kept on file in the room. The school
will have a few workshops during the school year address ELL concerns. that will count toward the required ESL hours

Tentative Professional Development Timeline

Month Topic Audience
September Identifying ELLs/Intro. LAP Entire staff
October Review ELL Data Entire staff

Naoavember- Decemhber Differentiate FTI T Inctriiection Fntire [taff




D. Professional Development and Support for School Staff

1. Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.)

2. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
3. Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL teachers) as per Jose P.

1. Research by Douglas Reeves (2004) and Linda Darling Hammonds (2001) have cited the importance of teacher collaboration in
improving instruction and assessment. Teacher collaboration is a key component of our school. Our staff meets several times a week in
collaborative groups to discuss classroom experiences, interdisciplinary planning, and innovative ideas focused on improving learning and
engaging all children. During the course of this program, not only will the collaboration lead to the cross pollination of best practices
between the ELA and ESL teachers partnership. Their collaborative classrooms can also serve as a lab site for other social studies teachers
with ELL students to observe how content area literacy and language acquisition strategies can be accomplished. Regular on-site study
group focusing on ESL strategies for Beginner/Intermediate ELLs will be facilitated by the assistant principal for the duration of this Title
[T program. Our study group will provide the research and theoretical framework to ground our practice. Between January *11 and June
‘11, a group of 4 teachers who have ELL students regularly in their classes, will meet in (6) 1.5 hour sessions where they will discuss and
apply the ESL strategies and research of Peregoy and Boyle, Gibbons, Beers, and Lattimer. Our study group will use the book Reading,
Writing, and Learning in ESL (to be purchased) by Peregoy and Boyle to study the relationship between language acquisition and literacy
development. Teachers participating in the Title III program will implement strategies learned to serve the developmental needs of our
students. We will continue to utilize the two recommended texts in the LAP box: Learning to Learn in a Second Language and Scaffolding
Language, Scaffolding Learning by Paula Gibbons to study sections of the text and continue to use it as a reference. Professional writings
such as When Kids Can’t Read by Kyleen Beers (to be purchased) and Thinking Through Genre by Heather Lattimer will also be
referenced in the course of study. All teachers participating will be paid at per session rate.

O Facilitated by Assistant Principal, ESL teacher and a cadre of classroom teachers will participate in after-school study group.

O Teachers will consider research/strategies discussed in the professional texts as they relate to teaching social studies.
O Teachers will adapt at least one social studies unit from their year long curriculum map.

0 Teachers will select/create appropriate materials and lessons to support ELL students in learning social studies.

O At the end of the study group, the team will compile a list of ESL strategies that can be used in content area classes by
monolingual teachers in order to scaffold instruction for ELL students within their classes.

O Professional books and support materials will be purchased to support this activity.

2. Our Spanish bilingual Parent Coordinator along with our counselors work together with teachers, students and parents to assist in our
ELLs' transition into high school. Our Parent Coordinator and counselors facilitate a series of workhops for parents such as the social-
emotional needs of adolescents, graduation requirements, our portfolio assessment system, the college application process and visits to the
various colleges in the selection process. Our advisory system where advisors meet with no more than fifteen advisees 5 times a week also
affords our ELLs a secure base and the support of a close-knit community. All correspondence to home are bilingual in Spanish/English.

3. Teacher are sent a memo in the beginning of the school year notifying them that they are required to complete 7.5 hours of ELL training.
Once they have completed the hours ,they must give the ESL coordinator the proof in writing and it is kept on file in the room. The school
will have a few workshops during the school year address ELL concerns. that will count toward the required ESL hours

Tentative Professional Development Timeline

Month Topic Audience

September Identifying ELLs/Intro. LAP Entire staff

October Review ELL Data Entire staff

November- December Differentiate ELL Instruction Entire Staff

January- February Differentiate ELL Instruction Grades 9 - 12 History teachers
March Differentiate ELL Instruction Grades 9 - 12 Science teachers
April Preparing for NYSESLAT ELA/ESL team

May Differentiate ELL Instruction Grades 9 - 12 Math teachers
June Preparing for Summer Enrichment/ Review LAP Entire Staff

E. Parental Involvement

1.  Describe parent involvement in your school, including parents of ELLs.

2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL
parents?
How do you evaluate the needs of the parents?
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E. Parental Involvement

1. Describe parent involvement in your school, including parents of ELLs.
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL
parents?

3. How do you evaluate the needs of the parents?

4. How do your parental involvement activities address the needs of the parents?
1. All notices distributed to parents are translated into English and Spanish. During meetings (PA, workshops), the parent coordinator,
family worker, ESL teachers provide oral translation and written materials in the native language. The parent coordinator, ESL
coordinator, guidance counselor have provided a series of parent workshops that are held throughout the 2010-2011 school year to teach
parents about school resources, policies and programs, to explain the NYS standards and assessments and the school’s expectation
regarding students’ attaining standards. Pending Parnet Workshops (with translation) will include: Curriculum Night, ELL Parent
Orientations, Family Math Night, Homework Help, NYS ELA, NYS Math and NYSESLAT information meetings.

We also have a lending library for all ELLs and their parents to borrow books on tape with portable cassette players. They are also invited
to all performances. These performances incorporate music, visuals arts and dance to enhance the students’ understanding and
appreciation of their culture and heritage. These performances include band, chorus , drama and monthly assembies.

2. To further enhance the creative, social and academic facets of our students, our school works collaboratively with many community-
based organizations such as the Midori Foundation., Stage Doors, Art for Progress, Hudson River Sailing Project, Junior Achievement,
New York University and United Ways (AIPD). Our partnership with Mount Sinai helps provide helath care at little or no cost to our
students. Through Mount Sinai, a school nurse and assisting staff are available to provide screening and nursing services for our students.
Chinese American Planning Council and Alanze de Dominicana provide our school with social services.

3. We use surveys and general meeting to get feedbak about activities that occur in school. When we reviewed the surveys collected by the
SLT, it indicated that our parents wanted more information about the instructional program at the school. We created a monthy goals for
reading, writing, social studies, math, and sciece to be distrubuted in both English and Spanish to help educate our parents and provide
them with prompt to help their child at home.

4. Here is a clear example of how our parent activity effects the needs of our parents. Based on the school survey last year, parents
wanted more social service and parenting education supportsl, we will outreach community-based organization to form further partnerships
to provide workshops, seminars, and parenting classes.

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8

Beginning Intermediate Advanced
ESL instruction for all ELLs as required 360 minutes 360 minutes 180 minutes
under CR Part 154 per week per week per week
ELA instruction for all ELLs as required 180 minutes
under CR Part 154 per week
Ilzggv?ﬁégf;;?%j’:?l\w 60-90 minutes per day 45-60 minutes per day 45 minutes per day

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12

Beginning Intermediate Advanced
ESL instruction for all ELLs as required 540 minutes 360 minutes 180 minutes
under CR Part 154 per week per week per week
ELA instruction for all ELLs as required 180 minutes
under CR Part 154 per week
Iﬂggv’giliéglggggi?Ms: 45 minutes per day 45 minutes per day 45 minutes per day

Native Language Usage and Supports
The chart below is a visual representation designed to show the variation of native language usage and supports
across the program models. Please note that native language support is never zero.
Native Language Usage/Support Transitional Bilingual Education (TBE)
100%




B. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLSs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. The school provides several intervention program for ELLs in ELA and Math:
They participate in extended day three days a week for 50 minutes each session, Title IIT Enrichment activities, have AIS teachers pull
them out for indivdual or small group work during the day.

9. As ELLs in our school reach their profiency by passing the NYSESLAT they continue to get extra attention in order to ensure academic
success. Advance students wil participate in buddy reading with beginner or intermediatae ELLS, test preperation for the NYSESLAT and
other state exams throut the year ****

10. We would like to implement the use of Achieve 3000 web- based reading comprehnsion program for our ELLs in 9th - 10th grade to
be used during and after-school. We are hoping this differntaited reading program will help ELLs improve reading and comprehension.

11. We would not wish to discontinue our ELLs from any of the current available programs.

12. The school offers all ELLs equal access to all school programs during and afterschool. The school also offers the following
supplemental service for the ELLs: . We provide the students with several after school programs throughout the year:Title III photo journal
project , Saturday School, "Graduate, Prepare, Succeed Progam" - culinary art and video production, intramural sports, and drama clubs.

13. We have an array of instructional materials in the ESL classrooms as well as the Instructional/Books Resource room for all our ELLs
to use.

14. We use native language to support undersatnding, to preview or review content lesson and as a scafflod to clarify topic. for our ELLs.
and when we speak to the parent of our ELL s. We always use native language writing with alll our correspondence with parents.

15. Yes, we do provide required service support and resouces that match the grade level and needs of our ELLs.

16. We offer our new students and their parents an invitation to attend an Orientation in June to learn about Landmark High School. We
review what are our expectation, graduation requirements, and how the parents can help them get ready for school. We review the process
of identifying ELLs and share with them the types of programs offered at our school. Since they arrive with little/no English language skill,
newcomers receive native language instruction to further develop literacy and language in their L1. Second language literacy development
will take place through students’ participation in reading and writing workshops. ESL teachers will work to make content area and second
language instruction accessible to students by various ESL methodologies and scaffolding techniques. ELLs are invited to participate in
our Extended School Day program, Title III Extended day, Saturday School that focus on reading, writing and language development.

17. We offer a Spanish minor for all our students including ELLs.




B. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. The school provides several intervention program for ELLs in ELA and Math:
They participate in extended day three days a week for 50 minutes each session, Title IIT Enrichment activities, have AIS teachers pull
them out for indivdual or small group work during the day.

9. As ELLs in our school reach their profiency by passing the NYSESLAT they continue to get extra attention in order to ensure academic
success. Advance students wil participate in buddy reading with beginner or intermediatae ELLS, test preperation for the NYSESLAT and
other state exams throut the year ****

10. We would like to implement the use of Achieve 3000 web- based reading comprehnsion program for our ELLs in 9th - 10th grade to
be used during and after-school. We are hoping this differntaited reading program will help ELLs improve reading and comprehension.

11. We would not wish to discontinue our ELLs from any of the current available programs.

12. The school offers all ELLs equal access to all school programs during and afterschool. The school also offers the following
supplemental service for the ELLs: . We provide the students with several after school programs throughout the year:Title III photo journal
project , Saturday School, "Graduate, Prepare, Succeed Progam" - culinary art and video production, intramural sports, and drama clubs.

13. We have an array of instructional materials in the ESL classrooms as well as the Instructional/Books Resource room for all our ELLs
to use.

14. We use native language to support undersatnding, to preview or review content lesson and as a scafflod to clarify topic. for our ELLs.
and when we speak to the parent of our ELL s. We always use native language writing with alll our correspondence with parents.

15. Yes, we do provide required service support and resouces that match the grade level and needs of our ELLs.

16. We offer our new students and their parents an invitation to attend an Orientation in June to learn about Landmark High School. We
review what are our expectation, graduation requirements, and how the parents can help them get ready for school. We review the process
of identifying ELLs and share with them the types of programs offered at our school. Since they arrive with little/no English language skill,
newcomers receive native language instruction to further develop literacy and language in their L1. Second language literacy development
will take place through students’ participation in reading and writing workshops. ESL teachers will work to make content area and second
language instruction accessible to students by various ESL methodologies and scaffolding techniques. ELLs are invited to participate in
our Extended School Day program, Title III Extended day, Saturday School that focus on reading, writing and language development.

17. We offer a Spanish minor for all our students including ELLs.
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b. What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?

6. Describe how you evaluate the success of your programs for ELLs.

1. We used the TC assessments for reading and writing ,running records, teacher observations and notes to assess our students literacy




B. Programming and Scheduling Information--Continued

8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.

10. What new programs or improvements will be considered for the upcoming school year?

11. What programs/services for ELLs will be discontinued and why?

12. How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in
your building.

13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials;
list ELL subgroups if necessary)?

14. How is native language support delivered in each program model? (TBE, Dual Language, and ESL)

15. Do required services support, and resources correspond to ELLs’ ages and grade levels?

16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.

17. What language electives are offered to ELLs?

8. The school provides several intervention program for ELLs in ELA and Math:
They participate in extended day three days a week for 50 minutes each session, Title IIT Enrichment activities, have AIS teachers pull
them out for indivdual or small group work during the day.

9. As ELLs in our school reach their profiency by passing the NYSESLAT they continue to get extra attention in order to ensure academic
success. Advance students wil participate in buddy reading with beginner or intermediatae ELLS, test preperation for the NYSESLAT and
other state exams throut the year ****

10. We would like to implement the use of Achieve 3000 web- based reading comprehnsion program for our ELLs in 9th - 10th grade to
be used during and after-school. We are hoping this differntaited reading program will help ELLs improve reading and comprehension.

11. We would not wish to discontinue our ELLs from any of the current available programs.

12. The school offers all ELLs equal access to all school programs during and afterschool. The school also offers the following
supplemental service for the ELLs: . We provide the students with several after school programs throughout the year:Title III photo journal
project , Saturday School, "Graduate, Prepare, Succeed Progam" - culinary art and video production, intramural sports, and drama clubs.

13. We have an array of instructional materials in the ESL classrooms as well as the Instructional/Books Resource room for all our ELLs
to use.

14. We use native language to support undersatnding, to preview or review content lesson and as a scafflod to clarify topic. for our ELLs.
and when we speak to the parent of our ELL s. We always use native language writing with alll our correspondence with parents.

15. Yes, we do provide required service support and resouces that match the grade level and needs of our ELLs.

16. We offer our new students and their parents an invitation to attend an Orientation in June to learn about Landmark High School. We
review what are our expectation, graduation requirements, and how the parents can help them get ready for school. We review the process
of identifying ELLs and share with them the types of programs offered at our school. Since they arrive with little/no English language skill,
newcomers receive native language instruction to further develop literacy and language in their L1. Second language literacy development
will take place through students’ participation in reading and writing workshops. ESL teachers will work to make content area and second
language instruction accessible to students by various ESL methodologies and scaffolding techniques. ELLs are invited to participate in
our Extended School Day program, Title IIT Extended day, Saturday School that focus on reading, writing and language development.

17. We offer a Spanish minor for all our students including ELLs.

. Schools with Dual Language Programs

How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
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1. How much time (%) is the target language used for EPs and ELLs in each grade?
2
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D. Professional Development and Support for School Staff

1. Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.)
2. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
3. Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL teachers) as per Jose P.

1. Research by Douglas Reeves (2004) and Linda Darling Hammonds (2001) have cited the importance of teacher collaboration in
improving instruction and assessment. Teacher collaboration is a key component of our school. Our staff meets several times a week in
collaborative groups to discuss classroom experiences, interdisciplinary planning, and innovative ideas focused on improving learning and
engaging all children. During the course of this program, not only will the collaboration lead to the cross pollination of best practices
between the ELA and ESL teachers partnership. Their collaborative classrooms can also serve as a lab site for other social studies teachers
with ELL students to observe how content area literacy and language acquisition strategies can be accomplished. Regular on-site study
group focusing on ESL strategies for Beginner/Intermediate ELLs will be facilitated by the assistant principal for the duration of this Title
III program. Our study group will provide the research and theoretical framework to ground our practice. Between January *11 and June
‘11, a group of 4 teachers who have ELL students regularly in their classes, will meet in (6) 1.5 hour sessions where they will discuss and
apply the ESL strategies and research of Peregoy and Boyle, Gibbons, Beers, and Lattimer. Our study group will use the book Reading,
Writing, and Learning in ESL (to be purchased) by Peregoy and Boyle to study the relationship between language acquisition and literacy
development. Teachers participating in the Title III program will implement strategies learned to serve the developmental needs of our
students. We will continue to utilize the two recommended texts in the LAP box: Learning to Learn in a Second Language and Scaffolding
Language, Scaffolding Learning by Paula Gibbons to study sections of the text and continue to use it as a reference. Professional writings
such as When Kids Can’t Read by Kyleen Beers (to be purchased) and Thinking Through Genre by Heather Lattimer will also be
referenced in the course of study. All teachers participating will be paid at per session rate.

O Facilitated by Assistant Principal, ESL teacher and a cadre of classroom teachers will participate in after-school study group.

O Teachers will consider research/strategies discussed in the professional texts as they relate to teaching social studies.
O Teachers will adapt at least one social studies unit from their year long curriculum map.

O Teachers will select/create appropriate materials and lessons to support ELL students in learning social studies.

0 At the end of the study group, the team will compile a list of ESL strategies that can be used in content area classes by
monolingual teachers in order to scaffold instruction for ELL students within their classes.

O Professional books and support materials will be purchased to support this activity.

2. Our Spanish bilingual Parent Coordinator along with our counselors work together with teachers, students and parents to assist in our
ELLs' transition into high school. Our Parent Coordinator and counselors facilitate a series of workhops for parents such as the social-
emotional needs of adolescents, graduation requirements, our portfolio assessment system, the college application process and visits to the
various colleges in the selection process. Our advisory system where advisors meet with no more than fifteen advisees 5 times a week also
affords our ELLs a secure base and the support of a close-knit community. All correspondence to home are bilingual in Spanish/English.

3. Teacher are sent a memo in the beginning of the school year notifying them that they are required to complete 7.5 hours of ELL training.
Once they have completed the hours ,they must give the ESL coordinator the proof in writing and it is kept on file in the room. The school
will have a few workshops during the school year address ELL concerns. that will count toward the required ESL hours

Tentative Professional Development Timeline

Month Topic Audience

September Identifying ELLs/Intro. LAP Entire staff

October Review ELL Data Entire staff

November- December Differentiate ELL Instruction Entire Staff

January- February Differentiate ELL Instruction Grades 9 - 12 History teachers
March Differentiate ELL Instruction Grades 9 - 12 Science teachers
April Preparing for NYSESLAT ELA/ESL team

May Differentiate ELL Instruction Grades 9 - 12 Math teachers
June Preparing for Summer Enrichment/ Review LAP Entire Staff

E. Parental Involvement

1. Describe parent involvement in your school, including parents of ELLs.
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL

parents?
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E. Parental Involvement

1. Describe parent involvement in your school, including parents of ELLs.
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL
parents?
3. How do you evaluate the needs of the parents?
4. How do your parental involvement activities address the needs of the parents?
1. All notices distributed to parents are translated into English and Spanish. During meetings (PA, workshops), the parent coordinator,
family worker, ESL teachers provide oral translation and written materials in the native language. The parent coordinator, ESL

coordinator, guidance counselor have provided a series of parent workshops that are held throughout the 2010-2011 school year to teach
parents about school resources, policies and programs, to explain the NY'S standards and assessments and the school’s expectation
regarding students’ attaining standards. Pending Parnet Workshops (with translation) will include: Curriculum Night, ELL Parent
Orientations, Family Math Night, Homework Help, NYS ELA, NYS Math and NYSESLAT information meetings.

We also have a lending library for all ELLs and their parents to borrow books on tape with portable cassette players. They are also invited
to all performances. These performances incorporate music, visuals arts and dance to enhance the students’ understanding and
appreciation of their culture and heritage. These performances include band, chorus , drama and monthly assembies.

2. To further enhance the creative, social and academic facets of our students, our school works collaboratively with many community-
based organizations such as the Midori Foundation., Stage Doors, Art for Progress, Hudson River Sailing Project, Junior Achievement,
New York University and United Ways (AIPD). Our partnership with Mount Sinai helps provide helath care at little or no cost to our
students. Through Mount Sinai, a school nurse and assisting staff are available to provide screening and nursing services for our students.
Chinese American Planning Council and Alanze de Dominicana provide our school with social services.

3. We use surveys and general meeting to get feedbak about activities that occur in school. When we reviewed the surveys collected by the
SLT, it indicated that our parents wanted more information about the instructional program at the school. We created a monthy goals for
reading, writing, social studies, math, and sciece to be distrubuted in both English and Spanish to help educate our parents and provide
them with prompt to help their child at home.

4. Here is a clear example of how our parent activity effects the needs of our parents. Based on the school survey last year, parents
wanted more social service and parenting education supportsl, we will outreach community-based organization to form further partnerships

to provide workshops, seminars, and parenting classes.

Part V: Assessment Analysis

A. Assessment Breakdown
Enter the number of ELLs for each test, category, and modality.

OVERALL NYSESLAT* PROFICIENCY RESULTS (¥*LAB-R FOR NEW ADMITS)

Beginner(B) 5 1 6
Intermediate(I) 19 11 4 6 40
Advanced (A) 14 6 5 4 29
Total 0 0 0 0 0 0 0 0 0 38 | 18 9 10 75
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Modality
Aggregate

Proficiency
Level

NYSESLAT Modality Analysis

LISTENING I
/SPEAKIN
G A 10 5
P 23 10 8 5
B 7 1 1 1
READING/ I 19 12 4 5
WRITING A 14 5 5 4
P 1
NYS ELA
Level 1 Level 2 Level 3 Level 4
3 0
4 0
5 0
6 0
7 0
8 0
NYSAA Bilingual Spe Ed 0
NYS Math
Level 1 Level 2 Level 3 Level 4 Total
Grade English NL English NL English NL English NL
3 0
4 0
5 0
6 0
7 0
8 0
NYSAA Bilingual 0
Spe Ed
NYS Science
Level 1 Level 2 Level 3 Level 4 Total
English NL English NL English NL English NL
4 0
8 0
NYSAA
Bilingual 0
Spe Ed
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New York State Reg

Number of ELLSs Taking Test

ents Exam

English

Native Language

Number of ELLSs Passing Test

English

Native Language

Comprehensive English

19

2

1

Integrated Algebra 4
Geometry

Algebra 2/Trigonometry
Math RCT 1
Biology

Chemistry

Earth Science
Living Environment

Physics

Global History and
Geography

US History and
Government
Foreign Language
Other PBA 5 5
Other

NYSAA ELA

NYSAA Mathematics
NYSAA Social Studies
NYSAA Science

Native Language Tests
# of ELLs scoring at each quartile

# of EPs (dual lang only) scoring at each quartile
(based on percentiles) (based on percentiles)
Q1 Q2 Q3 Q4 Q1 Q2 Q3 Q4

1-25 percentile 26750 percentile 51-75 percentile 7699 percentile 1-25 percentile 26750 percentile 51-75 percentile 7699 percentile

ELE (Spanish Reading
Test)

Chinese Reading Test

B. After reviewing and analyzing the assessment data, answer the following
1.  Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and
Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs? How can this information help inform your school’s
instructional plan? Please provide any quantitative data available to support your response.
2. What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades?
How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions?
4.  For each program, answer the following:
a. Examine student results. What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in
English as compared to the native language?
b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.
c. What is the school learning about ELLs from the Periodic Assessments? How is the Native Language used?
5. For dual language programs, answer the following:
a. How are the English Proficient students (EPs) assessed in the second (target) language?
b. What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?
6. Describe how you evaluate the success of your programs for ELLs.
1. We used the TC assessments for reading and writing ,running records, teacher observations and notes to assess our students literacy
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Additional Information

Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs. You may
attach/submit charts. This form does not allow graphics and charts to be pasted.

Paste additional information here

Part VI: LAP Assurances

School Name: Landmark High School School DBN: 02M419

Signatures of LAP team members certify that the information provided is accurate.

Name (PRINT) Title Signature Date (mm/dd/yy)
Trevor Naidoo Principal 10/18/11
Karen Low Assistant Principal 10/18/11
Sandy Omar Guzman Parent Coordinator 10/18/11
Amy Melnick ESL Teacher 10/18/11
Xiomara Figueroa Parent 10/18/11
Teacher/Subject Area 1/1/01
Teacher/Subject Area 1/1/01
Coach 1/1/01
Coach 1/1/01
Ross Cobin Guidance Counselor 10/18/11
Alison Sheehan Network Leader 1/1/01
Other 1/1/01
Other 1/1/01
Other 1/1/01
Other 1/1/01
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LANGUAGE TRANSLATION AND INTERPRETATION 2011-2012 CEP Appendix 7

Requirement under Chancellor’s Regulations — for all schools

DBN: 02M419 School Name: Landmark High School

Cluster: Network: 102

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all
parents are provided with appropriate and timely information in a language they can understand.

Based on ATS Home Language Report (RHLA) as well as Home Language Identification Survey (HLIS), the data ascertained within 30 days of
a student's enrollment, indicates that the primary/preferred language of about 64% (260 out of 409) of our parents is Spanish and 29% (118 out
of 409) of our parents' primary/preferred language is English. Chinese (Cantonese and any) speaking parents constitute 4%, French speaking
parents equal 1%, and eight other home language ranging from Afrikaans to Tagalog comprise the remaining 2%. Our advisors (an
approximate 1 advisor to 13 students ratio) are in constant contact with the parents and have a clear knowledge of the language needs of our
parents. Translation and oral interpretation are always provided by our bilingual staff to ensure parents are given the appropriate and timely
information in a language they can understand. For example, our Parent Coordinator, Community Associates, School Aide, Spanish teacher,
bilingual Paraprofessional, Pupil Accounting Secretary are all Spanish/English proficient and are the key providers of Spanish translation, oral
or written. The Assistant Principal and a Special Education teacher are the main providers for Chinese translation, oral or written. Our
French/English bilingual teacher provides the necessary language assistance for the French speaking parents and our Arabic/English bilingual
teacher provides the same for our Arabic speaking parents. All communication from school to home are in Spanish/English and
Chinese/English with other home language translated when requested. Our parents whose primary/preferred languages are not Spanish,
Chinese, French, or Arabic, rely on an adult friend/companion or relative for language and interpretation services. All centrally produced critical
Department of Education communication is sent home in the nine most common primary languages other than English available on the
Department of Education website. If and when our school is temporarily unable to provide required translation into one or more covered
languages, we would provide, in addition to any other assistance, a cover letter or notice on the face of the English document in the appropriate
covered language(s), indicating how a parent can request free translation or interpretation of such document.

2. Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were reported to
the school community.




Based on ATS Home Language Report (RHLA) as well as Home Language Identification Survey (HLIS), the data ascertained within 30 days of
a student's enrollment, indicates that the primary/preferred language of about 64% (260 out of 409) of our parents is Spanish and 29% (118 out
of 409) of our parents' primary/preferred language is English. Chinese (Cantonese and any) speaking parents constitute 4%, French speaking
parents equal 1%, and eight other home language ranging from Afrikaans to Tagalog comprise the remaining 2%. Our advisors (an
approximate 1 advisor to 13 students ratio) are in constant contact with the parents and have a clear knowledge of the language needs of our
parents..

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

Translation and oral interpretation are always provided by our bilingual staff to ensure parents are given the appropriate and timely information
in a language they can understand. For example, our Parent Coordinator, Community Associates, School Aide, Spanish teacher, bilingual
Paraprofessional, Pupil Accounting Secretary are all Spanish/English proficient and are the key providers of Spanish translation, oral or written.
The Assistant Principal and a Special Education teacher are the main providers for Chinese translation, oral or written. Our French/English
bilingual teacher provides the necessary language assistance for the French speaking parents and our Arabic/English bilingual teacher
provides the same for our Arabic speaking parents. All communication from school to home are in Spanish/English and Chinese/English with
other home language translated when requested. Our parents whose primary/preferred languages are not Spanish, Chinese, French, or Arabic,
rely on an adult friend/companion or relative for language and interpretation services. All centrally produced critical Department of Education
communication is sent home in the nine most common primary languages other than English available on the Department of Education
website. If and when our school is temporarily unable to provide required translation into one or more covered languages, we would provide, in
addition to any other assistance, a cover letter or notice on the face of the English document in the appropriate covered language(s), indicating
how a parent can request free translation or interpretation of such document.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.




Translation and oral interpretation are always provided by our bilingual staff to ensure parents are given the appropriate and timely information
in a language they can understand. For example, our Parent Coordinator, Community Associates, School Aide, Spanish teacher, bilingual
Paraprofessional, Pupil Accounting Secretary are all Spanish/English proficient and are the key providers of Spanish translation, oral or written.
The Assistant Principal and a Special Education teacher are the main providers for Chinese translation, oral or written. Our French/English
bilingual teacher provides the necessary language assistance for the French speaking parents and our Arabic/English bilingual teacher
provides the same for our Arabic speaking parents. All communication from school to home are in Spanish/English and Chinese/English with
other home language translated when requested. Our parents whose primary/preferred languages are not Spanish, Chinese, French, or Arabic,
rely on an adult friend/companion or relative for language and interpretation services. All centrally produced critical Department of Education
communication is sent home in the nine most common primary languages other than English available on the Department of Education
website. If and when our school is temporarily unable to provide required translation into one or more covered languages, we would provide, in
addition to any other assistance, a cover letter or notice on the face of the English document in the appropriate covered language(s), indicating
how a parent can request free translation or interpretation of such document.

3. Describe how the school will fulfill Section VIl of Chancellor's Regulations A-663 regarding parental notification requirements for translation
and interpretation services. Note: The full text of Chancellor's Regulations A-663 (Translations) is available via the following link:
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

1. Translated versions of the Bill or Parent Rights and Responsibilities, available in the covered languages on the Department of Education

website are sent home to parents.

2. Signage in the most prominent covered languages, indicating the availability of interpretation services is posted in a conspicuous location
near the primary entrance.

3. School safety plan contains procedures for ensuring that parents in need of language access services ar not prevented from reachin gthe
school's administrative offices solely due to language barriers.

4. Distribute information to in each covered languages concerning the rights of parents to translation and interpretation services and how to
access such services as provided by the Department's website.



http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf

2011-12 Comprehensive Education Plan (CEP): Appendix 8

Title Ill Supplemental Program for ELLs

Directions: Title Ill supplemental services for ELLs must include all of the following three components:
e Direct instruction: activities must be used to support language development, English and native language
instruction, high academic achievement in math, and/or other core academic areas.
o The Title lll supplemental instructional services must be based on student need
o These supplemental services should complement core bilingual and ESL services required under
CR Part 154.
o Direct supplemental services should be provided for before school, after school, and Saturday
programs as well as reduced class-size, and/or push-in services.
o Teachers providing the services must be certified bilingual education and/or ESL teachers.
e High quality professional development that is “of sufficient intensity and duration to have a positive and
lasting impact on the teachers’ performance in classrooms.”
o Professional development activities should be well-planned, ongoing events rather than one-day
or short-term workshops and conferences.
e Parent engagement and supports must ensure that there are appropriate translation and interpretation
services to meet community needs.
o These are in addition to mandated activities, such as parent orientation during ELL identification
process.
For more information on Title Ill requirements, please see the School Allocation Memo or contact your ELL
Compliance and Performance Specialist.

Part A: School Information
Name of School: Landmark High School DBN: 02M419
Cluster Leader: Cirinne rello Anselmi Network Leader: Alison Sheehan
This school is (check one):  ©@conceptually consolidated (skip part E below)
#NOT conceptually consolidated (must complete part E below)

Part B: Direct Instruction Supplemental Program Information

The direct instruction component of the program will consist of (check all that apply):
OBefore school s After school sSaturday academy  ©Other:

Total # of ELLs to be served: 30

Grades to be served by this program (check all that apply):
OK 01 ©02 ©03 04 05

06 07 03 %9 %10 %11 $12

Total # of teachers in this program: 2

# of certified ESL/Bilingual teachers: 1

# of content area teachers: 1
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Part B: Direct Instruction Supplemental Program Information
Describe the direct instruction supplemental program here and include the
e rationale
e subgroups and grade levels of students to be served
e schedule and duration
e language of instruction
e #and types of certified teachers

e types of materials

Begin description here:
Pursuing a high school education in New York City limited by the walls of a building would be to lose

sight of the vast learning experiences waiting outside of those walls. Therefore, it has been the effort of
Landmark High School teachers to develop a Title Il extended day school program that immerses
students in an interdisciplinary study that will support the production of a photo-journal as well as a
video project by students. This program will focus on various historical New York City landmarks,
communities, and the contribution made by immigrants toward the growth of our City. This program will
provide our students who may be new to the City and who might not have ventured out of their
immediate community a New York experience that explores the meaningful and relevant learning
opportunities the city has to offer. The goal of this program has been twofold: First, to foster a sense of
trust and community within each other; and second, to develop an understanding and appreciation of
the cultural and historical richness of this incredible city in which we live. It is both the enormous depth
and breadth of this richness that we wish to explore New York City through our own lenses (our eyes
and the camera). The program will be instructed in English. This program is academically meaningful,
leading to the completion of a photo-journal as well as a video project by students, and relevant,
reflecting the tremendous variety of experiences that coexist in New York City.

This instructional program will target approximately 30 ELLs in grades 9 — 12 who score at
Beginner/Intermediate levels based on the NYSESLAT and will focus specifically on small group guided
reading/writing strategies and research skills. Two classes will meet after school for 3hours/week
(Tuesday, Wednesday, Thursday from 3:30 - 4:30) for 17 weeks between January '11 and June 12 to
receive direct instruction from two licensed teachers (one ESL and the other ELA). Students will also
participate in four Saturday (the third Saturdays in February to May from 9:00 - 3:00) trips to visit New
York City landmarks and communities such as Ellis Island, Brooklyn Botanical Garden, various
communities, etc.

O Students will read novels written by established authors from their communities (see attached
list), research (using reference materials provided and from interviews of family and community
members), and produce photo-journals, slideshows and video project focusing on social studies
curriculum.

O Student will use computer technology, camcorders, and disposable cameras as tools for
research and for creating projects.

0 ESL strategies specially designed to expedite language learning — teacher guided
reading/writing/reporting, listening activities, barrier “information gap” games, etc. — will be used to
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Part B: Direct Instruction Supplemental Program Information
meet students’ language needs.

O Small classes and Saturday excursions will give students opportunities to practice English in a
non-threatening environment, provide experiential learning to build students’ knowledge base of the
content in context, and enhance cross-cultural understanding.

O Supplemental instructional materials, including non-fiction books such photo essays of New York
City will be uses as research references (see attached list) and video/CDs will be provided.

O Qualitative assessments will include student produced projects — photo-journals and video
project, teacher observations, classroom teacher feedback, and student surveys.

Instructional Materials for the Title Ill Program: Research References

New York City by Elizabeth Scholl
$29.95 x 2 = $59.90

ISBN: 1584158085

New York City: A Photographic Portrait by Twin Lights Publishers (Editor)
$17.96 x 2 = $35.92

ISBN: 1885435460

50 Greatest Photo Opportunities in New York City by Amadou Diallo
$19.79 x 2 = $39.58

ISBN: 1598637991

The Kid's Guide to New York City by Eileen Ogintz, Reggie Yemma
$8.95x 2 =$17.90

ISBN: 0762730781

New York: City of Islands by Jake Rajs (Photographer), Pete Hamill
$16.50 x 2 = $33.00

ISBN: 1580931839

Ellis Island: Gateway to the American Dream by Pamela Reeves (Editor)
$10.00 x 2 = $20.00

ISBN: 1586637320

Tenement: Immigrant Life on the Lower East Side by Raymond Bial
$14.53 x 2 = $29.06
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Part B: Direct Instruction Supplemental Program Information
ISBN: 0618138498

Life on the Lower East Side: Photographs by Rebecca Lepkoff, 1937-1950
$26.40 x 2 = $52.80

ISBN: 1568986068

The Historical Atlas of New York City: A Visual Celebration of 400 Years of New York City's History
(Paperback)

$16.32 x 2 = $32.64
ISBN-13: 978-0805078428

Brooklyn Storefronts by Paul Lacy
$15.34 x 2 = $30.68

ISBN: 0393330028

Jamaican Americans by Heather A. Horst, Andrew Garner, Robert D. Johnston
$24.00 x 2 = $48.00

ISBN: 0791087905

New York City's Chinese Community (Images of America: New York) (Paperback)
$15.59 x 2 = $31.18

ISBN-13: 978-0738550183

Chinatown New York: Portraits, Recipes, and Memories (Hardcover)
$26.56 x 2 = $53.12

ISBN-13: 978-0061188596

New York Then and Now (Then & Now Views) (Paperback)
$16.95 X 2 = $33.90

ISBN-13: 978-0486233611
Total: $500.73 @ one group of 15 students X 2 = $1,001.46
Videos

NEW YORK: First City of the World (1997)
$14.98 X 1 = $14.98

ASIN: BO0120TVB2

Globe Trekker: New York
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Part B: Direct Instruction Supplemental Program Information
$19.95 X 1 =$19.95

ASIN: BOOO1WTVZ2

Sensational Cities - New York (2000)
$14.98 X1 =514.98

ASIN: BOOOO5V1XF

American Experience: New York: The Center of the World (2003)
$24.98 X1 =5$24.98

ASIN: BOOOBITUIE

Total: $74.89X1=574.89

Literature Circle Readings

Just Ask Iris by Lucy Frank
$9.39 x 6 = $56.34

ISBN: 0689844549

Felita, Vol. 1 by Nicholasa Mohr
$5.39 x 6 =5$32.34

ISBN: 0141306432

El Bronx Remembered: A Novella and Stories by Nicholasa Mohr
$6.29 X 6 = $37.74

ISBN: 0064471004

Call Me Maria by Judith Ortiz Cofer
$6.29 x 6 = $37.74

ISBN: 0439385784

The Air Down Here: True Tales from a South Bronx Boyhood by Gil C. Alicea
$1.99X6=511.9 ISBN: 0811810488

Soledad: A Novel by Angie Cruz
X 6 =586.94

ISBN-13: 978-0743212021

Drown by Junot Diaz

$14.49

$9.75 X 6 = $58.50
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Part B: Direct Instruction Supplemental Program Information
ISBN-13: 978-1573226066

Bodega Dreams: A Novel by Ernesto Quinonez
$10.08 X 6 = $60.48

ISBN-13: 978-0375705892
Total:  $382.02 @ one group of 15 students X 2 = $764.04
Grand Total:

Literature Circle Readings =S 764.04
Research References =$1,001.46

=$1,765.50

Part C: Professional Development

Describe the school’s professional development program for Title Il Program teachers as well as other
staff responsible for delivery of instruction and services to ELLs.

e rationale

e teachers to receive training

e schedule and duration

e topics to be covered

e name of provider

Begin description here:

Research by Douglas Reeves (2004) and Linda Darling Hammonds (2001) have cited the importance of
teacher collaboration in improving instruction and assessment. Teacher collaboration is a key
component of our school. Our staff meets several times a week in collaborative groups to discuss
classroom experiences, interdisciplinary planning, and innovative ideas focused on improving learning
and engaging all children. During the course of this program, not only will the collaboration lead to the
cross pollination of best practices between the ELA and ESL teachers partnership. Their collaborative
classrooms can also serve as a lab site for other social studies teachers with ELL students to observe how
content area literacy and language acquisition strategies can be accomplished. Regular on-site study
group focusing on ESL strategies for Beginner/Intermediate ELLs will be facilitated by the assistant
principal for the duration of this Title Il program. Our study group will provide the research and
theoretical framework to ground our practice. Between January ‘11 and June ‘12, a group of 4 teachers
(ESL teacher, special education teacher, and 2 content area teachers) who have ELL students regularly in
their classes, will meet in (6) 1.5 hour sessions (every other Mondays in February, March, and April)
where they will discuss and apply the ESL strategies and research of Peregoy and Boyle, Gibbons, Beers,
and Lattimer. Our study group will use the book Reading, Writing, and Learning in ESL (to be purchased)
by Peregoy and Boyle to study the relationship between language acquisition and literacy development.
Teachers participating in the Title lll program will implement strategies learned to serve the
developmental needs of our students. We will continue to utilize the two recommended texts in the LAP
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Part C: Professional Development

box: Learning to Learn in a Second Language and Scaffolding Language, Scaffolding Learning by Paula
Gibbons to study sections of the text and continue to use it as a reference. Professional writings such as
When Kids Can’t Read by Kyleen Beers (to be purchased) and Thinking Through Genre by Heather
Lattimer will also be referenced in the course of study. The two Title Il program teachers will be paid at
per session rate and the other two teachers will participate voluntarily.

O Facilitated by Assistant Principal,ESL teacher and a cadre of classroom teachers will participate
in after-school study group.

O Teachers will consider research/strategies discussed in the professional texts as they relate to
teaching social studies.

0 Teachers will adapt at least one social studies unit from their year long curriculum map.

0 Teachers will select/create appropriate materials and lessons to support ELL students in learning
social studies.

O At the end of the study group, the team will compile a list of ESL strategies that can be used in
content area classes by monolingual teachers in order to scaffold instruction for ELL students within
their classes.

O Professional books and support materials will be purchased to support this activity.

Part D: Parental Engagement Activities

Describe the parent engagement activities targeted toward parents of ELLs that will impact higher
achievement for ELLs. NOTE: These are in addition to mandated activities, such as parent orientation
during ELL identification process.

e rationale

e schedule and duration

e topics to be covered

e name of provider
e how parents will be notified of these activities

Begin description here:

Since many of our students come from homes where English is not spoken, we encourage parent
involvement with the following activities:

1) Four one-hour parenting workshops conducted by the parent coordinator to provide learning
activities and strategies for helping students at home. Workshops will be conducted in the parents'
preferred language. Workshops will begin prior to, during , and at the conclusion of the proposed
program and will geared toward assisting parents to support their children's literacy learning. All
parenting workshops are from 5:30 - 6:30 p.m. and the schedule is:

January 30, 2012 - Orientation workshop where parents will get an overview of the program and its
objectives (Facilitators - Assistant Principal, ESL teacher, and Parent Coordinator)

March 28, 2012 - Pre New York Botanical Garden visit activities and photography 101 (Facilitators - ESL
teacher, ELA teacher, and Parent Coordiantor)

May 2, 2012 - The role of oral history/family stories and literacy (Facilitators - ESL teacher, ELA teacher,
and Parent Coordinator)
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Part D: Parental Engagement Activities

learning further;

production publication.

June 6, 2012 - Publishing celebration (Facilitators - ESL teacher, ELA teacher, and Parent Coordinator);
2) Parents will be invited to participate in all the Saturday excursions with their children. Parent
participation in this activitiy will not only afford the parents a chance to learn with their children, the
parents' participation will also provide an additional venue for parent and child dialogue and extend the

3) Parents will participate in the year end celebration of their children's photo essay and video

Part E: Budget

FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY. Ensure that your Title Il budget matches

your Title 11l Plan.

Allocation Amount: $
Budget Category

Budgeted Amount

Explanation of expenditures in this

category as it relates to the program

narrative for this title.

instructional

Professional salaries $8,376.30 Teachers per session - Direct
(schools must account for instruction: 2 teachers x 3 hrs/wk x
fringe benefits) 17 weeks =102 hrs @ @ 49.89 =
e Persession $5,088.78
e Perdiem Teachers per session - 2 teachers x 5
hrs. x 4 trips = 40 hrs @ 49.89 =
$1,995.60
Teachers per session - Professional
development: 2 teachers x 1.5 hrs x 5
sessions = 15 hrs @ $49.89 = $748.35
Teachers per session - Professional
development: 2 teachers x 1 hr. x 1
session = 2 hrs. @ $49.89 = 99.78
Administrator per session -
Professional development: 1 x 1 hrs x
1 session = 1 hr. x $52.21 = $52.21
Administrator per session —
Professional development: 1 x 1.5 hrs
x 5 sessions = 7.5 hours x $52.21 =
$391.58
Purchased services
e High quality staff
and curriculum
development
contracts.
Supplies and materials $2,165.40 Books (see attached list) = $1,765.50
e Must be Mead composition noteboos 12-pack
supplemental. (09918) from amazon @ $15.99 x10 =
e Additional $159.90
curricula, Professional books - 10 books (2 titles

x 5 copies) @ @24 = $240.00
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Part E: Budget

FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY. Ensure that your Title Il budget matches

your Title 11l Plan.

Allocation Amount: S
Budget Category

Budgeted Amount

Explanation of expenditures in this
category as it relates to the program

narrative for this title.

materials.
e Must be clearly
listed.

Educational Software
(Object Code 199)

Travel $945.00 Tickets to Ellis Island and Statue of
Liberty: $13.00 x 45 (students and
adults) = $585.00
New York Botanical Garden: $6.00 x
30 (students) + $12.00 x 15 (adults) =
$360.00

Other

TOTAL $11,486.70
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