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SCHOOL LEADERSHIP TEAM (SLT) SIGNATURE PAGE

Use this page to identify SLT members and confirm their participation in the development of this 
Comprehensive Educational Plan (CEP), which includes goals and action plans, a summary of 
Academic Intervention Services, and the Parent Involvement Policy. The signatures of SLT members 
indicate their participation in the development of the CEP and serve as confirmation that consultation 
has occurred to align funding in support of educational programs. The SLT must include an equal 
number of parents and staff and have a minimum of 10 and a maximum of 17 members, in 
accordance with the Chancellor’s Regulation A-655, available on the NYC DOE Web site. 

Directions: 

1. List each SLT member in the left-hand column on the chart below. Specify any position held by the 
team member, e.g., Chairperson, SLT Secretary and the constituent group represented, e.g., parent, 
staff, student, or CBO. Core mandatory SLT members are indicated by an asterisk*.

2. Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an 
SLT member does not wish to sign this plan, he/she may attach a written explanation in lieu of his/her 
signature.

3. Add rows as needed to ensure that all SLT members are listed.
4. The original copy, along with any written communications pertaining to this page, is to remain on file in 

the principal’s office and be made available upon written request.

Name Position and Constituent 
Group Represented Signature

Mrs. Evelyn Vadi Principal 

Mr. Frank Soriente UFT Chapter Leader 

Mrs. Danielle Hawkins PTA President 

Ms. Ana Ayala Teacher

Mr. Kevin Reiser Teacher

Mrs. Geraldine Canal Guidance Counselor

Mrs. Angie Ramtahal Parent

Mrs. Kim Ramcharan Parent

Mrs. Tiffany Jones Parent

Mrs. Anita Maharaj Parent
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ANNUAL GOAL #1 AND ACTION PLAN

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #1
 Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By the end of June 2012, 3% of students in grades three and four will have demonstrated proficiency in critical thinking in non-fiction as measured by school based 
assessments and the Acuity periodic assessment.

Comprehensive needs assessment
 Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance 

of students in relation to State academic content and student achievement standards.  
The ongoing collaborative inquiry has consistently documented the need to improve students' critical thinking skills in content area knowledge in Social Studies and 
Science across all subgroups. Sixty percent of our students performed at level 3 on the latest New York State ELA exam. Our review of the Inquiry data and the 
NYS ELA data has prompted us to address the need for our students to become active critical thinkers with improved analytical efficiency with complex informational 
text.

Instructional strategies/activities
 Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your 

response: 
a) strategies/activities that encompass the needs of identified student subgroups, 
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities, 
d) timeline for implementation.

Mentor Texts
Teachers will gather persuasive pieces of writing to use as mentor texts.  These mentor texts will exemplify components of powerful persuasive selections of writing 
that will meet or exceed the demands of the CCLS.  Students will read a variety of texts of related topics in order for students to draw conclusions, search for 
answers through research, and ultimately gain new insight and use information in a new way (application and synthesis). Students will have extensive and rigorous 
conversations, which are relying on a shared text.  Teachers will require classroom sessions to stay deeply connected to the text, and that the students will develop 
habits for making evidence-based arguments both in conversations, as well as, in writing, to assess understanding of a text.

Inquiry based learning
Teachers will demonstrate how to engage in non-fiction inquiry by going through the process themselves.  Teachers will show themselves as learners.  Focus 
lessons on the stages of the process will be explicitly modeled.  Our teachers provide the environment necessary where they value wonder and curiosity.  This 
breeds researchers who are compelled to think critically and answer questions.  The students will be immersed in well-written, non-fiction magazines, trade books, 
etc. They will explore their passions, interests, and questions thus opening the doors for powerful discussions and investigations, as well as, interpretations of ideas. 
Teachers use open-ended questions to provide multiple entry points for students.  This will permit them to respond from their perspective.  In addition, it will provide 
teachers with a window into students’ thinking and understanding of the material.  This refers back to what good readers do automatically when thinking about texts.

After School Program
There is an afternoon program twice weekly that will focus on the targeted students. These sessions will focus of response to a variety of informational text and will 
arranged around flexible grouping. Teacher input and ongoing formative assessment will inform the grouping and the lesson designs.



Staff and Resources
o Class room libraries are being upgraded to increase access to a variety of informational text 
o Assessments based on response to informational text are being created to provide ongoing information.
o Staff development is being provided on the use of UBD plans that will focus on taking an Inquiry approach to teaching.
o A shared electronic data base is being used to capture the data from the after-school students –this is accessible to all adults that work with the students.

Steps taken to include teachers.
Our grade conferences are devoted to open dialogue as to what strategies would most benefit our students. The time is devoted to a sharing of what works and 
what can be improved. We have found this to be extremely beneficial. It is an opportunity to share student work and discuss ways to show continued growth. It is 
also a time to discuss materials to be used.  The agenda voiced during the Instructional Team meetings and Grade Conferences become the forum for staff 
conferences.  Thus, dialogue is ongoing on a daily basis.  Our instructional cabinet which meets every other week has been a driving force in making changes 
necessary to meet the needs of our students. The team has been discussing specific strategies that are necessary to boost the student's performance. Then we 
have grade meetings to see how they may be implemented to best serve our students. We are always monitoring the results. 

Strategies to increase parental involvement 
Cite the strategies and activities in your school’s Title I Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP template is 
provided on pages 11 through 15 in this CEP. 
Parent Workshops
Our parent coordinator will expand our workshops on “Your Child and the NY State Tests”.  We will begin this year with a general meeting.  Later, follow-up 
meetings will be available for K-2.  Then 3-6 individual grade sessions will commence.  In conjunction with the parent coordinator, our guidance counselor, and staff 
developer, will conduct these workshops.

In an attempt to be proactive, we will soon be discussing one of the new mandates as it relates to persuasive writing.  We feel parents can play an integral part in 
working with their children to understand persuasive text or “power of persuasion”.  The parents and children may look at advertisements in newspapers and 
commercials on t.v.

In conversations with parents, we learn about their children’s passion.  This, in turn, may assist in a child’s decision to research a specific topic of interest, and then 
write persuasively with passion.

Each school year we distribute an agenda to each child.  This is a crucial tool for the family.  It not only contains a place to write homework assignments, but it 
includes a calendar of events, as well as, a parent guide.

Throughout the year, we have an extensive (and ever growing) list of activities that the parent community can be involved in such as the talent show, literacy launch, 
math night, family fun night, dance show, middle school choice night, spelling bee, multiplication bee, etc.  Just getting off the ground is the “coffee and 
conversation” meetings.  This is a new and exciting idea.  Parents have the opportunity to just drop in without a formal agenda, and discuss any one of a myriad of 
concerns, etc.

Our open access library program will commence this year.  Parents and students in grades K-6 are invited to weekly sessions.  They will partake in a very unique 
program where research and other literacy skills are addressed.  The parent sessions will be devoted to strengthening the literacy foundation between parent and 
child.
The scheduling will be responsive to the needs of the parents. We will develop a survey that will ask the parents about their preferences of receiving materials from 
the school. Parents will be able to contact the school in a myriad of ways.



Strategies for attracting Highly Qualified Teachers (HQT)
Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become 
highly qualified, in order to achieve this goal.

 Data is analyzed to inform teacher and grade specific professional developments.
 Grade conferences and one on one meetings are used to extend the discussions.
 New and struggling teachers are mentored on a regular basis.
 We will continue to have f-status staff development to continue to create a “think tank” where there is constant discussion as to how we proceed on a path which 

allows our teachers to sharpen their methods of facilitation.  Our staff development team will continue to provide demonstration lessons on the latest 
methodology.  Our f-status team will also reduce group size during leveling thereby reducing the ratio of teacher to student.

Service and program coordination
Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, 
housing programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.
Our reading and f-status teachers exemplify standards based teaching.  They work with small flexible groups.  They assess students.  Passion is contagious and so 
our teachers share these passions and are then able to develop learners who want to explore theirs.  Our teachers are like tour guides, they take their students 
along a rich, rigorous path where they can soar to success.

Budget and resources alignment
Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, 
`FSF, Title IIA, Title III, etc.) that will support the actions/strategies/activities described in this action plan.

Title I Reading – a small, flexible group, intervention for grades 1 to 6, talented and gifted grades 2 to 5.

F-status – Staff development for grades K to 6 and small group instruction.

Title I and Title III for the after school program, per session and consumable materials.



ANNUAL GOAL #2 AND ACTION PLAN

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #2
Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.

By the end of June 2012, three percent of students will have demonstrated growth in the areas of Number sense and Operations through the implementations of 
tasks that focus on concepts, skills and problem solving applications by showing growth on the school based assessment and the ECAM assessments

Comprehensive needs assessment
Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of 
students in relation to State academic content and student achievement standards.  

Due to a 3% decrease in performance for Grade 3 students in the NYS Mathematics 2011 exam, and the teacher data records from grades one and two, there is a 
identified need for an increase in problem solving skills as it relates to Number sense and Operations in the primary grades. 

Instructional strategies/activities
Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your 
response: 

a) strategies/activities that encompass the needs of identified student subgroups, 
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities, 
d) timeline for implementation.

Response to data
.  The Inquiry Team utilized the math item analysis to determine the percentage of students displaying deficiencies in the performance indicators identified as the 
lowest performance in mathematics.  In each two week cycle of the Solutions program, teachers administer a pre-test, followed by modeling various problem solving 
strategies.  Students are supported through guided practice, partner practice and small group instruction. Students will also work independently.  A post-assessment 
determines the result of student strengths and weaknesses. 

Engaging Tasks
In every classroom, emphasis will be placed on students’ engagement in tasks that require them to demonstrate their understanding of concepts and skills through 
mathematical modeling and; constructing arguments that prove or disprove a position taken or a decision made

Use of Rubrics
Common preparation periods will be available so that pedagogical staff can meet on a regular basis.  Through collaborative team meetings, teachers will evaluate 
the quality of student work using agreed upon rubrics to determine if the work meets or exceeds the acceptable standards.

Revised Curriculum
On grade teams, teachers with the support of the administration, Teacher Center and Network-based staff will develop or revise units of study to include 
performance-based tasks that are used school-wide as a common assessment for specific grades.



After School Program
There is an afternoon program twice weekly that will focus on the targeted students. These sessions will focus on problem solving in Number Sense and Operations  
and will arranged around flexible grouping. Teacher input and ongoing formative assessment will inform the grouping and the lesson designs

Staff and other resources
Data teams will meet frequently to analyze data
Teacher teams meet regularly to look at student work and plan the Solutions cycle
Administrative team will facilitate the process and provide  targeted professional development
steps taken to include teachers
Our grade conferences are devoted to open dialogue as to what strategies would most benefit our students. The time is devoted to a sharing of what works and 
what can be improved. We have found this to be extremely beneficial. It is an opportunity to share student work and discuss ways to show continued growth. It is 
also a time to discuss materials to be used.  The agenda voiced during the Instructional Team meetings and Grade Conferences become the forum for staff 
conferences.  Thus, dialogue is ongoing on a daily basis.  Our instructional cabinet which meets every other week has been a driving force in making changes 
necessary to meet the needs of our students. The team has been discussing specific strategies that are necessary to boost the student's performance. Then we 
have grade meetings to see how they may be implemented to best serve our students. We are always monitoring the results. 

 
Strategies to increase parental involvement 
 Cite the strategies and activities in your school’s Title I Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP 

template is provided on pages 11 through 15 in this CEP. 
Our parent coordinator will expand our workshops on “Your Child and the NY State Tests”.  We will begin this year with a general meeting.  Later, follow-up 
meetings will be available for K-2.  Then 3-6 individual grade sessions will commence.  In conjunction with the parent coordinator, our guidance counselor, and staff 
developer, will conduct these workshops.

Each school year we distribute an agenda to each child.  This is a crucial tool for the family.  It not only contains a place to write homework assignments, but it 
includes a calendar of events, as well as, a parent guide.

Throughout the year, we have an extensive (and ever growing) list of activities that the parent community can be involved in such as the talent show, literacy launch, 
math night, family fun night, dance show, middle school choice night, spelling bee, multiplication bee, etc.  Just getting off the ground is the “coffee and 
conversation” meetings.  This is a new and exciting idea.  Parents have the opportunity to just drop in without a formal agenda, and discuss any one of a myriad of 
concerns, etc.

Our open access library program will commence this year.  Parents and students in grades K-6 are invited to weekly sessions.  They will partake in a very unique 
program where research and other literacy skills are addressed.  The parent sessions will be devoted to strengthening the literacy foundation between parent and 
child.

The scheduling of the workshop will be responsive to the needs of the parents. We will develop a survey that will ask the parents about their preferences of 
receiving materials from the school. Parents will be able to contact the school in a myriad of ways.

Strategies for attracting Highly Qualified Teachers (HQT)
 Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff 

become highly qualified, in order to achieve this goal.
We have a supportive administration along with adequate resources and student materials, a safe environment, time for collaboration, ongoing professional 



development, reasonable class sizes, and support personnel and current technology.  In addition, our new teachers attend professional development over the 
summer before school begins and continue throughout the school year.  School based coaches help analyze data and implement effective instructional practices. S 
New teachers are partnered with veteran teachers and are given time to observe in other classrooms.  

Service and program coordination
 Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, 

housing programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Title I money funds staff development.

Budget and resources alignment
Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title I, 
FSF, Title IIA, Title III, etc.) that will support the actions/strategies/activities described in this action plan. 

Title I for math, F-status, and Title I and Title III for the after school program, per session and consumable materials.



ANNUAL GOAL #3 AND ACTION PLAN

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #3
Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By end of June 2012, 25% of teachers will show improvement in lesson planning, using questioning and discussion techniques to 
engage students in learning, and in overall professional practice as a result of studying the Danielson’s Framework For Teaching and 
planning and implementing effective lessons as measured by the rubric accompanying the text.

Comprehensive needs assessment
Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of 
students in relation to State academic content and student achievement standards.  

A review of the observation reports for the last year identified planning, student engagement and questioning as the areas most in need of improvement.
This was further supported by informal teacher self assessment. 

Instructional strategies/activities
Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your 
response: 

a) strategies/activities that encompass the needs of identified student subgroups, 
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities,
d) timeline for implementation.

 Frequent, short cycle teacher observations followed by a feedback session
 Lunch and Learns to address issues of concern
 Mentoring Program
 Demonstration lessons and intervisitation.
 Use of specific protocols and tools turn keyed from the Network professional development sessions
To enhance teacher effectiveness, the fostering of collaboration among staff members is crucial.  At P.S. 121, all members are committed to the success of all our 
students.
Staff and other resources  
Copies of Danielson’s Framework For Teaching and planning.
Staff development on the rubric above
Mentors
Professional book study by grade
Steps taken to include teachers
Our grade conferences are devoted to open dialogue as to what strategies would most benefit our students through strengthening our teacher effectiveness. The 
time is devoted to a sharing of what works and what can be improved. We have found this to be extremely beneficial. It is also a time to discuss materials to be 



used.  The agenda voiced during the Instructional Team meetings and Grade Conferences become the forum for staff conferences.  Thus, dialogue is ongoing on a 
daily basis.  Our instructional cabinet which meets every other week has been a driving force in making changes necessary to meet the needs of our teachers and 
students. The team has been discussing specific strategies that are necessary to improve questioning and student engagement. We are always monitoring the 
results. 

Strategies to increase parental involvement 
 Cite the strategies and activities in your school’s Title I Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP 

template is provided on pages 11 through 15 in this CEP. 

Our parent coordinator will expand our workshops on “Your Child and the NY State Tests”.  We will begin this year with a general meeting.  Later, follow-up 
meetings will be available for K-2.  Then 3-6 individual grade sessions will commence.  In conjunction with the parent coordinator, our guidance counselor, and staff 
developer, will conduct these workshops. There will be great emphasis on ongoing dialogue around the expectation for student engagement.

In an attempt to be proactive, we will soon be discussing one of the new mandates as it relates to the CCLS  In conversations with parents, we learn about their 
children’s passion.  This, in turn, may assist in a child’s decision to research a specific topic of interest, and then write persuasively with passion. This information is 
shared with staff to assist in fostering student engagement

Each school year we distribute an agenda to each child.  This is a crucial tool for the family.  It not only contains a place to write homework assignments, but it 
includes a calendar of events, as well as, a parent guide.

Throughout the year, we have an extensive (and ever growing) list of activities that the parent community can be involved in such as the talent show, literacy launch, 
math night, family fun night, dance show, middle school choice night, spelling bee, multiplication bee, etc.  Just getting off the ground is the “coffee and 
conversation” meetings.  This is a new and exciting idea.  Parents have the opportunity to just drop in without a formal agenda, and discuss any one of a myriad of 
concerns, etc.

Our open access library program will commence this year.  Parents and students in grades K-6 are invited to weekly sessions.  They will partake in a very unique 
program where research and other literacy skills are addressed.  The parent sessions will be devoted to strengthening the literacy foundation between parent and 
child.

The scheduling of the workshop will be responsive to the needs of the parents. We will develop a survey that will ask the parents about their preferences of 
receiving materials from the school. Parents will be able to contact the school in a myriad of ways.

Strategies for attracting Highly Qualified Teachers (HQT)
Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff become 
highly qualified, in order to achieve this goal.

We make use of collaborative discussions geared to better teaching results.  We are becoming proficient with the depth of knowledge, and realigning our questions 
with patterned ways of reading, writing, and talking. 
There are weekly grade meetings to focus on a variety of concerns and goals. 
Teachers are involved in informal study groups, which allows for open forum and problem solving. 
Our bimonthly academic cabinet meetings permit representatives from various levels to alert the concerns of that particular group, to share insights into a variety of 
strategies that have been successful, and those that may not have been successful.   The administration will do regular walkthroughs in the form of informal 
observations to provide quick and meaningful feedback to help drive instruction. Where further action is required, the teacher might be asked to meet with the staff 



developer, and possibly view some demo lessons.

Service and program coordination
 Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, 

housing programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

Title I money funds staff development and reading teachers.

Budget and resources alignment
 Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title 

I, FSF, Title IIA, Title III, etc.) that will support the actions/strategies/activities described in this action plan.

We are committed to allocating resources, which will maximize student learning.  Therefore, we have F-status teachers do mentoring, model lessons, curriculum 
mapping and individual planning, book clubs and small group instruction. 



ANNUAL GOAL #4 AND ACTION PLAN

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #4
 Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goal.

By June 2012 we will increase parents’ involvement by 3% as measured by attendance at workshops and school-wide events.

Comprehensive needs assessment
 Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance 

of students in relation to State academic content and student achievement standards.  

A review of the percentage of parents responding to the learning environment survey and attending workshops and PTA meetings 
revealed that we are below the 90% mark. This was identified by the Parent Coordinator and the Instructional cabinet as an area in need 
of improvement

Instructional strategies/activities
 Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your 

response:
a) strategies/activities that encompass the needs of identified student subgroups, 
b) staff and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities,
d) timeline for implementation.

Our parent coordinator will expand our workshops on “Your Child and the NY State Tests”.  We will begin this year with a general meeting.  Later, follow-up 
meetings will be available for K-2.  Then 3-6 individual grade sessions will commence.  In conjunction with the parent coordinator, our guidance counselor, and staff 
developer, will conduct these workshops.  There will also be ongoing ARIS workshops.

Forums on the new mandates as it relates to the Citywide Instructional Expectations. 

 Distribute an agenda to each child.  This is a crucial tool for the family.  It not only contains a place to write homework assignments, but it includes a calendar of 
events, as well as, a parent guide.

An extensive (and ever growing) list of activities that the parent community can be involved in such as the talent show, literacy launch, math night, family fun night, 
dance show, middle school choice night, spelling bee, multiplication bee, etc.  Just getting off the ground is the “coffee and conversation” meetings.  This is a new 
and exciting idea.  Parents have the opportunity to just drop in without a formal agenda, and discuss any one of a myriad of concerns, etc.

Our open access library program will commence this year.  Parents and students in grades K-6 are invited to weekly sessions.  They will partake in a very unique 
program where research and other literacy skills are addressed.  The parent sessions will be devoted to strengthening the literacy foundation between parent and 
child.



The scheduling of the workshop will be responsive to the needs of the parents. We will develop a survey that will ask the parents about their preferences of 
receiving materials from the school. Parents will be able to contact the school in a myriad of ways.
 

Strategies to increase parental involvement 
 Cite the strategies and activities in your school’s Title I Parent Involvement Policy (PIP) that will be implemented to achieve this goal. The PIP 

template is provided on pages 11 through 15 in this CEP. 

Our parent coordinator will expand our workshops on “Your Child and the NY State Tests”.  We will begin this year with a general meeting.  Later, 
follow-up meetings will be available for K-2.  Then 3-6 individual grade sessions will commence.  In conjunction with the parent coordinator, our 
guidance counselor, and staff developer, will conduct these workshops. There will also be ongoing ARIS workshops.

In an attempt to be proactive, we will soon be discussing one of the new mandates as it relates to persuasive writing.  We feel parents can play an 
integral part in working with their children to understand persuasive text or “power of persuasion”.  The parents and children may look at 
advertisements in newspapers and commercials on TV.

In conversations with parents, we learn about their children’s passion.  This, in turn, may assist in a child’s decision to research a specific topic of 
interest, and then write persuasively with passion.

Each school year we distribute an agenda to each child.  This is a crucial tool for the family.  It not only contains a place to write homework 
assignments, but it includes a calendar of events, as well as, a parent guide.

Throughout the year, we have an extensive (and ever growing) list of activities that the parent community can be involved in such as the talent show, 
literacy launch, math night, family fun night, dance show, middle school choice night, spelling bee, multiplication bee, etc.  Just getting off the ground 
is the “coffee and conversation” meetings.  This is a new and exciting idea.  Parents have the opportunity to just drop in without a formal agenda, and 
discuss any one of a myriad of concerns, etc.

Our open access library program will commence this year.  Parents and students in grades K-6 are invited to weekly sessions.  They will partake in a 
very unique program where research and other literacy skills are addressed.  The parent sessions will be devoted to strengthening the literacy 
foundation between parent and child.

We have begun a series of workshops, which will enlighten the parents with insight into CCSS.  The workshops will be “parent friendly”. A variety of 
strategies will be shared with the parents.

Throughout the year, we have an extensive (and ever growing) list of activities that the parent community can be involved in such as the talent show, 
literacy launch, math night, family fun night, dance show, middle school choice night, spelling bee, multiplication bee, etc.  Just getting off the ground 
is the “coffee and conversation” meetings.  This is a new and exciting idea.  Parents have the opportunity to just drop in without a formal agenda, and 
discuss any one of a myriad of concerns, etc.

The scheduling of the workshop will be responsive to the needs of the parents. We will develop a survey that will ask the parents about their preferences of 



receiving materials from the school. Parents will be able to contact the school in a myriad of ways.

Strategies for attracting Highly Qualified Teachers (HQT)
 Describe the strategies and activities that will be used to attract Highly Qualified Teachers, as defined by NCLB, or to ensure that current staff 

become highly qualified, in order to achieve this goal.

N/A

Service and program coordination
 Describe how Federal, State and local services, including programs supported under NCLB (i.e., violence prevention programs, nutrition programs, 

housing programs, Head Start) are being coordinated with the instructional strategies/activities to achieve this goal.

N/A

Budget and resources alignment
 Describe the fiscal and human resources that will be used to achieve this goal, referencing specific FY’12 PS and OTPS budget categories (i.e., Title 

I, FSF, Title IIA, Title III, etc.) that will support the actions/strategies/activities described in this action plan.

Parent Coordinator gets paid from Tax Levy money.
Open Access Librarian gets paid from Title 1 money.
Parents and children will attend open access promotion with a greater understanding of literacy for kids.



ACADEMIC INTERVENTION SERVICES (AIS)

On the chart below, indicate the total number of students receiving AIS in each area listed for each applicable grade in your school.

Identified groups of students who have been targeted for AIS, and the established criteria for identification include:

 Students in Grades K – 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other 
identified assessments, or who have been identified as potential holdovers.

 Students in Grades 4 – 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and 
social studies assessments.

 Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.
 Students in Grades 10 – 12 who scored below the approved passing grade on any Regents examination required for graduation in English 

language arts, mathematics, science, and social studies.

ELA Mathematics Science Social 
Studies

At-risk 
Services: 
Guidance 
Counselor

At-risk 
Services: 

School 
Psychologist

At-risk 
Services: 

Social 
Worker

At-risk
Health-
related 

Services
# of Students 

Receiving 
AIS

# of Students 
Receiving 

AIS

# of Students 
Receiving 

AIS

# of Students 
Receiving 

AIS

# of Students 
Receiving 

AIS

# of Students 
Receiving 

AIS

# of Students 
Receiving 

AIS

# of Students 
Receiving 

AIS
K 25 18 N/A N/A 0
1 20 20 N/A N/A 8
2 28 24 N/A N/A 2
3 68 36 N/A N/A 4
4 44 30 7 0 8
5 58 13 0 0 5
6 31 31 0 0 0
7
8
9

10
11
12



On the chart below, provide a brief description of each of the Academic Intervention Services provided, and include: 
1. type of program or strategy (e.g., Wilson, Great Leaps, etc.),
2. method for delivery of service (e.g., small group, one-to-one, tutoring, etc.),
3. when the service is provided (i.e., during the school day, before or after school, Saturday, etc.).

Name of Academic Intervention 
Services (AIS)

Description:  Provide a brief description of each of the Academic Intervention Services (AIS) 
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, 
etc.), method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the 
service is provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA

Small group instruction is provided throughout the day for grades K-6.  Students in grades K-3 
who need basic phonics and language development are currently using the Fundation and/or 
Wilson Language Basics with our IRT teacher.  Additional services are provided by our reading 
specialists before, during and after school program.  Instruction is provided in either small group 
or whole class instruction.  Small group instruction is provided through reading comprehension 
strategy lessons, guided reading lessons utilizing Teachers College Reading and Writing, and 
lessons to build grammar skills.

Mathematics

Small group instruction is provided for grades 1-6 before, during, and after school using 
manipulatives for hands-on instruction.  Additional services are provided by our Math PCEN 
teachers before, during, and after school. Games are used to reinforce skills and support 
retention.  Dialogue is used to communicate mathematical methods, purpose, and reasoning.  
Visual aids are incorporated throughout instruction.

Science

There is a cluster program where instruction will be provided for students in grades 3-4 that will 
include lessons on the strands of Physical Setting and the Living Environment through inquiry 
based investigations during a 90-minute period.  Problem-solving skills, developing positive 
science attitudes, learning new science content, and increasing scientific literacy will be key areas 
of concentration.  There will be opportunities for hands-on experience with scientific tools while 
honing questioning and observation skills.

Social Studies
Our social studies cluster program is to reinforce the social studies standards.  They are 
reinforced through selecting of specific read alouds to stimulate interest while producing  an 
enriching standards based curriculum.

At-risk Services provided by the 
Guidance Counselor

Services are provided for at-risk students based on academic, social and behavioral needs.  
Counseling is either one-to-one or in group sessions.  In addressing the needs of PS121 students 
and receiving the LES we determined there was a need for a second guidance counselor.  It has 
been noted that students had voiced their concerns about bullying situations.  The purpose of the 
second guidance counselor is to: reduce mandated load, work in conjunction with administration 
and teachers, and to create ongoing intervention services.   

At-risk Services provided by the 
School Psychologist

N/A



At-risk Services provided by the 
Social Worker

School counseling includes, but not limited to, the following skills for increasing attention, 
managing peer pressure, preventing bullying, managing self-esteem, managing uncomfortable 
feelings, and skills to increase readiness.  Due to budgetary constraints, we are unable to provide 
after school services at this time, which does, without a doubt, impact students’ ability to cope with 
everyday stresses that can interfere with their academic progress.

At-risk Health-related Services

Our nurse provides workshops for Asthma Awareness to inform students of the signs and 
symptoms of asthma.  They learn the triggers and how to prevent attacks.  They are also made 
aware of how to utilize inhalers properly, and to know when the attack has escalated to an 
emergency level.
Our occupational therapist services students on a one-to-one basis to build fine motor skills using 
bead stringing, buttoning activities, and placing pegs in holes.  Gross motor skills are built through 
body movement and ball catching.  Graph-o-motor skills include pen holding, writing, learning 
spacing, and sizing.
Our physical therapist focuses on gross motor functioning, postural control, sitting, standing, and 
walking.  He helps the children navigate their environment safely.  He helps determine the 
equipment necessary to perform these skills.  He is a part of a multi-interdisciplinary team and 
works with teachers, social workers, occupational therapists, and parents.



DIRECTIONS AND GUIDANCE FOR DEVELOPING OR UPDATING                                                                    
THE PARENT INVOLVEMENT POLICY (PIP)

The template below meets the parental involvement requirements of Title I. Your school is encouraged to 
use the template as it is provided, or align it in accordance with your school’s goals, or replace it entirely 
with a Parent Involvement Policy created by your school that meets federal requirements. 

The PIP should describe how your school will plan and implement effective parent involvement activities 
to improve student academic achievement and school performance. The School-Parent Compact is a 
component of the PIP that outlines how parents, the entire school staff, and students will share this 
responsibility.

PARENT INVOLVEMENT POLICY (PIP) TEMPLATE

Parent Involvement Policy

Statement of Purpose

P.S. 121Q teachers and staff are committed to providing a quality educational program 
that will challenge all children to reach their potential.  We believe when school and 
parents work together children succeed in school and throughout life.  Neither home nor 
school can do the job alone.  Parents play an extremely important role as children’s first 
teachers.  Their support for their children and for the school is critical to their children’s 
success at every step along the way.

To ensure that basic skills and knowledge are taught, we will hold educators 
accountable for effective teaching, hold students accountable for learning, and 
encourage parental involvement in their children’s education.  We will continually 
assess student growth in order to provide timely interventions and evaluate our 
instruction.  Additionally, P.S. 121Q teachers and staff will work collaboratively with 
parents and our community in the development, evaluation, and refinement of our Title I 
program.

Parents’ Rights and Responsibilities

The responsibilities of the school, parents, and children in increasing student learning 
and achievement are identified in our School-Parent Compact.  Periodically, parents of 
participating children are invited to review the compact and make suggestions for 
revisions.

Development of the School Parent Compact
The development of the School Parent Compact, as well as, the Parent Involvement 
Policy, is a joint venture between parents, teaching staff, members of the School 
Leadership team, and our Parent Coordinator.  Our Parent Coordinator oversees the 
implementation of these documents as it relates to parents of our students.  During 
monthly Parent Association meetings, which are attended by parents, teachers, the 
Parent Coordinator and Principal, issues related to the education and welfare of our 
students are brought forth and discussed.  Furthermore, during regularly scheduled 



School Leadership meetings, issues are discussed, revised, and updated as deemed 
necessary.

School/Parent Communication

Communication between the school and parents is one of the many components 
necessary to the success of our students.  Teachers meet with parents twice during the 
school year for Parent Teacher Conferences.  There is an afternoon and an evening 
component to accommodate all parents.  In addition, upon request, parents may meet 
with any member of the school community by scheduling an appointment.  School 
bulletins are sent home in a timely fashion in order to inform parents of meetings, 
workshops, and other opportunities available to parents.  Parents have the opportunity 
to visit their children’s classes.  Parents are aware of how the standards will unfold and 
what to look for at home.

Student Goals as per the Comprehensive Educational Plan (CEP)

Through the use of a variety of strategies (developed in inquiry team meetings), our 
students learning will be scaffolded through the grades with different instruction and 
tiered classroom assignments and projects.  

Parent Workshops

Throughout the school year a number of parent workshops are scheduled.  These workshops 
are conducted by members of our staff and our Parent Coordinator.  Meetings cover many 
topics including, but not limited to, preparing students for the English Language Arts and 
Mathematics state exams, completing the middle school application, and an open house for 
students entering Kindergarten.  Parents are also encouraged to suggest meeting topic.  As a 
result of these suggestions, we have begun a series of workshops on the common core 
standards, and how they relate to students learning, etc.

Our parent coordinator will expand our workshops on “Your Child and the NY State Tests”.  We 
will begin this year with a general meeting.  Later, follow-up meetings will be available for K-2.  
Then 3-6 individual grade sessions will commence.  In conjunction with the parent coordinator, 
our guidance counselor, and staff developer, will conduct these workshops. There will also be 
ongoing ARIS workshops.

In an attempt to be proactive, we will soon be discussing one of the new mandates as it relates 
to persuasive writing.  We feel parents can play an integral part in working with their children to 
understand persuasive text or “power of persuasion”.  The parents and children may look at 
advertisements in newspapers and commercials on t.v.

In conversations with parents, we learn about their children’s passion.  This, in turn, may assist 
in a child’s decision to research a specific topic of interest, and then write persuasively with 
passion.



Each school year we distribute an agenda to each child.  This is a crucial tool for the family.  It 
not only contains a place to write homework assignments, but it includes a calendar of events, 
as well as, a parent guide.

Throughout the year, we have an extensive (and ever growing) list of activities that the parent 
community can be involved in such as the talent show, literacy launch, math night, family fun 
night, dance show, middle school choice night, spelling bee, multiplication bee, etc.  Just getting 
off the ground is the “coffee and conversation” meetings.  This is a new and exciting idea.  
Parents have the opportunity to just drop in without a formal agenda, and discuss any one of a 
myriad of concerns, etc.

Our open access library program will commence this year.  Parents and students in grades K-6 
are invited to weekly sessions.  They will partake in a very unique program where research and 
other literacy skills are addressed.  The parent sessions will be devoted to strengthening the 
literacy foundation between parent and child.

We have begun a series of workshops, which will enlighten the parents with insight into CCSS.  
The workshops will be “parent friendly”. A variety of strategies will be shared with the parents.

Throughout the year, we have an extensive (and ever growing) list of activities that the parent 
community can be involved in such as the talent show, literacy launch, math night, family fun 
night, dance show, middle school choice night, spelling bee, multiplication bee, etc.  Just getting 
off the ground is the “coffee and conversation” meetings.  This is a new and exciting idea.  
Parents have the opportunity to just drop in without a formal agenda, and discuss any one of a 
myriad of concerns, etc.

The scheduling of the workshop will be responsive to the needs of the parents. We will develop a survey 
that will ask the parents about their preferences of receiving materials from the school. Parents will be 
able to contact the school in a myriad of ways.



SCHOOL-PARENT COMPACT

The P.S. 121Q School and the parents of the students participating in activities, 
services, and programs funded by Title I, Part A of the Elementary and Secondary 
Education Act (ESEA) (participating children), agree that this Compact outlines 
how the parents, the entire school staff, and the students will share that 
responsibility for improved student academic achievement and the means by 
which the school and parents will build and develop a partnership that will help 
children achieve the State’s high standards.

This School-Parent Compact is in effect during school year 2011-2012.

PART I – REQUIRED SCHOOL-PARENT COMPACT PROVISIONS

School Responsibilities

The P.S. 121Q School will:

Provide high-quality curriculum and instruction in a supportive and effective learning 
environment that enables the participating children to meet the State’s student 
academic achievement standards as follows:

In light of the new state standards, we will recommit ourselves to creating lifelong 
learners, as well as, great thinkers.  In the words of John Locke, “Reading furnishes the 
mind only with materials of knowledge; it is thinking that makes what we read ours”.  In 
order to create great readers and learners, we have incorporated the standards into our 
subject area maps.  For example, when examining standard R1 grades 5 & 6, our 
teachers are directed to go beyond the standards by creating charts and modeling what 
I read and what it makes me think using inferencing skills.  It is imperative that children 
begin to believe that what we have to say is important and that there is an audience for 
their thoughts.  Teachers receive ongoing staff development of the highest caliber 
given by administration as well as Teacher Center and F Status Staff Developers.  

The students will be provided with our rigorous and challenging curriculum and 
instruction.  It is our contention that support be available before, during, after school, 
and weekends.  This, of course, is contingent on finances.  Availability of these type of 
programs is essential to our continued success.

Parents will continue to be provided access to ARIS as a means of monitoring their 
child’s performance and progress.

Provide parents reasonable access to staff.  Specifically, staff will be available for 
consultation with parents as follows:



Our school prides itself on having wonderful parent teacher relationships.  
Teachers are always reaching out to parents to work collaboratively with their 
children.  We all agree that only through strong collaboration will the students 
reap the benefits. Our administration has an open door policy.

Provide parents opportunities to participate in their child’s class, and to observe 
classroom activities, as follows:  Curriculum Night on September 22, 2011.

Conduct parent-teacher conferences (at least bi-annually in schools) during which this 
Compact will be discussed as it relates to the individual child’s achievement.  
Specifically, those conferences will be held:

o November 15, 2011 - afternoon and evening 
o March 13, 2012 - afternoon and evening

We believe that ongoing dialogue between all parts of the community is essential to the 
success of our students. 
 
Teachers are always instructed to communicate with parents as early in the year as 
possible.  They know not to wait until parent teacher conferences to broach a problem 
that might exist which might impede a child’s progress.
Parents are also invited to monthly literacy celebrations upon completion of the specific 
unit.  This year we also had Open School Week from November 14 to 18, 2011, which 
the parents were invited in the classroom while instruction was taking place.

Parent Responsibilities

We, as parents, will support our children’s learning in the following ways:

• Supporting my child’s learning by making education a priority in our home by:

o making sure my child is on time and prepared everyday for school;
o monitoring attendance;
o talking with my child about his/her school activities everyday;
o scheduling daily homework time and assigning homework done daily
o providing an environment conducive for study;
o making sure that homework is completed;
o monitoring the amount of television my children watch;

• Participating, as appropriate, in decisions relating to my children’s education;

• Promoting positive use of my child’s extracurricular time and assuring that my child’s 
education comes first;

• Participating in school activities on a regular basis;
o attending family nights, shows, any family gatherings;
o participate in after school activities;



• Staying informed about my child’s education and communicating with the school by 
promptly reading all notices from the school or the school district received by my child or 
by mail and responding, as appropriate; attend all parent meetings, such as parent 
teacher conferences to keep abreast of child’s progress;

• Reading together with my child every day; Katherine Mansfield (1888-1923) said, “The 
pleasure of all reading is doubled when one lives with another who shares the same 
books”;

• Providing my child with a library card; making regular visits to the library;

• Communicating positive values and character traits, such as Play Fairly, Act 
Responsibly, Work Together, Show Respect, Be Honest, Work Hard;

o Respecting the cultural differences of others;
o Helping my child accept consequences for negative behavior;
o Being aware of and following the rules and regulations of the school and district;
o Supporting the school discipline policy;
o Expressing high expectations and offering praise and encouragement or 

achievement;
o Checking Aris Parent Link periodically to keep informed of our child’s attendance, 

performance, and support my child when needed;
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OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION POLICY

SUBMISSION FORM
2011-12

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information 
necessary for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This LAP form, an 
appendix of the CEP, also incorporates information required for CR Part 154 funding so that a separate submission is no longer 
required. Agendas and minutes of LAP meetings should be kept readily available on file in the school.  Also, when preparing your 
school’s submission, provide extended responses in the green spaces.  Spell-check has been disabled in this file, so consider typing 
responses to these questions in a separate file before copying them into the submission form.  For additional information, hold your 
cursor over the i. 

A. School Information i

B. Language Allocation Policy Team Composition i

Principal   Mrs. Vadi Assistant Principal  Mrs. Zovich

Coach  Mrs. Katz Coach   Mrs. Traca

ESL Teacher  Mrs. Green Guidance Counselor  Mrs. Canal

Teacher/Subject Area Ms. Croce/Social Studies Parent  Mrs. Hawkins

Teacher/Subject Area Mrs. Crisafi/IEP Teacher Parent Coordinator Mrs. Garrett

Related Service  Provider Mrs. Brand/SETSS Other type here

Network Leader Mrs. Wilks Other type here

C. Teacher Qualifications i 
Please provide a report of all staff members’ certifications referred to in this section.  Press TAB after each number entered to calculate 
sums and percentages.     

Number of certified
ESL teachers 1 Number of certified

bilingual teachers     Number of certified               
NLA/foreign language teachers                        

Number of content area teachers
with bilingual extensions     Number of special education 

teachers with bilingual extensions    
Number of teachers of ELLs 
without
ESL/bilingual certification

   

Number of teachers who hold both 
a bilingual extension and ESL 
certification

   
Number of teachers currently teaching 
a self-contained ESL class who hold 
both a common branch license and 
ESL certification

   

D. School Demographics 
Total number of students in school

919
Total Number of ELLs

30
ELLs as share of total student 
population (%) 3.26%

Cluster Leader/Network Leader Mrs. Wilks District  28 Borough  Queens School Number   121

School Name   The Magnet School for the Performing Art

Part I: School ELL Profile

Part II: ELL Identification Process
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Describe how you identify English Language Learners (ELLs) in your school.  Answer the following: 
1. Describe the steps followed for the initial identification of those students who may possibly be ELLs.  These steps must include 

administering the Home Language Identification Survey (HLIS) which includes the informal oral interview in English and in the 
native language, and the formal initial assessment.  Identify the person(s) responsible, including their qualifications, for conducting 
the initial screening, administering the HLIS, the LAB-R (if necessary), and the formal initial assessment. Also describe the steps 
taken to annually evaluate ELLs using the New York State English as a Second Language Achievement Test (NYSESLAT). 

2. What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual, 
Dual Language, Freestanding ESL)?  Please describe the process, outreach plan, and timelines.  

3. Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are 
returned?  (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per CR Part 154 [see tool 
kit].)

4. Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs; 
description must also include any consultation/communication activities with parents in their native language.  

5. After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that 
parents have requested? (Please provide numbers.)

6. Are the program models offered at your school aligned with parent requests? If no, why not? How will you build alignment 
between parent choice and program offerings? Describe specific steps underway. i 

Paste response to questions 1-6 here
Part 2- ELL Identification Process

When parents initially enroll their child into our school, the pupil accounting secretary will administer the Home Language 
Identification Survey. The answers are analyzed by the ESL teacher, and a list of eligible students are administered the Language 
Assessment Battery (LAB-R), within 10 days of being admitted into the school. The teacher will usually conduct an oral interview with 
the newly admitted students, and the Spanish speaking ELLs will be administered the Spanish LAB-Rs. Those falling below the LAB-R 
cut scores will be eligible to be serviced by the ESL teacher.  In April/May, all ELL students will be administered the NYSESLAT, by 
the ESL teacher and the testing coordinator. Parents will be notified of these tests by letters sent home. All ELL students are 
administered the NYSESLAT tests, grouped with their grades, and this test determines whether the students will continue to be eligible 
for ELL services.

When the ESL teacher meets with parents at ongoing parent meetings, a thorough description of the Transitional Bilingual Education, 
Dual Language and Freestanding ESL programs are outlined. The Parent Orientation Video is shown, and parents are offered different 
descriptional brochures about each program. If the need arises, a translator is hired to inform parents about the program choices. 

Our school sends home native language continued entitlement and placement letters.  The ESL teacher ensures that every letter is 
returned by following up with phone calls to parents encouraging the return of these letters. Parent Survey and Program Selection forms 
are returned after the Parent Orientation sessions. Placement letters and continued entitlement letters are kept in a Compliance Folder in 
the ESL room.

Identified ELL students are placed in the ESL program according to their proficiency levels. Notes are sent home to inform parents 
about their child’s placement. These notes are written in the English and native languages. Follow-up phone calls are also placed.

After a careful review of Parent Survey and Program Selection forms for the past three years, it was concluded that 99% of parents 
chose ESL as their program choice. The remaining 1% chose to transfer their children to a bilingual program.
Since there are not sufficient students to form a bilingual program, according to the above fact, a freestanding ESL program is the 
program offered at P.S. 121. However, if there are 15 or more parents who have requested a bilingual program, the administration will 
form a bilingual program, and the parents will contacted to inform them that a bilingual program has been formed.   

Part III: ELL Demographics

http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
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A. ELL Programs

This school offers (check all that apply):
Transitional bilingual education program Yes             No If yes, indicate language(s):      

Dual language program Yes             No If yes, indicate language(s):      

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual 
Education, Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes, 
refer to the separate periods in a day in which students are served.  Departmentalized schools (e.g., high school) may use the self-
contained row. 

ELL Program Breakdown
K 1 2 3 4 5 6 7 8 9 10 11 12 To

t #
Transitional 
Bilingual 
Education
(60%:40%  50%:50%  
75%:25%)

                                                                 0

Dual Language
(50%:50%)

                                                     0

Freestanding ESL
Self-
Contained 2 4      8                                              14

Push-In           6      5 4 1                               16
Total 2 4 6 8 5 4 1 0 0 0 0 0 0 30

B. ELL Years of Service and Programs
Number of ELLs by Subgroups

All ELLs 30 Newcomers (ELLs 
receiving service 0-3 years) 26 Special Education 4

SIFE      ELLs receiving service 4-6 
years 4 Long-Term 

(completed 6 years)     

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who 
are also SIFE or special education. i

ELLs by Subgroups

　
ELLs 

(0-3 years)
ELLs 

(4-6 years)
Long-Term ELLs 

(completed 6 years) 　

　 All SIFE Special 
Education All SIFE Special 

Education All SIFE Special 
Education Total

TBE 　     　    　    　     　    　    　     　    　    　0
Dual Language 　     　    　    　     　    　    　     　    　    　0
ESL 　26 　    　    　4 　    　    　     　    　    　30
Total 　26 　0 　0 　4 　0 　0 　0 　0 　0 　30
Number of ELLs in a TBE program who are in alternate placement:    

C. Home Language Breakdown and ELL Programs

This school serves the following 
grades (includes ELLs and EPs)
Check all that apply

K    1    2     3     4     5

6   7     8    9     10     11    12
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Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Spanish                                                     0
Chinese                                                     0
Russian                                                     0
Bengali                                                     0
Urdu                                                     0
Arabic                                                     0
Haitian                                                     0
French                                                     0
Korean                                                     0
Punjabi                                                     0
Polish                                                     0
Albanian                                                     0
Yiddish                                                     0
Other                                                        0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language (ELLs/EPs)
K-8

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 TOTAL

EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP

Spanish                                                                         0 0

Chinese                                                                         0 0

Russian                                                                         0 0

Korean                                                                         0 0

Haitian                                                                         0 0

French                                                                         0 0

Other                                                                               0 0

TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language (ELLs/EPs)
9-12

Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL

ELL EP ELL EP ELL EP ELL EP ELL EP
Spanish                                 0 0

Chinese                                 0 0

Russian                                 0 0

Korean                                 0 0

Haitian                                 0 0

French                                 0 0

Other                                       0 0

TOTAL 0 0 0 0 0 0 0 0 0 0
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This Section for Dual Language Programs Only
Number of Bilingual students (students fluent in both languages):                                                            Number of third language speakers:    

Ethnic breakdown of EPs (Number):
African-American:                           Asian:                                                     Hispanic/Latino:     
Native American:                          White (Non-Hispanic/Latino):                   Other:    

Freestanding English as a Second Language
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Spanish     2 1 2 1 2 1                         9
Chinese                                                     0
Russian                                                     0
Bengali 1 1         1                                 3
Urdu         1 1                                     2
Arabic     1     2                                     3
Haitian                                                     0
French         1     1 1                             3
Korean                                                     0
Punjabi 1     3 2 2 1                             9
Polish                                                     0
Albanian                                                     0
Other             1                                     1
TOTAL 2 4 6 8 5 4 1 0 0 0 0 0 0 30

A. Programming and Scheduling Information
1. How is instruction delivered?

a. What are the organizational models (e.g., Departmentalized, Push-In [Co-Teaching], Pull-Out, Collaborative, Self-
Contained)?

b. What are the program models (e.g., Block [Class travels together as a group]; Ungraded [all students regardless of grade 
are in one class]; Heterogeneous [mixed proficiency levels]; Homogeneous [proficiency level is the same in one class])?

2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to 
proficiency levels in each program model (TBE, Dual Language, ESL)?

a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see 
table below)?

3. Describe how the content areas are delivered in each program model.  Please specify language, and the instructional approaches 
and methods used to make content comprehensible to enrich language development.   

4. How do you ensure that ELLs are appropriately evaluated in their native languages?
5. How do you differentiate instruction for ELL subgroups?

a. Describe your instructional plan for SIFE.  
b. Describe your plan for ELLs in US schools less than three years (newcomers). Additionally, because NCLB now 

requires ELA testing for ELLs after one year, specify your instructional plan for these ELLs. 
c. Describe your plan for ELLs receiving service 4 to 6 years. 
d. Describe your plan for long-term ELLs (completed 6 years).  

Part IV: ELL Programming
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A. Programming and Scheduling Information
6. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic 

content areas and accelerate English language development? 
7. How does your school use curricular, instructional, and scheduling flexibility to meet the diverse needs of ELL-SWDs within the 

least restrictive environment?

Paste response to questions 1-7 here
Programming and Scheduling Information
         The ESL program is a push-in program, and students are grouped by grade, and have mixed proficiency levels.
Beginner and intermediate ESL students are serviced for two units of ESL instruction and two units of ELA from their classroom teachers 
daily. The advanced ELL students are serviced for one unit in ESL, and one unit of ELA from their classroom teachers.  Students are 
grouped heterogeneously for targeted areas of literacy instruction, according to their LAB-R and NYSESLAT scores. The administration 
and ESL teacher reviews the daily schedule and student proficiency levels to ensure all beginner and intermediate students are serviced for 
360 minutes weekly and advanced students are serviced for 180 minutes weekly. 
     The following strategies are for helping ELL students with content area learning skills-
The teacher writes key words or phrases on the board. A pre-listening activity that explains the purpose for the listening activity, draws on 
students’ background knowledge of the topic, and introduces key words and phrases they will hear.
One way to provide an active listening role for learners is by asking them to respond physically or in writing.
 A story walk through is also an excellent tool to enhance content area learning. Pointing to various objects and characters as you read 
picture books captures ELL children’s interest and helps them to learn the words that describe what they are seeing in the book. 
The use of repetitions and chants and acting out scenes from reading books can also enhance learning of content area subjects.
The ESL teacher can also encourage students reading during read aloud and for books that have especially difficult language, it helps to 
preview the scene in a few, short easy phrases.
     Newcomers who have not passed LAB-R assessments, have been assessed by the ESL instructor, and placed into their specific 
proficiency levels, and are provided with an extra instructional period. The ESL teacher provides specific, amplified instructional strategies 
to aid in their English language growth. These instructional strategies include providing literacy lessons, which model simpler skill 
structures. The ESL teacher utilizes language books, which are richly illustrated. Students also receive enrichment activities, which include 
phonemic awareness, while utilizing the Columbia Teachers Workshop Model. Our ongoing priority is increasing the attendance of 
newcomers in Saturday and after school programs.
    Sife students are initially assessed by the LAB-R tests, and upon completion of this entrance assessment, students are placed into their 
specific proficiency levels. The academic instructional plan for SIFE students includes teaching English language skills utilizing easy to 
read literature, which contains an array of illustrations and large print words. This use of large print enables students to make a personal 
connection to the English language. In addition, the SIFE students are placed in an environment which utilizes alternative assessments, 
such as the students creating illustrations to depict picture to word associations.
      For ELL students who have been in the program for 4-6 years, the ELL teacher will focus on vocabulary and language development, 
guided interaction and teaching meaning-based context by modeling and graphic organizers.
      Regarding long term ESL students, the ESL teacher has designed a specific instructional curriculum for these students. This plan also 
includes emphasizing vocabulary and language development and explicit instruction or the direct teaching of concepts.
      Special education and the ESL teachers collaborate monthly to determine the short term academic and lingual goals for each ELL 
student with special needs, as these evaluations should be progressive and open to change, as per the student’s individual education plan. 
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A. Programming and Scheduling Information
Differentiated lessons will be tailored in order to meet the academic needs of these students. Teaching strategies to facilitate the ELL-SWD 
students include small group instruction that emphasizes peer group work. The ESL teacher will incorporate different ways to present the 
information, for example, the teacher will provide visual aids or story read alongs on tape to address the visual and auditory learners. 
Students will be given differentiated graphic organizers to meet their individual learning needs and styles.
         Our push-in ESL program helps us to meet the diverse needs of our ELL-SWD students within the least restrictive environment. The 
ESL teacher assists the general education teachers in the classroom to provide small-group individualized instruction to these students. If 
the students are not able to achieve mastery of academic skills, the ESL teacher will reteach the skills, through the use of simpler text, 
working within groups to provide peer suppport, and will try to relate these skills to the childrens' cultures. Fundations and Wilson 
programs will be used as supplementary phonics programs. The ELL teacher consults the Individualized Education Plan for each ELL-
SWD student on a consistent basis, to ensure that the academic needs of these students are being met.

 

Courses Taught in Languages Other than English i
NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class 
speak.  Do not include:

 classes that are taught in English using books in the native language
heritage classes
 foreign language (LOTE) classes

Class/Content Area Language(s) of Instruction Class/Content Area Language(s) of 
Instruction

Native Language Arts                

Social Studies:                

Math:                

Science:                

                    

                    

                    

                    

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

360 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 60-90 minutes per day 45-60 minutes per day 45 minutes per day

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
Beginning Intermediate Advanced
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ESL instruction for all ELLs as required 
under CR Part 154

540 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 45 minutes per day 45 minutes per day 45 minutes per day

Native Language Usage and Supports
The chart below is a visual representation designed to show the variation of native language usage and supports 

across the program models. Please note that native language support is never zero.
Native Language Usage/Support Transitional Bilingual Education (TBE)

100%
75%
50%
25%

Dual Language
100%
75%
50%
25%

Freestanding ESL
100%
75%
50%
25%

TIME BEGINNERS INTERMEDIATE ADVANCED
TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has 
native language supports.   

B. Programming and Scheduling Information--Continued
8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).  

Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are 
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.
10. What new programs or improvements will be considered for the upcoming school year?  
11. What programs/services for ELLs will be discontinued and why?  
12. How are ELLs afforded equal access to all school programs?  Describe after school and supplemental services offered to ELLs in 

your building.  
13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials; 

list ELL subgroups if necessary)?
14. How is native language support delivered in each program model?  (TBE, Dual Language, and ESL)
15. Do required services support, and resources correspond to ELLs’ ages and grade levels?  
16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.
17. What language electives are offered to ELLs? 

Paste response to questions 8-17 here
P.S.121 has an after school program for ELLs on Tuesdays and Wednesdays from 3:00 p.m. to 5:00 p.m. There is also Saturday school for 
ELLs as they are given academic instruction as part of the general school population.There are 10 ELL students who are enrolled in these 
programs and they are from grades 3-6. English is the language of instruction, and the teacher is a fully certified ESL teacher. The ESL 
teacher facilitates learning by providing specific, amplified instructional strategies to aid in the students’ English language growth. There 
are scaffolding techniques that are used for academic instruction, including templates. Language learning topics are topics with which 
students are familiar, and the teacher usually models and demonstrates literacy skills. Math activities for students are also enabled by 
hands-on activities with manipulatives.Early phonics readers, big book readers, sight word readers, vocabulary cards, graphic organizers 
and computer language learning activities are used to support ELLs. Photo tiles are also a teaching tool that can enhance beginner language 
learning activities.
       Teachers of former ELLS who have passed the NYSESLAT, have met with the ESL teacher in order to discuss students’ academic 
growth, and the ESL teacher has provided instructional materials for additional academic support. 
     There are new Promethean boards in classrooms, which aid instructional strategies. Small group instruction is provided throughout the 
day for ELL students.  Students in grades 1-3 who need basic phonics and language development are currently using the Fundations and/or 
Wilson Language Basics with our IRT teacher.  Additional services are provided by our reading specialists before, during, after school, and 
during our Saturday program.  Instruction is provided in either small group or whole class instruction.  Small group instruction is provided 
through reading comprehension strategy lessons, guided reading lessons utilizing Teachers College Reading and Writing and lessons to 
build grammar skills. Small group instruction is provided for ELL students before, during, after school, and on Saturdays using 
manipulatives for hands-on instruction.  Games are used to reinforce skills and support retention.  Dialogue is used to communicate 
mathematical methods, purpose, and reasoning.  Visual aids are incorporated throughout instruction.
      There are native language reading books that are available in ESL, the school library and the mainstream classrooms. Students have 
access to these books throughout the day.
       Newly enrolled ELL students are given pamphlets that describe the upcoming activities in school, and outline
 some fun activities that correspond to English language learning through content areas.
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B. Programming and Scheduling Information--Continued
8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).  

Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are 
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.
10. What new programs or improvements will be considered for the upcoming school year?  
11. What programs/services for ELLs will be discontinued and why?  
12. How are ELLs afforded equal access to all school programs?  Describe after school and supplemental services offered to ELLs in 

your building.  
13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials; 

list ELL subgroups if necessary)?
14. How is native language support delivered in each program model?  (TBE, Dual Language, and ESL)
15. Do required services support, and resources correspond to ELLs’ ages and grade levels?  
16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.
17. What language electives are offered to ELLs? 

Paste response to questions 8-17 here
P.S.121 has an after school program for ELLs on Tuesdays and Wednesdays from 3:00 p.m. to 5:00 p.m. There is also Saturday school for 
ELLs as they are given academic instruction as part of the general school population.There are 10 ELL students who are enrolled in these 
programs and they are from grades 3-6. English is the language of instruction, and the teacher is a fully certified ESL teacher. The ESL 
teacher facilitates learning by providing specific, amplified instructional strategies to aid in the students’ English language growth. There 
are scaffolding techniques that are used for academic instruction, including templates. Language learning topics are topics with which 
students are familiar, and the teacher usually models and demonstrates literacy skills. Math activities for students are also enabled by 
hands-on activities with manipulatives.Early phonics readers, big book readers, sight word readers, vocabulary cards, graphic organizers 
and computer language learning activities are used to support ELLs. Photo tiles are also a teaching tool that can enhance beginner language 
learning activities.
       Teachers of former ELLS who have passed the NYSESLAT, have met with the ESL teacher in order to discuss students’ academic 
growth, and the ESL teacher has provided instructional materials for additional academic support. 
     There are new Promethean boards in classrooms, which aid instructional strategies. Small group instruction is provided throughout the 
day for ELL students.  Students in grades 1-3 who need basic phonics and language development are currently using the Fundations and/or 
Wilson Language Basics with our IRT teacher.  Additional services are provided by our reading specialists before, during, after school, and 
during our Saturday program.  Instruction is provided in either small group or whole class instruction.  Small group instruction is provided 
through reading comprehension strategy lessons, guided reading lessons utilizing Teachers College Reading and Writing and lessons to 
build grammar skills. Small group instruction is provided for ELL students before, during, after school, and on Saturdays using 
manipulatives for hands-on instruction.  Games are used to reinforce skills and support retention.  Dialogue is used to communicate 
mathematical methods, purpose, and reasoning.  Visual aids are incorporated throughout instruction.
      There are native language reading books that are available in ESL, the school library and the mainstream classrooms. Students have 
access to these books throughout the day.
       Newly enrolled ELL students are given pamphlets that describe the upcoming activities in school, and outline
 some fun activities that correspond to English language learning through content areas.
       

C. Schools with Dual Language Programs
1. How much time (%) is the target language used for EPs and ELLs in each grade? 
2. How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
3. How is language separated for instruction (time, subject, teacher, theme)?
4. What Dual Language model is used (side-by-side, self-contained, other)?
5. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time 

(simultaneous)?
Paste response to questions 1-5 here   
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A. Assessment Breakdown
Enter the number of ELLs for each test, category, and modality.  

D. Professional Development and Support for School Staff
1. Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.) 
2. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
3. Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL teachers) as per Jose P.

 
Paste response to questions 1-3 here 
There are periodic staff development sessions, where the ESL teacher discusses several instructional methods that can be used by 
classroom teachers to aid in achieving English language proficiency of ELL students. These topics are presented during staff development 
sessions at scheduled times throughout the year. Staff members will be trained in the use of assessment tools such as Acuity and will be 
able to access current information at any time to gauge the academic progress of ELL students.  Professional development will be provided 
for the staff in differentiated instructional strategies to use. Teachers will use their informal assessments in conjunction with standardized 
data to measure progress.  There will be ongoing weekly meetings with the ESL teacher and classroom teachers to ensure curriculum 
alignment.
The ESL teacher also attends monthly workshops hosted by Mr. Pierre Galvez that teaches different ways and methods to teach language 
and teaching strategies that will enhance the learning of ELL students. These sessions are ongoing and provide invaluable insight into the 
different teaching techniques that can enhance English Language learning.
The ESL teacher will work in conjunction with the school's staff developer to formulate an academic follow-up curriculum that will be 
distributed to those ELL students who will be transitioning to middle school.
    

E. Parental Involvement
1. Describe parent involvement in your school, including parents of ELLs.  
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL 

parents?
3. How do you evaluate the needs of the parents?  
4. How do your parental involvement activities address the needs of the parents?  

 
Paste response to questions 1-4 here  
 Each year, P.S. 121Q has ongoing Parent Orientation sessions for the newly enrolled ELLs. The ESL teacher presents the sessions at the 
beginning of the year. This meeting provides parents with the information to make informed decisions as to their child’s placement in an 
ELL program. Videos and handouts are available in various languages. Also, at these meetings we encourage parents/guardians of ELLs to 
participate in school leadership teams, school activities, join the PA, serve as learning leaders in the school and attend parent/teacher 
conferences. The Parent Coordinator and ESL teacher are involved with the parents of ELLs by providing them with workshops, with the 
assistance of volunteer translators. In addition, the Parent Coordinator is readily available to meet with parents on a personal basis. Parent 
involvement and input is an integral facet of maintaining a positive home-school relationship. Parent choices are reviewed on a periodic, 
ongoing basis, in order to provide them with options regarding their children’s education, whereas their choices will be respected.  
The ESL teacher and the Parent Coordinator are able to meet with most ELL parents at PA meetings and Meet the Teacher night, to 
evaluate needs and address problems and concerns. P.S. 121 has Family Fun Night and Culture Day where the parents are encouraged to 
attend and participate in these activities.

Part V: Assessment Analysis
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OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA

L

Beginner(B) 2 3 1 4 2 1 0                         13

Intermediate(I) 0 0 4 4 1 2 0                         11

Advanced (A) 0 1 1 0 2 1 1                         6

Total 2 4 6 8 5 4 1 0 0 0 0 0 0 30

NYSESLAT Modality Analysis
Modality 
Aggregate

Proficiency 
Level K 1 2 3 4 5 6 7 8 9 10 11 12

B 0 0 0 0 0 0 0                        
I 1 4 0 1 0 0 1                        
A 2 4 1 0 0 1 1                        

LISTENING
/SPEAKIN
G

P 0 2 4 6 3 2 2                        
B 1 1 0 1 0 0 0                        
I 1 4 5 2 2 1 2                        
A 1 3 0 1 1 2 1                        

READING/
WRITING

P 0 0 0 2 1 0 1                        

NYS ELA
Grade Level 1 Level 2 Level 3 Level 4 Total

3 1 1 4     6
4 0 2 2     4
5 0 1 1     2
6 1 1 2     4
7                 0
8                 0
NYSAA Bilingual Spe Ed                 0

NYS Math
Level 1 Level 2 Level 3 Level 4 Total

Grade English NL English NL English NL English NL
3 2     3     1             6
4         3     1             4
5         1     1             2
6         2     2             4
7                                 0
8                                 0
NYSAA Bilingual 
Spe Ed                                 0
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NYS Science
Level 1 Level 2 Level 3 Level 4 Total

English NL English NL English NL English NL
4         1     2     1     4

8                                 0

NYSAA 
Bilingual 
Spe Ed

                                0

New York State Regents Exam
Number of ELLs Taking Test Number of ELLs Passing Test

English Native Language English Native Language
Comprehensive English                
Integrated Algebra                
Geometry                
Algebra 2/Trigonometry                
Math                     
Biology                
Chemistry                
Earth Science                
Living Environment                
Physics                
Global History and 
Geography                
US History and 
Government                
Foreign Language                
Other                     
Other                     
NYSAA ELA                
NYSAA Mathematics                
NYSAA Social Studies                
NYSAA Science                

Native Language Tests
# of ELLs scoring at each quartile 

(based on percentiles)
# of EPs (dual lang only) scoring at each quartile 

(based on percentiles)
Q1

1-25  percentile
Q2

26-50 percentile
Q3

51-75 percentile
Q4

76-99 percentile
Q1

1-25  percentile
Q2

26-50 percentile
Q3

51-75 percentile
Q4

76-99 percentile

ELE (Spanish Reading 
Test)                                

Chinese Reading Test                                

B. After reviewing and analyzing the assessment data, answer the following
1. Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and 

Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs?  How can this information help inform your school’s 
instructional plan?  Please provide any quantitative data available to support your response.  

2. What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades?
3. How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions?
4. For each program, answer the following:

a. Examine student results. What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in 
English as compared to the native language?

b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.
c. What is the school learning about ELLs from the Periodic Assessments? How is the Native Language used?

5. For dual language programs, answer the following:
a. How are the English Proficient students (EPs) assessed in the second (target) language? 
b. What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?

6. Describe how you evaluate the success of your programs for ELLs. 
Paste response to questions 1-6 here
Assessment Data

The following is an analysis of ELL students’ scores on the NYSESLAT tests-

2011 ESL Data

 NYSESLAT Reading and Writing (Comparison of 2009-2010 scores to 2010-2011 scores)

Kindergarten and Grade 1- 100% progress
Grades 2-4- 68% progress
Grades 5-6- 75% progress

NYSESLAT Listening and Speaking ( Comparison of 2009-2010 scores to 2010-2011 scores)

Kindergarten and Grade 1- 85% progress
Grades 2-4- 90% progress
Grades 5-6- 100% progress

The ESL teacher is trained to use a variety of assessment tools.  Currently we are using Acuity, E-Class, ELA Scores, Interim Assessments, 
Fountas and Pinnell Running Records, and of course, Kid Watching to assess the early literacy skills of ELL students.   The ESL teacher 
will combine students’ informal assessments with standardized data to measure individual progress and help drive instruction.
An analysis of LAB-R scores for the current year, 50% of ELL students are on the beginner level, while the other 50% was proficient. An 
analysis of NYSESLAT scores showed that 20% of students are on the beginner level, 38% are on the intermediate level and 42% are on 
the advanced level.  
P.S. 121 Q is on track for meeting this goal of ELL students increasing their reading levels by 3-5%.  
ELL interim assessments have been reviewed, and based on these reviews, the ESL teacher meets with classroom teachers on a monthly 
basis, to address the academic needs of specific ELL students. Analysis of literacy assessments showed that 10% of ELLs scored below the 
grade level performance, 40% of ELLs scored approaching grade level performance, and 50% scored at grade level standard. There 
continues to be professional development sessions that focus on extending scaffolding strategies in Literacy. The ESL teacher meets with 
the literacy coach, in order to discuss and review instructional literacy tools to provide differentiated literacy instruction for ELL students.  
Analysis of math assessments showed that 20% scored below grade level performance, 40% scored approaching grade level performance, 
and 40% scored at grade level standards.  The ESL teacher and the math teachers are working on ongoing assessment and teaching 
strategies that are used to determine movement towards math core curriculum standards. 

Analysis of NYSESLAT scores showed that 85% percent of beginner students showed improvement in speaking and listening, and 
showed 100% improvement in reading and writing. 60% of intermediate students also showed improvement in reading and writing, and 
showed considerable improvement in speaking and listening. Advanced students showed an overall improvement in speaking, listening, 
reading and writing. To address the needs of ELL students in the areas of reading and writing, the ESL teacher has set up small task-
oriented groups, in which students have purpose and direction for comprehensive reading assessments and confidence in their writing 
approach. The ESL teacher provides students who are less proficient in language the necessary time to interact with those who are more 
proficient.

Continuous collaboration between the ESL teacher and classroom teachers to ensure curriculum alignment and academic progress 
of ELL students continues to be an ongoing priority to achieve this goal and objective. The evidence that P.S. 121 is on track with this goal 
and objective is the academic progress of ELL students as is evident in ELA scores, interim assessments, classroom progress indicators and 
NYSESLAT scores.c
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School Name:   P. S. 121 Queens                                                                              School DBN: 28Q121
Signatures of LAP team members certify that the information provided is accurate.  

Name (PRINT) Title Signature Date (mm/dd/yy)

Mrs. Vadi Principal 11/23/11

Mrs. Zovich Assistant Principal 11/23/11

Mrs. Garrett Parent Coordinator 11/23/11

Mrs. Green ESL Teacher 11/23/11

Mrs. Hawkins Parent 11/23/11

Ms. Croce/Social Studies Teacher/Subject Area 11/23/11

Mrs. Crisafi Teacher/Subject Area 11/23/11

Mrs. Katz Coach 11/23/11

Mrs. Carrao Coach 11/23/11

Mrs. Canal Guidance Counselor 11/23/11

Mrs. Wilks Network Leader 11/23/11

     Other           

     Other           

     Other           

     Other           

Additional Information
Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs.  You may 
attach/submit charts.   This form does not allow graphics and charts to be pasted.  
Paste additional information here

Part VI: LAP Assurances



LANGUAGE TRANSLATION AND INTERPRETATION 2011-2012

Requirement under Chancellor’s Regulations – for all schools

DBN: 28/Q/           School Name: P.S. 121 Queens

Cluster: CFN           Network: 209

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school 
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s 
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all 
parents are provided with appropriate and timely information in a language they can understand.

              Upon verbal input from classroom teachers, parent coordinator and administrators, it was evident that school letters concerning after school 
programs, promotion in doubt, class placement, student progress, special education and the school programs were often not acknowledged, returned or signed 
by parents of  ELL learners,  who speak languages other than English. This lack of acknowledgement is due to these letters not being written in the native 
language, therefore leading to miscommunication between school and parent. When the ESL teacher conducts the initial oral interview with the 
parents, it is then determined whether the parent needs language assistance. These HomeLanguage Identification Survey forms are kept in an 
ESL Compliance folder, and all home correspondence documents are sent home in the translated versions. An in-house or a translator from A-
1 translation services are hired for all verbal correspondences.  Punjabi and Hindi are the languages for which translation services are needed. 

2. Summarize the major findings of your school’s written translation and oral interpretation needs.  Describe how the findings were reported to 
the school community.

P. S. 121 conducted an assessment of oral translation needs after conducting meetings with parent coordinators, classroom teachers, the 
school based support team and administrators. It was evident that there was a need for translators for various parent meetings. These findings 
and translation action plan were shared at monthly grade meetings and P.T.A meetings, so that the schol community were informed of the 
procedures that would be taken by P.S. 121 to meet the language needs of all parents.

CEP Appendix 7



Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A.  Include 
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.  
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

          P.S.  121 plans to provide ELL students with translated versions of the above named school letters and they will also be provided with translated 
versions of discipline guidebooks, report cards and student agenda handbooks. Upon registration and filling out the Home Language Identification Survey, the 
home language will be determined, and the necessary documents that will be sent to the parent, will be translated. 
A1 Translation services, an outside vendor, will provide a translator for 10 hours to translate certain written documents. If there needs to be Spanish 
translation of documents, a member of the teaching staff will be able to do this.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A.  Indicate 
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

              Translators will provide communication services for parents of ELL students and mainstream students. There is a need for translators at parent 
orientation meetings, Parent Association meetings and parent teacher conferences. There will also be translators for ongoing school and /or Project Arts parent 
workshops. In addition, there needs to be a translator for telephone translations in emergency situations. These translation services will be provided with a 
translator from A1 translation services. If there needs to be a translator for the Spanish language, a member of the staff will be able to orally translate. 

3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification requirements for translation 
and interpretation services.  Note: The full text of Chancellor’s Regulations A-663 (Translations) is available via the following link: 
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

    Parental notification of translation and interpretation services will be achieved by sending home letters informing parents about translation 
services that are available at P.S. 121. The option of having translation services will  also be discussed at monthly P.A. meetings, and at Parent 
Orientation Meetings that the ELL teacher coordinates, so that the parents are offered translated documents, or are informed of their rights to 
have a translator to orally translate.

http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
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2011-12 Comprehensive Education Plan (CEP): Appendix 8

Title III Supplemental Program for ELLs

Directions: Title III supplemental services for ELLs must include all of the following three components:

 Direct instruction: activities must be used to support language development, English and native language 
instruction, high academic achievement in math, and/or other core academic areas. 

o The Title III supplemental instructional services must be based on student need
o These supplemental services should complement core bilingual and ESL services required under 

CR Part 154. 
o Direct supplemental services should be provided for before school, after school, and Saturday 

programs as well as reduced class-size, and/or push-in services. 
o Teachers providing the services must be certified bilingual education and/or ESL teachers.  

 High quality professional development that is “of sufficient intensity and duration to have a positive and 
lasting impact on the teachers’ performance in classrooms.” 

o Professional development activities should be well-planned, ongoing events rather than one-day 
or short-term workshops and conferences. 

 Parent engagement and supports must ensure that there are appropriate translation and interpretation 
services to meet community needs.  

o These are in addition to mandated activities, such as parent orientation during ELL identification 
process.  

For more information on Title III requirements, please see the School Allocation Memo or contact your ELL 
Compliance and Performance Specialist.  

Part A: School Information
Name of School: 
P.S. 121 Queens

DBN: 28Q121

Cluster Leader: Mr.Amundsen Network Leader: Mrs. Wilks
This school is (check one): conceptually consolidated (skip part E below)               

NOT conceptually consolidated (must complete part E below)    

Part B: Direct Instruction Supplemental Program Information 
The direct instruction component of the program will consist of (check all that apply):
Before school               After school             Saturday academy       Other: F-status ELL instruction

Total # of ELLs to be served: 30
Grades to be served by this program (check all that apply): 
K       1       2       3       4         5
6       7       8       9       10       11       12
Total # of teachers in this program: 2
# of certified ESL/Bilingual teachers: 2
# of content area teachers:      



41 | P a g e

Part B: Direct Instruction Supplemental Program Information 
Describe the direct instruction supplemental program here and include the

 rationale
 subgroups and grade levels of students to be served 
 schedule and duration
 language of instruction
 # and types of certified teachers

 types of materials 

Begin description here: 
�����Direct Instruction Supplemental Program – P. S. 121 believes that supplemental programs should 
enhance language learning through content area teaching and specific amplified instructional strategies. 
P.S. 121 has an after school program for ELLs on Tuesdays and Wednesdays from 3:00 p.m. to 5:00 p.m. 
T There are 14 ELL students who are enrolled in these programs and they are from grades 3-6. English is 
the language of instruction, and the teacher that teaches after school is a fully certified ESL teacher. 

There will also be a fully certified, F-status ESL teacher who will also be helping 28 ELL students with 
Math, Science and Social Studies. This is a supplementary program, and she will be servicing grades 1 &2 
during periods 1&2, and during periods 3&4 she will be servicing grades 4 &5. She will also be servicing 
grade 5 during periods 7&8. She will focus on teaching ways to acquire the English language through the 
use of content areas. She will implement various instructional strategies, such as demonstration and 
modeling with use of mentor texts, language enrichment activities, and programs to ensure that ELL 
students meet the standards.  Academic language development focuses on language functions, 
structure, and vocabulary lessons which are all included as part of daily instruction. We always work in 
congruence with the classroom teacher, and instruction is designed to facilitate the learning of various 
proficiency levels. We use Columbia’s Teacher’s College Reading and Writing Program for the acquisition 
of English language skills in ELLs. The ESL program utilizes various scaffolding strategies. Our program is 
student-centered and instruction is based on the students’ needs and interests. There are standards-
based  

The ESL teacher facilitates learning by providing specific, amplified instructional strategies to aid in the 
students’ English language growth. There are scaffolding techniques that are used for academic 
instruction, including templates. Language learning topics are topics with which students are familiar, 
and the teacher usually models and demonstrates literacy skills. Math activities for students are also 
enabled by hands-on activities with manipulatives. These support services will emphasize test-taking 
strategies for both the ELA and Math state tests, ways to decode academic language and a focus on 
understanding the language component in comprehension activities. 

There are standards-based materials that are accessible to students, and these materials include easy 
language books with rich illustrations, books on tape that accompany illustrated texts, teaching visuals 
and leveled books that are related to the students’ cultural backgrounds. Students are immersed and 
surrounded by texts, visuals and a print-rich environment.
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Part B: Direct Instruction Supplemental Program Information 

Part C: Professional Development 
Describe the school’s professional development program for Title III Program teachers as well as other 
staff responsible for delivery of instruction and services to ELLs.  

 rationale
 teachers to receive training 
 schedule and duration
 topics to be covered

 name of provider

Begin description here: 
There are also periodic staff development sessions, where the ESL teacher discusses several 
instructional methods that can be used by classroom teachers to aid in achieving English language 
proficiency of ELL students. These topics are presented during staff development sessions that will be 
offered every other month, during Lunch and Learn sessions. The ESL teacher will also attend monthly 
meetings with Mr. Pierre Galvez in order to receive training on ways to achieve academic success for ELL 
students. The ESL after school teacher is also encouraged to attend these sessions, and when unable to 
do so, is provided a staff development session with the ESL teacher who passes on this workshop 
information. Some of the topics to be covered are-Teaching ELLS through content areas, Integrating 
Vocabulary through Language, Ways to Scaffold Language etc.

Part D: Parental Engagement Activities  
Describe the parent engagement activities targeted toward parents of ELLs that will impact higher 
achievement for ELLs.  NOTE: These are in addition to mandated activities, such as parent orientation 
during ELL identification process.  

 rationale
 schedule and duration
 topics to be covered

 name of provider

 how parents will be notified of these activities

Begin description here: For the school year 2011-2012, P.S. 121 Q will have ongoing workshop sessions 
for the parents of the Title III ELL students. These meetings will focus on language development 
activities, and will be conducted once a month for two hours. Parents will be informed about language 
learning activities that they can practice at home. The ESL teacher and Parent Coordinator will provide 
translators at these meetings, and parents will also be informed about community activities that will 
facilitate language learning activities for their children. These workshop sessions will target 
approximately 30 parents who are the parents of our current and former ESL students.
Mrs. Green, the ESL Coordinator, along with Mrs. Garrett, the Parent Coordinator, will conduct these 
meetings and some topics to be covered are- Ways to help your child with Homework, Ways to teach 
Language on an Everyday Basis, Helping your child through the use of literature.
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Part D: Parental Engagement Activities  
Parents will be notified of these meetings by phone calls and letters sent home.

Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $     
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

Professional salaries 
(schools must account for 
fringe benefits)

 Per session
 Per diem

          

Purchased services
 High quality staff 

and curriculum 
development 
contracts.

          

Supplies and materials
 Must be 

supplemental.
 Additional 

curricula, 
instructional 
materials.

 Must be clearly 
listed.

          

Educational Software 
(Object Code 199)

          

Travel           

Other           

TOTAL           


