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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #1 FOR SCHOOL LEADER PRACTICES AND DECISIONS (TENET 2)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Major Recommendation 
 School leaders should hold teachers accountable for ensuring that improvement strategies are fully implemented by including specific feedback on 

implementation in classroom observation notes. Follow-up observations should be used to ensure that recommendations are put into practice. (SQR 5) 

Tenet 2 SCHOOL LEADERSHIP PRACTICES AND DECISIONS
 Select the Standard of Practice (SOP) that aligns to the recommendation from above.  The SOP selected should align to the goal and inform the development of 

the activities selected to address the goal.  
 2.2 School leader’s vision  2.4 School leader’s use of resources 
 X 2.3 Systems and structures for school development  2.5 Use of data and teacher mid-management effectiveness  

Annual Goal #1
 By June of 2013, all administrators will use an agreed upon rubric to evaluate pedagogy more effectively as well as provide meaningful feedback and 

recommendations in order to establish and implement teacher-specific best practices and growth. 

Instructional strategies/activities
 Deborah Bambino of ASCD (2002) says that “by providing structures for effective feedback and strong support, Critical Friends groups help teachers improve 
instruction and student learning.” Therefore, with this idea in mind, the principal and his administration will create a meaningful and collaborative environment for 
improving instructional strategies by working together with staff in several ways:

 Using data from teacher observations and walkthroughs we will address the professional needs of teachers by creating Critical Friend networks. These 
networks will be comprised of purposeful professional pairings across all disciplines and content areas. They will be formed with consideration given to the 
expertise, strengths and weaknesses of our pedagogues. Critical Friends will be responsible for inter-visitation of each other’s classrooms as well as 
providing each other with guidance and support through informal reflective feedback. 

 For all formal classroom observations, administrators will hold pre and post-observation conferences with teachers. At these post-observation conferences, 
the administrator will provide the teacher with specific recommendations for growth and improvement of pedagogy and classroom management. All 
teachers, regardless of their rating and proficiency will discuss next steps for improving such practices. These next steps will be teacher specific and will be 
congruent with the Critical Friend networks. Administration will then re-visit classrooms through informal follow-up walkthroughs to assess implementation of 
next steps. Informal written feedback from these follow-up walkthroughs will be provided to teachers and they will be given an opportunity to discuss 
relevant successes and challenges with the administration. 

 Staff-developers and hired consultants as well as the Math and ELA coaches, in addition to Critical Friends, are available to work one-on-one with targeted 
teachers in order to improve specific instructional practices. 

Key personnel and other resources utilized for implementation will include the principal, the assistant principals, literacy and math coaches, consultants and staff 
developers. 
The targets used for evaluating our progress toward this goal will be observations and informal walkthroughs, conferences and Critical Friend reflections. As far as 
the roll-out of this goal is concerned, we hope that by early March of 2013, all teachers will be placed in an appropriate Critical Friend network. By March of 2013, 
every teacher will have had at least one formal observation. By April of 2013, follow-up informal walkthroughs will be implemented. By May of 2013 Critical Friends 
will articulate with administration on the effectiveness of the process and to discuss inter-visitations. By June of 2013, the administration, based on feedback from 
the instructional team, will reflect on the strategies and activities utilized and assess their effectiveness. They will then be able to revise policy as necessary for 
2013-14 school year. 
 Consultants (Literacy Supports) 12,000
 Literacy Supports  14,400
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

 Brooklyn College  15,000
 Supporting Great Teachers and Leaders

Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants Other-describe here:__________________

Service and program coordination 
 Our goal is to maximize the instructional program by strategically aligning funds so that the unique needs of our school population are met. We will coordinate 

our fiscal and human resources beginning with a full overview of allocated funds, keeping in mind that we are a Title I school and that we are conceptually 
consolidated. We will allocate funds needed to cover classroom instruction, coaching, and administrative staff based on student programming needs using Tax 
Levy and Title I funds. 

4



2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #2 FOR CURRICULUM DEVELOPMENT AND SUPPORT (TENET 3)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Major Recommendation 
 School leaders should provide additional professional development opportunities and time to connect data analysis and results to instructional planning and 

differentiation of instruction. School leaders should monitor implementation of differentiation strategies through formal and informal observations and 
walkthroughs and provide follow up support as needed, including focus classroom inter-visitations, modeling and coaching. (SQR 2)

Tenet 3 CURRICULUM DEVELOPMENT AND SUPPORT
 Select the Standard of Practice (SOP) that aligns to the recommendation from above.  The SOP selected should align to the goal and inform the development of 

the activities selected to address the goal.  
 3.2 Enacted curriculum  3.4 Teacher collaboration 
 3.3 Units and lesson plans  X  3.5 Use of data and action planning 

Annual Goal #2
 By March of 2013, all teachers with students identified as ELLs and SWDs will consistently maintain and utilize student data binders to monitor academic 

achievement and maximize instruction. 

Instructional strategies/activities
Teachers of ELLs and SWDs, in the particular the ELA teachers, will compile data on their students on an ongoing basis. Teachers will be responsible for tracking 
such data on an individual student tracking sheet which will allow them to efficiently monitor growth, therefore providing ample opportunity for goal setting. The data 
will be gleaned from several sources, including but not limited to: Edperformance, Acuity, Achieve 3000, Student writing samples and other formative and 
summative assessments. Key personnel and other resources utilized for implementation will include school administrators, coaches and teachers. Targets to 
evaluate our progress, effectiveness and impact in implementing this goal are student data binders and teacher lesson plans which reflect instruction aligned to 
student strengths and weaknesses as noted from data analysis. Beginning in September of 2012, teachers will begin compiling data through informal assessments 
such as one-on-one conferences and general classroom observation. By October 2012, students should have completed the Edperformance assessment. Teachers 
will review the results and analyze them in order to create instructional goals for students as well as inform planning and instruction. By February of 2013, teachers 
will also use the results of the Acuity Benchmarks to inform and drive instruction. By April of 2013, a second Edperfromance assessment will be administered in 
order to gauge student growth and achievement. 

Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants Other-describe here:__________________

Service and program coordination 
 Our goal is to maximize the instructional program by strategically aligning funds so that the unique needs of our school population are met. We will coordinate 

our fiscal and human resources beginning with a full overview of located funds, keeping in mind that we are Title I school that is conceptually consolidated. We 
will allocate funds needed to cover classroom instruction, coaching and administrative staff based on student programming needs using Tax Levy and Title I 
funds. 
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #3 TEACHER PRACTICES AND DECISIONS (TENET 4)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Major Recommendation 
 The use of available technology to support ELA and ESL instruction is inconsistent across the school. While student work on bulletin boards was word 

processed, computers were not in use in any of the classrooms visited. Nor were ELL students using audiotapes and cassettes. In only one of the class visited 
was the SMART board used to maximize potential to move the lesson forward. (SQR 3) 

Tenet #4 TEACHER PRACTICES AND DECISIONS
 Select the Standard of Practice (SOP) that aligns to the recommendation from above.  The SOP selected should align to the goal and inform the development of 

the activities selected to address the goal.  
    X 4.2 Instructional Practices and strategies  4.4 Classroom environment and culture
 4.3 Comprehensive plans for teaching  4.5 Use of data, instructional practices and student learning

Annual Goal #3
 By March 2013, all teachers will have had access to SMART Board training so that they will be able to implement technology in order to maximize potential to 

move their lessons forward. 

Instructional strategies/activities
 Senator Nancy Kassebaum once said “There can be infinite uses of the computer and of new technology, but if teachers themselves are not able to bring it into the 
classroom and make it work, then it fails.” As a means of making technology work for our students, we must first make it work for our teachers. In order to facilitate 
this, we will actively train teachers in SMART board as well as other forms of instructional technology. This will be accomplished in the following ways:

 Our technology director will hold private trainings as well as collaborative information sessions during common planning in use of SMART Board technology.
 Outside consultants will work in small groups with teachers across three content areas on how to effectively use technology for planning, collaboration and 

foremost instruction.
 Teachers will make every effort to incorporate multimedia and audio/visual components into their instruction in order to appeal to the individual learning 

styles of the students in their classes.  
 Usage of laptops for not only word processing but for rigorous research based projects will be more prevalent throughout the school.

Key personnel and other resources utilized for implementation will include school leadership staff, teachers, the technology director and outside consultants.
Targets to evaluate our progress, effectiveness and impact will include classroom walkthroughs and observations, review of technology-rich lesson plans, teacher 
feedback on professional development received and collaborative inquiry and discussion during common planning sessions. Beginning in October of 2012, a 
consultant from Teaching Matters will work with teachers in regularly scheduled small group sessions on how to effectively implement technology in their classroom. 
By December 2012, the consultant will collaborate with content area teachers to create computer-based performance tasks. By February, all teachers across 
content areas will have received SMART board training by the technology director. By March of 2013, administrators and coaches will conduct walkthroughs to 
gauge how effective technology is being used in the classroom given the rigorous professional development teachers will have received by that point. 
 ELT (Extended Learning Time)
Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants Other-describe here:__________________
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

Service and program coordination 
Our goal is to maximize the instructional program by strategically aligning funds so that the unique needs of our school population are met. We will coordinate our 
fiscal and human resources beginning with a full overview of located funds, keeping in mind that we are a Title I school that is conceptually consolidated. We will 
allocate funds needed to cover classroom instruction, coaching and administrative staff based on student programming needs using Tax Levy and Title I funds. 
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #4 STUDENT SOCIAL AND EMOTIONAL DEVELOPMENTAL HEALTH (TENET 5)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Major Recommendation 
 School leaders should ensure that classroom and guidance counseling supports for students with disabilities include a method of monitoring student progress on 

a bi-weekly basis. (SQR 5)

Tenet #5 STUDENT SOCIAL AND EMOTIONAL DEVELOPMENTAL HEALTH
 Select the Standard of Practice (SOP) that aligns to the recommendation from above.  The SOP selected should align to the goal and inform the development of 

the activities selected to address the goal.  
 5.2 Systems and partnerships  5.4 Safety 
X 5.3 Vision for social and emotional developmental health  5.5 Use of data and student needs

Annual Goal #4
 By March of 2013, teachers of students with disabilities will actively monitor student growth related to their counseling supports in order to advance academic 

progress. 

Instructional strategies/activities
The National Center on Student Progress and Monitoring, housed within the U.S. Office of Special Education Programs, says “When progress monitoring is 
implemented correctly the benefits are great for everyone involved…it accelerates growth because they are receiving more appropriate interventions.” 
Teachers of students with disabilities should be aware of the need for social and emotional growth to advance academic progress. We will be sure that they are 
actively monitoring social growth demonstrated by students in their classrooms in correlation with goals set forth with relation to the counseling services they 
receive. In order to achieve this, we will put the following protocols into place:

 Pupil Personnel Team meetings will be held three times a month at which student progress and emotional growth and behavior will be discussed 
collaboratively. 

 Counseling will be informed, in part, by classroom behavior reports distributed and collected regularly by the guidance counselor. 
 The guidance counselor, crisis intervention specialist and classroom teachers will communicate regularly through SESIS on at least a weekly basis so that 

all parties can be aware of student progress related to social and emotional goals.
 The guidance counselor will be available after school to meet with teachers to discuss specific student progress and goals.

Key personnel and other resources will include school leadership, teachers, the guidance counselor, school psychologist, social workers and the crisis intervention 
specialist. Targets to evaluate our progress, effectiveness and impact will include progress reports, PPT meeting minutes and SESIS communication. Throughout 
the school year assessment will be ongoing through PPT meetings and targets mentioned above. 
F Status 
 Monti  36,810
 LaLima 29,747
 AIS

Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants Other-describe here:__________________
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Service and program coordination 
 Our goal is to maximize the instructional program by strategically aligning funds so that the unique needs of our school population are met. We will coordinate 

our fiscal and human resources beginning with a full overview of allocated funds, keeping in mind that we are a Title I school that is conceptually consolidated. 
       We will allocate funds needed using Tax Levy and Title I funds. 
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #5 FAMILY AND COMMUNITY ENGAGEMENT (TENET 6)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Major Recommendation 
 Part of our school’s mission statement is “To enable all students to develop an awareness of their responsibilities to themselves, their families, school 

community, country and the world.” 

Tenet #6 FAMILY AND COMMUNITY ENGAGEMENT
 Select the Standard of Practice (SOP) that aligned to the recommendation from above.  The SOP should inform development of the goal and the activities 

selected to address that goal.  
 6.2 Welcoming environment  6.4 Partnerships and responsibility
 
X 6.3 Reciprocal communication  6.5. Use of data and families

Annual Goal #5
 By June of 2013, we will implement several programs to engage families and communities in school awareness, activities and progress in order to augment 

learning. 

Strategies to increase parental involvement and engagement 
As a means to further enhance the learning experience for all students, with special attention to ELLs and students with disabilities, we as a school have made it 
part of our mission to closely involve families and communities in school decisions, policy and events. Bi-monthly activities will be conducted throughout the year in 
order to achieve this:

 Parent and student ESL Saturday classes will be held for community members
 We will be taking special trips catered toward the ELL population to provide cultural, social and academic enrichment beyond the classroom
 ELA informative meetings will be convened for families of students with disabilities and ELLs to provide a more in-depth look at the common core state 

standards aligned assessments. We will provide families with this information through translated handouts and audio-language headsets. 
 Our extremely successful Computers for Youth Program will continue, as it has in years past, to serve as a gateway of technological communication 

between students, parents and staff. Within the program, each sixth grade child will receive their own desktop computer equipped with multiple learning 
programs that will bridge classroom instruction into the home. 

 Good nutrition makes for healthy learners; in both body and mind. Therefore, parents of our school community, along their children, will have the opportunity 
to learn together how to prepare nutritious meals in our Parent Cooking Classes. 

 Our bi-monthly PTA meetings have been a huge success. Parent attendance has steadily increased in recent years. We hope to keep up this success by 
continuing our Student of the Month Award ceremonies and by hosting themed “Family Fun Nights” during the meetings, such as Family Math Night. 

 In a response to parent requests, and in consultation with our School Leadership Team and PTA, we will be adding seven additional instructional days to 
the school year in order ensure adequate preparation for the rigor demonstrated on Common Core Aligned assessments.   

Key personnel and other resources will include school leaders, our parent coordinator, teachers, and outside consultants. 
Targets to evaluate our progress, effectiveness, and impact will include event attendance/sign-in sheets and parent feedback submitted through parent response 
forms. Implementation of this goal will be ongoing, beginning in September 2013 with our first Back to School night and PTA meetings. Onward, PTA meetings and 
special events will be held every other month. 
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Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants X Other-describe here:_PF/SWP_____
Service and program coordination 

Our goal is to maximize the instructional program by strategically aligning funds so that the unique needs of our school population are met. We will coordinate 
our fiscal and human resources beginning with a full overview of located funds, keeping in mind that we are a Title I school that is conceptually consolidated.  
We will allocate funds needed to cover classroom instruction, coaching and administrative staff based on student programming needs using Tax Levy and Title I 
funds. 
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ACADEMIC INTERVENTION SERVICES (AIS)

Schools need to maintain accurate records of students, who are receiving Academic Intervention Services.  These records need to be 
made available upon request and indicate the total number of students receiving AIS in each subject area listed below and for each 
applicable grade in your school.

DescriptionType of Academic Intervention 
Services (AIS) Type of program or strategy 

(e.g. repeated readings, 
interactive writing, etc.)

Method for delivery of service 
(e.g., small group, one-to-one, 
tutoring, etc.)

When the service is provided 
(e.g., during the school day, 
before or after school, etc.).

ELA Remedial ELA skills

Achieve 3000

20 students at a time per grade During the school day.

Mathematics Remedial math skills 20 students at a time per grade During the school day, Zero 
Period and after school

Science

Social Studies

At-risk services (e.g. provided 
by the Guidance Counselor, 
School Psychologist, Social 
Worker, etc.)

Remedial math skills One to one and in groups During the school day
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HIGHLY QUALIFIED TEACHERS (HQT)
Teaching candidates are hired centrally by the NYCDOE.  As described in the NYCDOE Consolidated 
Application, this process ensures that all NYCDOE teachers meet State eligibility requirements.  Schools, 
in turn, ensure that teachers are HQT, as defined by NCLB

Describe the strategies and activities including strategies for recruitment, retention, assignments and 
support including High Quality professional development that ensures staff is highly qualified.  

13

All our teachers are highly qualified.  

The school and Network provide ongoing PD in ESL training, SWD training, and DOE Citywide 
ELA expectations



PARENT INVOLVEMENT POLICY (PIP) 

Educational research shows a positive correlation between effective parental involvement and student achievement.  
The overall aim of this policy is to develop a parent involvement program that will ensure effective involvement of 
parents and community in our school.  Therefore, our school, in compliance with the Section 1118 of Title I, Part A of 
the No Child Left Behind (NCLB) Act, is responsible for creating and implementing a parent involvement policy to 
strengthen the connection and support of student achievement between our school and the families.  Our school’s 
policy is designed to keep parents informed by actively involving them in planning and decision-making in support of 
the education of their children.  Parents are encouraged to actively participate on the School Leadership Team, 
Parent Association, and Title I Parent Committee as trained volunteers and welcomed members of our school 
community.  Our school will support parents and families of Title I students by:

 providing materials and training to help parents work with their children to improve their achievement 
level, e.g., literacy, math and  use of technology;

1. Our school was specially selected to participate in a Connected Learning grant for three 
consecutive years. Given this, we were able to provide all incoming sixth graders with a free 
home desktop computer and discounted internet service through an organization known as CFY. 
These resources allowed us to offer several parent workshops throughout the year. 

 providing parents with the information and training needed to effectively become involved in planning and 
decision making in support of the education of their children; 

1. Academic Online Literacy Resources and Strategies Workshop: This will 
present parents with an explanation of the new common core standards. 
Through a hands on demonstration parents will explore a variety of ELA online 
resources to support their children throughout the course of the year and 
discuss appropriate practices for academic support, and literacy strategies to 
encourage and support reading and writing. 

2. Academic Online Resources and Strategies for Math, SS and Science 
Workshop: Another hands on workshop where parents explore a variety of 
Math, Science and Social Studies online resources to support their children 
throughout the course of the year and discusses appropriate practices for 
academic support, and literacy strategies to encourage and support reading and 
writing. 

 fostering a caring and effective home-school partnership to ensure that parents can effectively support 
and monitor their child’s progress; Parents have access to the following sites to track student progress 
and growth. 

1. School of One portal for math progress and communications. 
2. Learning.is228.org is available for ELA progress and assignment viewing. 
3. Is228.org is available for general school information and connection to other 

important sites. 
4. Skedula (Datacation) is available for access to student grades, calendars and 

attendance. 

 providing assistance to parents in understanding City, State and Federal standards and assessments;

1. Grade level orientation nights.
2. Family Math Night 
3. Common Core Parent Workshops 
4. High School Fair 
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 sharing information about school and parent related programs, meetings and other activities in a format, 
and in languages that parents can understand;

1. Bilingual Parent Coordinator 
2. Adult ESL programs 

 providing professional development opportunities for school staff with the assistance of parents to 
improve outreach, communication skills and cultural competency in order to build stronger ties between 
parents and other members of our school community;

1. Parent Cooking Classes 
2. Back to School Night 6th and 7th Grade
3. Hurricane Sandy Disaster Relief Fundraiser
4. Digital Citizenship and Internet Safety: This workshop will focus on four topics 
including: Internet safety, digital footprint, sexting, and cyberbullying.

5. Cyberbullying: This workshop is in accordance with our school wide anti-bullying 
initiative. It will address cyberbullying in depth: what it means, implications, what 
parents and children should know, what parents and children can do, and prevention 
measures.

6. Technology: This is a hands on workshop that aims to update parent’s 
knowledge of computers and software use and other online resources that can 
support them in their professional lives. 

7. John Halligan was invited to speak to our entire school and staff about his tragic 
experiences with loss due to the effects of bullying. 

8. We will hold an Art Auction to raise funds and awareness of the innovative art 
programs offered at our school. Staff, parents and students will have a chance to 
showcase and auction off their work.

Our school’s Parent Involvement Policy was designed based upon a careful assessment of the needs of all 
parents/guardians, including parents/guardians of English Language Learners and students with disabilities.  Our 
school community will conduct an annual evaluation of the content and effectiveness of this parent involvement 
policy with Title I parents to improve the academic quality of our school.  The findings of the evaluation through 
school surveys and feedback forms will be used to design strategies to more effectively meet the needs of parents, 
and enhance the school’s Title I program.  This information will be maintained by the school.  

In developing the Title I Parent Involvement Policy, parents of Title I participating students, parent members of the 
school’s Parent Association (or Parent-Teacher Association), as well as parent members of the School Leadership 
Team, were consulted on the proposed Title I Parent Involvement Policy and asked to survey their members for 
additional input.  To increase and improve parent involvement and school quality, our school will:

 actively involve and engage parents in the planning, review and evaluation of the effectiveness of the 
school’s Title I program as outlined in the Comprehensive Educational Plan, including the 
implementation of the school’s Title I Parent Involvement Policy and School-Parent Compact;

 engage parents in discussion and decisions regarding the required Title I set-aside funds, which are 
allocated directly to schools to promote parent involvement, including family literacy and parenting skills;

 ensure that the Title I funds allocated for parent involvement are utilized to implement activities and 
strategies as described in our Parent Involvement  Policy and the School-Parent Compact;

 support school-level committees that include parents who are members of the School Leadership Team, 
the Parent Association (or Parent-Teacher Association) and Title I Parent Committee. This includes 
providing technical support and ongoing professional development, especially in developing leadership 
skills; 
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 maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the school and 
families.  The Parent Coordinator or a dedicated staff person will provide parent workshops based on the 
assessed needs of the parents of children who attend our school and will work to ensure that our school 
environment is welcoming and inviting to all parents.  The Parent Coordinator will also maintain a log of 
events and activities planned for parents each month and file a report with the central office.;

 conduct parent workshops with topics that may include: parenting skills, understanding educational 
accountability grade-level curriculum and assessment expectations; literacy, accessing community and 
support services; and technology training to build parents’ capacity to help their children at home;  

 provide opportunities for parents to help them understand the accountability  system, e.g., NCLB/State 
accountability system, student proficiency levels, Annual School Report Card, Progress Report, Quality 
Review Report,  Learning Environment Survey Report;

 host the required Annual Title I Parent Meeting on or before December 1st of each school year to advise 
parents of children participating in the Title I program about the school’s Title I funded program(s), their 
right to be involved in the program and the parent involvement requirements under Title I, Part A, Section 
1118 and other applicable sections under the No Child Left Behind Act;

 schedule additional parent meetings, e.g., quarterly meetings,  with flexible times, such as meetings in 
the morning or evening,  to share information about the school’s educational program and other 
initiatives of the Chancellor and allow parents to provide suggestions;

 translate all critical school documents and provide interpretation during meetings and events as needed; 

 conduct an Annual Title I Parent Fair/Event where all parents are invited to attend formal presentations 
and workshops that address their student academic skill needs and what parents can do to help;

Our school will further encourage school-level parental involvement by:

 holding an annual Title I Parent Curriculum Conference;
 hosting educational family events/activities during Parent-Teacher Conferences and throughout the 

school year;
 encouraging meaningful parent participation on School Leadership Teams, Parent Association (or 

Parent-Teacher Association) and Title I Parent Committee;
 supporting or hosting Family Day events;
 establishing a Parent Resource Center/Area or lending library; instructional materials for parents;
 hosting events to support, men asserting leadership in education for their children. parents/guardians, 

grandparents and foster parents;
 encouraging more parents to become trained school volunteers;
 providing written and verbal progress reports that are periodically given to keep parents  informed of their 

children’s progress;
 developing and distributing a school newsletter or web publication designed to keep parents informed 

about school activities and student progress;
 providing school planners/folders for regular written communication between /teacher and the home in a 

format, and to the extent practicable in the languages that parents can understand;

SCHOOL-PARENT COMPACT

Our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is 
implementing a School-Parent Compact to strengthen the connection and support of student achievement between 
the school and the families.  Staff and parents of students participating in activities and programs funded by Title I, 
agree that this Compact outlines how parents, the entire school staff and students will share responsibility for 
improved academic achievement and the means by which a school-parent partnership will be developed to ensure 
that all children achieve State Standards and Assessments.
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I. School Responsibilities

Provide high quality curriculum and instruction consistent with State Standards to enable participating children to 
meet the State’s Standards and Assessments by:

 using academic learning time efficiently;
 respecting cultural, racial and ethnic differences;
 implementing a curriculum aligned to the Common Core  State Learning Standards;
 offering high quality instruction in all content areas;
 providing instruction by highly qualified teachers and when this does not occur, notifying parents as 

required by the No Child Left Behind (NCLB) Act;

Support home-school relationships and improve communication by:

 conducting parent-teacher conferences each semester during which the individual child’s achievement 
will be discussed as well as how this Compact is related;

 convening an Annual Title I Parent Meeting prior to December 1st of each school year for parents of 
students participating in the Title I program to inform them of the school’s Title I status and funded 
programs and their right to be involved;

 arranging additional meetings at other flexible times, e.g., morning, evening and providing (if necessary 
and funds are available) transportation or child care for those parents who cannot attend a regular 
meeting;

 respecting the rights of limited English proficient families to receive translated documents and 
interpretation services in order to ensure participation in the child’s education; 

 providing information related to school and parent programs, meetings and other activities is sent to 
parents of participating children in a format and to the extent practicable in a language that parents can 
understand;

 involving parents in the planning process to review, evaluate and improve the existing Title I programs, 
Parent Involvement Policy and this Compact;

 providing parents with timely information regarding performance profiles and individual student 
assessment results for each child and other pertinent individual school information; 

 ensuring that the Parent Involvement Policy and School-Parent Compact are distributed and discussed 
with parents each year;

Provide parents reasonable access to staff by:

 ensuring that staff will have access to interpretation services in order to effectively communicate with 
limited English speaking parents; 

 notifying parents of the procedures to arrange an appointment with their child’s teacher or other school 
staff member;

 arranging opportunities for parents to receive training to volunteer and participate in their child’s class, 
and to observe classroom activities;

 planning activities for parents during the school year, e.g., Parent-Teacher Conferences; 

Provide general support to parents by:

 creating  a safe, supportive and effective learning community for students and a welcoming respectful 
environment for parents and guardians;

 assisting parents in understanding academic achievement standards and assessments and how to 
monitor their child’s progress by providing professional development opportunities (times will be 
scheduled so that the majority of parents can attend);

 sharing and communicating best practices for effective communication, collaboration and partnering will 
all members of the school community;
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 supporting parental involvement activities as requested by parents; 
 ensuring that the Title I funds allocated for parent involvement are utilized to implement activities as 

described in this Compact and the Parent Involvement Policy;
 advising parents of their right to file a complaint under the Department’s General Complaint Procedures 

and consistent with the No Child Left Behind Title I requirement for Elementary Secondary Education Act 
(ESEA) and Title I programs;

II. Parent/Guardian Responsibilities:

 monitor my child’s attendance and ensure that my child arrives to school on time as well as follow the 
appropriate procedures to inform the school when my child is absent;

 ensure that my child comes to school rested by setting a schedule for bedtime based on the needs of my 
child and his/her age;

 check and assist my child in completing homework tasks, when necessary;
 read to my child and/or discuss what my child is reading each day (for a minimum of 15 minutes); 
 set limits to the amount of time my child watches television or plays video games;
 promote positive use of extracurricular time such as, extended day learning opportunities, clubs, team 

sports and/or quality family time;
 encourage my child to follow school rules and regulations and discuss this Compact with my child;
 volunteer in my child’s school or assist from my home as time permits;
 participate, as appropriate, in the decisions relating to my child’s education; 
 communicate with my child’s teacher about educational needs and stay informed about their education 

by prompting reading and responding to all notices received from the school or district;
 respond to surveys, feedback forms and notices when requested;
 become involved in the development, implementation, evaluation and revision to the Parent Involvement 

Policy and this Compact;
 participate in or request training offered by the school, district, central and/or State Education 

Department learn more about teaching and learning strategies whenever possible;
 take part in the school’s Parent Association or Parent-Teacher Association or serve to the extent 

possible on advisory groups, e.g., Title I Parent Committees, School or District Leadership Teams; 
 share responsibility for the improved academic achievement of my child;

III. Student Responsibilities:

 attend school regularly and arrive on time;
 complete my homework and submit all assignments on time;
 follow the school rules and be responsible for my actions;
 show respect for myself, other people and property;
 try to resolve disagreements or conflicts peacefully;
 always try my best to learn.
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As per an agreement with New York State Education Department, all schools 
will be required to develop and submit new Language Allocation Policies (LAP) 
and Translation and Interpretation Plans every other year.  

For the 2012-13 school year, schools may continue to use, modify or revise the 
2011-12 LAP and/or the 2011-12 Translation and Interpretation Plan.
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OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION POLICY

SUBMISSION FORM
2011-12

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information 
necessary for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This LAP form, an 
appendix of the CEP, also incorporates information required for CR Part 154 funding so that a separate submission is no longer 
required. Agendas and minutes of LAP meetings should be kept readily available on file in the school.  Also, when preparing your 
school’s submission, provide extended responses in the green spaces.  Spell-check has been disabled in this file, so consider typing 
responses to these questions in a separate file before copying them into the submission form.  For additional information, hold your 
cursor over the . 

A. School Information 

B. Language Allocation Policy Team Composition 

Principal   Dominick D'Angelo Assistant Principal  Scott Herman

Coach       Coach   type here

ESL Teacher  Carolyn LeBel  ESL Teacher Guidance Counselor   

Teacher/Subject Area Dong Yan Bush, Bil.Tchr. Parent  Maria Cavaretta

Teacher/Subject Area Claudia Montoya, Spanish Tchr. Parent Coordinator Betty Tang

Related Service  Provider      Other John LaLima, Testing Coord.

Network Leader      Other James Eugenio, SLT Chairperson

C. Teacher Qualifications  
Please provide a report of all staff members’ certifications referred to in this section.  Press TAB after each number entered to calculate 
sums and percentages.     

Number of certified
ESL teachers 5 Number of certified

bilingual teachers 1 Number of certified               
NLA/foreign language teachers                     2

Number of content area teachers
with bilingual extensions 1 Number of special education 

teachers with bilingual extensions 0
Number of teachers of ELLs 
without
ESL/bilingual certification

0

Number of teachers who hold both 
a bilingual extension and ESL 
certification

0
Number of teachers currently teaching 
a self-contained ESL class who hold 
both a common branch license and 
ESL certification

0

D. School Demographics 
Total number of students in school

909
Total Number of ELLs

153
ELLs as share of total student 
population (%) 17.94%

Cluster Leader/Network Leader Debra 
Maldonado/Nancy Ramos

District  21 Borough  Brooklyn School Number   228

School Name   David A. Boody Intermediate School

Part I: School ELL Profile

Part II: ELL Identification Process
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Describe how you identify English Language Learners (ELLs) in your school.  Answer the following: 
1. Describe the steps followed for the initial identification of those students who may possibly be ELLs.  These steps must include 

administering the Home Language Identification Survey (HLIS) which includes the informal oral interview in English and in the 
native language, and the formal initial assessment.  Identify the person(s) responsible, including their qualifications, for conducting 
the initial screening, administering the HLIS, the LAB-R (if necessary), and the formal initial assessment. Also describe the steps 
taken to annually evaluate ELLs using the New York State English as a Second Language Achievement Test (NYSESLAT). 

2. What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual, 
Dual Language, Freestanding ESL)?  Please describe the process, outreach plan, and timelines.  

3. Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are 
returned?  (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per CR Part 154 [see tool 
kit].)

4. Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs; 
description must also include any consultation/communication activities with parents in their native language.  

5. After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that 
parents have requested? (Please provide numbers.)

6. Are the program models offered at your school aligned with parent requests? If no, why not? How will you build alignment 
between parent choice and program offerings? Describe specific steps underway.  

    
Paste response to questions 1-6 here   
Part II: ELL Identification Process

I.S. 228, the David A. Boody Intermediate School for Magnet Studies, is part of a vibrant, multilingual community which includes 
immigrants from several different countries. Our largest group of English Language Learners is made up of Chinese-speakers.

Identification and Placement of ELLs:  
1. To identify and place our ELLs in language-learning programs, we have organized  as follows: 
(a) and (b)  (Procedures to accommodate Parents with NL support during HLIS intake, and Languages Spoken/Licenses Held by 
Participating Pedagogues ) addressed here:
 ELLs are identified and placed on a rolling basis, as they are admitted to our school.   At registration, parents of newly admitted 
students are invited into our Parent Engagement Center, and the Home Language Identification Survey (HLIS) is administered with 
Native Language support.  At this time, an interview is conducted in English and/or in the native language by a member of our ELL 
Intake Team.  The Intake Team consists of our ESL Coordinator,  ESL teacher,  Bilingual Chinese teacher , Parent Coordinator, and 
other pedagogues and school staff who are fluent in various languages. The ESL Coordinator , ESL teacher , Bilingual teacher, or 
bilingual (Chinese) Parent Coordinator, who is a licensed Guidance Counselor, conducts the interview, accompanied by another 
member of our staff who speaks the family’s native language if the parent speaks a language other than Chinese or English.  If 
necessary, when appropriate staff members are not available, the Translation Unit will be called to help with translation/interpretation 
over the phone. The members of our ELL Intake Team and their qualifications are: 
Staff Member Title             Qualifications
Carolyn LeBel ESL Coordinator Licensed ESL teacher; former ELL ISS, SDA; fluent in French
Kim Greenspan ESL Teacher Licensed ESL teacher, speaks some  Spanish
Betty Tang Licensed Guidance Counselor,  bilingual Chinese/English: fluent in Mandarin and Cantonese
Dong Yan Bush Bilingual TeacherLicensed Chinese Bilingual/ Math teacher; native speaker of Chinese
Claudia Montoya Gaudreau  Licensed Teacher of Spanish, CB: fluent in Spanish
Nataliya Gasidzhak Math Teacher Licensed Math teacher; fluent in Russian and Ukrainian
Theresa Johnson, 7th Grade Assistant Principal, AP for Dual Language Programs
Scott Herman, 6th Grade Assistant Principal, AP for ELA and ESL
Fran Favaloro     Secretary              Fluent in Italian

Based on parent responses to the HLIS, the ESL Coordinator determines if the child is eligible for LAB-R testing and, within 10 days of 
admission, administers the LAB-R test. For Spanish-speakers, the Spanish teacher then administers the Spanish LAB test.  Testing is 

http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
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conducted by a licensed pedagogue in a classroom under approriate testing conditions.  Results are hand-scored by the administering 
teacher and kept by the ESL Coordinator and/or the Testing Coordinator in a "Continuous Testing" file. If the student is transferring 
from another DOE school, however, and is not entering from another country, the ESL Coordinator checks the child’s test history to see 
if the LAB-R and/or the NYSESLAT were taken. If either have been taken previously, then, depending on the child’s level of English 
Proficiency, the ELL student is  placed in an appropriate class and ESL group and is given the formal and informal assessments that are 
given to other students in that class.  Each fall, or as students enter throughout the year, ELLs' NYSESLAT scores are reviewed by the 
ESL Coordinator and members of the LAP committee.  During ESL Team Planning meetings, individual students’ scores on the four 
modalities of the NYSESLAT are discussed, and there is consultation between the ESL teachers and the ELLs’  ELA and other subject-
area teachers.  
Each Spring, all ELLs at IS 228 are given the NYSESLAT exam to determine their placement and instructional needs for the following 
year.  
(c) 
Proscribed steps are taken at I.S. 228 to ensure that all ELLs in our school take the NYSESLAT in the Spring of each year.  ATS reports 
are consulted by the ESL Coordinator and theTesting Coordinator, who meet regularly throughout the year to ensure that students do 
not "fall through the cracks." First, the RLER reports in ATS, which list (a) all students who are eligible for LAB-R testing and all (b) 
students who are eligible for NYSESLAT testing,  are printed weekly, to capture all students who are currently ELLs and all those who 
have been admitted wihin the week who need to be LAB-r tested.  During the first month of school, we print these reports every 2 or 3 
days and compare them against class lists and admission/discharge reports.  We also print out the RLAT report from ATS to determine 
which students are continuing ELLS and which have "tested out"  in the past two years.  From this report we can assemble a list of 
former ELLs who have become proficient in English within the past 2 years and who, therfore are to be given the same testing 
accommodations on the upcoming State exams as our current ELL population. To be sure that information is correct for all ELLs and to 
look at their test history in total, we also print out the schoolwide REXH report several times a year .  In the Fall, we can look at each 
ELL's test history to be sure that he or she did not "test out" at an earlier date, or to look at progresss over time on the NYSESLAT.  We 
print the RYOS report from ATS to look at ELLs' number of  years of ESL service in order to know who must be exempt from the ELA 
exam in the coming year and to place ELLs in the newcomer, 4-6 year or long-term ELLs categorry .  Depending on where they fall in 
these ranges, we can place them in groups to receive particular interventions or place them in targeted after-school and Saturday 
programs for ELLs that are offered through our Title III supplemental program.  The RNMR report, which details ELLs' performance 
on the four modalitites of the NYSESLAT exam, is consulted to understand particular students' strengths and areas that need support in 
order to guide instruction.
Throughout the school year, the ATS reports mentioned above are printed to include recent admits so that we can make sure all the 
ELLs in our building are accounted for and given appropriate services.
The NYSESLAT is administered each spring during the testing period proscribed by New York State.  It is administered by all the ESL 
and Bilingual teachers as well as by other licensed teachers on our staff.  Our testing calendar is posted and parents are informed that 
the test will be given on the dates that are chosen.  Testing rules and regulations are adhered to, and the NYSESLAT is given under the 
same testing conditions as the other State tests.  The Listening section of the test requires a CD player in each classroom that is used, 
and we try to choose rooms that offer the quietest surroundings outside the school. Listening, Reading and Writing sections of the exam 
are given on separate days in the order recommended by the State. Students are grouped by grade, and students with disabilities are 
placed in testing locations consistent with their IEPs. Children are prevented from passing by the testing rooms during the test and 
bathroom visits are allowed only if student is accompanied by a staff member.The ESL Corordinator, the Testing Coordinator and the 
Director of Special Services meet before the assignment of testing locations to make sure that the groups are divided according to grade 
level and particular accommodations.  Former ELLs who require ELL accommodations are grouped together with current ELLs for 
testing purposes.  The Speaking section of the NYSESLAT is administered individually to each student by the ESL  teachers, in quiet 
classrooms under testing conditons duirng the testing period given by the State..  Before administering the Speaking section, the ESL 
coordinator meets with the ESL and Bilingual teachers to go through the scoring training and discuss questions that might arise.  The 
Testing Coordinator keeps all testing materials in a locked location and distributes them to the ESL teachers according to testing 
regularions at the approriate time.  All testing materials are returned to the Testing Coordinator immediately after testing so they can be 
stored and returned according to directions .

2. To ensure that all parents of ELLs understand their children’s program choices for English language learning, parents are offered an 
Orientation program upon registration.  The Second Language Program Orientation is given in the Parent Engagement Center on an 
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ongoing basis.  The DOE video describing the Freestanding ESL, Dual Language and Transitional Bilingual Education programs is 
shown, and parents have an opportunity to ask questions and discuss their options. Because we have a team of bilingual staff to assist in 
this process, orientation, discussion, choice and placement are done in a timely fashion, well within the first five days of a child’s 
admittance to the school, and usually on the first day. Upon completion of the Orientation, parents are then given the Parent Survey and 
Choice form so they can choose a program for their child. Native language support is offered during the Parent orientation by same-
language-speaking staff  members, as mentioned above.  The timeline for our orientation process is as follows:
September- June: 
 ---Parents and new students are welcomed in the Parent engagement Center, with native language support from staff
----Parents fill out HLIS with NL support as described above
----Interview conducted by ESL Coordinator, Teacher or Parent Coordinator with interprepter, if needed, as described above
----Based on responses to HLIS, parents are invited by the Interviewing Pedagogue to a Parent Orientation,  and student is LAB-R 
tested by the ESL Coordinator or other ESL teacher, depending on availability, as described above
----Parents are sent an Entitlement Letter and invitation to a Parent Orientation, if they have not already attended one on the day of 
admission
----At the Parent orientation, parents sign in, receive an agenda and listen to a presentation with native language support from 
appropriate staff members, as described above
----Orientation contains greetings, and explanation of the school's structure and programs, information about district 21, our Principal, 
our Assistant Principals and Parent Coordinator
----Parents view the Orientation video online  in the Parent Engagement Center or in the Computer Lab, depending on number of 
parents participating
----Q and A session follows an explanation of the 3 types of programs offered by the NYCDOE
----Parents complete the Parent Choice Form in their home language with assistance, if needed from interpreters
----School retains the Parent Choice forms, makes a copy of each, places the original in the student's cumulative folder and stores the 
copy in a file in the Parent Engagement Center
----If parent fails to attend the orientation, the Parent Coordinator does an outreach to the family and invites the parent in at a convenient 
time in the next day or two so that all procedures may be accomplished and the student placed correctly within 10 days of admission
----Parents are invited to visit the school whenever they like, and to bring their own interpreters if they choose or to rely on one of our 
licensed pedagogues with the relevant languge fluency to help them communicate with staff at school

3. Entitlement and placement letters are distributed to students to take home to their parents.  the blank letters are kept in the Parent 
Engagement Center and the ESL Coordinator or other ESL teacher determines which letter is to be sent out.  If we do not receive the 
form back within the week, the Parent Coordinator and/or a bilingual teacher calls the parent to request they bring the form back in.  At 
Orientation, parents are informed, in their native language and in English, that the default choice, if no choice is made, is for a 
Transitional Bilingual Education program. As with our Chinese bilingual program, if we find that 15 or more speakers of a native 
language other than English in any grade or two contiguous grades are requesting bilingual education, we will make an effort to secure 
the financial resources to create however many bilingual programs are required.  Copies of the letters that are sent out are stored in a file 
in the Parent Engagement Center.

4. Depending upon parent choice, all ELLs at IS 228 are placed in an appropriate English language learning program. Parents of 
students speaking languages that are not represented in large enough numbers in our school to produce a bilingual program are informed 
of any options to transfer that exist, and are also informed of the nature and extent of our freestanding ESL program.  Due to an 
increasing influx of Chinese-speaking students in particular in our neighborhood, we have also chosen to do an affirmative outreach to 
Chinese-speaking families to let them know of our commitment to bilingual education and of the excellent Transitional Bilingual 
Education program that we offer to Chinese-speaking ELLs at our school.  A brochure in both English and Chinese has been created to 
inform parents about the program, and the Principal and other teachers regularly visit “feeder” elementary schools to discuss bilingual 
educational opportunities at our school.  We encourage articles to be written in the local Chinese-language press about our school and 
our bilingual education program, and the Principal engages in dialogue with interested CBO’s.  Last year we invited a local Chinese-
language television station (Sinovision) to visit our Chinese TBE program, and they came and interviewed teachers and students and 
aired a piece on our school on their network.
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When we place newly admitted ELLs in our TBE or freestanding ESL program, we solicit their parents’ questions and concerns, and 
encourage them to continue a dialogue with school staff, in their native language whenever needed.  Our Assistant Principal for ESL, 
our ESL Coordinator, our ESL teachers, service providers and classroom teachers of ELLs all maintain ongoing communication to 
ensure that each ELL student is placed in an appropriate class and program. We use the DOE Translation Unit and the School 
Messenger service, with translations in appropriate languages, to communicate upcoming events, meetings, orientations and 
opportunities for parents in our school community and encourage them to come to our Parent Engagement Center whenever they wish.  
We provide a computer and internet service to parents at the Center, and the Mandarin- and Cantonese-speaking Parent Coordinator is 
available to help meet their needs.

5.  After reviewing the Parent Survey and Program Selection forms for the past four years, we have noticed two trends:  One is clearly 
that new incoming Chinese immigrant families are choosing Transitional Bilingual Education.  With the Intake Team approach to 
identifying and placing ELLs at IS 228, we have now seen an increasing trend toward choosing bilingual education among our Chinese 
parents.. The other trend we have noticed, mainly through Intake Team discussion and review of orientations, is that although the 
parents of our other language groups are still choosing Freestanding ESL, they have declared an interest in considering a bilingual 
program for their child.  We spoke informally with parents at our 6th grade parent orientation last June , and we expected we might have 
candidates for a Spanish bilingual program that we planned to open.As yet, we do not have a mandate for another bilingual language 
program since the parents of incoming and existing students at IS 228 have elected Freestanding ESL, for their children but we are 
exploring the possibility of opening a Transitional Bilingual Spanish/English program next year if we get parent support. Last year, we 
believed we might have a mandate for Spanish TBE program, and, under a DOE grant, we planned for that for the coming year. The 
vast majority of incoming Spanish-speaking ELLs  this year, however, are at an advanced level of proficiency, and parents chose 
Freestanding ESL At I.S. 228K, we steadfastly follow Part 154 of the Chancellor's Recommendations, and believe that parent choice is 
paramount.  This year, we have 25 parents who chose TBE for their Children -- all Chinese speakers.  As of today, parents of the other 
languages represented at our school have chosen Freestanding ESL, stating , for the most part, that they preferred their children to be "in 
English classes all day long."  At our Orientation meetings, we  encourage each parent to consider choosing a bilingual program of 
either type, as we believe that a strong bilingual education produces the most successful learners. We are, as we said above, considering 
starting a Spanish bilingual program next year if parents choose it.
6.  (a)  A chart of Trends in parent Choice shows the following:

       (b)      As of now, our program models are aligned with parent requests.  To make sure this continues, we plan to  continue our 
policy of giving parent orientations in our Parent Engagement Center as each student is admitted, having an interpreter available to  
make sure they understand their choices as discussed by the ESL Coordinator  and to help them fill out the choice form, if they need 
assistance.  

A. ELL Programs

This school offers (check all that apply):
Transitional bilingual education program Yes              No If yes, indicate language(s): Chinese

Dual language program Yes              No If yes, indicate language(s): Russian, 
Chinese

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual 
Education, Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes, 

This school serves the following 
grades (includes ELLs and EPs)
Check all that apply

K     1     2      3      4      5

6    7      8     9      10      11     12

Part III: ELL Demographics
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refer to the separate periods in a day in which students are served.  Departmentalized schools (e.g., high school) may use the self-
contained row. 

ELL Program Breakdown
K 1 2 3 4 5 6 7 8 9 10 11 12 To

t #
Transitional 
Bilingual 
Education
(60%:40%  50%:50%  
75%:25%)

                                   1 1                     2

Dual Language
(50%:50%)

                         2 0 0                 2

Freestanding ESL
Self-
Contained                               0 0 0                     0

Push-In                               2 2 2                     6
Total 0 0 0 0 0 0 4 3 3 0 0 0 0 10

B. ELL Years of Service and Programs
Number of ELLs by Subgroups

All ELLs 148 Newcomers (ELLs 
receiving service 0-3 years) 100 Special Education 32

SIFE 0 ELLs receiving service 4-6 
years 30 Long-Term 

(completed 6 years) 18

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who 
are also SIFE or special education. 

ELLs by Subgroups

　
ELLs 

(0-3 years)
ELLs 

(4-6 years)
Long-Term ELLs 

(completed 6 years)
　

　 All SIFE Special 
Education All SIFE Special 

Education All SIFE Special 
Education Total

TBE 　22 　0 　0 　3 　0 　0 　0 　0 　0 　25
Dual Language 　0 　0 　0 　0 　0 　0 　0 　0 　0 　0
ESL 　78 　0 　2 　27 　0 　7 　18 　0 　4 　123
Total 　100 　0 　2 　30 　0 　7 　18 　0 　4 　148
Number of ELLs in a TBE program who are in alternate placement: 0

C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Spanish                                                     0
Chinese                             3 17                 20
Russian                                                     0
Bengali                                                     0
Urdu                                                     0
Arabic                                                     0
Haitian                                                     0
French                                                     0
Korean                                                     0
Punjabi                                                     0
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Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Polish                                                     0
Albanian                                                     0
Yiddish                                                     0
Other                                                        0
TOTAL 0 0 0 0 0 0 0 3 17 0 0 0 0 20

Dual Language (ELLs/EPs)
K-8

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 TOTAL

EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP

Spanish                                                                         0 0

Chinese                                                 4 2                 4 2

Russian                                                 3 5                 3 5

Korean                                                                         0 0

Haitian                                                                         0 0

French                                                                         0 0

Other                                                                               0 0

TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 7 7 0 0 0 0 7 7

Dual Language (ELLs/EPs)
9-12

Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL

ELL EP ELL EP ELL EP ELL EP ELL EP
Spanish                                 0 0

Chinese                                 0 0

Russian                                 0 0

Korean                                 0 0

Haitian                                 0 0

French                                 0 0

Other                                       0 0

TOTAL 0 0 0 0 0 0 0 0 0 0

This Section for Dual Language Programs Only
Number of Bilingual students (students fluent in both languages):   7                                                      Number of third language speakers:    

Ethnic breakdown of EPs (Number):
African-American:                           Asian:  26                                                Hispanic/Latino:     
Native American:                          White (Non-Hispanic/Latino):   8             Other:    

Freestanding English as a Second Language
Number of ELLs by Grade in Each Language Group
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K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Spanish                         15 8 15                 38
Chinese                         15 13 10                 38
Russian                         8 3 3                 14
Bengali                         0 0 1                 1
Urdu                         2 3 2                 7
Arabic                             3 4                 7
Haitian                         0 0 0                 0
French                         0 0 0                 0
Korean                         0 0 0                 0
Punjabi                         0 0 0                 0
Polish                         0 0 0                 0
Albanian                         0 0 1                 1
Other                         7 5 5                 17
TOTAL 0 0 0 0 0 0 47 35 41 0 0 0 0 123

A. Programming and Scheduling Information
1. How is instruction delivered?

a. What are the organizational models (e.g., Departmentalized, Push-In [Co-Teaching], Pull-Out, Collaborative, Self-
Contained)?

b. What are the program models (e.g., Block [Class travels together as a group]; Ungraded [all students regardless of grade 
are in one class]; Heterogeneous [mixed proficiency levels]; Homogeneous [proficiency level is the same in one class])?

2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to 
proficiency levels in each program model (TBE, Dual Language, ESL)?

a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see 
table below)?

3. Describe how the content areas are delivered in each program model.  Please specify language, and the instructional approaches 
and methods used to make content comprehensible to enrich language development.   

4. How do you ensure that ELLs are appropriately evaluated in their native languages?
5. How do you differentiate instruction for ELL subgroups?

a. Describe your instructional plan for SIFE.  
b. Describe your plan for ELLs in US schools less than three years (newcomers). Additionally, because NCLB now 

requires ELA testing for ELLs after one year, specify your instructional plan for these ELLs. 
c. Describe your plan for ELLs receiving service 4 to 6 years. 
d. Describe your plan for long-term ELLs (completed 6 years).  

6. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic 
content areas and accelerate English language development? 

7. How does your school use curricular, instructional, and scheduling flexibility to meet the diverse needs of ELL-SWDs within the 
least restrictive environment?

Paste response to questions 1-7 here
Paste response to questions 1-4 here  
1. How is Instruction delivered?
a. Organizational Models

The organizational models for our three types of English language learning programs are as follows:
(a)Freestanding ESL Program:   For ELLs who do not participate in the Chinese or Russian bilingual programs, instruction is delivered  

Part IV: ELL Programming
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A. Programming and Scheduling Information
through a model which is a combination of "pull out" (for only 5 class periods a week) and "push-in" (for the remaining 3 periods.)     All  
ELLs  in grades 6-8 who have scored at a Beginner or Intermediate level on the NYSESLAT  are placed in the “601/701/801”  cohort class 
for scheduling.  They are never pulled out of ELA or any other content-area subject class.  Their ESL classes meet five times a week 
during our school “magnet period,"  which we are calling "pull out" only because they attend the ESL Magnet at a time when non-ELLs on 
their grade level attend various other Magnet programs, such as chorus or dance.  The highly qualified ESL teacher also pushes into their 
regular ELA classroom for three additional periods, thus providing them with the Part 154-mandated 360 minutes per week of ESL 
instruction.  On the worksheet, we have listed 2 "push-in" cohorts for each grade level because there are beginner and intermediate 
students at each grade level, and the Beginning and Intermediate ELLs receive the 3 push-in periods in addition to their 5-period magnet 
ESL class. Advanced students are placed in the “603/703/803” or more advanced cohort classes, and they receive ESL during the magnet 
period for a total of five days per week, giving them the mandated 180 minutes of ESL instruction, plus an extra period to support literacy 
development in English.  For the purposes of the LAP worksheet, these classes are categorized as "pull out.”  

(b)Chinese Transitional Bilingual Education Program: 
The Chinese TBE program in grades 7/8 is self-contained.  The Chinese bilingual teachers normally share the responsibility for providing 
ESL, ELA, Chinese Language Arts, Math, Science and Social Studies.  One bilingual teacher is providing Math and Science instruction in 
Chinese, a highly qualified ESL teacher provides ESL instruction in English and the teacher of Mandarin teachers the Native Language 
Arts class to bilingual students.. TBE students also attend physical education class and a  Magnet period of Vocal or Instrumental Music, 
Computers or Art , in English, each day.
( c ) Dual Language Chinese and Russian programs:
The two separate Dual Language programs in grade 6 are self contained for Science,  Social Studies and Native Language Arts.  The 
students are integrated with Freestanding ESL program students for ESL, and receive ELA instruction from a certified ELA teacher.  They 
receive NLA from teachers licensed in their home language, and they are integrated with other students on their grade level for Math in our 
School of One.

b. Program Models

The program models for our two programs are as follows:
(a)  Freestanding ESL:  ESL students are both homogeneously and heterogeneously grouped for ESL instruction, depending on 
proficiency level, grade, and numbers of student at each proficiency level.This year all 6th-grade ESL students are grouped into 2 cohorts, 
heterogeneously for ESL class.. Beginner and Intermediate 7th and 8th grade ELLs are grouped heterogeneously during magnet periods (5x 
per week) but in a separate group for each grade level. During the three push-in periods when ESL teachers push into ELA classes, 
students are served in smaller, homogeneous groups within the regular classroom. Advanced 7th grade  ELLs  attend ESL together as a 
group during the magnet period. Advanced eighth grade ELLs attend as a group as well.
(b) Chinese TBE Program:  Chinese TBE students are currently placed in a grade 7/8 self-contained “bridge” class.  ELLs in  this 
program travel together, eccept that thaey have lunch  and magnet programs with other students on their grade level.  ELLs are grouped 
heterogeneously, with all English proficiency levels together.  Instruction, however, is differentiated by approach, level of texts and 
explicit instruction in English or the Native Language, as needed.
( c)  Dual Language program students  (6th )are grouped  together for Science, Social Studies and Native Language Arts.  They are 
integrated with other ESL students for ESL, and with other students on their grade level for Magnet programs.  Both Chinese and Russian 
DL program students receive ELA instruction together.  

2. Mandated Number of Instructional Minutes Ensured:
Freestanding ESL:
In the Freestanding ESL program, all 6th, 7th and 8th grade Beginner and Intermediate ELLs received 360 minutes  of ESL instruction, as 
mentioned above in “Organizational Models.”  Five periods per week are delivered in the “pull-out” ESL classes during magnet periods, 
and the ESL teacher pushes in to ELA classes for the remaining three periods.  Advanced ESL students receive the mandated 180 minutes 
of ESL instruction weekly through the magnet-period ESL class.  They also receive an additional ESL period per week to increase literacy 
development in English. They receive the same 10 periods of ELA instruction as the non-ELLs in their regular classroom.
The following is the schedule for an intermediate and a beginner student in the Freestanding ESL Program:

                      Monday         Tuesday          Wednesday        Thursday        Friday
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period 1           Art                Math                Math               Math              Math
period 2           Art                Math                 Math               Math             Math
period 3          Science          Science              Science            Science              P.E.
period 4          Soc. Studies      Soc. Studies      Soc. Studies      soc. Studies       P.E.
period 5          ESL                ESL                  ESL                 ESL                ESL
period 6          L                   U                       N                    C                    H  
period 7    Eng/  ESL Push in   English    Eng/  ESL Push in   Eng/ ESL Push in  Eng/ ESL Push in  
period 8         English             English          English             English              English  

An Advanced ELL student's program is as follows:
                        Monday         Tuesday            Wednesday        Thursday        Friday
period 1             English          English              English             English          English
period 2             English          English             English             English          English
period 3             Math              Math                 P.E.                 Math             Math 
period 4             Math             Math                 P.E.                  Math             Math  
period 5             Science           Science               Science             Science          Science
period 6             Soc. Studies    Soc. Studies     Soc. Studies        Soc. Studies    Soc. Studies
period 7           L                       U                   N                C                        H       
   

Chinese TBE:
In the Chinese Bilingual Program, 6th, 7th and 8th grade ELLs  receive all ESL instruction from  from a highly qualified ESL teacher.  
There are eight periods per week of ESL for all TBE students.  Four of these periods are broken into two groups so that the Advanced ESL 
students in this program receive ELA instruction  as well.  Native Language Arts is given by the licensed Mandarin Chinese  teacher to all 
students in the TBE program five periods per week.  Science is taught in Chinese by the bilingual teacher, and Social Studies instruction is 
given by a licensed ESL teacher. licensed bilingual teacher, The licensed bilingual /math teacher  delivers math instruction 8 periods  per 
week in Chinese.  
a.  Chinese/English TBE students receive 8periods of ESL intruction in English per week from a licensed ESL teacher. They receive 8 
periods of Math instruction in Chinese per week and 4 periods of Science in Chinese.  They receive social studies from a licensed ESL 
teacher in English.   The sample schedule from one of the bilingual classes (814), shwing 17 out of 35 periods in Chinese is modeled 
below:

                          Monday        Tuesday        Wednesday        Thursday        Friday
period 1               ESL              ESL              P.E.                ESL              Science (Chinese)
period 2               Science (Ch)   S.Studies      Science (Ch)     SStudies         ESL
period 3               Science (Ch)    S.Studies     Science (Ch)     S.Studies        ESL
period 4               NLA (Ch)        NLA (Ch)     NLA (Ch)       Science (CH)    S.Studies
period 5                Math (Ch)       Math (Ch)     Math (Ch)      Math (Ch)        NLA (Ch)
period 6                Math (Ch)       Math (Ch)      Math (Ch)      NLA (Ch)        Math (Ch)
period 7                  L                   U                N                  C                  H
period 8                 Magnet           Magnet         Magnet          Magnet           Magnet

3. Content-Area Delivered in Each Model
Freestanding ESL:   
The goals of our Freestanding English-as-a-Second-language program are to:
(1) provide academic content-area instruction in English to all ELLs using ESL methodology and instructional strategies, and by 
using as much native  language support as possible to make content comprehensible
(2) incorporate strategic ESL instruction into the school day  
(3) help students to achieve the state-designated level of  English proficiency for their grade, and
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(4) help ELLs meet or exceed New York State and City standards

ELLs in the Freestanding ESL program attend all content-area and ELA classes with their regular class cohort.  Content-area and ELA 
instruction is delivered in English, but students have access to native language support through the use of bilingual dictionaries, texts in 
their native languages and levelled books andwhiteboard resources . Translation "pens" with word-to-word translation capabilities, are 
available to students in the ESL program during School of One Math.  Achieve 3000, a research-based reading and writing program for 
ELLs  provides native-language support to Spanish-speaking ELLs and is new to the school this year. Same-language buddies are assigned 
within the regular classrooms whenever possible to provide native language support to ELLs. In the "School of One," math instruction for 
ELLs is achieved through this individualized, technology-based Math learning program in which ELLs have an opportunity to learn and 
practice Math skills at their own level of proficiency as they build their proficiency level higher.

ESL and ELA teachers collaborate to align ELA and ESL instruction, providing the six major scaffolds for ELLs: (1)modeling, (2) 
bridging, (3) contextualization, (4) schema-building, (5) text re-presentation and (6) metacognitive development.  Our ESL Coordinator is 
a certified QTEL trainer, and our Math Coach has attended the QTEL Math Institute.  Classroom teachers are encouraged to attend QTEL 
and other ELL-related professional development sessions, and an ESL consultant to CFN network 533 provides staff development to 
teachers working with ELLs. Our Assistant Principal for ELA and ESL holds regular staff development sessions to align instructional 
strategies between ESL and ELA instruction.  Standards-based listening, speaking, reading and writing activities are pat of the ESL and 
ELA curriculum.

Our ESL curriculum is the research–based High Point series from Hampton Brown, supplemented by QTEL scaffolds for ELLs, intensive 
grammar practice and multiple opportunities for collaborative, hands-on group interaction. ESL and ELA classes are based on the 
Balanced Literacy model, with emphasis on reading and writing strategies, but contain a balanced proportion of listening and speaking 
practice as well. ESL instruction is aligned with the New York State Standards for ESL as well as with the ELA Standards.  All IS 228 
staff and administrators are engaged, during staff and grade meeting, in aligning the curriculum with the new Core Curriculum standards, 
with discussion and planning for ESL scaffolding as well.

ENGLISH LANGUAGE ARTS

Students in sixth grade classes receive ELA instruction through the Writing Matters curriculum. This is a research-based program that also 
uses technology to promote fundamentals of literacy. A licensed ESL teacher pushes into class 601 four days a week. This class is 
comprised mostly of beginner ELLs, most of whom have been students in the country for less than two years. A licensed ESL teacher 
pushes into class 701 four days a week. This class is comprised mostly of beginner ELLs, most of whom have been students in the country 
for less than two years. A licensed ESL teacher pushes into class 801 three days a week. This class is comprised mostly of beginner ELLs, 
most of whom have been students in the country for less than two years.

SCIENCE

In Science classes on all three grade levels, students use research based grade-level textbooks. In addition, ELLs read nonfiction texts from 
the Achieve 3000 and RIGOR Literacy and Language Interventions programs. They also use texts from the Access: Building Literature 
Through Learning Science series. 

SOCIAL STUDIES

In Social Studies classes on all three grade levels, students use research based grade-level textbooks. In addition, ELLs read nonfiction 
texts from the Achieve 3000 and RIGOR programs. They also use texts from the Access: Building Literature Through Learning History 
series. Materials from the Building Literacy for Life Program from Benchmark Education are also used in some classes.

MATHEMATICS

Mathematics is offered through School of One, which is a research based, individualized math instructional program where students 
proceed at their own pace using various modalities. 
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Chinese TBE Program: 

The goals of our Chinese Transitional Bilingual Program  are to:
(1) enable Chinese-speaking ELLs to achieve English proficiency through the use of native language support
(2) provide academic content-area instruction in  both English and Chinese using ESL methodology and instructional strategies, and by 
using as much native  language support as needed to make content comprehensible
(3) help students to achieve the state-designated level of  English proficiency for their grade, and
(4) help ELLs meet or exceed New York State and City standards

Science and  Math  are delivered in Chinese , and Social Studies is given in English by a licensed ESL teacher.    The Chinese Bilingual 
Math Teacher teaches 8 periods of Math in Chinese, and four periods of Science in Chinese as well.  Bilingual Interactive learning 
activities, Smartboard technology with native language support through CD-roms, individual laptops, and a growing library of leveled and 
native language books are used to engage students in learning.  This year, the Achieve 3000 reading and writing program provides 
individualized  instruction for all ELLs during ESL and S ocial Studies, including bilingual class students on their specific grade-level in 
reading.

4. At admission, the bilingual parent coordinator, or teachers o our staff who speak the home language of the student interview the person 
providing information on the HLIS to determine if the student is SIFE or not. 
Formal Assessments: Depending on parent choice, students who are admitted to the bilingual Chinese program, as well as ELLs in the 
Freestanding ESL program ,are offered the state mandated tests in their native language, whenever available and receive the 
accommodations required by the State.  Chinese bilingual students take the Chinese Reading test as well.  If  ELLs are referred for special 
education services, our team seeks out appropriate evaluators who can evaluate the students' needs in the studen's home language, 
whenever possible.  
Formative Assessments: ELL students in ESL take teacher-made formative assessments in English, whenever possible, based on the 
material that has been taught.  However, if a Beginner student does not have sufficient Englich proficiency to accomplish a writing task in 
English but understands the assignment, he or she is asked to complete the writing assignment in the native language and then to write, in 
English as much as possible as he or she can to explain the content of what was written in the native language. Reading strategies are 
explained by native-language "buddies" whenever possible, and students can practice them using native language materials from the 
classroom library whenever possible.  Bilingual students participate in teacher-made fromative assessments in Chinese in the Math and 
Sciences classes as well as in Native Language Arts class.  

5. Differentiation of Instruction for Subgroups:

SIFE:  SIFE will be served  with interventions that are appropriate to their needs: They will be placed in BeginningESL classes, and in the 
601,701 or 801 regular classrooms.  Differentiated instruction and classroom libraries for beginning readers and various manipulatives in 
math and science are available.  They will be placed in after-school intervention programs in reading and math for ESL students, using the 
RIGOR program and various math interventions that are developed through our School of One and available on a 1-1 learning situation.  In 
addition SIFE students will attend  our funded reading progra, depending on sceduling demands..

Newcomers:  Newcomers are placed in the 601,701 or 801 classes if they are placed in the Freestanding ESL program.  ESL strategies are 
used to support learning in the ELA and content-area classes.  The “01” cohorts also contain native speakers of English, so that newcomers 
are not isolated from English –speakers, and the heterogeneous language groups foster more rapid English-learning on the part of 
newcomer ELLs.  In addition to the mandated number of minutes of ESL, newcomers attend ELA class daily, and whenever possible, are 
paired with  non-ELL “buddies” who help orient them to  classroom expectations and routines. Materials from the RIGOR program are 
used to support reading and writing activities in the regular classroom.  Parents of ELL newcomers are invited to workshops and Parent 
ESL classes that are provided through Title III and other sources of funding to supplement the Part 154 program so that they can be as 
effective in helping their children succeed as possible.     An after-school program for ELLs who speak languages other than Chinese 
supplements the regular Part 154 program, providing extra opportunities for listening, speaking, reading and writing.
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Newcomers in the Chinese Bilingual Program are integrated within the 6/7 Bridge class (708) or the 8th grade bilingual class (814), and 
receive native language support.  Bilingual teachers collaborate with ELA teachers to align the TBE   ESL curriculum with the scope and 
sequence of ELA.  The Highpoint Basics curriculum that is used as a starting point for newcomers in ESL is aligned with the ELA 
curriculum across the grades. The Achieve 3000  individualized reading and writing program is used.An after-school program for Chinese 
bilingual ELLs supplements the regular curriculum, focusing on skills and strategies for English proficiency.  
All bilingual-Chinese newcomers are invited, along with other-language ELLs, to attend our ESL Saturday Academy, a Title III program 
that offers supplementary language-learning activities and/ or to participate in an after-school reading and writing program for ELLs.

Four-to-Six-Year ELLs:  
 Most 4-6-year ELLs at IS 228 have scored in the Intermediate to Advanced range on the NYSESLAT.  They are grouped during Magnet 
period for ESL instruction based on their English proficiency.  High Point Level A and Level B curriculum is used as a starting point, and 
ESL instruction is aligned with the ELA curriculum after collaboration between and among ESL teachers and ELA teachers. Achieve 3000 
reading and writing program supports their English proficiency development as well as their proficiency in the use of computer 
technology.  Bilingual dictionaries, leveled content-area books, and other native language support materials are available in the regular 
classrooms, and ESL class supplies additional focus on skills and strategies for Writing.  Some Beginner 4-6-year ELLs are placed in a 
heterogeneous class grouping for ESL, so that they interact with Intermediate-level ELLs for extra support.  These ELLs are also invited to 
attend the after-school supplementary program in English literacy skills.

Long-Term ELLs:  
The number of long-term ELLs at IS 228 is declining as our ESL/ELA aligned curriculum grows in resources.  Most long-term ELLs at IS 
228 have scored the weakest in the Writing component of the NYSESLAT.  Regular Ed. ELLs in this category receive targeted instruction 
in writing skills and strategies as part of the ESL magnet as outlined above..  They are also invited to join various after-school programs to 
support literacy and test-taking skills.

6.  Instructional Strategies for  ELL-SWDs
Differentiation of instruction for ELLs with disabilities is achieved in severals ways:   Achieve 3000, the technology-based intervention 
program for ELLs at our school, evaluates a student's reading level and porvides individualized  reading and writing activities at the 
student's  reading level.  ESL classes use the HighPoint series, that contains differentiated learning tasks for each lesson.  ESL teachers 
consult student IEPs to choose tasks that give the student practice in the areas of need.  Levelled books and materials are available in ESL 
and regular classrooms of ELLs so that students may strive toward  meeting the same  learning standards through scaffolded materials.  In 
the ESL and other classes, QTEL-based tasks are integrated into the curriculum to give more targeted practice in listening, speaking, 
reading and writing skills through the use of collaborative, interactive learning tasks. Our School of One individualized, technology-based 
math program, allows ELLs, as well as all other students, to receive intensive math learning and practice activities beginning at their 
particular level of proficiency.  ELL-SWDs are integrated into the regular Freestanding and bilingual ESL programs on all grades. They 
are integrated into the regular education program during lunch , physical education and magnet periods as well, and they form a significant 
portion of our after-school art and drama programs.  Those whose magnet programs indicate ESL are able to participate in the arts after 
school.

7. Least Restrictive Environment
Using the instructional strategies and materials mentioned above, in #6, the school also provides SETSS instructional periods to ELL-
SWDs,including reading, math, speech to those ELLs attending regular education classes as well as to those in self-contained or CTT 
classes.  Students are never referred to self-contained special education classes unless placement in a less restrictive setting has proved 
insufficient to meet the student's needs.  ELL-SWDs are fully integrated into the regular ESL instructional periods along with regular-
education ELLs.

 

Courses Taught in Languages Other than English 
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NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class 
speak.  Do not include:

 classes that are taught in English using books in the native language
 heritage classes
 foreign language (LOTE) classes

Class/Content Area Language(s) of Instruction Class/Content Area Language(s) of 
Instruction

Native Language Arts Chinese           

Social Studies:                

Math: Chinese and English           

Science: Chinese and English           

                    

                    

                    

                    

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

360 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 60-90 minutes per day 45-60 minutes per day 45 minutes per day

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

540 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 45 minutes per day 45 minutes per day 45 minutes per day

Native Language Usage and Supports
The chart below is a visual representation designed to show the variation of native language usage and supports 

across the program models. Please note that native language support is never zero.
Native Language Usage/Support Transitional Bilingual Education (TBE)

100%
75%
50%
25%

Dual Language
100%
75%
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50%
25%

Freestanding ESL
100%
75%
50%
25%

TIME BEGINNERS INTERMEDIATE ADVANCED
TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has 
native language supports.   
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B. Programming and Scheduling Information--Continued
8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).  

Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are 
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.
10. What new programs or improvements will be considered for the upcoming school year?  
11. What programs/services for ELLs will be discontinued and why?  
12. How are ELLs afforded equal access to all school programs?  Describe after school and supplemental services offered to ELLs in 

your building.  
13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials; 

list ELL subgroups if necessary)?
14. How is native language support delivered in each program model?  (TBE, Dual Language, and ESL)
15. Do required services support, and resources correspond to ELLs’ ages and grade levels?  
16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.
17. What language electives are offered to ELLs? 

Paste response to questions 8-17 here  Paste response to questions 5-14 here
8. Intervention Programs: 
 To supplement the ESL, ELA and content-area curriculum for ELLs, Title III after-school and Saturday programs for ELLs  include  a 3 
hour per week language and literacy class for ELLs of any language background, a 3 hour per week  English literacy class for Chinese 
Bilingual students and Chinese-speaking ELLs in any grade, as well as the Saturday ESL Academy which is open to all ELLs and former 
ELLs.  In addition, targeted former ELLs participate in the after-school “Specialized High School Prep” class that focuses on study skills, 
writing and test-taking strategies.  Some ELLs and former ELLs are included in the funded reading program, and special needs ELLs 
participate in the After-school Math and Passport Reading programs  twice weekly and Saturdays.  Some ELLs and former ELLs 
participate in the Chinese Dance and Art program to give context to language development.  They are also included in the 21st Century 
after-school Drama and Dance programs and the ENHANCE program for collaboration and conflict resolution skills.
9. Transitional Support for former ELLs:
Former ELLs receive an expanded ELA program, together with their monolingual peers, of 10 periods of ELA per week. They also 
participate in the varied after-school literacy and study programs as noted above. Some former ELLs are part of the Targeted Assistance 
program guided by our Leadership team and attend the after-school Homework Help and Tutoring program. 
10. New Programs and Improvements for the Upcoming School Year:
In the coming year, if financial circumstances allow, we plan to increase the size of our Chinese TBE program,  separate the 6/7 Bridge 
class into two graded classes, and  begin the Spanish Transitional Bilingual Program that we planned for last year and over the summer.   
The majority of Spanish-speaking students this year are at the Advanced level of English proficiency and parents have not chosen TBE.  
That, coupled with our financial circumstances, have resulted in our delaying the start of the Spanish bilingual program that we would like 
to offer.   In terms of learning programs in general for ELLs, the Achieve 3000 differentiated instruction program has been initiated for all 
ELLs, and students, including ELls in the regular  freestanding ESL program, are participating in the  research-based Writing Matters 
program in their ESL classes.
11. No Services to be Discontinued
We plan to expand, not decrease services to ELLs across the board. We are awaiting, at the time of this writing,  the arrival of one or two 
more ESL teachers so that we may decrease the class size of our 6th-grade ESL classes and provide more ESL support for ELLs across the 
student body. We are planning to hire a bilingual Spanish teacher. No services have been discontinued.
12.Equal Access for ELLs:
ELLs are afforded equal access to programs. ELL-SWDs are integrated into the regular ESL-classroom and have equal access to ESL with 
the regular-ed ELL population. In addition to the after-school programs we have made available through Title III and other sources, sports,  
dance, art , study skills and homework help programs are available to all students, including ELLs.   Descriptions of the programs 
specifically geared toward ELLs are found above in the “Newcomers,” “Interventions,” and “Transitional  Support” sections of this 
narrative and in the “Instructional Materials and Technology” section below.
13. Instructional Materials and Technology:
 ELLs receive ESL instruction using the High Point ESL program, the Achieve 3000 program and the Writing Matters programs mentioned 
above.  ESL and ELA teachers receive training in implementing these programs..  ESL teachers incorporate the six major scaffolds (as per 
QTEL) in creating activities that include all learners as legitimate participants in reading and writing across the curriculum. ESL students 
also follow the research-based High Point curriculum, which includes listening, speaking, reading and writing activities.  QTEL scaffolds 
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are integrated into the High Point curriculum, and additional units of Writers Workshop are added to the curriculum to increase writing 
skills and develop strategies.  Word work and grammar review are incorporated into the curriculum.  To support learning, ESL libraries 
include leveled books in Social Studies and Science, and hands-on materials and leveled books for Math. ELLs, in their ELA classes 
participate in the Writing Matters curriculum, which is a research-based language arts curriculum that incorporates technology into the 
learning process.  In science and social studies 

Technology is used to support instruction.  As mentioned above,  use of the Achieve 3000 program, the Writing Matters curriculum and th 
School of One individualized Math program are all  research-based,technology-driven instructional strategies. Bilingual dictionaries and 
glossaries are available in every classroom that serves ELL students. A new "translation pen" is provided to ELLs students to help with 
word-to-word translation in individual situations. A computer LAB is available to all ESL students, and bilingual program students have 
classroom laptops in addition to the computer LAB resources.  For newcomers, the Rosetta Stone program is integrated into the learning 
activities to develop listening and speaking.  Smartboard technology is present in classrooms and is being used in all content-area and ELA 
classrooms in a way that presents visual and audio scaffolds for ELLs.  Teachers receive Smartboard training upon request.  In addition, as 
mentioned above, I.S. 228 is one of the three schools citywide to participate in the School of One initiative, so that Math instruction is 
achieved through this innovative, interactive computer-based learning program.

14. Native Language Support in the Program Models:  Native language support is delivered in the Freestanding ESL Program through the 
acquisition and dissemination of a variety of teaching and learning materials, including leveled libraries, bilingual picture dictionaries, 
glossaries, bilingual books and native language libraries.  Access to online learning in a variety of languages is also available through 
classroom computers and computer lab technology as well as the individual translation "Partners" by Ectaco in School of One Math 
classes,mentioned earlier.  Online Rosetta Stone program is available to support conversational English.  Although our desired 
Spanish bilingual program is not up and running this year, 6th grade  Spanish-speaking ELLs  in class 602, together with speakers of other 
languages, take a Spanish class for two periods each week, taught by a licensed Spanish teacher, using the Powerspeak interactive 
computer-based program .  Instruction is differentiated so that heritage speakers and non-Spanish speakers can proceed at their own pace, 
facilitated by the Spanish teacher.  The Spanish teacher also facilitates English-language Rosetta Stone learning for the newcomers, with 
initial directions in Spanish or other native languages, so that they can continue it at home in addition to the times they have Rosetta Stone 
through the ESL class. 

In the Chinese TBE program, native language support is delivered through the apportionment of instruction into blocks of Chinese-
language and English –language instruction (50-50), and through the Chinese Native Language Arts course of study.  Chinese language 
books and instructional materials are used, and a licensed bilingual teacher gives native language support on a group and individual basis.

15. Services support and Resources Correspond to ELLs’ ages and grade levels:
All services, materials and curricula are age and grade appropriate.  Curricular programs are chosen that address the grade 6-8 ELL 
population that our school includes.  School of One, Achieve 3000 and Writing Matters instructional strategies and materials are discrete 
programs that start students according to their level of proficiency , and while always age-approriate, recognize differences in reading , 
writing, and math proficiency levels, so that age- and grade-appropriate instructional activities can still be individualized.

16. Newly Enrolled ELLs:
Parents of newly enrolled ELLs are welcomed in our Parent Engagement Center                                                                                                                                   
and are given an orientation to the school.  At the time of registration, the procedures for identifying and placing ELLs is carried out as 
described above in Part II.  New ELLs and their parents are invited to our orientation sessions for each of the grades, and interpreters are 
available to facilitate communication.
17. In addition to ESL and Native Language Arts for bilingual students, some ELLs may take, Spanish or Mandarin as a Foreign Language 
and we are discussing the possibility of offering more language electives depending on funding. 

C. Schools with Dual Language Programs
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1. How much time (%) is the target language used for EPs and ELLs in each grade? 
2. How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
3. How is language separated for instruction (time, subject, teacher, theme)?
4. What Dual Language model is used (side-by-side, self-contained, other)?
5. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time 

(simultaneous)?
Paste response to questions 1-5 here  
 N/A
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D. Professional Development and Support for School Staff
1. Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.) 
2. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
3. Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL teachers) as per Jose P.

Paste response to questions 1-3 here   
  
Professional Development for School Staff:  Professional Development for teachers of ELLs at IS 228 is as follows: 

1. All ELL staff attend  the annual Dual Language Symposium and can choose from one or two PD Institutes or programs offered by the 
DOE.  They have ongoing professional development  one period per week during ESL Team  Planning, facilitated by the ESL Coordinator, 
a former ELL ISS who is QTEL-certified.  In addition, a consultant to our CFN conducts workshops in scaffolding  for ELLs in the regular 
classrooms.  A Table of  ELL-RelatedProfessional Development Activities at IS 228 follows:

Tentative Professional Development Calendar for working with ELLs
A total of 6 sessions of professional development will be held  twice monthly.  The dates are listed below:
2011-12

9/26/11
Attendees: Scott Herman, Assistant Principal ELL Instruction
Topic: Administrative Coaching and Instructional Support for teachers of ELLs

11/4/11
Attendees: Teachers of ELLs in the content areas of ELA, Social Studies and Science as well as Bilingual and ESL teachers:
Jill Bloom, English 7-12
Irene Delatorre, English 7-12
Andrei Hargobind, English 7-12
Dina Sclafani, English 7-12
Bevern St. Clair, English 7-12
Floyd Baty, ESL
Elena Bucciano, Social Studies 7-12
Thomas Ingram, Special Education 5-9
Cristen Losquadro, Social Studies 7-12
Veronika Weiss, Common Branches
Yan Bush Dong, Bilingual Mathematics
Jan Ford, Dance
Jane Lam, Science 7-12
Thomas Wengler, Special Education Science
Frank Yodice, Science 7-12
Carolyn LeBel, ESL 
Topic: To initiate the beginning of an instructional leadership institute for teachers of ELLs.  Teachers will be taught how to plan and create 
activities and tasks to promote English language development.  tyhey will also learn the importance of using assessment data to create 
student profiles.  Next steps will be determined by teacher-described needs.

11/8/11
Attendees: Entire staff, including assistant principals, teachers, paraprofessionals, secretaries, guidance counselors and parent coordinator
Topic: Teachers will be exposed to and be provided with an explanation of this year’s LAP

12/11   DateTBA
Attendees: Teachers of ELLs in the content areas of ELA, Social Studies and Science as well as Bilingual and ESL teachers:
Jill Bloom, English 7-12
Irene Delatorre, English 7-12
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Andrei Hargobind, English 7-12
Dina Sclafani, English 7-12
Bevern St. Clair, English 7-12
Floyd Baty, ESL
Elena Bucciano, Social Studies 7-12
Thomas Ingram, Special Education 5-9
Cristen Losquadro, Social Studies 7-12
Veronika Weiss, Common Branches
Yan Bush Dong, Bilingual Mathematics
Jan Ford, Dance
Jane Lam, Science 7-12
Thomas Wengler, Special Education Science
Frank Yodice, Science 7-12
Carolyn LeBel, ESL 
Topic: PLANNING FOR A LANGUAGE FOR LEARNING.  Critical friends program will be initiated.

1/12 Date TBA
Attendees: Teachers of ELLs in the content areas of ELA, Social Studies and Science as well as Bilingual and ESL teachers:
Jill Bloom, English 7-12
Irene Delatorre, English 7-12
Andrei Hargobind, English 7-12
Dina Sclafani, English 7-12
Bevern St. Clair, English 7-12
Floyd Baty, ESL
Elena Bucciano, Social Studies 7-12
Thomas Ingram, Special Education 5-9
Cristen Losquadro, Social Studies 7-12
Veronika Weiss, Common Branches
Yan Bush Dong, Bilingual Mathematics
Jan Ford, Dance
Jane Lam, Science 7-12
Thomas Wengler, Special Education Science
Frank Yodice, Science 7-12 
Carolyn LeBel, ESL 
Topic: Interactive classroom: developing spoken language:; classroom observations, model lessons and debrief

 

1/12 Date TBA
Attendees: Teachers of ELLs in the content areas of ELA, Social Studies and Science as well as Bilingual and ESL teachers:
Jill Bloom, English 7-12
Irene Delatorre, English 7-12
Andrei Hargobind, English 7-12
Dina Sclafani, English 7-12
Bevern St. Clair, English 7-12
Floyd Baty, ESL
Elena Bucciano, Social Studies 7-12
Thomas Ingram, Special Education 5-9
Cristen Losquadro, Social Studies 7-12
Veronika Weiss, Common Branches
Yan Bush Dong, Bilingual Mathematics
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Jan Ford, Dance
Jane Lam, Science 7-12
Thomas Wengler, Special Education Science
Frank Yodice, Science 7-12 
Carolyn LeBel, ESL 
Topic: Assessing spoken language and integrating new-arrival children into the classroom.  Classroom obwervations, models lessons and 
debrief. 

 1/12 Date TBA
Attendees: Teachers of ELLs in the content areas of ELA, Social Studies and Science as well as Bilingual and ESL teachers:
Jill Bloom, English 7-12
Irene Delatorre, English 7-12
Andrei Hargobind, English 7-12
Dina Sclafani, English 7-12
Bevern St. Clair, English 7-12
Floyd Baty, ESL
Elena Bucciano, Social Studies 7-12
Thomas Ingram, Special Education 5-9
Cristen Losquadro, Social Studies 7-12
Veronika Weiss, Common Branches
Yan Bush Dong, Bilingual Mathematics
Jan Ford, Dance
Jane Lam, Science 7-12
Thomas Wengler, Special Education Science
Frank Yodice, Science 7-12 
Carolyn LeBel, ESL 
Topic: Implement strategies to improve listening, speaking, reading and writing in the content areas based on targeted assessment.  
Classroom observations, model lessons and debrief.

 
2.  Assistant Principals on each grade meet with the ESL Coordinator and teachers of ELLs to pinpoint issues concerning transition from 
elementary or to high school during  team planning sessions. Eighth grade ELL students are offered applications to the CUNY program for 
ELLs transitioning to high school. 
3. Our ESL Coordinator meets with  ESL and bilingual Teachers during Team Planning.  In addition,our ESL PD given by the consultant is 
included above in the response to question one of this section.    Any teacher who has not completed the 7.5 hours of ESL training as per 
Jose P. can do so before the end of the school year by attending  workshops given by the ESL support person from the CFN and/or by 
attending ESLTeam Planning meetings.  These teachers may also enroll in courses and worshops offered by the DOE and by our Network , 
and they may receive training from our ELL CPS.    
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A. Assessment Breakdown
Enter the number of ELLs for each test, category, and modality.  

OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA

L

Beginner(B)                         11 21 13                 45

Intermediate(I)                         14 14 16                 44

Advanced (A)                         32 14 13                 59

E. Parental Involvement
1. Describe parent involvement in your school, including parents of ELLs.  
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL 

parents?
3. How do you evaluate the needs of the parents?  
4. How do your parental involvement activities address the needs of the parents?  

Paste response to questions 1-4 here  
1.Parental Involvement:
The PTA is very strong at IS 228.  Our parents are actively engaged in supporting school activities through surveys and questionnaires that 
the PTA gives to teachers and school staff over the course of the school year. Conversely, the Parent Coordinator sends out surveys, 
questionnaires and notices to parents, asking for their participation in workshops, suggestions as to what they would like, etc.  Parent 
workshops, including workshops for ELL parents are linked to monthly PTA meetings for convenience and participation.  They are held an 
hour before the start of the PTA meeting, and include topics of interest to parents concerning school and outside-of-school issues.  In 
addition, nutrition workshops are offered to parents on a monthly basis.  A computer is available in our Parent Engagement Center for 
parents’ use, and ESL classes are held twice weekly from 6-8 pm, as mentioned above.  This evening schedule enables the  parent ESL 
classes to accommodate a large group of ELL parents.   
2.  Is 228 partners with other agencies and CBOs to provide workshops to ELL parents.  Through  our 21st Century grant,  and the CBO, 
ENACT, we offer a series of parent workshops led by counseling professionals to strenghthen family and parent/child relationships.  We 
are also able to offer twice-weekly ESL workshops to ELL parents through this funding.
3.  We evaluate the needs of the parents through several appraches:  Our Parent Coordinator sends out flyers and invitations   to ELL 
parents, and other parents, with dates and times of workshops.  Parents are asked to reply with suggestions or requests for other workshops, 
different times, etc.  At PTA meetings, to which ELL parents are urged to come, we conduct discussions as to the types of parent programs 
that are desired by parents.  We also periodically send out questionaires concerning parent needs translated into various languages that are 
present in our school community.
4.  Our parent activities address the needs of parents by providing the most asked-for services, such as the adult ESL program and the 
counseling program; and our open-door policy, for parents to use the Parent Engagement Center and communicate with the Principal or 
Parent Coordinator whenever they need to, fosters a feeling of community and creates high levels of parent involvement.  We also 
encourage parents, especially ELL parents, to accompany students on field trips to cultural and historic sites; and parents regularly 
contribute food and costumes from their cultures to dance recitals and school celebrations. Our Parent Engagement Center offers internet 
access to all parents, and our Intake Team members, together with selected student interpreters, provide ad hoc interpreting assistance to 
parents who come to school to communicate with teachers or staff .   Our Parent Coordinator, Betty Jiang, , who is fluent in both Mandarin 
and Cantonese, as well as being a licensed guidance counselor, serves as liason between parents and the school community.  She 
coordinates and plans school events and workshops for parents, and she provides interpretation and translation services for all parent/school 
interactions with which she is involved.  Betty receives and welcomes parents into the school, introduces them to our Parent Engagement 
Center, and provides ongoing support for parents and students alike on a daily basis.

Part V: Assessment Analysis
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OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA

L

Total 0 0 0 0 0 0 57 49 42 0 0 0 0 148

NYSESLAT Modality Analysis
Modality 
Aggregate

Proficiency 
Level K 1 2 3 4 5 6 7 8 9 10 11 12

B                         3 2 1                
I                         10 13 7                
A                         23 14 14                

LISTENING
/SPEAKIN
G

P                         16 9 17                
B                         6 12 9                
I                         13 12 17                
A                         23 12 12                

READING/
WRITING

P                         6 2 1                

NYS ELA
Grade Level 1 Level 2 Level 3 Level 4 Total

3                 0
4                 0
5                 0
6 28 16 2 0 46
7 20 7 1 0 28
8 27 10 0 0 37
NYSAA Bilingual Spe Ed                 0

NYS Math
Level 1 Level 2 Level 3 Level 4 Total

Grade English NL English NL English NL English NL
3                                 0
4                                 0
5                                 0
6 3 1 21 5 11 3 6 1 51
7 4 4 10 3 2 7 3 4 37
8 13 0 13 4 6 1 1 2 40
NYSAA Bilingual 
Spe Ed                                 0

NYS Science
Level 1 Level 2 Level 3 Level 4 Total

English NL English NL English NL English NL
4                                 0
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NYS Science
Level 1 Level 2 Level 3 Level 4 Total

English NL English NL English NL English NL
8 6 0 1 0 0 0 0 0 7

NYSAA 
Bilingual 
Spe Ed

                                0

New York State Regents Exam
Number of ELLs Taking Test Number of ELLs Passing Test

English Native Language English Native Language
Comprehensive English                
Integrated Algebra                
Geometry                
Algebra 2/Trigonometry                
Math                     
Biology                
Chemistry                
Earth Science                
Living Environment                
Physics                
Global History and 
Geography                
US History and 
Government                
Foreign Language                
Other                     
Other                     
NYSAA ELA                
NYSAA Mathematics                
NYSAA Social Studies                
NYSAA Science                

Native Language Tests
# of ELLs scoring at each quartile 

(based on percentiles)
# of EPs (dual lang only) scoring at each quartile 

(based on percentiles)
Q1

1-25  percentile
Q2

26-50 percentile
Q3

51-75 percentile
Q4

76-99 percentile
Q1

1-25  percentile
Q2

26-50 percentile
Q3

51-75 percentile
Q4

76-99 percentile

ELE (Spanish Reading 
Test)                                

Chinese Reading Test 0 5 10 7                

B. After reviewing and analyzing the assessment data, answer the following
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1. Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and 
Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs?  How can this information help inform your school’s 
instructional plan?  Please provide any quantitative data available to support your response.  

2. What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades?
3. How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions?
4. For each program, answer the following:

a. Examine student results. What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in 
English as compared to the native language?

b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.
c. What is the school learning about ELLs from the Periodic Assessments? How is the Native Language used?

5. For dual language programs, answer the following:
a. How are the English Proficient students (EPs) assessed in the second (target) language? 
b. What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?

6. Describe how you evaluate the success of your programs for ELLs. 
aste response to questions 1-6 here Paste response to questions 1-6 here  
1. IS 228 Uses Acuity testing, teachers' running records, LAB-R and NYSESLAT data and diagnostic testing from
the Highpoint series for English Language Learners to assess early literacy skills of ELLs. Lexile levels show . . . We will be using the 
Achieve 3000 program assessment tools as well. This includes an assessment of ELLs' proficiency/reading levels as measured in Lexiles.  
This information helps our school's instructional plan by letting us know at what level to begin instruction , and it gives us an idea of 
specific skills to teach to discrete groups of ELLs.  Examining 2011 NYSESLAT and LAB-R results so far, we see that more than half of 
our incoming 6th grade ELLS scored at the Advanced or Proficient level on the Listening/Speaking part of the NYSESLAT, while almost 
half scored advanced or Proficient on the Reading and Writing portions of the test.  In 7th grade, the percentages were nearly the same, with 
almost half testing as Advanced or Proficient on the Listening/Speaking portion but only about a third testing Advanced or Proficient on the 
Listening/Speaking part.  In the  8th grade,  31 of the 44 ELLs test Advanced or Proficient in the Listening/Speaking portion of the 
NYSESLAT, while only 26 of the 44 tested on those higher levels on the Reading/Writing portion.   The  disparities across grades confirm  
that listening, speaking, reading and writing instruction is needed across the ESL curriculum, and scaffolding is needed in ELA and content-
area classes.     (Please see the attached  NYSESLAT ResultsChart 2011, emailed separately)
2. LAB-R data patterns reveal that of our newcomer ELLs in grades 7 and 8, a large percentage  are  on the Beginner level, with very little 
or no English proficiency.  This year, 100 of our 142 ELLs are Newcomers with 0-3 years of ESL service. As our ELLs progress, 
NYSESLAT data patterns reveal that listening and speaking skills progress as expected in the first 2 years, as BICs develop, and by year 
three most ELLs have made progress in reading comprehension, but that the most difficult skills for our ELLs to acquire, are writing skills.  
The data shows that writing, including basic English grammar and mechanics of writing, is the area most in need of work.  An examination 
of Advanced ESL students' scores shows that many who scored overall as Advanced, passed the Listening and Speaking portion of the 
NYSESLAT, while their Reading and Writing scores were only at the Advanced level.  Within that group, Writing scores were lower than 
Reading in many cases.

3. Performance on Reading and Writing Modalities of the NYSESLAT affects  instruction:
The stumbling block for most of our ELLs is in the Reading/Writing modalities of the NYSESLAT.  That is why our instructional focus is 
on creating more and better opportunities for ELLs to read, analyze and discuss what they have read, and increase understanding through 
interactive and technology-rich, research-based activities to extend understanding. The regular ESL curriculum contains “word work” 
activities to teach English grammar and language structure, but we are increasing the emphasis on this aspect of the curriculum during the 
school day and also in our supplementary programs.  In addition, writing activities have been added to the base curriculum in ESL through 
Writing Matters during ELA instruction and Achieve 3000 during ESL.The connections between ELA instruction and ESL instruction are 
emphasized.  Students are offered an increased range of genres to explore, and staff  collaborate to create and share rubrics for writing.  
ESL teachers haveincreased the genres and scope of their writin curriculum to support all ELLs..Reading andWriting activities in the ESL 
classes have been expanded from the textbook- driven tasks to include playwriting and play reading, followed by play production, including 
hands-on interactive activities around set design and scenery-making.  Through this last part , we bring  fine arts into the mix, since research 
shows that collaborative, interactive activities in the Arts promote collaborative problem-solving proficiency. Through the scaffolds of text 
re-presentation and schema-building that are so integral to the use of fine and dramartic arts activities, English proficiency is increased. We 
follow the mandates of the QTEL leader, Aida Walqui: amplify, not simplify language!  Another highly important aspect of our 
instructional piece is, as mentioned above, to individualize reading and writing instruction tasks so that these skills will develop more 
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quickly and the proficiency of ELLs vis a vis technology increases concurrently.

4.  ESL and TBE Program results: 
a. Students’ results by language of testing:  Last year, we increased the number of students taking state exams in the native language, 
by offering the tests in the native language to all beginners and new admits, and to any ELL student who, we believed would benefit from 
having both tests avaiulable side-by-side.. We continue to do so this year. Looking at our Math results from 2010-2011, the advantage of 
taking tests in the native language  for ELLs is illustrated by noting that there were more level 3's (^) and 4's (2) in the NL category than  
there were in the English category (1) and (2) respectively. in the 6th and 7th grades (where we had a bilingual program last year); and in 
the 8th grade, while there were 13 level 1's in  the English category and only 2 in the NL category, virtually the opposite was true in the 
Level 4  group, with 13 level 4's in the NL category and only 1 in  English. We don't have sufficient data for Social Studies or Science to 
note a comparison.
b. Periodic assessments:  ELL Team member ESL teachers   review the ELL Interim Assessment scores and meet to look at the types 
learning standards and question types that need the most instruction.  Teaching plans are modified to reflect student need.
c. Vocabulary development, grammar and language structure are the most pressing issues for our ELLs.  Native language is used in 
the TBE program to discuss the concepts attached to English literacy and comparisons are made between the Chinese language and the 
English language.  In the ESL program, parents are encouraged to read with their children in the native language, and to ask the kinds of 
questions that are asked in the ELA and ESL programs concerning character development in stories, identifying topics, main idea, etc. in 
narrative, make predictions and express opinions about literature.  In ESL class, cognates between English and other languages that the 
various teachers are familiar with are brought into the class discussion.
5. N/A
6. Evaluating Success in ELLs:  The success of our programs for ELLs is evaluated by looking at how quickly ELLs move to proficiency 
level in English, how they are faring in their ELA and content-area classes, and what their Interim Assessment and NYSESLAT scores tell 
us about their performance.  Parent input is sought at parent-teacher conferences, and student integration into the life and culture of our 
school is noticed and discussed by administrators and teaching staff.  We measure ELLs’ success not only by their test scores, but also by 
their ability to become an integral part of a community of learners.  Our goal for them is to meet or exceed the academic standards that are 
set for all learners and to become literate and proficient in the English language.  

Additional Information
Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs.  You may 
attach/submit charts.   This form does not allow graphics and charts to be pasted.  
Paste additional information here
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School Name:   David A. Boody                                                                              School DBN: 21K228
Signatures of LAP team members certify that the information provided is accurate.  

Name (PRINT) Title Signature Date (mm/dd/yy)

Dominick D'Angelo Principal 11/4/11

Scott Herman Assistant Principal 11/4/11

Betty Jiang Parent Coordinator 11/4/11

Carolyn LeBel ESL Teacher 11/4/11

Maria Cavaretta Parent 11/4/11

Claudia Montoya, Span. 
Tchr Teacher/Subject Area 11/4/11

Dong Yan Bush, Bil. 
Chinese Teacher/Subject Area 11/4/11

Part VI: LAP Assurances
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School Name:   David A. Boody                                                                              School DBN: 21K228
Signatures of LAP team members certify that the information provided is accurate.  

Name (PRINT) Title Signature Date (mm/dd/yy)

     Coach 1/1/01

     Coach 1/1/01

     Guidance Counselor 11/4/11

     Network Leader 1/1/01

John LaLima, Testing 
Coord. Other      11/4/11

James Eugenio Other SLT Chairperson 11/4/11

     Other      1/1/01

     Other      1/1/01



LANGUAGE TRANSLATION AND INTERPRETATION 2011-2012

Requirement under Chancellor’s Regulations – for all schools

DBN: 21K228           School Name: David A. Boody

Cluster:                 Network: 533

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school 
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s 
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all 
parents are provided with appropriate and timely information in a language they can understand.

The SLT ELL subcommittee  reviews the procedures in place to assist parents whose primary language is not English.  Meetings are held with 
the Parent Coordinator and ESL Supervisor.  The LAP committee meets to discuss the need for translation and interpretation services for 
parents. Documents that are sent out to all parents are considered, and discussions as to which other documents will be needed in the future to 
be translated are discussed.  Adding staff who are fluent in the languages spoken by our ELL parents is considered when funds allow . The 
presence of a licensed Chinese bilingual teacher on our staff , as well  licensed teachers of Mandarin Chinese and of Spanish allows us to use 
their services to translate many documents that go out to parents, so that our large Chinese-speaking population  and our Spanish-speaking 
population are addressed.  Our ELL Intake Team volunteers to translate notices and permission slips that go to the families of children who 
speak Spanish, Russian, Urdu and Arabic.  They are available at various times during the school day, and they are consulted by staff and 
administration as to whether further communication solutions are needed for their respective language groups.

2. Summarize the major findings of your school’s written translation and oral interpretation needs.  Describe how the findings were reported to 
the school community.

Our written translation and oral interpretation needs are increasing as we expand the services to parents through our parent Engagement 
Center.  The LAP Committee, the SLT, Parent Coordinator, PAC, and PTA will continue to investigate how to best utilize the DOE interpretation 
and translation services, and what measures can be taken to improve communication between school and home, with the goal of  eliminating 
all language barriers. The ongoing conversation of how to best address our parents’ needs with respect to interpretation and translation was, 
and continues to be, discussed at our after-school professional development meetings on Mondays,as well as during ESL/bilingual Team 
Planning and SLT meetings.  Teachers were, and are ,asked to submit ideas for documents and messages that they will need translated. Since 
interpreters will be needed at parent orientations and at parent-teachers conferences, this fact was reported to the school community during 
staff conferences.  It was also reported that our  Chinese -speaking teachers and Parent Coordinator  have been calling parents and translating 

CEP Appendix 7



notices that go home to Chinese-speaking families, thus ensuring communication in a timely and successful manner.  The members of our ELL 
intake committee have also volunteered their translation services for notices that go home to parents who speak Spanish, Arabic,  and Russian. 
This was reported to the school community during staff meetings as well.

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A.  Include 
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.  
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

Use of NYC DOE’s prepared notices in targeted languages, and DOE’s translation services, whenever feasible, especially—but not limited to—
issues involving a student’s health; safety; legal or disciplinary matters; entitlement to public education or placement in any special education, 
English language learner or non-standard academic program; and permission slips/consent forms.
• Use of staff, whenever feasible, to translate notices
            Use of DOE's Translation services to translate notices of Title IIl and other after-school and Saturday programs 
• In the case where translation is not possible, a standard blurb on important notices stating “This is an important document.  Please have 
someone translate it to you,” in the targeted language.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A.  Indicate 
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

Whenever possible, school staff and parent volunteers will provide translation and interpretation services.  Our parent coordinator will assist 
parents in obtaining information in their own language by utilizing the translation and oral interpretation services provided by NYC DOE, or to 
secure an outside contractor, as was the case last year when we obtained a sign language interpreter to assist a hearing impaired parent.  The 
school will also use its phone automated system whenever possible to maximize oral interpretation services.



3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification requirements for translation 
and interpretation services.  Note: The full text of Chancellor’s Regulations A-663 (Translations) is available via the following link: 
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

• Our school, with the assistance of our Parent Coordinator, will provide parents whose primary language is a covered language and who 
require language assistance services with written notification of their rights regarding translation and interpretation services in the appropriate 
covered languages, and instructions on how to obtain such services.
• Signs in the covered languages will be posted in a conspicuous location at the primary entrance to our school indicating that a copy of 
such written notification can be obtained in the main office.
• Our school’s safety plan contains procedures for ensuring that parents in need of language assistance services are not prevented from 
reaching the school’s administrative offices solely due to language barriers.  
• Should the parents of more than 10% of  our students speak a primary language that is neither English nor a covered language, our 
school will use the NYC DOE Translation and Interpretation services to obtain signs and forms that are offered for all covered languages.  Our 
school will post and provide such forms as required

http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
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2012-13 Comprehensive Education Plan (CEP)

Title III Supplemental Program for ELLs

Directions: Title III supplemental services for ELLs must include all of the following three components:

 Direct instruction: activities must be used to support language development, English and native language 
instruction, high academic achievement in math, and/or other core academic areas. 

o The Title III supplemental instructional services must be based on student need
o These supplemental services should complement core bilingual and ESL services required under 

CR Part 154. 
o Direct supplemental services should be provided for before school, after school, and Saturday 

programs as well as reduced class-size, and/or push-in services. 
o Teachers providing the services must be certified bilingual education and/or ESL teachers.  

 High quality professional development that is “of sufficient intensity and duration to have a positive and 
lasting impact on the teachers’ performance in classrooms.” 

o Professional development activities should be well-planned, ongoing events rather than one-day 
or short-term workshops and conferences. 

 Parent engagement and supports must ensure that there are appropriate translation and interpretation 
services to meet community needs.  

o These are in addition to mandated activities, such as parent orientation during ELL identification 
process.  

For more information on Title III requirements, please see the School Allocation Memo or contact your ELL 
Compliance and Performance Specialist.  

Part A: School Information
Name of School: David A. Boody DBN: 21K228
Cluster Leader: Debra Maldonado Network Leader: Nancy Ramos
This school is (check one): conceptually consolidated (skip part E below)               

NOT conceptually consolidated (must complete part E below)    

Part B: Direct Instruction Supplemental Program Information 
The direct instruction component of the program will consist of (check all that apply):

Before school               After school             Saturday academy       Other:      

Total # of ELLs to be served:      
Grades to be served by this program (check all that apply): 

K       1       2       3       4         5
6       7       8       9       10       11       12

Total # of teachers in this program: 7
# of certified ESL/Bilingual teachers: 6
# of content area teachers: 1
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Part B: Direct Instruction Supplemental Program Information 
Describe the direct instruction supplemental program here and include the

 rationale
 subgroups and grade levels of students to be served 
 schedule and duration
 language of instruction
 # and types of certified teachers

 types of materials 

Begin description here: 

IS 228’s Part 154 Program serves 148 ELL students in compliance with all state mandates.  To 
supplement this program, our Title III language program aims to increase ELLs’ English language 
proficiency and help them meet  or exceed state academic achievement standards .

Rationale:  "Catching up" to the required level of English proficiency in middle school is a daunting task 
for our many newcomer English language learners. Parents have requested, and continue to request, 
more opportunities for their children to learn and practice English beyond the school day.Since research 
shows that it can take from 5-7 years to build cognitive academic language proficiency (CALP) in ELLs, we 
have designed a suplementary program to address both the basic interpersonal communication skills 
(BICS)  ("social language") and the CALP ("academic language") needs of our newcomer ELL students as 
well as the students who have been here for several years but continue to need academic language 
support. The programs vary according to targeted students, languages of instruction and content-areas 
addressed, but they have in common the aim of improving listening, speaking, reading and writing skills 
among our ELLs, and bringing up their level of English proficiency enough to enable them to meet or 
exceed academic learning standards at each grade level.

1. Saturday ESL Academy:  This program supports 20 Beginning, Intermediate and Advanced ELLs in 
grades 6-8   in increasing their listening, speaking, reading and writing skills in English through a Saturday 
ESL Academy.  A certified, licensed ESL teacher will provide instruction for 15 Saturdays, three hours per 
week, and a licensed supervisor will oversee the program on those Saturdays for three hours each 
session as well. Fiction and non-fiction trade book libraries, as well as teacher-made materials and 
manipulatives will be used.Levelled books in English are needed to engage students at their appropriate 
reading levels, and libraries of native-language books in the appropriate languages are needed in order 
to provide native language support.  Students will be engaged in a variety of literature-based writing 
activities and interactive learning tasks to help them interact with a variety of texts.  Explicit instruction 
in English grammar, with an opportunity to practice in authentic conversational situations ,will take 
place. Writing tasks will be integrated into the learning activities. Children will learn reading and writing 
strategies, and can practice them in English and in their own native languages with support from the NL 
libraries and levelled English trade books we will purchase.  

2. After-School Chinese Art and Dance Program: This program supports ELLs  in developing 
language proficiency and multicultural understanding through the arts by offering an after-school 
Chinese dance and art program.  Target population is 10 Chinese-speaking ELL students and 10 former 
ELL students who speak other languages who wish to explore the language and culture of China  while 
developing their English language skills. Students are from grades 6,7 and 8.  Involvement in dance and  
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Part B: Direct Instruction Supplemental Program Information 
art uses two of the most effective scaffolds for ELLs, i.e. contextualization and text re-presentation, to 
give ELLs and native English speakers authentic experiences in English language use and opportunity for 
collaborative problem-solving.  To that end, we are offering the Chinese dance and art program, with 
native language support for our Chinese-speaking ELLs, for two afternoons per week, two hours per 
session each day, for a duration of 18 weeks.  The class will be taught by a licensed reading teacher who 
is also licensed in teaching Mandarin Chinese as a foreign language, and has taught dance and art-
making activities for many years. Music CDs , art materials and materials for costumes and sets will be 
needed.

3. After-School ESL Supplementary ESL Program: this program supports  20  6th,7th and 8th grade 
ELL  students in developing  English language proficiency by offering an after-school ESL supplementary 
program to give students extra time for listening and speaking activities in English as well as in project-
based hands-on interactive activities that will develop collaboration in English in authentic problem-
solving situations.  This class will meet on Tuesdays and Thursdays for 18 weeks from 3:00 – 4:30 p.m. 
and will be taught by a licensed ESL teacher who  teaches ESL to speakers of many different languages. 
Special emphasis will be on increasing students' knowledge base in Social Studies, particularly in the 
areas of American history and geography and in practicing the skills needed for reading comprehension 
and academic essay-writing in that content-area.  Libraries of non-fiction and fiction books related to 
map skills, American history topics and biographies of Americans from various backgrounds will be used. 
Bilingual glossaries and dictionaries will be used as well.

4. After-School Chinese Bilingual English Language Supplementary Program:  Support  the 
development of English proficiency in 25 ELL students in the Grade 6 Chinese Dual Language Program 
and the Grade7/8  Chinese Bilingual Program  by offering this 18-week program on Tuesdays from 3:00 – 
6:00 pm. This program will give enhanced opportunities to all Chinese-speaking ELLs to develop English 
listening, speaking, reading and writing skills through a supplementary ESL program that emphasizes 
interactive, collaborative activities  to develop problem-solving skills in English.  The focus of this 
program will be on developing English language proficiency through Science. This class is taught by 2 
licensed, certified teachers; a licensed Chinese bilingual teacher who also teaches Science  in the 
bilingual program.  Leveled trade books on Science-related topics, textbooks and interactive whiteboard 
resources will be needed for the program .

5.  Ater-School Bilingual Russian Language Arts& Cultural Supplementary Program:  Support the 
continuing development of Russian language skills and cultural knowledge for 25  Russian Dual Language  
students and  Russian-speaking students in the ESL program by offering this 18-week program on 
Tuesdays from 3:00 - 6:00 p.m.  This program, taught by a licensed Russian bilingual teacher, will give 
Russian -speaking ELLs  an opportunity to develop grade-level Russian-language skills and content-area 
knowledge about historical and contemporary socio-cultural and scientific events and accomplishments 
found in the countires from which they have emigrated.  Russian-language books, newspapers, web-
sites, etc. will be used.
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Part B: Direct Instruction Supplemental Program Information 
6. Parent ESL Classes: (See Part D below)

Part C: Professional Development 
Describe the school’s professional development program for Title III Program teachers as well as other 
staff responsible for delivery of instruction and services to ELLs.  

 rationale
 teachers to receive training 
 schedule and duration
 topics to be covered

 name of provider

Begin description here:  

Rationale: To ensure high- quality programs that supplement the standards-driven Part 154 ESL program 
there is a need for planning and coordination  of the Title III after-school programs. To coordinate and 
plan for curiculum and teaching strategies in the after-school Title III programs, Title III teachers will 
attend Professional Development  meetings once a week for the first three weeks of the program  and 
then twice at the end of the program to evaluate the outcomes.  Each meeting will be one hour, for a 
total of 5 hours.  The ESL Coordinator, a highly qualified ESL teacher and certified QTEL trainer, will lead 
the Professional Development meetings, in which the six Title III teachers will participate.  Topics to be 
covered include Scaffolding the Writing Process; Collarborative, Interactive Learning Tasks in the 
Content Areas; Shared Writing with ELLs; and Evaluating the Writing of ELLs. 

Part D: Parental Engagement Activities  
Describe the parent engagement activities targeted toward parents of ELLs that will impact higher 
achievement for ELLs.  NOTE: These are in addition to mandated activities, such as parent orientation 
during ELL identification process.  

 rationale
 schedule and duration
 topics to be covered

 name of provider

 how parents will be notified of these activities

Begin description here: 

Rationale and description of the program:  

1.Parent ESL Classes:  Due to a large and enthusiastic demand on the part of our ELL parents, and 
because of the need to make school communication easier for ELL parents, we are offering two  hours of 
ESL  and  English Skills workshops for parents on Tuesday and Thursday evenings from 6:00 p.m – 8:00 
p.m.  for 18 weeks.   The first hour will be devoted to teaching ESL  to  parents whose first language is 
not English.These classes are taught by a licensed ESL teacher with many years of experience in teaching 
both students and their parents. Parents will receive their own bilingual dictionaries and will participate 
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Part D: Parental Engagement Activities  
in interactive learning tasks as well as having “life-experience”- related workbooks to help them 
negotiate the areas of filling out job applications, going to the doctor, going to the supermarket, etc. 
Parents will receive notebooks and writing materials. Newspapers and magazines will also be used. 

2. Parent Skills and Strategies Workshop: The second hour of the  ESL workshop each week will focus on 
giving the parents hands-on experience in accomplishing some of the reading and writing skills that their 
children are learning during the day.  The ESL teacher will introduce a skill or strategy each week and, 
through shared reading and writing, will have the parents participate in creating responses to reading or 
writing in a particular genre.  Parents will learn what their children are being asked to do during the 
school day, and will  be encouraged to discuss these skills and strategies with their own children in their 
native languages.  Libraries of trade books in English and various native languages will be purchased for 
use with this program.  Parents will be notified of these parent workshops through flyers translated into 
the various home languages of our parents and brought home from school by students.  Notices in the 
various languages will be posted in the main office as well.

The Parent Coordinator will make flyers and sign-up sheets available in the Parent Engagement Center 
and announcements will be made at PTA meetings.

Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $     
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

Professional salaries 
(schools must account for 
fringe benefits)

 Per session
 Per diem

          

Purchased services
 High quality staff 

and curriculum 
development 
contracts.

          

Supplies and materials
 Must be 

supplemental.
 Additional 

curricula, 
instructional 
materials.

 Must be clearly 
listed.

          

Educational Software           
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Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $     
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

(Object Code 199)

Travel           

Other           

TOTAL           


