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SCHOOL LEADERSHIP TEAM (SLT) SIGNATURE PAGE

Use this page to identify SLT members and confirm their participation in the development of this 
Comprehensive Educational Plan (CEP), which includes goals and action plans, a summary of Academic 
Intervention Services, and the Parent Involvement Policy. The signatures of SLT members indicate their 
participation in the development of the CEP and serve as confirmation that consultation has occurred to 
align funding in support of educational programs. The SLT must include an equal number of parents and 
staff and have a minimum of 10 and a maximum of 17 members, in accordance with the Chancellor’s 
Regulation A-655, available on the NYC DOE Web site. 

Directions: 

1. List each SLT member in the left-hand column on the chart below. Specify any position held by the team 
member,e.g., Chairperson, SLT Secretary and the constituent group represented, e.g., parent, staff, 
student, or CBO. Core mandatory SLT members are indicated by an asterisk*.

2. Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an SLT 
member does not wish to sign this plan, he/she may attach a written explanation in lieu of his/her 
signature.

3. Add rows as needed to ensure that all SLT members are listed.
4. The original copy, along with any written communications pertaining to this page, is to remain on file in the 

principal’s office and be made available upon written request.

Name Position and Constituent 
Group Represented Signature

Gloria Rosario *Principal or Designee

Frank Esposito *UFT Chapter Leader or Designee

Danny Rodriguez *PA/PTA President or Designated 
Co-President

Christina LaVeglia DC 37 Representative, if applicable

Beatriz Salazar 
Imani Hamid 

Student Representative (optional 
for elementary and middle schools; 
a minimum of two members 
required for high schools)

Stephen Marcus CBO Representative, if applicable

Erin Bauer Member/ UFT

Chaya Baras Member/ UFT

Olga Castillo Member/ Parent Association

Carmen Heras Member/ Parent Association

Member/

Member/

Member/
** Signature of constituent only indicates participation in the development of the CEP, not approval.  Note: 
If for any reason a SLT member does not wish to sign this plan, he/she must attach an explanation in lieu 
of his/her signature.

http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
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DIRECTIONS AND GUIDANCE FOR COMPLETING THE ANNUAL GOALS AND ACTION PLAN SECTION

The CEP goal-setting is done in collaboration with the school community to support student achievement 
and the implementation of school-wide goals as well as to document how your school is meeting Federal, 
State, and City regulations.

Below you will find guidance on documenting annual goals and action plans. 

WHICH SCHOOLS NEED TO COMPLETE THIS?

All Reward, Recognition and In Good Standing schools should identify and submit annual goals and action 
plans in consultation with their School Leadership Team (SLT).

HOW DO CEP GOALS RELATE TO GOALS SET FOR THE PRINCIPAL PERFORMANCE REVIEW (PPR)? 

CEP goals are generally intended to guide school-wide planning and development. CEP goals may be 
coordinated with goals set by the principal for the Principal Performance Review (PPR) if they are 
appropriate for use as school-wide goals.

HOW SHOULD A SCHOOL DEVELOP ITS GOALS AND ACTION PLANS?

 Your school should identify a minimum of three and a maximum of five annual goals.
 Goals should be aligned with the current citywide instructional expectations.
 Goals should be “SMART” - specific, measurable, achievable, realistic, and time-bound.
 Goal development should be based on an assessment of your school’s needs. 
 Your school should use quantitativeand/or qualitativedata in providing the rationale for each goal. 

Cite sources that contributed to the rationale, such as the Progress Report, Quality Review, School 
Survey, NYS Accountability report (SQR, SCRA, or JIT), state and school assessment results, 
attendance records, inquiry team work, etc.

 Each goal and action plan requires your school to cite the strategies and activities in your Parent 
Involvement Policy (PIP) that will be implemented to achieve the goal identified. The PIP template 
is provided on pages 11 through 15. Your school is encouraged to use the template as it is 
provided, or align it in accordance with your school’s goals, or replace it entirely with a Parent 
Involvement Policy created by your school that meets federal requirements. You may use or 
amend relevant sections of your PIP directly to respond to the parental involvement section of each 
goal and action plan.    



2012-13 CEP TEMPLATE FOR REWARD, RECOGNITION AND IN GOOD STANDING SCHOOLS

ANNUAL GOAL #1 AND ACTION PLAN
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #1
 Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By June 2013, school attendance will be 77%, a 3% increase from the 2011-2012 school year average of 74%.

Comprehensive needs assessment
 Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, 

in relation to State academic content and student achievement standards.  
___________________________
We are a school for over-aged, under-credited students with a history of truancy. Attendance is a key factor in our work with our young people. The need that 
generated this goal is that for students to accumulate as many credits as they are scheduled for, they need to be in attendance for all of their classes to do so. In our 
2010-2011 Progress Report identified that we have a “C” in student progress; and in 2011-2012 we were able to increase that to an A. This increase is attributed to 
our attendance increase.  We want to continue this upward trend and make attendance improvement a school-wide goal.
Instructional strategies/activities
 Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response: 

a) strategies/activities that encompass the needs of identified student subgroups, 
b) key personnel and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities, 
d) timeline for implementation.

______________________
Strategies/activities that encompass the needs of identified student subgroups, 

o These activities focus on community building, and understanding school expectations especially those for academics, benchmarks, attendance and 
school norms in order to promote healthy completion among peer groups leading to a higher attendance rate and lower incidences of class cutting once 
in school

o Review daily, monthly, and YTD attendance data with all staff during monthly staff meetings. 
o Continued attendance outreach, including home visits, by GSS Advocate Counselors to students and families.  Advocate Counselor caseloads consist 

of no more than 28 students.
o Youth Leadership Board (YLB) Advisor coordinates student trips to RAMAPO Outdoor Leadership Training for Community & Character Building. 2 trips 

to RAMAPO Outdoor Leadership Program of 30 students (and 6 staff members) each.  
o Attendance Incentive trip generated by the students at monthly Community Gatherings for students with 90% attendance and Most Improved Students 
o Student Attendance Incentives (Movie Trips, Museum Trips, Sports Tickets, Barnes & Noble’s Gift Cards, IPods, etc) $8,000/yr (General Hold Harmless 

Funds)
o Public Displays of student attendance by Advocate Counselor Group to be developed with the Assistant Director 
o Intake & Orientation – New students participate in two separate days of Intake meetings with their Advocate Counselor (AC), prior to becoming enrolled 

at West Brooklyn.  The first day is the Student Interview and the second day is the Family Interview.  During both meetings, the AC explains the 
structure and opportunities at West Brooklyn, as well as our expectations for attendance and academics.  The Student Commitment Letter is explained 
and discussed, and then is signed by the AC, Student, and Parent.  All school staff members have roles in facilitating a full day of Orientation Activities 
in September for Cycle 1.  Select staff, along with students from the Youth Leadership Board facilitate the Orientation session for students that start for 
Cycle 2 or 3.  Students who attend the RAMAPO retreats will maintain an attendance rate above 80%.  

Staff and other resources:
o Resources for the Attendance Committee: common time to meet, access to student-level and school-wide data.
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o Resources for teacher leadership positions: Data Specialist and Youth Leadership Board Advisor. Including: Job description, time during the day’s 
schedule for meetings or per session for time used outside of the work day. 

o Funds to support Ramapo overnight trips; provided by partnership with Good Shepherd Services. 
o Funds for attendance incentives—gift cards and trips; provided by partnership with Good Shepherd Services.
o Time during the day for monthly staff meetings. 

Steps taken to include staff:
o Monthly staff professional development sessions are including in the staff calendar. These sessions are based on our school-wide goal of attendance. 

Staff also has the opportunity to strategize on incentives for the upcoming year or revisions to the current structure. 
o

Timeline for implementation:
o Each day attendance data is updated publically. 
o Each benchmark advocate counselor group attendance is updated. 
o Ramapo trips are scheduled twice a year, once in October 2011 and another in May 2012. 
o Attendance incentives are given each benchmark and a larger incentive for students who are able to maintain perfect attendance for a cycle, and for the 

entire year. 
o The attendance committee meets monthly during the Staff PD and adhoc meetings are called throughout the term.

Strategies to increase parental involvement 
 All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your 

school’s Title I Parent Involvement Policy (PIP). The PIP template is provided on pages 11 through 15 in this CEP. 
______________________
Parents are partners in our goal to improve attendance.  They are notified of students’ absences and lateness Parent Association meetings/SLT meetings are held 
monthly on site. Advocate Counselors are in frequent communication with their student’s parents sharing information about our school-wide goals, as well as inviting 
parents to PA/SLT meetings and events. 
Budget and resources alignment
Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  
 Tax Levy  VNX8 Title I  Title IIA  Title III  Grants  Other

If other is selected describe here:
Will use our partnership with Good Shepherd Services to support this work—funding stream—Educational Consultants, VNX8, GSS, 031675, $50,000, Title1 SWP.

Service and program coordination 

 Describe how you will coordinate fiscal and human resources with the instructional strategies/activities to achieve this goal, referencing specific FY’13 PS and 
OTPS budget categories selected above that will support the coordination and integration of Federal, State and local services, including programs supported 
under NCLB (i.e., services for Students in Temporary Housing (STH) violence prevention programs, nutrition programs, housing programs, Head Start).

______________________
An area of concern has been student attendance to the last period of the day. We partnered with the Manhattan New Music Project (MNMP) to develop engaging 6th 
period electives, including: drumming, spoken word, theater, martial arts and photography. Students are able to choose which elective they are most interested in 
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participating in. Teaching artist know that these course are attendance incentives and do their best to build relationships with each student and celebrate their work. 
Each elective culminate with a student showcase at the end of each cycle, the entire school attends. 

Our partnership with Good Shepherd Services (GSS) allows us to provide many incentives and programs specifically for attendance. Students with perfect 
attendance for each benchmark are able to earn movie tickets and gift cards. Our partnership with GSS also provides seven advocate counselors who are the 
primary person for each student and their families. 

6



2012-13 CEP TEMPLATE FOR REWARD, RECOGNITION AND IN GOOD STANDING SCHOOLS

ANNUAL GOAL #2 AND ACTION PLAN
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Annual Goal #2
 Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
______________________
By June 2013 the following courses will have CCLS aligned assessments, with common baseline assessments and end-of-term formal assessments.: ELA 3, ELA 5, 
Algebra 1, and Algebra 3. 
Comprehensive needs assessment
 Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, 

in relation to State academic content and student achievement standards.  
______________________
West Brooklyn Community High Schools is a transfer high school for over-aged, under-credited high school students. Like many transfer high school students, our 
students come to us with interruptions to their formal education as evidenced by their transcripts. The need for strong systems of assessments is significant. In order 
to monitor the learning and growth  of each student, a strong system of assessment per class is necessary.  
Instructional strategies/activities
 Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response: 

a) strategies/activities that encompass the needs of identified student subgroups, 
b) key personnel and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities, 
d) timeline for implementation.

______________________
Strategies/ Activities: 

o Use our monthly Professional Development time to review our assessments and get peer feedback. 
o Designate an assessment retreat day—a Saturday where staff can work individually or in pairs on aligning their assessments. 
o Use weekly department meetings in order to foster collaboration among department members. 

Staff and other resources:
o Staff for the assessment alignment and common planning time to meet (M/W/F, 2:15-3pm)
o Department Facilitators to review PD Plan for 2012-2013 during our bimonthly meetings 

Steps taken to include staff:
o DOE professional development sessions are held monthly 
o New Staff orientation includes a an overview on our Benchmark systems (August)  

Timeline for implementation:
o  By October 2012, teachers will self-evaluate their assessments and create a common goal for their department  
o By October 2012, teachers will have created norms for the protocol-based review of assessments.
o By May 2013, teachers teaching E3, E7, A1 and A3 will have common baseline assessments and end of term assessments. 
o By June 2013, the ELA department and Math department   will have a binder of assessments ready to be turned into the principal. 
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Strategies to increase parental involvement 
 All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your 

school’s Title I Parent Involvement Policy (PIP). The PIP template is provided on pages 11 through 15 in this CEP. 
______________________

Parents are encouraged to attend our month Parent Association/ SLT meetings in order to get familiar with our system of assessments, the Benchmark/Cycle 
system and their students’ progress. All parents and families participate in a family interview during intake where the grading systems are reviewed thoroughly. 

Budget and resources alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  
 Tax Levy  Title I  Title IIA  Title III  Grants  GJSIM Other

If other is selected describe here:
Per Session funds are available for teachers to participate in Professional Development: Teacher-Regular Grades, GJSIM, TL Fair Student Funding
Service and program coordination 
 Describe how you will coordinate fiscal and human resources with the instructional strategies/activities to achieve this goal, referencing specific FY’13 PS and 

OTPS budget categories selected above that will support the coordination and integration of Federal, State and local services, including programs supported 
under NCLB (i.e., services for Students in Temporary Housing (STH) violence prevention programs, nutrition programs, housing programs, Head Start).

______________________
Partnership with the Manhattan New Music Project (MNMP) to develop engaging 6th period electives, including: drumming, spoken word, theater, boxing and 
photography. In addition to having engaging and interactive classes, students are also being assessed in these courses. Teaching artists are training by the 
Powerschools teacher –leader and work in collaboration with the DOE staff to develop engaging projects for each benchmark. 

Partnership with Good Shepherd Services (GSS) allows us to have seven advocate counselors who are the primary person for each student and their families. 
The advocate counselors use Powerschools in order to update student excused absences, most current emergency contact information, and to document their 
outreach to the family.
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ANNUAL GOAL #3 AND ACTION PLAN
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Annual Goal #3
 Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
______________________

By June 2013, West Brooklyn students, families and staff will understand the expectations and standards for post-secondary readiness and engage in 
documenting the student’s growth in our LaWB road map (student portfolio). Increase by 5% the number of students who attain a 65% or above on the Math and 
ELA Regents exams.  In June 2012, the percentage of students who achieved a 65% or above in ELA was 74% and in Math 38%. For 2012-2013, we will 
achieve 79% in ELA and 43% in Math.

Comprehensive needs assessment
 Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, 

in relation to State academic content and student achievement standards.  
______________________
This need became apparent during open school conferences and feedback from the School Survey  in the past year. Many parents and families are overjoyed at 
their child successfully graduating high school and do not consider the next steps in their child’s future. We have made post-secondary readiness an area of focus, 
similar to our work with attendance. It is an important area and it is everyone’s job to get a student best prepared for life after graduation. In order to get students, 
staff and families on the same page regarding post secondary readiness we aim to create a clear and thoughtful standard for post-secondary readiness. Often for 
the older student, getting them to focus on their post secondary plan is what motivates them to graduate high school, without a plan the sense of urgency could be 
lost.
Instructional strategies/activities
 Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response: 

a) strategies/activities that encompass the needs of identified student subgroups, 
b) key personnel and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities, 
d) timeline for implementation.

______________________
o Increase by 5% the number of students who attain a 65% or above on the Math and ELA Regents exams.  In June 2012, the percentage of students 

who achieved a 65% or above in ELA was 74% and in Math 38%. For 2012-2013, we will achieve 79% in ELA and 43% in Math.
o Utilize monthly Teacher Professional Development & Staff Meetings to look at data and collaborate in establishing Post Secondary Readiness 

Standards.
o Continue use of Danielson metrics as assessment measures.
o Continue partnership with At Home In College to effectively provide CUNY Exam preparation to our students through our Transitional College Math & 

English classes, as we as our College Transitional Course.  
o Utilize Case Conferencing as a vehicle for Advocate Counselors, teachers, administrators, College & Career office to discuss specific skills goals for 

students as well as intervention strategies and action plans. 
o Integrate data on alumni and college-related statistics.  
o Continue to alleviate teachers during the Elective period in order to allow for teachers to meet and collaborative on curricula within and across subject 

areas, data collection & analysis, as well as lesson modeling and reflection.  This entails hiring several teaching artists. (positions outlined in Goal 2- 
$50,000/yr)

o Collect, record, and analyze classroom observation data using the West Brooklyn Observation Protocol.
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o Classroom Walkthrough Data Snapshots

Staff and other resources:
o Teacher leadership development in the Data Specialist position
o Using retreats to develop long term plans—August 2012, March  2013 and August 2013
o Further develop case conferencing in order to build time during the day for teachers and counselors to meet regarding student’s goals. 

Steps taken to include staff:
o Using At Home in College to bring together different stakeholders and reflect on the current program
o College and Career Corner during Community Gathering for students to begin to build their plans.
o Using monthly professional development sessions to all staff input into the current program. 

Timeline for implementation:
o Assessments will be administered to all students with our Benchmark system, in order to assess student growth and identify necessary academic 

interventions.
o End of cycle data from Powerschools reports (attendance, class passing rates, and Formal Assessment scores)
o January 2013 Check-in after Regents week to assess progress towards school wide and department year-long goals.

Strategies to increase parental involvement 
 All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your 

school’s Title I Parent Involvement Policy (PIP). The PIP template is provided on pages 11 through 15 in this CEP. 
______________________
Through Parent Association/SLT meetings, which are held monthly, the College Access Counselor will be able to meet with, and present to parents and families. 
The CAC will be able to do a workshop on the college application process as well as the financial aid process.
Budget and resources alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

 Tax Levy 
 03167
5 Title I Title IIA  Title III  Grants  Other

If other is selected describe here:
Educational Consultants, VNX8, Eskolta, 031675, Title 1 SWP, $5,000
Service and program coordination 
 Describe how you will coordinate fiscal and human resources with the instructional strategies/activities to achieve this goal, referencing specific FY’13 PS and 

OTPS budget categories selected above that will support the coordination and integration of Federal, State and local services, including programs supported 
under NCLB (i.e., services for Students in Temporary Housing (STH) violence prevention programs, nutrition programs, housing programs, Head Start).

______________________
There are several partnerships to provide students with support in planning their life after graduation: 

1. At Home in College: Students are able to take a math course and an ELA course that prepares them for the CUNY entrance exam. These are students 
who have successfully passed the New York State Regent Exam and allows them a step ahead in getting ready for their life after graduation.

2. Presidents Prep: Students selected for this program offered through Kingsborough Community College are able to attend classes on KBCC’s campus. 

10



2012-13 CEP TEMPLATE FOR REWARD, RECOGNITION AND IN GOOD STANDING SCHOOLS

3. Eskolta: Educational consultants with experience working with over-aged, under-credited youth. These consultants will work with the administration team in 
order to develop the best the school wide plan for post secondary readiness

4. Office of Post Secondary Readiness: Utilizing the resources and materials available to us from this office within the Department of Education. These 
resources and materials include: the weekly Future Focus Flash e-newsletter, workshops, and online resources. 
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ANNUAL GOAL #4 AND ACTION PLAN
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Annual Goal #4
 Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
______________________
By June 2013 students will demonstrate progress in using evidence to support arguments as evidenced by common assessments in all core subjects (baseline and 
end of cycle).
Comprehensive needs assessment
 Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, 

in relation to State academic content and student achievement standards.  
______________________
New York State has joined various other states in their commitment for universal expectations regarding what students are learning. In order to best prepare our 
students for life after graduation and in order to meet this state mandate regarding CCLS, the need for this goal became very apparent and urgent. 
Instructional strategies/activities
 Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response: 

a) strategies/activities that encompass the needs of identified student subgroups, 
b) key personnel and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities, 
d) timeline for implementation.

______________________
Strategies/ Activities: 

o Teachers in all subject areas will self-assess their curricula against the CCLS, this will be done during weekly department meetings. 
o Departments will develop a SMART goal to guide their work in aligning to the CCLS with a specific and targeted action plan.
o Department goals will be assessed by the Principal and shared publically with all staff
o ELA and Math department will use their weekly department time to carry out their action plan; principal will sit in meetings to support the work.
o All departments will have collaborative time to carry out their action plan in month professional development sessions.
o Each post-observation with the Assistant Principal and Principal will include reviewing student work from the observed lesson using the CCLS goal as a 

lens. 
o Monthly all DOE teachers will meet for professional development. Each month teachers will bring student work and the assessment to engage in the 

Tuning Protocol (National School Reform Faculty) to assess student performance and align assessments.

Staff and other resources:
o Weekly department meetings where teachers will be able to further develop their curriculum maps and lesson plans. 
o Bi-monthly Department Facilitators meeting to further develop each department’s year-long plan and weekly sessions. 
o Monthly PD sessions where individuals will bring CCLS aligned assessment for feedback and review. 

Steps taken to include staff:
o Teachers in all subject areas will self-assess their curricula against the CCLS
o Departments will develop a SMART goal to guide their work in aligning to the CCLS with a specific and targeted action plan.
o Department goals will be assessed by the Principal and shared publically with all staff
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Timeline for implementation:
o 80% of students will effectively use evidence to support arguments in ELA, Science, Social Studies and Math. 
o By June 2013 each teacher will have 3 CCLS aligned assessments. 
o By June 2013, the ELA and Math department will submit a binder of CCLS aligned assessments. 

Strategies to increase parental involvement 
 All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your 

school’s Title I Parent Involvement Policy (PIP). The PIP template is provided on pages 11 through 15 in this CEP. 
______________________
We will use opportunities through our Open School conferences, Parent Association Meetings and School Leadership Team meetings in order to educate our 
parents and families regarding these expectations and the impact on their child’s courses. Advocate Counselors will use their daily outreach to families to continue 
to inform families about this progress of this goal. 
Budget and resources alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program(TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

 
Tax 
Levy 031675 Title I  Title IIA  Title III  Grants  Other

If other is selected describe here:
Curriculum and Staff Development, c, PD, Title 1 10 Percent, 031675, Title 1 SWP, $15,218

Curriculum and Staff Development, VLUE, PD, Title 1 5 Percent, 031675, Title 1 SWP, $7,609
Service and program coordination 
 Describe how you will coordinate fiscal and human resources with the instructional strategies/activities to achieve this goal, referencing specific FY’13 PS and 

OTPS budget categories selected above that will support the coordination and integration of Federal, State and local services, including programs supported 
under NCLB (i.e., services for Students in Temporary Housing (STH) violence prevention programs, nutrition programs, housing programs, Head Start).

2011-2012 budget allocation for teacher per session for professional development will be used for this co-creation of common assessments. 
______________________
Our partnership with the New York City Leadership Academy allows us to have an onsite coach who provides the principal with professional development.  
Through this coaching the professional development plan will be further developed and reviewed. 

Work with Eskolta Educational Consultants provides the administrative team with professional development  for data based support regarding the implementation of 
this goal. 
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ANNUAL GOAL #5 AND ACTION PLAN
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  

Annual Goal #5
 Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
______________________
By June 2013 develop a common understanding and approach towards instructional excellence as measured by a research based rubric in order to improve 
teacher effectiveness—as evidenced by administrator observations and peer observations. Rubric is designed used the work of Danielson, with an emphasis on 1e, 
3b, and 3d.
Comprehensive needs assessment
 Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, 

in relation to State academic content and student achievement standards.  
______________________
The Department of Education in New York State is moving towards assessing all teachers similarly. We have used a research based rubric for several years; 
however, we recognized the need to be aligned with other schools in our network and district. Therefore with this goal, we aim to demonstrate where each of our 
teachers are according to the Danielson Framework and the Santa Cruz Professional Learning Standards. 
Instructional strategies/activities
 Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response: 

e) strategies/activities that encompass the needs of identified student subgroups, 
a) key personnel and other resources used to implement these strategies/activities,
b) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the 

strategies/activities, 
c) timeline for implementation.

______________________
Strategies/ Activities: 

o Research based rubric will be used in each observation throughout the year (ISS, Principal and Peer)
o A public schedule of observations will be sent to all teachers at the start of each week. 
o Departments will develop their own schedule for peer observations and develop an internal protocol for pre and post observations. 
o Principal will develop a public calendar for department meeting observations to support the peer observation structure. 
o Per Session funds are available for departments who request additional time to develop their structures. Department meetings are built into the day 

schedule during Common Planning Time on Tuesdays.
o Copy of each teacher individual professional development goal based on rubric and feedback documents.
o Agendas from department meetings, schedules of peer observation and schedule of principal’s informal and formal observations. 
o Feedback noted in the peer observations as documented through weekly department meeting notes. 
o Feedback noted in post-observations with Principal or Instructional Support Specialist.

Staff and other resources:
o Teacher leadership development with the Instructional Support Specialist who will also observe using the research based rubric and mentor new 

teachers.
o Monthly professional development for teachers focused on the rubric and improving instructional practice. 

Steps taken to include staff:
o Teachers will use research based rubric to self assess in first PD of the year. 
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o Research based rubric will be used at every observation with each teacher with the principal and the assistant principal. 
Timeline for implementation:

o By June 2013  the Principal will conduct at least 5 observations of each teacher using a research based rubric; at least 2 observations for every teacher 
each cycle. 

o By October 2012, each department will implement a system for peer observation; by December 2012 each department member will have had 2 peer 
observations.  

o By June 2012 new teachers will have at least 5 observations by their mentor teacher, the Instructional Support Specialist in addition to observations 
from the principal and colleagues in their department. 

Strategies to increase parental involvement 
 All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your 

school’s Title I Parent Involvement Policy (PIP). The PIP template is provided on pages 11 through 15 in this CEP. 
______________________
In order to best involved the parents and families of our students, we will use the following strategies:

a. Using Open School as a tool to have teachers and parents meaningfully interact. 
b. Using Parent Association Meetings as a vehicle for parents to better understand the classroom norms and expectations for both students and teachers.

Budget and resources alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program(TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  
 Tax Levy  VLUB Title I  Title IIA  Title III  Grants  Other

If other is selected describe here:
Curriculum and Staff Development, VLUB, PD, Title 1 10 Percent, 031675, Title 1 SWP, $15,218

Curriculum and Staff Development, VLUE, PD, Title 1 5 Percent, 031675, Title 1 SWP, $7,609

Roll over funds will also be used.
Service and program coordination 
 Describe how you will coordinate fiscal and human resources with the instructional strategies/activities to achieve this goal, referencing specific FY’13 PS and 

OTPS budget categories selected above that will support the coordination and integration of Federal, State and local services, including programs supported 
under NCLB (i.e., services for Students in Temporary Housing (STH) violence prevention programs, nutrition programs, housing programs, Head Start).

2011-2012 budget allocation for teacher leader per session for department facilitators and department meetings will continue to fund this work. 
______________________

1. Collaboration between DOE and GSS: Our Department of Education staff work in collaboration with Good Shepherd Services. Through this partnership 
teachers are able to focus on developing better relationships with their students in addition to developing skills at managing large and small classes. 
Teachers meet formally with counselors weekly to strategize different ways to best reach their students. 

2. Our partnerships with New Visions for Public Schools allows us an opportunity for additional CCLS trainings and for experts to come to our department 
meetings and work with our teachers individually. It also allows for specific teachers to receive more observations from an experienced NYCDOE principal 
who can offer more support. 

3. Our partnership with Leaders in Education Apprenticeship Program (LEAP) that allows our lead teacher additional CCLS training and additional 
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training working with adult learners that she is able to bring back to our community.

ACADEMIC INTERVENTION SERVICES (AIS)

Schools need to maintain accurate records of students, who are receiving Academic Intervention Services.  These records need to be 
made available upon request and indicate the total number of students receiving AIS in each subject area listed below and for each 
applicable grade in your school.

DescriptionType of Academic Intervention 
Services (AIS) Type of program or strategy 

(e.g. repeated readings, 
interactive writing, etc.)

Method for delivery of service 
(e.g., small group, one-to-one, 
tutoring, etc.)

When the service is provided 
(e.g., during the school day, 
before or after school, etc.).

ELA Subject Area tutoring is 
available Monday and 
Thursday between 3:00 and 
3:45pm.  Additionally, we 
have added small group 
instruction to students who 
have demonstrated literacy 
challenges through our in-
house and periodic 
assessments.  All students at 
West Brooklyn Community 
High School have been 
unsuccessful on one or more 
Regents exams upon entry.  
During the school day, all 
students are placed in small 
classes (average class 
size=18).  The small class 
environment is particularly 
helpful in allowing teachers to 
give students individualized 
attention and academic 

 Small group instruction
 One-on-one Tutoring 

Monday and Thursday between 
3:00 and 3:45pm.  

16



2012-13 CEP TEMPLATE FOR REWARD, RECOGNITION AND IN GOOD STANDING SCHOOLS

support.  We have also added 
an ESL teacher to our staff, 
allowing for those students 
who need additional language 
support to receive it on a daily 
basis.

Mathematics Subject Area tutoring is 
available Monday and 
Thursday between 3:00 and 
3:45pm.  Additionally, we 
have added small group 
instruction to students who 
have demonstrated numeracy 
challenges through our in-
house and periodic 
assessments.  All students at 
West Brooklyn Community 
High School have been 
unsuccessful on one or more 
Regents exams upon entry.  
During the school day, all 
students are placed in small 
classes (average class 
size=18).  The small class 
environment is particularly 
helpful in allowing teachers to 
give students individualized 
attention and academic 
support.  In our math 
department, we have a team 
teaching structure for the 
Integrated Algebra Regents 
tracked classes that surpass 
20 students.  Otherwise our 
classes are capped at 20 
students. 

 Small group instruction
 One-on-one Tutoring 

Monday and Thursday between 
3:00 and 3:45pm.  

Science Subject Area tutoring is 
available Monday and 
Thursday between 3:00 and 
3:45pm.  

 Small group instruction
 One-on-one Tutoring 

Monday and Thursday between 
3:00 and 3:45pm.  
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All students at West Brooklyn 
Community High School have 
been unsuccessful on one or 
more Regents exams upon 
entry.  During the school day, 
all students are placed in 
small classes (average class 
size=18).  The small class 
environment is particularly 
helpful in allowing teachers to 
give students individualized 
attention and academic 
support.  

Social Studies Subject Area tutoring is 
available Monday and 
Thursday between 3:00 and 
3:45pm. 
All students at West Brooklyn 
Community High School have 
been unsuccessful on one or 
more Regents exams upon 
entry.  During the school day, 
all students are placed in 
small classes (average class 
size=18).  The small class 
environment is particularly 
helpful in allowing teachers to 
give students individualized 
attention and academic 
support.   

 Small group instruction
 One-on-one Tutoring 

Monday and Thursday between 
3:00 and 3:45pm.  

At-risk services (e.g. provided 
by the Guidance Counselor, 
School Psychologist, Social 
Worker, etc.)

The Guidance Counselor 
works in conjunction with our 
Good Shepherd Services staff 
to ensure that students are 
receiving one-on-one 
counseling to address 
individual academic needs.
All students at West Brooklyn 
Community High School have 
been unsuccessful on one or 

 One-on-one counseling  Determined by team—
however every student 
receives academic 
counseling once every 
two weeks by Advocate 
counselor 
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more Regents exams upon 
entry.  During the school day, 
the guidance counselor meets 
with students individually to 
discuss   
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HIGHLY QUALIFIED TEACHERS (HQT)

Teaching candidates are hired centrally by the NYCDOE.  As described in the NYCDOE Consolidated Application, this process ensures 
that all NYCDOE teachers meet State eligibility requirements.  Schools, in turn, ensure that teachers are HQT, as defined by NCLB

Describe the strategies and activities including strategies for recruitment, retention, assignments and support including High Quality 
professional development that ensures staff is highly qualified.  

20

There are several things that we do in order to attract HQT and maintain HQT, such as:

1. Rigorous Multi-Tiered Hiring Process (Recruitment): Our hiring process includes various steps in order to attract and maintain HQTs. 
We begin with attending diverse job fairs, posting on Idealist, and emailing our job posting to various listserves. From there we invite 
potential candidates to an Open House where they are able to interact with DOE staff, GSS staff, and students. The participants are able 
to engage in conversation about the youth development principles and pedagogy. 
From the Open House we invite select candidates to interview. The interview includes: a classroom observation, a mock lesson with post-
observation, a group interview with the committee, and a writing sample. 
From this process we have been able to hire exceptional candidates that believe in our mission. 

2. Detailed Job Posting (Recruitment): Our job posting delineates what a teacher needs to have in order to meet our expectations. 
3. Specific attendance PD for all staff (Support): During our full staff retreat in August, we present the year’s attendance goal and allow 

teachers to develop their individual plans in order to support the larger goal (a 3% school wide increase). We will continue this work 
through monthly onsite all-staff PDs. The administrative team coordinates and facilitates the all-staff PDs and attendance is a consistent 
area to return to and revisit as a team. 

4. Instructional Support Specialist (Support): New teachers receive specific one-on-one support through our lead teacher. The ISS person 
meets with new teachers biweekly and on a one-to-one basis as needed. 

5. Frequent Observations (Support): The principal and assistant principal observes every teacher at least three times during each term 
(cycle). During these observations attendance interventions and strategies are addressed individually and addressed in the post-
observation.

6. Teacher Leadership (Support and Retention): We have developed a position to be filled internally regarding Powerschools. We have a 
teacher leader who is able to train their peers, teaching artists, and will have a role in developing the trainings for families and parents. We 
have identified additional funding in order to compensate this teacher for their time and additional training. Our teacher leadership position 
allow teacher to receive targeted support and leadership opportunities in area of interest: technology, new teacher development, data, 
student voice and leadership, and curriculum development. 

7. Collaboration between DOE and GSS (Support): Our Department of Education staff work in collaboration with Good Shepherd 
Services. The College Access Counselor works closely with the Guidance Counselor in order to support each student’s development. 
Other staff members are kept up to date with frequent college and careers announcements via an electronic newsletter and during monthly 
meetings.



DIRECTIONS AND GUIDANCE FOR DEVELOPING OR UPDATING                                                                                           
THE PARENT INVOLVEMENT POLICY (PIP)  (A REQUIREMENT FOR TITLE I SCHOOLS ONLY)

The template below meets the parental involvement requirements of Title I.    Your school is encouraged to use the 
template below to update your school’s current policy or replace it entirely with a Parent Involvement Policy created 
by your school that meets federal requirements.  The activities and/or strategies included in your school’s policy 
should align with current CEP goals for improving student achievement.  

The PIP should describe how your school will plan and implement effective parent involvement activities and/or 
strategies to improve student academic achievement and school performance. The School-Parent Compact is a 
component of the PIP that outlines how parents, the entire school staff, and students will share this responsibility.  
Schools are encouraged to include feedback from the Parent Coordinator when updating the policy.  In addition, if 
your school community will be engaged this year in central parent involvement initiatives, such as Parent Academy, 
which will provide training for school communities to help strengthen family-school partnerships, please be sure to 
include these activities in your policy. 

WEST BROOKLYN COMMUNITY HIGH SCHOOL’S PARENT INVOLVEMENT POLICY (PIP) 

West Brooklyn Community High School works closely with parents and families to maximize 
engagement and participation in student success.  Our partnership with Good Shepherd Services 
facilitates the development of strong relationships with families where they are supported in their 
role as partners in student success. In compliance with the Section 1118 of Title I, Part A of the 
No Child Left Behind (NCLB) Act, West Brooklyn is responsible for creating and implementing a 
parent involvement policy to strengthen the connection and support of student achievement 
between our school and the families. 

The school will put into operation programs, activities and procedures for the involvement of 
parents, consistent with section 1118 of the Elementary and Secondary Education Act (ESEA). 
Those programs, activities and procedures will be planned and operated with meaningful 
consultation with parents of participating children.

WEST BROOKLYN COMMUNITY HIGH SCHOOL PARENT COMPACT

Our school will support parents and families of Title I students by:

1. Provide a high-quality curriculum and instruction in a supportive and effective learning environment 
that enables the participating children to meet the State’s student academic achievement standards as 
follows:

 Small class size; with a limit of 25 students per class (Average class size is approximately 18)
 A focus on integrating the development of critical thinking skills across all subject areas
 Teaching students learning and reading strategies to support learning in all subjects
 Formal assessments every two weeks which evaluate both content and skills

2. Hold parent-teacher conferences during which this agreement will be discussed in relation to your 
child’s achievement.
 Providing assistance to parents in understanding City, State and Federal standards and assessments;
 Parent teacher conferences are held 3 times a year. (October, February, May)

3. Provide parents with frequent reports on their children’s progress.
 Students receive biweekly progress reports; these outline grades in all classes and areas in need of 

improvement
 Parents are contacted when students are late or absent.  Home visits are completed when contact has 

not been made for 2 school days.
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4. Provide parents reasonable access to staff.
 Every student has an Advocate Counselor who is responsible for maintaining consistent communication 

with the family.  Families can contact the counselor at any point or set up an appointment.  
 Sharing information about school and parent related programs, meetings and other activities in a format, 

and in languages that parents can understand;

5. Provide parents opportunities to volunteer and participate in their child’s class, and to observe 
classroom activities.

 Parents are active in the Parent Association, Events honoring students, as well as being a consistent 
partner to the school in relation to students.  

 Parents and families are invited to classroom exhibitions at the end of the cycle where students 
demonstrate what they’ve learned in various courses.  

West Brooklyn Parents & Families commit to:
We, as parents, will support our children’s learning in the following ways:

 Maintain communication with my son/daughter’s advocate counselor
 Engage in conversations with my son/daughter regarding attendance
 Participate when possible in the Parents’ Association
 Supporting my son/daughter in participating in positive afterschool and weekend activities
 Attending all Open School Conferences
 Attending Honor Roll events when my son/daughter is being honored
 Hold my son/daughter accountable for their responsibilities at home and in school

Our school will further encourage school-level parental involvement by:
 Advocate Counselor and the Primary Person Model: The advocate counselor acts as the primary 

person responsible for working with and monitoring students regarding their academic progress toward 
earning a high school diploma.  In addition to being the “go-to” person for the students’ questions, 
concerns, and issues, the AC is responsible for conducting individual meetings every two weeks, 
facilitating advisory class (Community Leaders), doing attendance outreach, engaging the parents, 
programming students for courses tracking their graduation progress, goal setting, crisis intervention, 
and referring students for outside supports, as needed.

We operate with the notion that the AC is the sole, primary, staff person responsible for coordinating 
communication with all stakeholders regarding the student including the principal and school leadership, 
the family, teachers, college and career staff, etc. Regarding family engagement, each AC calls home on 
a regular basis to maintain good communication with the parent/guardian.  In addition to reviewing each 
Benchmark report card, the AC calls home when students are late / absent.  The AC also schedules a 
Family Meeting when academic, attendance, or behavior issues emerge.  The AC also meets with the 
parent during Open School Days, once per cycle, and new this year at our scheduled Family & 
Community meeting, also once per cycle.

 Consistent and Targeted Attendance Outreach: As the primary person for parents and families, ACs 
have an important role in monitoring daily attendance.  Each morning, the ACs position themselves at 
the school’s entrance to greet students, check-in briefly as needed, and sign-in students as present to 
school.  This process begins at 8:45 AM, fifteen minutes before classes begin at 9:00 AM.  The ACs 
remain at this location to address students who are present, but arrive late.  At approximately 9:20 AM, 
the ACs begin their Attendance Outreach calls to locate each absent student and notify the parent of the 
absence.  Students are reminded of how critical each day is, and directed to come to school if they find 
that the student is still at home.  In addition, ACs conduct a home visit to transport students to school for 
students who are absent for two days straight without having made contact or an explanation as to their 
absence.

 
 Monthly Parent Association Meetings: Each month parents and families are invited to West Brooklyn’s 

Parent Association. The PA is run by a committee of parents and the parent coordinator. As a team they 
set the monthly agendas and invite different speakers and guests to each meeting. Topics have 

22



included: the college application process, applying for federal financial aid, understanding our benchmark 
structure, and strategies for communicating with adolescents. 

 Student and Parent Commitment Letter: During the intake process, the AC, student, and parent 
review and discuss our commitment letter.  The student is directed to reflect on the letter between the 
first and second meeting, and then to articulate their commitment to West Brooklyn, while the AC 
explains our commitment to the student and parent.  Highlights of this discussion are that WB is a 
community created and maintained by staff, students, and families.  That staff is committed to doing 
everything possible to help students reach their school and personal goals. That we will support the 
student in earning credits, passing all of their required exams, and to prepare them for college and any 
post secondary opportunities.  In addition to our school structure, the letter also outlines opportunities for 
students such as the LTW internship program and our emphasis and support to ensure that each student 
explores and applies for college by their senior year.  The student signs the commitment letter along with 
his/her parent and AC. 

_____________________________________________________________________________________________

                            Student and Parent Commitment Letter
__________________(date)

Dear __________________ ,

This is your official Student and Parent Commitment Letter.  By signing this letter, you and your parent(s) are agreeing to follow the Expectations and Norms of 
West Brooklyn Community High School.  We expect you to keep this commitment while you are a student here.  In addition to highlighting basic rules and 
expectations, this letter explains our commitment to you!

OUR COMMITMENT TO YOU!
West Brooklyn is a community created and maintained by staff, students, and families.  We are committed to 
helping you reach your goals. Our goal is to support you in earning credits, passing all of your required exams, and 
to prepare you for Life After West Brooklyn!  Note:  students are expected to graduate in 2 or 2 ½ years.

RULES ARE FOLLOWED.  SAFETY IS A PRIORITY.
Students and Staff work to make sure that our school is a safe and respectful learning environment.  Behaviors that 
put safety at risk will not be tolerated.  Fighting and Possession of Drugs are non-negotiables in our community.  All 
school rules, including our Electronics and Hat policies, should be followed at all times.

ATTENDANCE AND ACADEMICS
Attendance is a priority!  School is from 9:00 AM to 3:00 PM.  Being on time, and staying here until dismissal is part 
of our expectation.  If you are absent or leave early, then expect a call home.  When you are doing well, then expect 
a call home.

YOU WILL RECEIVE BENCHMARK REPORT CARDS with grades approximately every 2 weeks.

COLLEGE & POST SECONDARY PLANNING  aka  Life After West Brooklyn!  
You will apply to college as part of your post graduate plan.  Even if you are not sure what you want to do, we want 
to make sure you have every option available to you once you graduate.  We also strongly encourage students to 
work in one of our Paid Job Internships (LTW) after school.

MEETINGS, MEETINGS, and more MEETINGS!
-Every 2 weeks you will meet with your Advocate Counselor to discuss your Benchmark, your Attendance, your 
Goals, and to support you in your efforts.  
-You and your teachers can request a STAC meeting where the student, the teacher, and advocate counselor meet 
to make sure to resolve any situations that may come up.
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-You, or you and your parent will meet with your advocate counselor, and/or a school administrator to address any 
behavior or performance issues.
-You will participate in a Student Mediation meeting whenever a student or staff member feels that a meeting is 
necessary.
-Parents and Students attend our Open School sessions to talk with the teachers about their classes.

____________________(student)  _________________(parent) _____________(advocate counselor)
As a student, I agree to follow the Expectations and Norms of West Brooklyn Community High School.  The parent and advocate counselor 
agree to support you as you work toward your high school diploma and plan for college and/or other post high school work.  You will find a 
complete overview of our Expectations and Norms in the Student Handbook.  Welcome to West Brooklyn!   
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As per an agreement with New York State Education Department, all schools 
will be required to develop and submit new Language Allocation Policies (LAP) 
and Translation and Interpretation Plans every other year.  

For the 2012-13 school year, schools may continue to use, modify or revise the 
2011-12 LAP and/or the 2011-12 Translation and Interpretation Plan.
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OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION POLICY

SUBMISSION FORM
2012-13

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information 
necessary for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This LAP form, an 
appendix of the CEP, also incorporates information required for CR Part 154 funding so that a separate submission is no longer 
required. Agendas and minutes of LAP meetings should be kept readily available on file in the school.  Also, when preparing your 
school’s submission, provide extended responses in the green spaces.  Spell-check has been disabled in this file, so consider typing 
responses to these questions in a separate file before copying them into the submission form.  For additional information, hold your 
cursor over the . 

A. School Information 

B. Language Allocation Policy Team Composition 

Principal   Gloria Rosario Assistant Principal  Nicole DeFino

Coach       Coach        

ESL Teacher  Elizabeth Koster Guidance Counselor  Renita Ojada

Teacher/Subject Area Kevin Murphy/ELA Parent  Danny Rodriguez

Teacher/Subject Area Erin Bauer/ELA Parent Coordinator Mercedes Cepeda-Lorenzo

Related Service  Provider      Other      

Network Leader Nancy Scala Other      

C. Teacher Qualifications  
Please provide a report of all staff members’ certifications referred to in this section.  Press TAB after each number entered to calculate 
sums and percentages.     

Number of certified
ESL teachers 2 Number of certified

bilingual teachers 0 Number of certified               
NLA/foreign language teachers                     0

Number of content area teachers
with bilingual extensions 0 Number of special education 

teachers with bilingual extensions 0
Number of teachers of ELLs 
without
ESL/bilingual certification

0

Number of teachers who hold both 
a bilingual extension and ESL 
certification

0
Number of teachers currently teaching 
a self-contained ESL class who hold 
both a common branch license and 
ESL certification

0

D. School Demographics 
Total number of students in school

191
Total Number of ELLs

5
ELLs as share of total student 
population (%) 2.62%

Cluster Leader/Network Leader Nancy Scala District  15 Borough  Brooklyn School Number   529

School Name   West Brooklyn Community High School

Part I: School ELL Profile
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Describe how you identify English Language Learners (ELLs) in your school.  Answer the following: 
1. Describe the steps followed for the initial identification of those students who may possibly be ELLs.  These steps must include 

administering the Home Language Identification Survey (HLIS) which includes the informal oral interview in English and in the 
native language, and the formal initial assessment.  Identify the person(s) responsible, including their qualifications, for conducting 
the initial screening, administering the HLIS, the LAB-R (if necessary), and the formal initial assessment. Also describe the steps 
taken to annually evaluate ELLs using the New York State English as a Second Language Achievement Test (NYSESLAT). 

2. What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual, 
Dual Language, Freestanding ESL)?  Please describe the process, outreach plan, and timelines.  

3. Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are 
returned?  (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per CR Part 154 [see tool 
kit].)

4. Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs; 
description must also include any consultation/communication activities with parents in their native language.  

5. After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that 
parents have requested? (Please provide numbers.)

6. Are the program models offered at your school aligned with parent requests? If no, why not? How will you build alignment 
between parent choice and program offerings? Describe specific steps underway.  

1. Students transfer to West Brooklyn Community High School from high schools where they have already been enrolled in the 9th 
grade.  Students come to West Brooklyn in their 2, 3rd, 4th, or sometimes 5th year of high school.  They are already identified as ELLs.  
When we receive a student who we think was not identified at their previous school we do administer reading and writing diagnostics to 
identify their levels. However, we are not required to administer the Lab-R to qualify students for ELL services. 
2. We only have a Push-in Freestanding ESL program at this point; therefore we cannot provide parents with choices about which 
program to offer students.
3. Please see response to Question 2.
4. Please see response to Question 2.
5. Please see response to Question 2.
6. Please see response to Question 2.
  

A. ELL Programs

This school offers (check all that apply):
Transitional bilingual education program Yes              No If yes, indicate language(s):      

This school serves the following 
grades (includes ELLs and EPs)
Check all that apply

K     1     2      3      4      5

6    7      8     9      10      11     12

Part II: ELL Identification Process

Part III: ELL Demographics

http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language+Allocation+Policy.htm
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Dual language program Yes              No If yes, indicate language(s):      

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual 
Education, Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes, 
refer to the separate periods in a day in which students are served.  Departmentalized schools (e.g., high school) may use the self-
contained row. 

ELL Program Breakdown
K 1 2 3 4 5 6 7 8 9 10 11 12 To

t #
Transitional 
Bilingual 
Education
(60%:40%  50%:50%  
75%:25%)

0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language
(50%:50%)

0 0 0 0 0 0 0 0 0 0 0 0 0 0

Freestanding ESL
Self-
Contained 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Push-In 0 0 0 0 0 0 0 0 0 0 3 2 0 5
Total 0 0 0 0 0 0 0 0 0 0 3 2 0 5

B. ELL Years of Service and Programs
Number of ELLs by Subgroups

All ELLs 5 Newcomers (ELLs 
receiving service 0-3 years) 0 Special Education 3

SIFE 1 ELLs receiving service 4-6 
years 1 Long-Term 

(completed 6 years) 4

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who 
are also SIFE or special education. 

ELLs by Subgroups

　
ELLs 

(0-3 years)
ELLs 

(4-6 years)
Long-Term ELLs 

(completed 6 years)
　

　 All SIFE Special 
Education All SIFE Special 

Education All SIFE Special 
Education Total

TBE 　0 　0 　0 　0 　0 　0 　0 　0 　0 　0
Dual Language 　0 　0 　0 　0 　0 　0 　0 　0 　0 　0
ESL 　0 　0 　0 　1 　1 　1 　4 　0 　2 　5
Total 　0 　0 　0 　1 　1 　1 　4 　0 　2 　5
Number of ELLs in a TBE program who are in alternate placement: 0

C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Spanish                                                     0
Chinese                                                     0
Russian                                                     0
Bengali                                                     0
Urdu                                                     0
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Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Arabic                                                     0
Haitian                                                     0
French                                                     0
Korean                                                     0
Punjabi                                                     0
Polish                                                     0
Albanian                                                     0
Yiddish                                                     0
Other                                                        0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language (ELLs/EPs)
K-8

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 TOTAL

EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP

Spanish                                                                         0 0

Chinese                                                                         0 0

Russian                                                                         0 0

Korean                                                                         0 0

Haitian                                                                         0 0

French                                                                         0 0

Other                                                                               0 0

TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language (ELLs/EPs)
9-12

Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL

ELL EP ELL EP ELL EP ELL EP ELL EP
Spanish                                 0 0

Chinese                                 0 0

Russian                                 0 0

Korean                                 0 0

Haitian                                 0 0

French                                 0 0

Other                                       0 0

TOTAL 0 0 0 0 0 0 0 0 0 0

This Section for Dual Language Programs Only
Number of Bilingual students (students fluent in both languages):                                                            Number of third language speakers:    

Ethnic breakdown of EPs (Number):
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African-American:                           Asian:                                                     Hispanic/Latino:     
Native American:                          White (Non-Hispanic/Latino):                   Other:    

Freestanding English as a Second Language
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Spanish                                                     0
Chinese                                                     0
Russian                                                     0
Bengali                                                     0
Urdu                                                     0
Arabic                                                     0
Haitian                                                     0
French                                                     0
Korean                                                     0
Punjabi                                                     0
Polish                                                     0
Albanian                                                     0
Other                                                     0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0

A. Programming and Scheduling Information
1. How is instruction delivered?

a. What are the organizational models (e.g., Departmentalized, Push-In [Co-Teaching], Pull-Out, Collaborative, Self-
Contained)?

b. What are the program models (e.g., Block [Class travels together as a group]; Ungraded [all students regardless of grade 
are in one class]; Heterogeneous [mixed proficiency levels]; Homogeneous [proficiency level is the same in one class])?

2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to 
proficiency levels in each program model (TBE, Dual Language, ESL)?

a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see 
table below)?

3. Describe how the content areas are delivered in each program model.  Please specify language, and the instructional approaches 
and methods used to make content comprehensible to enrich language development.   

4. How do you ensure that ELLs are appropriately evaluated in their native languages?
5. How do you differentiate instruction for ELL subgroups?

a. Describe your instructional plan for SIFE.  
b. Describe your plan for ELLs in US schools less than three years (newcomers). Additionally, because NCLB now 

requires ELA testing for ELLs after one year, specify your instructional plan for these ELLs. 
c. Describe your plan for ELLs receiving service 4 to 6 years. 
d. Describe your plan for long-term ELLs (completed 6 years).  

6. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic 
content areas and accelerate English language development? 

7. How does your school use curricular, instructional, and scheduling flexibility to meet the diverse needs of ELL-SWDs within the 
least restrictive environment?

Part IV: ELL Programming
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A. Programming and Scheduling Information
1 & 2: Instructional is delivered through a Push-in model.  Due to the nature of our school, instruction is delivered in an ungraded and 
heterogeneous environment.  Students receive differentiated ESL instruction as a part of their content area classes.  The instruction focuses 
on developing verbal and written language skills.  Content area teachers also meet with the ESL teacher to receive feedback on their 
instruction in relation to ELLs. 

3. The workshop model is the basic approach to all courses.  Students are engaged in individual and small group work where they can learn 
to both interact with peers and demonstrate their individual learning.  Extensive modeling of reading comprehension and writing is used to 
ensure student understanding.  Along with modeling, ESL and content area teachers scaffold material through bridging, building schema, 
contextualization, and metacognitive development.

4. How do you ensure that ELLS are appropriately evaluated in their native languages?  Currently, we do not have ELLs that require native 
language evaluation.

5.  We are currently only running push-in, due to the small number of students at the school.  As students demonstrate more fluency with 
the language, the level of rigor and difficulty in the content does increase in order to provide students with the necessary challenges to 
facilitate learning and growth.  

6. Teachers of ELL-SWDs use the Readings Strategies, a WBCHS designed Writing Process, and QTEL scaffolding techniques to support 
students in accessing academic content and to accelerate English language development.  Teachers also use case-conferencing time to meet 
with our SPED and ESL teachers to discuss specific student strategies, successes, and concerns.
 
7.  Content area curricula are developed cooperatively as a department to ensure the scope and sequence is well scaffolded and that along 
with content knowledge, students’ skills are strengthened and developed.  Teachers share weekly outlines with administration in order to 
receive feedback regarding differentiating instruction for ELL-SWDs.  ELL-SWDs are also scheduled for a Literacy Intensive course with 
our SPED teacher once a cycle.  This course provides additional content/skills support.

Courses Taught in Languages Other than English 
NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class 
speak.  Do not include:

 classes that are taught in English using books in the native language
 heritage classes
 foreign language (LOTE) classes

Class/Content Area Language(s) of Instruction Class/Content Area Language(s) of 
Instruction

Native Language Arts                

Social Studies:                

Math:                

Science:                
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NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

360 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 60-90 minutes per day 45-60 minutes per day 45 minutes per day

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

540 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 45 minutes per day 45 minutes per day 45 minutes per day

Native Language Usage and Supports
The chart below is a visual representation designed to show the variation of native language usage and supports 

across the program models. Please note that native language support is never zero.
Native Language Usage/Support Transitional Bilingual Education (TBE)

100%
75%
50%
25%

Dual Language
100%
75%
50%
25%

Freestanding ESL
100%
75%
50%
25%

TIME BEGINNERS INTERMEDIATE ADVANCED
TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has 
native language supports.   

B. Programming and Scheduling Information--Continued
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8. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).  
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are 
offered.

9. Describe your plan for continuing transitional support (2 years) for ELLs reaching proficiency on the NYSESLAT.
10. What new programs or improvements will be considered for the upcoming school year?  
11. What programs/services for ELLs will be discontinued and why?  
12. How are ELLs afforded equal access to all school programs?  Describe after school and supplemental services offered to ELLs in 

your building.  
13. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials; 

list ELL subgroups if necessary)?
14. How is native language support delivered in each program model?  (TBE, Dual Language, and ESL)
15. Do required services support, and resources correspond to ELLs’ ages and grade levels?  
16. Include a description of activities in your school to assist newly enrolled ELL students before the beginning of the school year.
17. What language electives are offered to ELLs? 

8.  To address student needs across content areas, our ESL teacher confers with subject area teachers during a weekly case conferencing 
time.  During this time, student updates are given, including assessment results and important observations about their academic needs.  
Additionally, our professional development program for all teachers is centered on using Learning Strategies to approach instruction.  This 
is helpful in getting teachers to use visualization and other strategies that are essential for English Language Learners in accessing content.  
Our ESL teacher also observes and provides feedback to content area teachers weekly.

9. To support students in reaching proficiency, we ensure that students are developing language skills (verbal and written) across all 
classes.  The more practice and engagement students have with these areas, the more successful they will be.  

10. For the upcoming school year, we will continue monthly professional development workshops.  We have created and continue to utilize 
a resource manual based on QTEL trainings with lessons and strategies for teachers to use across subject areas.  This is our first year using 
a push-in model along with direct ESL to content area teacher feedback on lessons, materials, and conferencing with students.  
Additionally, we have started a native language library.

11. Currently no services will be discontinued.

12. After school we have academic support available to students, including Regents tutoring and homework help.  Eight weeks prior to the 
Regents we have a Saturday Academy Program to provide additional support for students taking exams. 

13. We are committed to using technology, visual aids, maps, word walls, and other manipulatives that support English Language Learners.  
All classrooms are equipped with a SMART board.  We also offer a technology based mathematics course called “Dig/it” through the 
DOE.

14. We currently do not have a structure to support native language development other than our Foreign Language classes.

15. All services provided are age and level appropriate for students.  

16.  We admit new students at the start of a cycle, three times a year. At this time students engage in an orientation that allows for students 
to interact with the community and have one-on-one conversations with staff and administrators.  Students are also given student 
handbooks and student planners that are reviewed as a group.  Additionally, each student is assigned to a counselor group which fosters a 
close knit relationship with one primary person and their community leader group.  We also ensure that there is support for the family 
should the home language not be English.  

17. Spanish is offered as the foreign language elective.
   

C. Schools with Dual Language Programs
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1. How much time (%) is the target language used for EPs and ELLs in each grade? 
2. How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
3. How is language separated for instruction (time, subject, teacher, theme)?
4. What Dual Language model is used (side-by-side, self-contained, other)?
5. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time 

(simultaneous)?
Not Applicable.   

D. Professional Development and Support for School Staff
1. Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.) 
2. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
3. Describe the minimum 7.5 hours of ELL training for all staff (including non-ELL teachers) as per Jose P.

1. There is an intense focus on professional development at the school.  Our school has consistently participated in the QTEL training 
provided by the NYC Department of Education.  Our teachers use strategies and structures that support the development of verbal and 
written language.  Our professional development program most often focuses on the scaffolding necessary for students to effectively write 
across content areas and defend their ideas in a cohesive and coherent manner.  
2. Our students transfer from other high schools as they have already been enrolled in the 9th grade.  They are coming from already 
existing ESL programs.  
3. The monthly professional development program offers strategies and support for ELL instruction.  Additionally, feedback during 
administrative and peer observations often focuses on the use of strategies that support scaffolding student learning.  Currently, our ESL 
teacher also provides specific feedback to content area teachers by sharing ways to scaffold materials, classroom observations, and lesson 
plan development.  

E. Parental Involvement
1. Describe parent involvement in your school, including parents of ELLs.  
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL 

parents?
3. How do you evaluate the needs of the parents?  
4. How do your parental involvement activities address the needs of the parents?  

1. Our parent involvement is high; including the parents of ELLs.  Because we provide translation services at our events, including PTA 
meetings, Open School Night, etc., often that is not a barrier to participation in these events.  Additionally, parents contact one person to 
find out how their child is doing, they do not need to be in contact 7 different people. 
2. West Brooklyn is partnered with Good Shepherd Services.  GSS employs a team of counselors, many of whom are bilingual.  Their 
familiarity and knowledge of our instructional program supports their work with individual families.  They are able to share student 
progress, update families on changes, and address academic needs effectively.  
3. We have used surveys, personalized phone calls, and face-to-face meetings to determine parent needs.  At the time a student is admitted 
to the school, there is a family meeting to establish a relationship and create the space for communication with families.
4. We focus our PTA and other family activities on what it is that our families state as needs.  For example, we just completed a meeting 
where we invited a local legal organization to speak about immigration issues and how that impacts high school graduates that may be 
undocumented.  Additionally, families often want clarification around graduation requirements and such, which we will continue to provide 
at our monthly gatherings.  
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A. Assessment Breakdown
Enter the number of ELLs for each test, category, and modality.  

OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA

L

Beginner(B)                                                     0

Intermediate(I)                                                 1 1

Advanced (A)                                             1     1

Total 0 0 0 0 0 0 0 0 0 0 0 1 1 2

NYSESLAT Modality Analysis
Modality 
Aggregate

Proficiency 
Level K 1 2 3 4 5 6 7 8 9 10 11 12

B                                                    
I                                                    
A                                                    

LISTENING
/SPEAKIN
G

P                                             1 1
B                                                    
I                                                 1
A                                             1    

READING/
WRITING

P                                                    

NYS ELA
Grade Level 1 Level 2 Level 3 Level 4 Total

3                 0
4                 0
5                 0
6                 0
7                 0
8                 0
NYSAA Bilingual Spe Ed                 0

NYS Math
Level 1 Level 2 Level 3 Level 4 Total

Grade English NL English NL English NL English NL
3                                 0
4                                 0
5                                 0

Part V: Assessment Analysis
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NYS Math
Level 1 Level 2 Level 3 Level 4 Total

Grade English NL English NL English NL English NL
6                                 0
7                                 0
8                                 0
NYSAA Bilingual 
Spe Ed                                 0

NYS Science
Level 1 Level 2 Level 3 Level 4 Total

English NL English NL English NL English NL
4                                 0

8                                 0

NYSAA 
Bilingual 
Spe Ed

                                0

New York State Regents Exam
Number of ELLs Taking Test Number of ELLs Passing Test

English Native Language English Native Language
Comprehensive English 1 0 1 0
Integrated Algebra 1 0 1 0
Geometry                
Algebra 2/Trigonometry                
Math                     
Biology                
Chemistry                
Earth Science                
Living Environment 1 0 1 0
Physics                
Global History and 
Geography 1 0 1 0
US History and 
Government 3 0 2 0
Foreign Language                
Other                     
Other                     
NYSAA ELA                
NYSAA Mathematics                
NYSAA Social Studies                
NYSAA Science                

Native Language Tests
# of ELLs scoring at each quartile 

(based on percentiles)
# of EPs (dual lang only) scoring at each quartile 

(based on percentiles)
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Q1
1-25  percentile

Q2
26-50 percentile

Q3
51-75 percentile

Q4
76-99 percentile

Q1
1-25  percentile

Q2
26-50 percentile

Q3
51-75 percentile

Q4
76-99 percentile

ELE (Spanish Reading 
Test)                                

Chinese Reading Test                                

Additional Information
Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs.  You may 
attach/submit charts.   This form does not allow graphics and charts to be pasted.  

B. After reviewing and analyzing the assessment data, answer the following
1. Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and 

Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs?  How can this information help inform your school’s 
instructional plan?  Please provide any quantitative data available to support your response.  

2. What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades?
3. How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions?
4. For each program, answer the following:

a. Examine student results. What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in 
English as compared to the native language?

b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.
c. What is the school learning about ELLs from the Periodic Assessments? How is the Native Language used?

5. For dual language programs, answer the following:
a. How are the English Proficient students (EPs) assessed in the second (target) language? 
b. What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?

6. Describe how you evaluate the success of your programs for ELLs. 
1.  During the in-take process students meet with advocate counselors and are a part of a one-on-one interview.  Students take an entrance 
exam to test their reading and math levels.  They are also required to write a letter describing their reasoning for re-engaging in their 
education.  This data is used to determine students’ cycle 1 coursework.  All students take an introductory literacy course that focuses on 
the Reading Strategies and Writing Process. 
2.  We do not administer the LAB-R because we are a transfer school; however, our NYSESLAT, Regents and Benchmark scores reveal 
that our ELLs continue to perform at a high level the longer they are enrolled in our program. As a result of our intensive academic program 
our ELLs start off with many needs and continue to develop and grow as our ESL/ELA program supports their growth.
3.  Due to our small program size our ESL/ELA teachers are able to make specific pedagogical choices on what our students needs. Our 
curriculum has significant opportunity for students to read, write, listen, and speak. Our students read daily through our independent reading 
program and each day’s lesson offers students several opportunities to write—in response to readings, teacher’s prompts and formal 
assessments. As a way to prepare for the NYSESLAT and ELA Regents students practice listening and note-taking daily. Our program has 
a strong emphasis on developing student voice which entails having students talk to their peers and present information often.
4.  For ESL:
a.  Our students do consistently well in tests taken in English. We do not offer exams or assessment in the student’s native language due our 
student’s ability level. All our students are at least at the intermediate level and able to perform highly in English.
b.  We used this information to revise our push-in model to include content area teacher feedback.  We also created a Native Language 
library.  
c.  Native language is not formally used in developing lessons; however students can read books in their native language as their 
independent reading book. Our ELLs perform as well, or better, as other subgroups on our periodic assessment.
 5.  N/A
6.  We evaluate our ELLs as we evaluate all our students: through credit accumulation, regent scores, benchmark grades and attendance 
data. We expect all our students to earn their high school diploma by their target date and to graduate with a well-developed post-secondary 
plan.     
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School Name:   West Brooklyn Community HS                                                                              School DBN: K529
Signatures of LAP team members certify that the information provided is accurate.  

Name (PRINT) Title Signature Date (mm/dd/yy)

Gloria Rosario Principal 1/14/13

Nicole DeFino Assistant Principal 1/14/13

Mercedes Cepeda Parent Coordinator 1/14/13

Elizabeth Koster ESL Teacher 1/14/13

     Parent 1/1/01

     Teacher/Subject Area 1/1/01

     Teacher/Subject Area 1/1/01

     Coach 1/1/01

     Coach 1/1/01

Renita Ojada Guidance Counselor 1/1/01

Nancy Scala Network Leader 1/1/01

     Other      1/1/01

     Other      1/1/01

     Other      1/1/01

     Other      1/1/01

Paste additional information here

Part VI: LAP Assurances



LANGUAGE TRANSLATION AND INTERPRETATION 2012-2013

Requirement under Chancellor’s Regulations – for all schools

DBN: 15K529           School Name: West Brooklyn Community High School

Cluster: Knecht            Network: Scala

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school 
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s 
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all 
parents are provided with appropriate and timely information in a language they can understand.

Students engage in an intensive intake process, they are interviewed, submit a written personal statement and participate in a family interview. 
Throughout this process the family's preferred language for communication is noted. We utilize the Department of Education's translation 
services as well as our internal resources to translate written materials and provide translation for family meetings. 

2. Summarize the major findings of your school’s written translation and oral interpretation needs.  Describe how the findings were reported to 
the school community.

Since we are a community schools and the majority of our students have similar cultural backgrounds we have been able to proactively 
translate documents or provide interpretation services for  Mandarin, Spanish, and French-Creole. A need that has developed in the past year 
has been Arabic and Urdu. We have been able to hire a staff member who is fluent in Arabic and use internal resources for Urdu translation. 
We have identified a need to utilize our Alumni Network to provide translation services for Open School and family meetings. 



Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A.  Include 
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.  
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

Once the languages are indentified during intake which takes places two weeks prior to the start of each cycle, materials are then translated if 
they have not been translated in the past. 

For languages that we are unable to provide internally, such as Urdu, we utilize the Department of Education Translation and Interpretation 
Unit. This summer we will translate all our parent documents into several languages in preparation for the 2012-2013 academic year. 

We will continue to nuture our parent and alumni volunteers and work with our College Access Counselor to develop a stronger system for 
recruitment and training. 

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A.  Indicate 
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

The practices for oral interpreation are similar to the process for interpretation delineated in the question 1. Once the languages are indentified 
during intake which takes places two weeks prior to the start of each cycle, the language needs are assessed. If we identify a family with 
interpretation needs other than what we have provided in the past we assess our internal next works first. For languages that we are unable to 
provide internally, such as Urdu, we utilize the Department of Education Translation and Interpretation Unit. 

We will continue to nuture our parent and alumni volunteers and work with our College Access Counselor to develop a stronger system for 
recruitment and training. 

3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification requirements for translation 
and interpretation services.  Note: The full text of Chancellor’s Regulations A-663 (Translations) is available via the following link: 
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf


The advocate counselor acts as the primary person responsible for working with and monitoring students regarding their academic progress 
toward earning a high school diploma.  In addition to being the “go-to” person for the students’ questions, concerns, and issues, the AC is 
responsible for conducting individual meetings every two weeks, facilitating advisory class (Community Leaders), doing attendance outreach, 
engaging the parents, programming students for courses tracking their graduation progress, goal setting, crisis intervention, and referring 
students for outside supports, as needed.

We operate with the notion that the AC is the sole, primary, staff person responsible for coordinating communication with all stakeholders 
regarding the student including the principal and school leadership, the family, teachers, college and career staff, etc. Regarding family 
engagement, each AC calls home on a regular basis to maintain good communication with the parent/guardian.  In addition to reviewing each 
Benchmark report card, the AC calls home when students are late / absent.  The AC also schedules a Family Meeting when academic, 
attendance, or behavior issues emerge.  The AC also meets with the parent during Open School Days, once per cycle, and new this year at our 
scheduled Family & Community meeting, also once per cycle. 

The AC identifies language need of each family in their caseload and works in collaboration with the principal to secure that materials are 
available in that language, as well as interpretation needs for meetings. 

Parents maintain daily communication with their child's AC and receive several mailings throughout the year-- Welcom Back Letter in 
September coupled with the Family Calendar. Then notifications for monthly Parent Association Meetings and Family and Staff Community 
Meetings-- for each of these meetings interpretation needs are assessed and request of the Translation and Interpretation Unit as well as our 
internal resources.


