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SCHOOL LEADERSHIP TEAM (SLT) SIGNATURE PAGE

Use this page to identify SLT members and confirm their participation in the development of this School 
Comprehensive Educational Plan (SCEP), which includes goals and action plans, a summary of Academic 
Intervention Services, and the Parent Involvement Policy. The signatures of SLT members indicate their 
participation in the development of the SCEP and serve as confirmation that consultation has occurred to 
align funding in support of educational programs. The SLT must include an equal number of parents and 
staff and have a minimum of 10 and a maximum of 17 members, in accordance with the Chancellor’s 
Regulation A-655, available on the NYC DOE Web site. 

Directions: 

1. List each SLT member in the left-hand column on the chart below. Specify any position held by the team 
member, e.g., Chairperson, SLT Secretary and the constituent group represented, e.g., parent, staff, 
student, or CBO. Core mandatory SLT members are indicated by an asterisk*.

2. Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an SLT 
member does not wish to sign this plan, he/she may attach a written explanation in lieu of his/her 
signature.

3. Add rows as needed to ensure that all SLT members are listed.
4. The original copy, along with any written communications pertaining to this page, is to remain on file in the 

principal’s office and be made available upon written request. 

Name Position and Constituent 
Group Represented Signature

KERRY CASTELLANO *Principal or Designee

Jonathan Alejandro *UFT Chapter Leader or Designee

Liliana Gonzalez *PA/PTA President or Designated 
Co-President

Christine Lopez DC 37 Representative, if applicable

Student Representative (optional 
for elementary and middle schools; 
a minimum of two members 
required for high schools)

CBO Representative, if applicable

Sharda Ram Member/ Co-Chairperson

Katharine Toal Member/ Co- Chairperson

Jelitsa Hernandez Member/ Co- Secretary

Shana Davis Member/ Co- Secretary

Kimberly Midgette Member/

Christanya Prospere Member/
** Signature of constituent only indicates participation in the development of the SCEP, not approval.  
Note: If for any reason a SLT member does not wish to sign this plan, he/she may attach an explanation in 
lieu of his/her signature.

http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf
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DIRECTIONS AND GUIDANCE FOR COMPLETING THE ANNUAL GOALS AND ACTION PLAN SECTION

For SY 2012-13 the SCEP must be based on the findings and recommendations contained in the most 
recent School Quality Review (SQR), External School Curriculum Audit (ESCA)/School Curriculum 
Readiness Audit (SCRA), and Joint Intervention Team (JIT) reports, and/or Persistently Lowest Achieving 
(PLA) School reports.  

The SCEP must focus on the accountability subgroup(s) and measures for which the schools have been 
identified. 
 
Below you will find guidance on documenting annual goals and action plans. 

WHICH SCHOOLS NEED TO COMPLETE THE SCEP?

Consistent with the USDOE approved ESEA Flexibility Waiver, Focus Schools and Priority Schools that 
are not implementing one of the four SIG intervention models will be required to construct a School 
Comprehensive Education Plan (SCEP).  Schools should identify and submit annual goals and action 
plans in consultation with their School Leadership Team.

HOW DO SCEP GOALS RELATE TO GOALS SET FOR THE PRINCIPAL PERFORMANCE REVIEW (PPR)?

SCEP goals are generally intended to guide school-wide planning and development.  SCEP goals may be 
adapted from goals set by the principal for the Principal Performance Review (PPR) if they are appropriate 
for use as school-wide goals that align with the Six Tenets of the Diagnostic Tool for School and District 
Effectiveness (DTSDE) HERE and the recommendations from the most recent SED intervention.

HOW SHOULD A SCHOOL DEVELOP ITS GOALS AND ACTION PLANS

 Your school should identify a goal based on Tenets 2-6 of the DTSDE.  The response to Tenet 1 
will be promulgated by Central.  Please refer to the complete description of the Standards of 
Practice (SOP), for Tenets 2-6, located: HERE.

1. District Leader and Capacity- (The response to this tenet will be promulgated centrally)
2. School Leader Practices and Decisions
3. Curriculum Development and Support
4. Teacher Practices and Decision
5. Student Social and Emotional Developmental Health
6. Family and Community Engagement

 Goals should be aligned with the current citywide instructional expectations.
 Goals should be “SMART” - specific, measurable, achievable, realistic, and time-bound.
 Goal development should be based on an assessment of your school’s needs. 
 The recommendation from your most recent SED intervention will form the basis of your goal.  Cite 

the page number from your most recent NYS Accountability report (SQR, SCRA, or JIT).  Copy 
and paste the recommendation into your action plan.  You must also reference the page number of 
the report.  If your school has not received an SED intervention, you should demonstrate the use 
of both quantitative and/or qualitative data when providing the rationale for each goal.  The school 
should cite data from the DOE Quality Review, Progress report, School Survey, etc.

 Priority and Focus Schools must continue to set aside 1% of their school's Title I, Part A allocation 
to support parent involvement activities and programs.  Focus and Priority schools must also set 
aside 1% of their Title I Focus and Priority School allocation for Parent Engagement programs.  
Please refer to FY 13 SAM # 70 HERE.  

http://www.p12.nysed.gov/accountability/documents/AccountabilityAddendumDCIP4.pdf
http://www.iplanportal.com/content/getstarted/SOPs%20by%20Tenet.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam70.pdf
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 The strategies and activities in your Parent Involvement Policy (PIP) need to align to the identified 
goals. The PIP template is provided on pages 12 through 16. Your school is encouraged to use the 
template as it is provided, or align it in accordance with your school’s goals, or replace it entirely 
with a Parent Involvement Policy created by your school that meets federal requirements. You may 
use or amend relevant sections of your PIP directly to align the parent involvement activities that 
would support each goal and action plan.    



2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #1 FOR SCHOOL LEADER PRACTICES AND DECISIONS (TENET 2)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  
Major Recommendation: 

 2011 JIT Report Recommendation, page 4 Bullet #4: PD in best practices in pacing, including questioning techniques and responding to the 
learning styles of student in order to maximize and improve instructional time, should be offered with Network support. Best practices in school 
should be identified by school leader observations and walkthroughs and then disseminated to ensure better impact on instruction and student 
outcomes. 

 2011 JIT Report Recommendation, page 4 Bullet #7: Classrooms teachers should be provided with differentiated PD to enable them to instill the 
principles of learning routinely into their instruction, with an emphasis on accountable talk, academic rigor, development of higher order skills and 
appropriate challenge for all students. Examples of good practice should be identified by the Network and school leaders and these examples 
shared and set as the expectation for all teachers to meet.

 2011 JIT Report Recommendation, page 4 Bullet #8: The school leaders and teachers, with Network support, should develop uniform 
grade‐by‐grade rubrics using performance indicators to guide their construction. These rubrics should be used by all teachers to assess the 
quality of student work. Teachers should ensure that comments are written on student work to make clear what a student needs to do to improve. 
School leaders should ensure that rubrics are being consistently and accurately used across the school and that feedback is bringing about 
sustained improvements in student performance.

______________________________________________________________________________________________________________________
Comprehensive Needs Assessment:
 In the 2011-2012 NYS ELA Test 27.3% students performed at a level 3 & 4 indicating 72.7% of the 3-5 students did not. According to the NYS 

Math Test 41.3% students performed at level 3 & 4 indicating 58.7% of the 3-5 students did not.
 This goal is based upon the NYC DOE Citywide Instructional Expectations for 2012-2013. Focusing on Domain 2 and Domain 3 of the Charlotte 

Danielson framework is one strand in our approach towards strengthening the instructional core. By utilizing the Charlotte Danielson Framework, 
this tool will allow for the enhancement of teaching skills by proving educators with specific effective guidance, feedback, and professional 
development.  This will in turn improve the quality of teaching, deepen the understanding of the schools vision and create a common language of 
teaching throughout the school’s community.

Tenet 2 SCHOOL LEADERSHIP PRACTICES AND DECISIONS
 Select the Standard of Practice (SOP) that aligns to the recommendation from above.  The SOP selected should align to the goal and inform the 

development of the activities selected to address the goal.  
 2.2 School leader’s vision  2.4 School leader’s use of resources 
 2.3 Systems and structures for school development  x 2.5 Use of data and teacher mid-management effectiveness  

Statement of Practice 2.5: The school leader has a fully functional system in place to conduct targeted and frequent observations; track progress of 
teacher practices based on student data, feedback and professional development opportunities; and hold administrators and staff accountable for 
continuous improvement.
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

Annual Goal #1
Strengthening the instructional core by developing the effectiveness of our teaching, based on the priority competencies within the Danielson 
framework and the learning needs of our students, specifically Domain 2, The Classroom Environment -2b & Domain 3, Instruction – 3b & 3d. 
 By the end of June 2013 we will have::

1. At least 3% increase in ELA scores through utilizing the Charlotte Danielson Framework. 
Instructional strategies/activities
 Instructional leaders will design a yearlong program of professional development to align curriculum and assessment to the Common Core 

(ARIS Learn) on using rich and cognitively demanding lessons that engage students in thinking and reflecting.
 Principal and assistant principals will ensure staff are engaged in using the priority competences in the Charlotte Danielson Framework for 

Teaching (revised edition). They will develop a schedule of short, frequent cycles of classroom observations across K-5 classes.
 Teachers will meet with their instructional supervisor to discuss the feedback.
 Instructional leaders will ensure that the curriculum scope and sequence have reasonable time allocations to meet the level of cognitive 

challenges including practice and review sessions.
 Instructional leaders will provide mentoring and in-class support to guarantee differentiation becomes a regular feature to target all student 

learning needs, and lesson options that include a level of CHOICE to improve motivation, especially for our boys.
 Grade level Professional Development on Charlotte Danielson Framework
 Grade Teams and supervisors will ensure units of study have a clear structure with appropriate and varied groups and learning activities are 

matched to desired outcomes to emphasize higher-level thinking.
 Instructional leaders will see that learning experiences are connected to other disciplines for at least 2 units of interdisciplinary study, and are 

CCLS aligned.
 Administration and instructional leaders will promote a classroom culture that is cognitively challenging, where learning is valued and where 

high expectations for learning are the norm for our students. This will be continually reinforced at whole staff and team meetings, PD, and 1:1 
conferences. We want to ensure that all teachers convey to students and their families that with hard work all students can be successful; 
students understand their role as learners and consistently expend effort to learn. 

 Grade teams and instructional leaders will discuss the strategies that genuinely engage students in learning and then promote these across the 
whole school community.

 Charlotte Danielson Professional Development offered on Election Day November 6, 2012.
 NYC DOE professional development sessions will be promoted and made accessible to all teachers who are interested to enhance teaching 

practices.  
Budget and resource alignment
 Indicate your school’s Title I status: )  School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I
 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 
X Title IA

 
Title IIA 

 
Title III

 
Set Aside 

 
Grants 

Other-describe 
here:__________________

7



2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

Service and program coordination 
 Title 1, McKinney Vento Act: students in temporary housing receive school uniform and supplies to encourage attendance and participation in

school (Learning Environment). 
 Parent Meetings highlighting Instructional Expectations/Common Core Standards, Family Night, Monthly PTA/Information meetings (day and/or 

evening), Monthly School Activity Calendar 
 PD Opportunities Network & District 
 PD opportunities through external consultants (Title 1 funding)
 PD opportunities through Teacher’s College
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #2 FOR CURRICULUM DEVELOPMENT AND SUPPORT (TENET 3)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  
Major Recommendation: 

 2011 JIT Report Recommendation, page 10 Bullet #1: School leaders should develop and implement a robust school wide plan to ensure a 
systematic review and analysis of student data to evaluate the effectiveness of new programs on student achievement. The school should seek 
assistance from the Network in creating this plan. Its impact on improving student achievement should be monitored by school leaders and the 
Network.

 2011 JIT Report Recommendation, page 10 Bullet #2: The administration should provide clear guidance for teachers in collecting and analyzing 
the data on individual student learning needs. In order to ensure that progress is being made in terms of student achievement, a clear, 
step‐by‐step approach, facilitated by the administration, should be provided to faculty, and PD should be delivered at each faculty meeting. The 
administration should seek assistance from the data specialist and Network team in supporting the development of this guidance. 

 2010-2011 Quality Review Report, Page 5 Bullet #3b: Develop professional collaborations to support a strategic school wide improvement plan 
with a focus on student performance:
          a. Although there is a menu of opportunities for teachers to participate in professional development, the school currently does not have the 
              ability to assess, monitors, and evaluate the progress and impact of the support to build adequate school capacity for improvement.
          b. Teacher teams meet regularly but lack the depth of knowledge to effectively analyze the data and student work to make the necessary 
              adjustments to improve student learning effectively. As a result, they are not able to meet the needs of all students to improve their 
              performance as evident in their 2010 progress report.

______________________________________________________________________________________________________________________
Comprehensive Needs Assessment:
In the 2011-2012 NYS ELA Test 27.3% students performed at a level 3 & 4 indicating 72.7% did not.  According to the NYS Math Test 41.3% 
students performed at level 3 & 4 indicating 58.7 of the 3-5 students did not.
This goal is based upon the data from the 2011-2012 School Progress Report.  In the 2011-2012 Progress Report our Student Progress overall was 
25.2% (C Grade), Student Performance 8.7% (D Grade), School Environment 6.8% (C Grade) and Closing the Achievement Gap 2.9%, therefore our 
overall Score was 43.6% (C Grade). To increase our progress in ELA and Math in the New State Tests 2013 we will align all units with a Common 
Core aligned performance task, with instructional supports for all learners therefore increasing the levels of rigor.
Tenet 3 CURRICULUM DEVELOPMENT AND SUPPORT
 Select the Standard of Practice (SOP) that aligns to the recommendation from above.  The SOP selected should align to the goal and inform the 

development of the activities selected to address the goal.  
 3.2 Enacted curriculum  x 3.4 Teacher collaboration 
 x 3.3 Units and lesson plans  x  3.5 Use of data and action planning 

Statement of Practice 3.2: The school leader and staff support and facilitate the quality implementation of rigorous and coherent curricula 
appropriately aligned to the Common Core Learning Standards (CCLS) in Pre K‐ 12.
Statement of Practice 3.4: The school leader and teachers ensure that teacher collaboration within and across grades and subjects exists to enable 
students to have access to a robust curriculum that incorporates the arts, technology and other enrichment opportunities.
Statement of Practice 3.5: The school leader and teachers develop a data‐driven culture based on student needs, assessments and analysis, which 

9



2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

leads to strategic action‐planning that informs instruction and results in greater student achievement outcomes.

Annual Goal #2
Teacher Teams will conduct inquiry through the use of CCLS-aligned work samples to address gaps in student understanding and application of 
skills in Literacy and Mathematics
 By the end of June 2013 we will have:

1. At least 5% improvement in ELL & IEP student proficiency in ELA & Math.
Instructional strategies/activities
 Facilitate collaboration for Teacher Teams to engage in a cycle of inquiry and make instructional adjustments by exploring the instructional shifts 

in literacy and mathematics and evaluating successes and challenges of 2011-12 work before planning the 2012-13 implementation.
 In the Fall, all students will have engaged in literacy and mathematics assessment tasks, embedded in rigorous Common Core aligned units, 

using the instructional supports.
 Teacher teams will use an inquiry based approach to review and analyze the resulting student work samples through the lens of a key section of 

the rubric for the task, for example, conceptual understanding in mathematics and providing textual evidence in literacy.
 Teacher teams and instructional leaders will investigate the gaps to locate where additional emphasis should be placed to improve student 

performance.
 In Spring semester units, lessons and lesson series will have been revised to include rigorous embedded tasks, aligned to the Common Core with 

appropriate scaffolding for the range of learners at our school (based on 2012-13 Inquiry).
 Plan for professional development that strengthens teacher practice to meet the demands and goals of the CCLS (promoting higher standards to 

support college readiness).
 Focus on the student work and student engagement while lessons are being taught.  All teachers will have examined the instructional shifts for 

Mathematics to understand the major changes required by the Common Core in terms of instruction
 Instructional Leaders will conduct PD (such as ARIS Learn) exploring the instructional shifts in Mathematics, and specifically how the standards 

increase in complexity from K-5, to articulate what students need to know and be able to do along this trajectory and for differentiation that may 
be required.

 Professional development will be devised to ensure coherence across the grades in terms of a strong emphasis on both conceptual 
understanding and procedural fluency, starting in the early grades.  

 Ongoing and differentiated PD will be conducted to help teachers use questioning strategies to help students develop habits for making 
evidentiary arguments both in conversation as well as in writing in mathematics.

 ELL, CTT and SETTS teachers will co-plan to create multiple entry points and instructional scaffolding to support students with the full range of 
learning needs at PS 70. 

 Classroom Teachers and ESL Teachers will implement suggested ELL strategies as outlined in the D.O.E. Common Core Standards-aligned
Literacy Bundles.

 Professional Development focusing on strategies and best [practices for our English Language Learners and Special Needs population. 
 Aussie consultant will work with teacher teams to review units of study to ensure that units are aligned with the CCLS as well as analogize 

student data and trends
 Grade level coaches provide support to teachers in Literacy instruction. A permanent (per diem) substitute teacher is utilized to provide instruction 

during selected periods throughout the week.   
 Teachers and staff will meet monthly to plan, discuss, and analyze student work, and use the results from interim assessments to make 
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

classroom level curricular and instructional decisions, based on the specific needs and strengths of the students.
 Teacher’s College Professional Development Session are provided for teachers. 
 Through the use of smart boards, laptops, elmos, ipads and along with a creation of a secondary technology classroom students are engaged in 

alternative learning modalities. 
 Test Preparation materials will be utilized to enhance students’ abilities in test-taking strategies . 
 General supplies to support the learning in literacy and math.
 On Core Math Program, Achieve 3000, IReady Program, Imagine Learning, Read Works, Writing A-Z, Reading A-Z and Vocabulary A-Z will be 

provided to all teachers in order to support instruction. 
 Independent reading leveled books will be provided to teachers to enhance classroom libraries. 
 Teachers will be provided general supplies periodically throughout the school year in order to support their instruction. 
 Vertical Teacher Team (teachers who are grade leaders across grades K-5, in Math and Literacy) will meet monthly with Coaches to share best 

practices in the implementation of curricular expectations, using student work to determine trends to address as instructional next steps.
 School will introduce and utilize new electronic DOE report card system
Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants 
Other-describe here:_Priority-
Focus_________________

Service and program coordination
 Title 1, McKinney Vento Act: students in temporary housing receive school uniform and supplies to encourage attendance and participation in

school (Learning Environment). 
 Parent Meetings highlighting Instructional Expectations/Common Core Standards, Family Night, Monthly PTA/Information meetings (day and/or 

evening), Monthly School Activity Calendar
 PD Opportunities Network & District 
 PD opportunities through external consultants (Title 1 funding)
 PD opportunities through Teacher’s College 
 Focus School Allocation
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #3 TEACHER PRACTICES AND DECISIONS (TENET 4)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  
Major Recommendation 

 2010-2011 Quality Review Report, Page 5 Bullet #2: Develop data tracking systems in order to evaluate and adjust student progress and 
performance for all students and subgroups towards clearly identified interim- and long-term goals.                                                                                                                               
A. The school currently does not have a transparent system of benchmarks for monitoring student progress towards set goals. Therefore, timely 
adjustments to instructional plans and modification of goals are not a common practice at the classroom or school level.

 2010-2011 Quality Review Report, Page 4 Bullet #3b: Develop teaching practices that lead to student engagement with multiple entry points into 
the curriculum:                                                                                     A. Teachers’ approach to differentiation is uneven and lacks specificity during 
instruction. During classroom visits, teachers did not make effective use of data to plan strategic and robust lessons to engage all learners. As a 
result, there are missed opportunities to target high leverage strategies for learning. Therefore, progress is not adequately evident for all 
subgroups.                                                                                                                                                                         B. There are  uneven levels 
of student engagement across grades as evidenced during classroom visits. In many of the classrooms observed, students were not challenged 
appropriately and were therefore not engaged in their learning. This results in more teacher directed lessons, with limited strategies employed for 
students to share their thinking and learning. Student work did not reflect critical thinking tasks that require cognitive demand.

 2011 JIT Report Recommendation, page 10 Bullet #1: School leaders should develop and implement a robust school wide plan to ensure a 
systematic review and analysis of student data to evaluate the effectiveness of new programs on student achievement. The school should seek 
assistance from the Network in creating this plan. Its impact on improving student achievement should be monitored by school leaders and the 
Network.

Comprehensive Needs Assessment:
According to the data, there was a 2.6% increase in the number of English Language Learners scoring at a level 3 on the NYS ELA test. There was 
also a 2.3% increase in the number of Students with Disabilities scoring at a level 2 on the NYS ELA test.
This goal is based on our school wide initiative to enhance student performance by 5%.
Tenet #4 TEACHER PRACTICES AND DECISIONS
 Select the Standard of Practice (SOP) that aligns to the recommendation from above.  The SOP selected should align to the goal and inform the 

development of the activities selected to address the goal.  
 4.2 Instructional Practices and strategies  4.4 Classroom environment and culture

 x 4.3 Comprehensive plans for teaching 
 
x 4.5 Use of data, instructional practices and student learning

Statement of Practice 4.3: Teachers provide coherent, appropriately aligned Common Core Learning Standards (CCLS)‐based instruction that leads 
to multiple points of access for all students to achieve targeted goals
Statement of Practice 4.5:Teachers use a variety of data  sources including screening, interim measures and progress monitoring to inform lesson 
planning, develop explicit teacher plans and foster student participation in their own learning process.
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

Annual Goal #3
Emphasize the use of evidence to inform or make an argument in writing.
By the end of June 2013 we will have:

1. Increased level 2’s to level 3’s by 5%/Approximately 750 students tested/35 students in ELA 
Instructional strategies/activities
 Instructional Leaders will conduct PD (such as ARIS Learn) and explore the instructional shifts in ELA/Literacy, to consider specifically how the 

standards increase in complexity from K-5, and articulate what students need to know and be able to do along this trajectory to assist with 
differentiation

 Administration will focus on building collaboration in and across teams to ensure that Literacy-building as a shared responsibility for all teachers 
and build research skills across grades and in all subject areas.

 Instructional Leaders will review the scope and sequence to ensure a 50% emphasis on teaching reading of informational text and 50% of 
narrative texts.  This emphasis should guarantee increasing students' ability to understand more complex texts over time.

 Instructional Leaders and the Writing Team will conduct PD that continually foregrounds an emphasis on writing to argue, inform, and explain, 
using evidence from the reading.

 Ongoing and differentiated PD will be conducted to help teachers use questioning strategies to help students develop habits for making 
evidentiary arguments both in conversation as well as in writing.

 Grade teams will meet regularly to examine student work samples with a view to refining instruction and developing a set of well-crafted 
strategies to support rigorously written tasks that demand evidence to support claims, throughout the curriculum, and in all grades K-5.

 ELL, CTT and SETTS teachers will co-plan to create multiple entry points and instructional scaffolding to support students with the full range of 
learning needs at PS 70. 

 ESL and Special Education teachers will be hired as additional support. 
 English Language Learners and English Language Arts afterschool program are offered to students for additional instruction in Literacy. 
 Parent Association provided early elementary independent reading books. 
 Extended Learning Time Academy Afterschool Program provides students with reinforcement in phonics, writing and reading comprehension. 
 Saturday Academy is provided from November to May as additional support for students in reading, writing, math, and test preparation. 
 Extended Day Tutoring and Small group instruction through our AIS program services our lowest performing (33 1/3%) students in K-5. 
 Achieve 3000, IReady, Read Works, Writing A-Z, Reading A-Z and Vocabulary A-Z will be provided to all teachers in order to support instruction. 
 Teachers and staff will meet monthly to plan, discuss, and analyze student work, and use the results from interim assessments to make 

classroom level curricular and instructional decisions, based on the specific needs and strengths of the students.
 Classroom Teachers and ESL Teachers will implement suggested ELL strategies as outlined in the D.O.E. Common Core Standards-aligned 

Literacy Bundles.
 Periodically, class publishing parties will be held for staff, students and parents. 
Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants 
Other-describe 
here:__________________
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Service and program coordination 
 Title 1, McKinney Vento Act: students in temporary housing receive school uniform and supplies to encourage attendance and participation in

School (Learning Environment). 
 Parent Meetings highlighting Instructional Expectations/Common Core Standards, Family Night, Monthly PTA/Information meetings (day and/or 

evening), Monthly School Activity Calendar 
 PD Opportunities Network & District 
 PD opportunities through external consultants (Title 1 funding) 
 PD opportunities through Teacher’s College
 Focus School Allocation
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #4 STUDENT SOCIAL AND EMOTIONAL DEVELOPMENTAL HEALTH (TENET 5)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  
Major Recommendation 
 OORS Report June 2012, lists superintendent suspensions as 10 for school year 2011-2012.  
Comprehensive Needs Assessment:
In the school’s Learning Environment Survey, in the area of school safety, school scored in the pink zone indicating low satisfaction. According the 
Online Occurrence Report System, the school had 10 superintendent’s suspensions. Since research and our own past practice tell us that there is a 
direct relationship between behavior and student performance, this goal is critical for strengthening behavior through a systematic program to 
promote positive behavior.   
Tenet #5 STUDENT SOCIAL AND EMOTIONAL DEVELOPMENTAL HEALTH
 Select the Standard of Practice (SOP) that aligns to the recommendation from above.  The SOP selected should align to the goal and inform the 

development of the activities selected to address the goal.  
 
x 5.2 Systems and partnerships

 
x 5.4 Safety 

 
x 5.3 Vision for social and emotional developmental health

 
 5.5 Use of data and student needs

5.2 The school cultivates the development of overarching systems and partnerships that support and sustain social and emotional developmental 
health.
5.3 The school articulates and systematically promotes a vision for social and emotional developmental health that is connected to learning 
experiences and results in building a safer and healthier environment for families, teachers and students.
5.4 All school constituents are able to articulate how the school community is safe, conducive to learning and fosters a sense of ownership that leads 
to greater student outcomes.
Annual Goal #4
Embed Positive Behavioral Interventions and Supports (PBIS) in the school’s culture in order to improve positive behavior. 
By the end of June 2013 we will have:
 Instilled positive interactions among students, decreasing the Superintendent suspensions by 3%. 
Instructional strategies/activities
 A PBIS team will be reorganized and remobilized. This team includes all stake holders, such as administration, guidance counselor, school aides, 

teachers and
parent volunteers. 

 Teachers will revisit, evaluate, and revise the school wide PBIS matrix yearly in keeping with the needs and focus of the school and in order to 
focus on the needs of the school. 

 PBIS goals will be posted in the hallways and classrooms to reinforce positive behavior. 
 Incentives include “Gotcha Jams” , extra-curricular periods, celebrations, etc.   
 Teachers will review components of PBIS in classrooms daily and use PBIS in addressing students’ behavior. 
 Project Learn is an extra-curricular afterschool program engaging students in enrichment activities to further positive behavior.  
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

 RTI (response to invention team) will develop and implement a Behavioral Tiered Intervention System targeting struggling students. 
 A Save Room will be provided 
 PS 70 School’s Code of Conduct and the Chancellor’s Disciplinary Code will be provided to all students and parents and will be implemented 

school wide. 
Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants 
Other-describe here:_Priority-
Focus_________________

Service and program coordination 
 Fair Student Funding
 Focus School Allocation
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

GOAL AND ACTION PLAN #5 FAMILY AND COMMUNITY ENGAGEMENT (TENET 6)
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.  
Major Recommendation 
 2011-2012 New York City School Survey Report, page 6, question 1: How often during the school year have you, been invited to a workshop, 

program, performance, or other even at your child’s school? (8.1)  
Comprehensive Needs Assessment:
According the data, for the past two years (2010-2012), only 39% of the surveyed parents indicated they have been invited more than once a month 
to school events.
Tenet #6 FAMILY AND COMMUNITY ENGAGEMENT
 Select the Standard of Practice (SOP) that aligned to the recommendation from above.  The SOP should inform development of the goal and the 

activities selected to address that goal.  
 6.2 Welcoming environment  6.4 Partnerships and responsibility
 
x 6.3 Reciprocal communication  6.5. Use of data and families

Statement of Practice 6.3: The school engages in effective planning and reciprocal communication with family and community stakeholders so that 
students’ strength and needs are identified and used to augment learning.
Annual Goal #5
There will be a 3% increase in active parental involvement in their child’s education that will result in improved student outcomes as measured by
parent outreach, parent participation in meetings, Parent/Teacher conferences, workshops and school events.
.
 By the end of June 2013:

1. The Principal and Parent Association will review the number of parents participating in events and check for a 3 % increase from the previous 
year.

Strategies to increase parental involvement and engagement 
1. School will send home a “Welcome Letter” to parents in with information about the 2012-2013 school year.
2. The Parent Association will send home parent information that includes:

                  a school handbook, chancellors school rules and regulation, disciplinary code of conduct,  immunization requirements, a list of workshops 
                  and activities for the upcoming year, 2012-2013 school calendar and other Parent Association information.

3. The school will plan school wide events for the 2012 - 2013 school year, disseminating information to families about the upcoming events.
4. Parent Association will keep a record of outreach to parents and parent attendance for school events.
5. In June, Principal and Parent Association will review school wide parent attendance and the results of the Learning Environment Survey.
6. School website is updated periodically to ensure parents are informed of all school events.
7. School provides flyers, door reminders and telephone telecom system to update parents on school happenings.  
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

Budget and resource alignment
 Indicate your school’s Title I status: School Wide Program (SWP) Targeted Assistance Program (TAP) Non-Title I

 Select the fund source(s) that your school is using to support the instructional goal.  

Tax Levy 
 

Title IA
 

Title IIA 
 

Title III
 

Set Aside 
 

Grants 
Other-describe here:___Priority 
Focus_______________

Service and program coordination 
1. Beacon
2. St. Barnabas Hospital
3. Montefiore Hospital
4. Bronx Works
5. High Bridge Community Center
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2012-13 CEP TEMPLATE FOR PRIORITY AND FOCUSED SCHOOLS

ACADEMIC INTERVENTION SERVICES (AIS)

Schools need to maintain accurate records of students, who are receiving Academic Intervention Services.  These records need to be 
made available upon request and indicate the total number of students receiving AIS in each subject area listed below and for each 
applicable grade in your school.

DescriptionType of Academic 
Intervention Services (AIS) Type of program or strategy (e.g. 

repeated readings, interactive writing, 
etc.)

Method for delivery of 
service (e.g., small group, 
one-to-one, tutoring, etc.)

When the service is provided (e.g., 
during the school day, before or 
after school, etc.).

ELA  Morning Tutoring

 Early Intervention

 Extended Learning Time Academy

 Saturday Academy
 ELA Academy
 ELL Academy
 Achieve 3000

 Tutoring

 Small groups, one to 
one

 Small groups

 Small groups
 Small groups
 Small groups
 Small groups

 Extended School day: 
Mon, Tues and Wed

 Every day, During the school day

 Afterschool; Tues/Wed

 Saturdays (8:30 -12:00)
 Afterschool: Tues. & Wed.
 Afterschool: Tues and Wed
 During the day; Afterschool

Mathematics  Morning Tutoring

 Math Afterschool

 Small groups

 Small groups

 Extended School day 
Mon, Tues and Wed

 Afterschool
Science N/A N/A N/A

Social Studies N/A N/A N/A

At-risk services (e.g. 
provided by the Guidance 
Counselor, School 
Psychologist, Social 
Worker, etc.)

 Guidance Program

 Academic, Behavior/therapeutic
Intervention and counseling 

 Whole/Small groups, 
one to one

 Small groups, one to 
one

 During the day

 During the day 

19



HIGHLY QUALIFIED TEACHERS (HQT)
Teaching candidates are hired centrally by the NYCDOE.  As described in the NYCDOE Consolidated 
Application, this process ensures that all NYCDOE teachers meet State eligibility requirements.  Schools, 
in turn, ensure that teachers are HQT, as defined by NCLB

Describe the strategies and activities including strategies for recruitment, retention, assignments and 
support including High Quality professional development that ensures staff is highly qualified.  

20

 Provide high quality support from coaches and consultants
 Build relationships with colleges, ei. Teacher’s College, CITE Program, etc. 
 Participate in high quality ongoing professional development for leaders and principal 

cabinet
 Principal in collaboration with the network will follow the policies set forth by the 

Department of education to ensure that the selection of highly qualified teachers follows 
the guidelines set by the New York State Education Department. Principals in 
collaboration with the Integrated Service Center work with the Division of Human 
Resources to identify qualified teachers through major recruitment campaigns and through 
relationships with Colleges and Universities.

 The use of a research based framework for enhancing professional practice will be used in 
short frequent cycles of classroom observation

 Develop a common lens for instruction, curriculum by setting clear expectations, discuss 
what’s working and what needs to be improved, and provide evidence-based applicable 
feedback to ensure that teachers know what effective teaching looks like. 

 Staff will be trained to use protocols of looking at student work. Resources from the DOE 
Common Core library are utilized in professional development sessions. 

 Teachers are being provided with time and framework for working collaboratively weekly. 
There are weekly inquiry team meetings around looking at students work. 

 New teacher are mentored by NYC DOE trained and certified mentors.
 Canvas staff from closing schools-with recommendations
 Professional development is the chief means of ensuring that all teachers become highly 

qualified. The school will make provisions for staff to be trained in every initiative which 
promotes positive behavior. A curriculum for PBIS has been developed which is strategic 
and focused at addressing all the principles of positive behavior and which gives teachers 
the tools to provide students with direct instruction in PBIS

 Professional development on all instructional expectations both in house and externally.
 Collaborative Team meetings
 Using faculty and grade meetings as instructional planning times
 Establishing goal setting meetings with teachers and timelines for goals assessments
 Involve staff in data workshops around student assessments
 Create school goals collaboratively around school need assessment and make school 

goals public
 Creating opportunities for intervisitation among teachers. 

  



DIRECTIONS AND GUIDEANCE FOR DEVELOPING AND UPDATING 
THE PARENT INVOLEMENT POLICY (PIP) (A REQUIREMENT FOR TITLE I SCHOOLS ONLY)

The template below meets the parental involvement requirements of Title I.  Your school is encouraged to 
use the template below to update your school’s current policy or replace it entirely with a Parent 
Involvement Policy created by your school that meets federal requirements.  The activities and/or 
strategies included in your school’s policy should align with current CEP goals for improving student 
achievement.  

The PIP should describe how your school will plan and implement effective parent involvement activities 
and/or strategies to improve student academic achievement and school performance. The School-Parent 
Compact is a component of the PIP that outlines how parents, the entire school staff, and students will 
share this responsibility.  Schools are encouraged to include feedback from the Parent Coordinator when 
updating the policy.  In addition, if your school community will be engaged this year in central parent 
involvement initiatives, such as Parent Academy, which will provide training for school communities to help 
strengthen family-school partnerships, please be sure to include these activities in your policy. 

PARENT INVOLVEMENT POLICY (PIP)  

Educational research shows a positive correlation between effective parental involvement and student 
achievement.  The overall aim of this policy is to develop a parent involvement program that will ensure 
effective involvement of parents and community in our school.  Therefore, our school, in compliance with 
the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is responsible for creating and 
implementing a parent involvement policy to strengthen the connection and support of student 
achievement between our school and the families.  Our school’s policy is designed to keep parents 
informed by actively involving them in planning and decision-making in support of the education of their 
children.  Parents are encouraged to actively participate on the School Leadership Team, Parent 
Association, and Title I Parent Committee as trained volunteers and welcomed members of our school 
community.  Our school will support parents and families of Title I students by:

 providing materials and training to help parents work with their children to improve their 
achievement level, e.g., literacy, math and  use of technology;

 providing parents with the information and training needed to effectively become involved in 
planning and decision making in support of the education of their children;

 fostering a caring and effective home-school partnership to ensure that parents can effectively 
support and monitor their child’s progress;

 providing assistance to parents in understanding City, State and Federal standards and 
assessments;

 sharing information about school and parent related programs, meetings and other activities in 
a format, and in languages that parents can understand;

 providing professional development opportunities for school staff with the assistance of parents 
to improve outreach, communication skills and cultural competency in order to build stronger 
ties between parents and other members of our school community;
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Our school’s Parent Involvement Policy was designed based upon a careful assessment of the needs of 
all parents/guardians, including parents/guardians of English Language Learners and students with 
disabilities.  Our school community will conduct an annual evaluation of the content and effectiveness of 
this parent involvement policy with Title I parents to improve the academic quality of our school.  The 
findings of the evaluation through school surveys and feedback forms will be used to design strategies to 
more effectively meet the needs of parents, and enhance the school’s Title I program.  This information 
will be maintained by the school.  

In developing the Title I Parent Involvement Policy, parents of Title I participating students, parent 
members of the school’s Parent Association (or Parent-Teacher Association), as well as parent members 
of the School Leadership Team, were consulted on the proposed Title I Parent Involvement Policy and 
asked to survey their members for additional input.  To increase and improve parent involvement and 
school quality, our school will:

 actively involve and engage parents in the planning, review and evaluation of the effectiveness 
of the school’s Title I program as outlined in the School Comprehensive Educational Plan, 
including the implementation of the school’s Title I Parent Involvement Policy and School-
Parent Compact;

 engage parents in discussion and decisions regarding the required Title I set-aside funds, 
which are allocated directly to schools to promote parent involvement, including family literacy 
and parenting skills;

 ensure that the Title I funds allocated for parent involvement are utilized to implement activities 
and strategies as described in our Parent Involvement  Policy and the School-Parent Compact;

 support school-level committees that include parents who are members of the School 
Leadership Team, the Parent Association (or Parent-Teacher Association) and Title I Parent 
Committee. This includes providing technical support and ongoing professional development, 
especially in developing leadership skills; 

 maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the 
school and families.  The Parent Coordinator or a dedicated staff person will provide parent 
workshops based on the assessed needs of the parents of children who attend our school and 
will work to ensure that our school environment is welcoming and inviting to all parents.  The 
Parent Coordinator will also maintain a log of events and activities planned for parents each 
month and file a report with the central office.;

 conduct parent workshops with topics that may include: parenting skills, understanding 
educational accountability grade-level curriculum and assessment expectations; literacy, 
accessing community and support services; and technology training to build parents’ capacity 
to help their children at home;  

 provide opportunities for parents to help them understand the accountability  system, e.g., 
NCLB/State accountability system, student proficiency levels, Annual School Report Card, 
Progress Report, Quality Review Report,  Learning Environment Survey Report;

 host the required Annual Title I Parent Meeting on or before December 1st of each school year 
to advise parents of children participating in the Title I program about the school’s Title I funded 
program(s), their right to be involved in the program and the parent involvement requirements 
under Title I, Part A, Section 1118 and other applicable sections under the No Child Left Behind 
Act;
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 schedule additional parent meetings, e.g., quarterly meetings,  with flexible times, such as 
meetings in the morning or evening,  to share information about the school’s educational 
program and other initiatives of the Chancellor and allow parents to provide suggestions;

 translate all critical school documents and provide interpretation during meetings and events as 
needed; 

 conduct an Annual Title I Parent Fair/Event where all parents are invited to attend formal 
presentations and workshops that address their student academic skill needs and what parents 
can do to help;

Our school will further encourage school-level parental involvement by:

 holding an annual Title I Parent Curriculum Conference;
 hosting educational family events/activities during Parent-Teacher Conferences and throughout 

the school year;
 encouraging meaningful parent participation on School Leadership Teams, Parent Association 

(or Parent-Teacher Association) and Title I Parent Committee;
 supporting or hosting Family Day events;
 establishing a Parent Resource Center/Area or lending library; instructional materials for 

parents;
 hosting events to support, parents/guardians, grandparents and foster parents;
 encouraging more parents to become trained school volunteers;
 providing written and verbal progress reports that are periodically given to keep parents  

informed of their children’s progress;
 developing and distributing a school newsletter or web publication designed to keep parents 

informed about school activities and student progress;
 providing school planners/folders for regular written communication between /teacher and the 

home in a format, and to the extent practicable in the languages that parents can understand;
 Back to School Night/ Orientation
 The parent association will conduct ELL classes for parents who would like to learn the English 

language. 
 Parent Association/ Parent Coordinator gatherings with varied topics each session
 The parent association will conduct the following workshops throughout the 2012-2013 school 

year: Common Core Learning Standards, Obesity, Diabetes, Asthma, Breast Cancer, AIDS, 
GED, Nurses Aid Training, Basic Education, Youth Basic Education, Literacy, Citizenship, 
Monthly PA/Information meetings (day and/or evening), School Calendar of Monthly Activities 
Regular monthly PTA meeting, including occasional Saturday meetings

 Parent/Teacher Conferences held bi-yearly for Report Cards
 School Leadership Team Meetings held monthly 
 Open Meetings providing specific information and answering questions to help parents provide 

support at home 
 Grade level publishing parties open to school community and parents 
 Field Trips open to parents to attend
 School will provide a workshop to inform parents regarding Charlotte Danielson’s Framework 
 School will host parent meetings strengthen their understanding of the Common Core Learning 

Standards and the Instructional Expectations for the 2012-2013 school year. 
 The parent association will conduct family nights where parents are invited with their children 

into the school to participate in a variety of activities including family game night, field trips, 
breakfast/multi-cultural luncheons, and various holiday celebrations/gatherings
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 Literacy fliers are posted to help parents guide their children towards becoming better readers. 
 PBIS presentation in PTA meetings will be held 
 Information on our PBIS initiatives will be sent home to parents
 Outside agencies will be invited to conduct professional development for parents (i.e., bread 

making workshop)
 School will ensure that the Parent Involvement Policy is distributed and discussed with parents 

each year. 
 Family days will be provided on the weekends for working parents and parents that participate 

in PA meetings.
 In-house bi-lingual staff and parent volunteers will be utilized for increased home 

communication

SCHOOL-PARENT COMPACT
REQUIRED OF ALL SCHOOLS 

MAY BE LAST YEARS BUT MUST BE UPDATED

Our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, 
is implementing a School-Parent Compact to strengthen the connection and support of student 
achievement between the school and the families.  Staff and parents of students participating in activities 
and programs funded by Title I, agree that this Compact outlines how parents, the entire school staff and 
students will share responsibility for improved academic achievement and the means by which a school-
parent partnership will be developed to ensure that all children achieve State Standards and 
Assessments.

I. School Responsibilities

Provide high quality curriculum and instruction consistent with State Standards to enable participating 
children to meet the State’s Standards and Assessments by:

 using academic learning time efficiently;
 respecting cultural, racial and ethnic differences;
 implementing a curriculum aligned to the Common Core  State Learning Standards;
 offering high quality instruction in all content areas;
 providing instruction by highly qualified teachers and when this does not occur, notifying 

parents as required by the No Child Left Behind (NCLB) Act;

Support home-school relationships and improve communication by:

 conducting parent-teacher conferences each semester during which the individual child’s 
achievement will be discussed as well as how this Compact is related;

 convening an Annual Title I Parent Meeting prior to December 1st of each school year for 
parents of students participating in the Title I program to inform them of the school’s Title I 
status and funded programs and their right to be involved;

 arranging additional meetings at other flexible times, e.g., morning, evening and providing (if 
necessary and funds are available) transportation or child care for those parents who cannot 
attend a regular meeting;

 respecting the rights of limited English proficient families to receive translated documents and 
interpretation services in order to ensure participation in the child’s education; 
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 providing information related to school and parent programs, meetings and other activities is 
sent to parents of participating children in a format and to the extent practicable in a language 
that parents can understand;

 involving parents in the planning process to review, evaluate and improve the existing Title I 
programs, Parent Involvement Policy and this Compact;

 providing parents with timely information regarding performance profiles and individual student 
assessment results for each child and other pertinent individual school information; 

 ensuring that the Parent Involvement Policy and School-Parent Compact are distributed and 
discussed with parents each year;

Provide parents reasonable access to staff by:

 ensuring that staff will have access to interpretation services in order to effectively 
communicate with limited English speaking parents; 

 notifying parents of the procedures to arrange an appointment with their child’s teacher or other 
school staff member;

 arranging opportunities for parents to receive training to volunteer and participate in their child’s 
class, and to observe classroom activities;

 planning activities for parents during the school year, e.g., Parent-Teacher Conferences; 

Provide general support to parents by:

 creating  a safe, supportive and effective learning community for students and a welcoming 
respectful environment for parents and guardians;

 assisting parents in understanding academic achievement standards and assessments and 
how to monitor their child’s progress by providing professional development opportunities 
(times will be scheduled so that the majority of parents can attend);

 sharing and communicating best practices for effective communication, collaboration and 
partnering will all members of the school community;

 supporting parental involvement activities as requested by parents; 
 ensuring that the Title I funds allocated for parent involvement are utilized to implement 

activities as described in this Compact and the Parent Involvement Policy;
 advising parents of their right to file a complaint under the Department’s General Complaint 

Procedures and consistent with the No Child Left Behind Title I requirement for Elementary 
Secondary Education Act (ESEA) and Title I programs;

II. Parent/Guardian Responsibilities:

 monitor my child’s attendance and ensure that my child arrives to school on time as well as 
follow the appropriate procedures to inform the school when my child is absent;

 ensure that my child comes to school rested by setting a schedule for bedtime based on the 
needs of my child and his/her age;

 check and assist my child in completing homework tasks, when necessary;
 read to my child and/or discuss what my child is reading each day (for a minimum of 15 

minutes); 
 set limits to the amount of time my child watches television or plays video games;
 promote positive use of extracurricular time such as, extended day learning opportunities, 

clubs, team sports and/or quality family time;
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 encourage my child to follow school rules and regulations and discuss this Compact with my 
child;

 volunteer in my child’s school or assist from my home as time permits;
 participate, as appropriate, in the decisions relating to my child’s education; 
 communicate with my child’s teacher about educational needs and stay informed about their 

education by prompting reading and responding to all notices received from the school or 
district;

 respond to surveys, feedback forms and notices when requested;
 become involved in the development, implementation, evaluation and revision to the Parent 

Involvement Policy and this Compact;
 participate in or request training offered by the school, district, central and/or State Education 

Department learn more about teaching and learning strategies whenever possible;
 take part in the school’s Parent Association or Parent-Teacher Association or serve to the 

extent possible on advisory groups, e.g., Title I Parent Committees, School or District 
Leadership Teams; 

 share responsibility for the improved academic achievement of my child;

III. Student Responsibilities:

 attend school regularly and arrive on time;
 complete my homework and submit all assignments on time;
 follow the school rules and be responsible for my actions;
 show respect for myself, other people and property;
 try to resolve disagreements or conflicts peacefully;
 always try my best to learn.
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As per an agreement with New York State Education Department, all schools 
will be required to develop and submit new Language Allocation Policies (LAP) 
and Translation and Interpretation Plans every other year.  

For the 2012-13 school year, schools may continue to use, modify or revise the 
2011-12 LAP and/or the 2011-12 Translation and Interpretation Plan.



Kerry Castellano, Principal     Phone:  (718)583-6000     Fax:  (718)583-6006

Language Allocation Policy 2011-2012

Defining the Population – 2012-2013 ELL Demographics

The Language Allocation Policy team composition is as follows: Kimberly Fisher, 
Assistant Principal, Brenda Colon, Parent Coordinator, Claris Colon, ESL teacher, 
Lillian Gonzalez, Parent Association President, Michele Silva, ESL self contained 
teacher, Mary Blackwell, literacy coach, Tanya Ballard, math coach, Juan Cruz, 
guidance counselor, and Zulma Bermudez, bilingual coordinator.

P.S. 70 is a K-5 elementary school with a population of 1354 students, 396 of 
whom are identified as English Language Learners. That is approximately 25.5% 
of our total population who are identified as ELL students. Our ELL population 
breaks down as follows:  205 students have been in New York City schools for 
three years or less; 90 students have been in for 4-6 years and 2 for more than six 
years.  Among our ESL entitled students 108 have been in New York City schools 
for three years or less; 84 for 4-6 years. 

Within the Special Education division there are 15 ELL students.  These students 
will receive ESL services from our licensed ESL teacher. The ESL teacher will 
provide 2 units of ESL instruction (360 min) per week for beginners and 
intermediates and 1 unit of ESL instruction (180 min) per week for advanced 
students.

By grade our bilingual classes/ ESL classes will have the following numbers of 
students:

Grade # of Students
K 62
1 52
2 62
3 77
4 70

Public School 70
1691 Weeks Avenue
Bronx, NY  10457



5 73

The home languages of our ESL students are as follows:

Language
Spanish 327
Bengali 2
French 2
Afikaans      3
Nahuatt        1
Soninke        1
Twi               1
Arabic          3
Other            7

Description of ESL Programs

In the 2012-2013 school year, this population will be serviced by nine fully 
certified bilingual teachers and Seven fully certified ESL teachers.  We will use a 
combination of transitional bilingual, self-contained ESL, a departmentalized push-
in ESL program, and a push-in program to address the individualized needs of all 
ELLs.  All models use scaffolded support, specific ESL strategies, and targeted 
small groups. 

Spanish Transitional Bilingual
A Spanish transitional bilingual program will be available on all grade levels and 
in each class will be taught by a fully certified teacher.  Additionally, 
paraprofessionals will provide targeted support within these classrooms.  Teachers 
will use a combination of focused small group work and differentiated independent 
work to supplement whole group instruction and enhance achievement.  Each 
classroom will have leveled Spanish and English libraries to promote and 
encourage literacy in both Spanish and English.  Instruction will be provided in a 
combination of English and Spanish based on the needs of the students, with the 
eventual goal of primarily English instruction.  At the beginning of the year social 
studies and science will be explicitly taught in the native language.  Each 
individual teacher will determine the language for math instruction based on the 
English proficiency and skills sets of their students.  English reading and writing 
will be explicitly taught in English.  By the end of the year, students will be 
provided content area instruction in English in addition to in the native language.  
The use of NLA skills play an important role in our bilingual classrooms. NLA 
skills are used in the content areas to ensure student understanding of specific 



concepts. Students transfer their skills in NLA to the acquisition of the second 
language. Students will receive 1 unit of NLA instruction per week. All students in 
the bilingual program receive 1 unit of ELA instruction per week.

 Students will receive either 1 or 2 units of ESL instruction per week within the 
transitional bilingual classroom depending on their proficiency levels. 2 units (360 
min) for beginners and intermediates, and 1 unit (180 min) for the advanced 
students.

Self-Contained ESL
We developed self-contained ESL classes to meet the growing demand of parents 
in the community who wanted their children taught solely in English.  For this 
upcoming school year there will be self-contained ESL classes taught by a certified 
ESL teacher on all grades.  The students in these classes will primarily be beginner 
to intermediate ELLs.  In these classrooms all whole class instruction will be 
provided in English and specific ESL strategies will be used to provide scaffolded 
language support.  We will focus on making content comprehensible by using a 
combination of manipulatives, visuals, technology, leveled texts, and interactive 
activities.  During whole instruction teachers will additionally use total physical 
response to enhance comprehension, and during independent work and small group 
instruction students will be grouped strategically based on English fluency in 
addition to academic performance.  Paraprofessionals will also be available to 
work with small groups and provide native language support, especially for 
newcomers. ELL students in the self contained classes will receive 2 units of ESL 
instruction per week if they are beginners or intermediates and 1 unit of ESL 
instruction per week if they are advanced.

Departmentalized Push-in ESL
This past year we developed a departmentalized push-in ESL program to address 
the needs of our large ELL population across the grades.  For this program, 
advanced ELLs are grouped together with some monolingual students in a class 
primarily taught by a certified general education teacher.  For one 45 minute period 
a day that general education teacher switches students with the ESL teacher on the 
grade. The beginning ESL students and the intermediate students are place in the 
ESL self contained class so that they may receive 2 units of ESL instruction per 
week. During the time that the ESL teacher switches with the monolingual teacher, 
the ESL teacher instructs students in science and social studies using explicit ESL 
strategies.  The general education teacher pushes into the ESL class for that period 
and at that time provides science and social studies instruction.  This model helps 
support advanced ELLs as well as former ELLs by ensuring that they have 
continued ESL support even while in a mainstream classroom.  For the upcoming 
school year, we hope to further refine the model by having the ESL teachers focus 



on developing the students’ knowledge of content based vocabulary, which will 
enhance both their English literacy and content area skills.  In order to enhance the 
effectiveness of the model, both the general education and the ESL teacher will 
regularly collaborate to share data, common plan, and develop strategies and units 
for further instruction. 

Traditional Push-In ESL
Traditional push-in ESL services will be provided to ELLs in kindergarten, and 
special education students who require services but are not in a self contained ESL 
class. These services will be provided by a licensed ESL teacher who will spend 
the daily 90 minute literacy period in each classroom. This will ensure that the 
beginners and intermediate students receive their 2 units of ESL instruction per 
week. During that time she will provide language support to small groups and 
collaborate with the classroom teacher to effectively plan and implement 
instruction.  Depending on the needs of the students, this instruction could involve 
guided reading groups, supplementary vocabulary instruction, phonics support, or 
other determined literacy needs.  Though instruction would be primarily in 
English, the ESL teacher would also be available to provide native language 
support if needed.  

ELL Subgroups

The steps we take to annually evaluate ELLs besides the NYSESLAT test are 
using the WRAP to evaluate students every 6 weeks in grades K-5, Interim 
assessments in grades 3-5 (ITA), Fundations progress monitoring in grades K and 
1, ELL after-school program assessments, class work and teacher feedback. All 
students complete math and writing baseline assessments, as well as mid year and 
end year assessments. 

In order to address the needs of our specific, high-needs ELL population we 
provide a variety of specific supportive services to aid in their success.  This 
section will discuss the programs available for each subgroup.

Newcomers
Newcomer ELLs selecting English only instruction will be placed with a certified 
ESL teacher either in a self-contained or push-in ESL setting.   These classes will 
include intermediate students as well as newcomers, giving students the 
opportunity to interact with and learn from their more fluent peers. They will also 
receive scaffolded instruction and support.  Newcomer ELLs selecting bilingual 
instruction will be placed into heterogeneous bilingual classes.  All of these 



students will be encouraged to attend our Title III after school program where the 
focus will be on language development and comprehension.

Long-Term ELLs
Most long-term ELLs are required to take City and State standardized tests.  They 
will receive intervention services and small group instruction tailored to meet their 
individual needs. These students will participate in our Title III after-school 
program where the focus will be on writing skills and comprehension. 
Additionally, during the 2011-2012 academic year, the Inquiry Team will be 
focusing on writing as well as running records with a targeted group of ELL 
students.

ELLS with IEPs
ELLs identified as having special needs receive a range of support services.  All 
students receive the mandated services outlined in their IEP’s. These services 
include speech, SETTS, Occupational therapy, Physical therapy, guidance etc. 
Students receive AIS services when needed.  Additionally, a bilingual SETTS 
teacher provides instructional services to students with IEPs.  A bilingual speech 
teacher is also on-site part-time, to work with students with IEP’s .General 
education teachers, ESL teachers, and service providers continually collaborate to 
ensure the success of the IEP students.

Former ELLs
Former ELLs who have recently reached proficiency on the NYSESLAT and 
transition out of the bilingual and ESL program, still require close attention and 
support, especially in their first year.  Every effort will be made to ensure that they 
receive intervention services that will assist with their transition into the 
mainstream population.  Our departmentalized push-in program will provide 
greater opportunities for students to receive continued support during their 
transition.  

Targeted Intervention Programs

In order to ensure the success of our ELLs, we have instituted a series of 
intervention programs.  All small instructional groups are available to all our 
ELLs, and the flexible nature of these programs provides the opportunity to adjust 
our practices in response to the changing needs of our population.  Any changes 
made come in response to standardized testing data, teacher collected data and 
observations, and changes to the student population.  



Title III After School Programs
For the last several years we have run a Title III after school program that provides 
additional focused language support for our ELLs.  This past year, we developed a 
writing based after school curriculum to respond to the test data we saw concerning 
both our ELLs and the general education population.  We will continue to refine 
our after school ELL writing academy in the year to come in accordance with this 
year’s ELA and NYSESLAT data.  While this program is optional, we highly 
encourage it, especially for our beginners, long term ELLs, and SIFE students.  

Extended Day
During the extended day period three days a week, we will offer focused 
vocabulary development in the context of content and comprehension 
development.  By enhancing the vocabularies of our ELLs during this time, we will 
be able to better promote their background knowledge during the other academic 
periods during the day.  Additionally, we will provide them with the skills to build 
their mental schema and tackle challenging new words in future contexts.  This 
past year the Inquiry This year we have purchased and began using the Achieve 
3000 program with our ELLs. Our goal is to expand and refine this program to 
reach a wider range of students in the upcoming year.  We will also use strategic 
grouping when structuring our extended day program so that students are working 
in small homogenous groups developed to reach their specific needs.  

AIS Groups
In this school year, we will use AIS small groups as another way to respond to the 
needs that arise throughout the school year.  In these groups, students from either 
one class or different classes are grouped together based on their reading level or 
academic proficiency level.  They are then provided with focused support and 
practice several times a week.  These groups also give opportunities for students to 
more comfortably practice the listening and speaking components of English.  

Professional Development and Teacher Support

In order to make sure that all teachers are familiar with the needs of ELLs as well 
as the strategies necessary to effectively instruct them, we have provided after 
school workshops facilitated by our push in ESL teacher. Teachers are additionally 
invited to attend professional development workshops sponsored by our LSO 
(Integrated Curriculum) around working with ELL students.



We also have a bilingual coordinator who provides continuous support to all 
bilingual staff members.  She provides instruction to the ELL population in a 
whole class or small group setting.  

In order to enhance communication and collaboration among all parties working 
with ELLs, teachers are regularly invited to attend common planning, curriculum 
development, and mandatory grade conferences.  In these settings, bilingual, ESL, 
and general education teachers meet to discuss and share instructional strategies. 
They also participate in curriculum planning on their grade level.  During grade 
meetings, literacy, math, and writing coaches regularly provide supportive 
services.  They continue this support by offering model lessons on a weekly basis. 
A schedule is posted monthly and all teachers are welcome to attend.

Parent Program Choice

Monthly parent orientation meetings are held for our new ELL entrants to provide 
parents with information regarding the choices available to them.  Additionally, the 
bilingual coordinator is available at all times to meet with parents and to explain all 
available options. When the students are registered into the school, parents fill out 
a home language survey. Based on the survey the students’ home language is 
determined. If the student has a home language other than English they are given 
the LAB R exam to determine placement. If a child score indicates that they are an 
ELL student they must be placed in either a bilingual or ESL class. Parent choice 
surveys are distributed to the parents and they must choose a program for their 
child. The process of identifying the student and appropriate placement is 
completed within ten days of registration. To ensure that the parent choice letters 
are completed the bilingual coordinator explains the options to the parent and in 
most cases has the parent fill out the form at registration. In the event that the form 
is not returned, the bilingual coordinator reaches out to the parents by letter and by 
phone. The same process applies to entitlement letters. All copies are kept in the 
bilingual coordinators office.

A review of the parent surveys by our bilingual coordinator indicates that the trend 
is for parents to request a transitional bilingual program or self contained ESL for 
their children. In order to service our large population of students who choose ESL 
over bilingual we created self contained ESL classes on three grade levels as well 
as our new departmentalized push-in ESL program.  From the results we have seen 
so far, we are confident that these models provide effective ESL services to more 
students despite our low number of ESL certified teachers.

Parental Involvement



We have a parent coordinator and a very active parent association that works 
closely with the parents in the community to assess parent needs and address 
parental concerns. We have a lot of opportunities hosted in the school during the 
day and on weekends for parents to get involved in. We host parent workshops that 
are interactive and hands on. This year we had bread making and knitting, to name 
some examples. We also have workshops where parents come in and work with 
their children on a project. St. Barnabas hospital ran a workshop about the H1N1 
virus and is coming back to talk to the parents about Diabetes and obesity.  In the 
spring an organization called Divas will be presenting on HIV and AIDS 
awareness. The parents also sponsored a trip to the aquarium on a Saturday this 
year. We also have Family Bingo nights, basketball games and had a Thanksgiving 
feast for the parents. Through these events, our parent coordinator and Parent 
association are available to speak with parents about any issues they may have. 
They are also available during the school day. Our bilingual coordinator hosts 
monthly meetings with the parents of our ELL students and is available to discuss 
any questions or concerns parents may have about the ELL programs in the school.

Review of Data

ENGLISH LANGUAGE LEARNERS ACHIEVEMENT LEVELS FOR PAST 4 YEARS IN NYS ELA 
Grade 3

Year Level 1 Level 2 Level 3 Level 4 Total 3+4

2006
 1                
12.5%

 3                   
37.5%

 4                  
50.0%

0                         
0%

 4                 
50.0%

2007
39               
41.1%

39                  
41.1%

 17                
17.9%

0                         
0%

 17               
17.9%

2008
22               
30.1%

41                  
56.2%

 10                
13.7%

0                         
0%

 10               
13.7%

2009
21               
29.6%

36                  
50.7%

 14                
19.7%

0                         
0%

14                
19.7%

2010
37               
47.4%

29                  
37.2%

10                 
12.8%

2                       
2.6%

12                
15.4%

Grade 4
Year Level 1 Level 2 Level 3 Level 4 Total 3+4

2006
 2                 
8.0%

18                  
72.0%

 5                   
20.0%

0                         
0%

 5                
20.0%

2007
 28              
38.9%

37                  
51.4%

 7                     
9.7%

0                         
0%

 7                  
9.7%

2008
 28              
38.9%

30                  
41.7%

14                  
19.4%

0                         
0%

14               
19.4%

2009
 13              
20.6%

28                  
44.4%

22                  
34.9%

0                         
0%

22               
34.9%

2010
21               
30.9%

38                  
55.9%

9                    
13.2%

0                         
0%

9                 
13.2%

Grade 5
Year Level 1 Level 2 Level 3 Level 4 Total 3+4

2006
 5                
41.7%

  6                
50.0%

 1                   
8.3%

0                         
0%

 1                   
8.3%

2007
19               
33.3%

36                 
63.2%

 2                   
3.5%

0                         
0%

 2                   
3.5%

2008
 5                  
7.7%

45                 
69.2%

15                 
23.1%

0                         
0%

15                
23.1%

2009
 7                
11.5%

32                 
52.5%

22                 
36.1%

0                         
0%

22                
36.1%

2010 25               28                  5                    0                        5                    



43.1%               48.3% 8.6% 0% 8.6%

0%
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60%

2006 2007 2008 2009 2010

LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4

Grade 3-5
Year Level 1 Level 2 Level 3 Level 4 Total 3+4
2006 8               

17.8%
  27                
60.0%

10                 
22.2%

0                        
0%

10             
22.2%

2007 86              
38.4%

 112               
50.0%

26                 
11.6%

0                        
0%

26             
11.6%

2008 55               
26.2%

 116               
55.2%

39                 
18.6%

0                        
0%

39             
18.6%

2009 41               
21.0%

  96                
49.2%

58                  
29.7%

0                        
0%

58             
29.7%

2010 83               
40.7%

  95                
46.6%

24                  
11.8%

2                        
1%

26             
12.7%

PS70 ELL data trends in NYSELA show:
 There has been a leap of 11.1% from 2008 to 2009 in ELL achievement at Level 3
 Over the past 3 years, since 2007 there has been steady improvement in ELL 

outcomes overall of 18.1%
 Over this period Grade 5 achieved a significant increase in proficiency of 32.6% 

and Grade 4 improved by 25.4%
 In 2010 the NYSELA Test marking criteria was more rigorous this year & PS70 

student performance was significantly altered as a result.

ENGLISH LANGUAGE LEARNERS ACHIEVEMENT LEVELS FOR PAST 4 YEARS IN NYS 
MATHEMATICS 

Grade 3
Year Level 1 Level 2 Level 3 Level 4 Total 3+4
2006 26          28.6% 24            26.4% 38            41.8% 3                 3.3% 41         45.1%
2007 14          14.0% 35            35.0% 45            45.0% 6                 6.0% 51         51.0%
2008   3            3.8% 18            22.8% 54            68.4% 4                 5.1% 58         73.4%
2009   2            2.6% 19            25.0% 52            68.4% 3                 3.9% 55         72.4%
2010 20          23.8% 42            50.0% 15            17.9% 7                 8.3% 22         26.2%

Grade 4
Year Level 1 Level 2 Level 3 Level 4 Total 3+4
2006 21          29.2% 21            29.2% 29            40.3% 1                  1.4% 30          41.7%
2007 14          18.4% 27            35.5% 32            42.1% 3                  3.9% 35          46.1%
2008 11          14.5% 19            25.0% 42            55.3% 4                  5.3% 46          60.5%
2009 11          16.4% 13            19.4% 41            61.2% 2                  3.0% 43          64.2%
2010 10          13.5% 50           67.6% 13           17.6% 1                  1.4% 14          18.9%

Grade 5
Year Level 1 Level 2 Level 3 Level 4 Total 3+4
2006 19          31.1% 25            41.0% 17            27.9% 0                  0.0% 17          27.9%
2007 12          18.2% 24            36.4% 29            43.9% 1                  1.5% 30          45.5%



2008 8            11.1% 16            22.2% 45            62.5% 3                  4.2% 48          66.7%
2009 5              7.2% 24            34.8% 32            46.4% 8                11.6% 40          58.0%
2010 15          22.4% 34            50.7% 16            23.9% 2                  3.0% 18          26.9%

Grade 3-5

0%
10%
20%
30%
40%
50%
60%
70%

2006 2007 2008 2009 2010

LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4

Year Level 1 Level 2 Level 3 Level 4 Total 3+4
2006 66        29.5% 70            31.3% 84            37.5% 4                  1.8% 88          39.3%
2007 40        16.5% 86            35.5% 106          43.8% 10                4.1% 116        47.9%
2008 22          9.7% 53            23.3% 141          62.1% 11                4.8% 152        66.9%
2009 18          8.5% 56            26.4% 125          59.0% 13                6.1% 138        65.1%
2010 45         20.0%  126          56.0% 44            19.6% 10                4.4% 54          24.0%

PS70 NYS Mathematics data trends show for ELL students show:
 27.6% increase in level 3 & 4 from 2006 to 2008, however there was a slight 

decrease of 1.8% in 2009
 Level 4 students showed a consistent increase since 2006 and a 1.3% increase 

from 2008-2009
 Level 3 increased by 24.6% from 2006 to 2008 although there was a 3.1% 

decrease from 2008-2009
 Level 1 decrease at a steady rate whereas level 2 fluctuates from year to year 
 Grade 4 increase in level 3 & 4 over a four year period of 22.5% while 2008-2009 

show a 3.7% increase.
 Level 1’s decreased in grades 3 and 5 since 2006 by 26% and 23.9% while 

grade 3 decreased 14.7% from 2006-2008 and increased 1.9% from 2008-2009
 In 2010 the NYS MATHEMATICS Test marking criteria was more rigorous this year & 

PS70 student performance was significantly altered as a result.

Assessments Used
Students all take mandated state tests, and all ELLs are given the opportunity to 
select the language in which they want to take applicable exams.  Interim 
assessments are given regularly to monitor student progress and form appropriate 
instructional groups in the classroom. The use of ECLAS, WRAP and ITA’s in 



reading and math are helpful in guiding our instructional practices both in the 
classroom and after school programs.  All math exams on the upper grades are 
standards aligned and teachers track student progress on particular standards.  They 
are then able to use this data to identify necessary re-teach standards.  

Trends in Data
A review of the NYSELAT data indicates that our ELL consistently perform lower 
on the Reading/ Writing sections of assessments than they do on the Listening/ 
Speaking sections.  The WRAP scores from the 2009-2010 school year indicate 
consistent progress from students in all classrooms.  

Modifications in Response to Data
In response to the NYSESLAT data we have created ELA after school programs 
specifically for our ELL students and follow them up with a writing academy for 
ELLs in the spring. Students are also targeted for AIS services as well as morning 
tutoring time.  Within the classroom, ESL teachers use WRAP data to restructure 
groups, develop targeted interventions, motivate students, and continually evaluate 
student progress and success.  

As a school community we have worked diligently to develop effective 
instructional approaches and practices for our ELLs. We have focused on 
cooperative learning, the use of visuals, integrating of semantic maps and graphic 
organizers, the use of context clues, the activating of prior knowledge and both 
heterogenous and homogenous grouping of ELLs in small group settings to 
encourage learning from one another.

We have purchased new materials to use with our ELL students during the day as 
well as after school. Rosetta Stone, a technology based program, is being used in 
the morning tutoring time. This program allows students to work independently at 
their own paces. For our after school program, we purchased Journeys, a science 
based language development program.  Throughout the school we are moving 
towards the Balanced Literacy approach with the use of ESL strategies to enhance 
comprehension.  We additionally believe that balanced literacy will promote our 
students’ writing skills.  The program will also give teachers greater opportunities 
to refine the curriculum in response to their own students’ needs.  

The assessment tool P.S. 70 uses to assess the early literacy skills is the 
Writing and Reading Assessment Profile (WRAP) on both primary and 
intermediate levels.  The primary WRAP focuses on assessing letter name and 
recognition, in addition to sight word recognition.  The intermediate WRAP 



transitions into a reading comprehension tool which is aligned with Fountas and 
Pinnell.  

The WRAP is administered every 6 to 7 weeks.  The results are analyzed 
carefully to detect patterns and trends among the ELL students.  The teachers use 
the WRAP results along with their personal conferencing notes to determine 
academic gaps among their ELL students.  The WRAP assists the teachers in 
determining the vocabulary focus, the focus on reading comprehension skills and 
the small groupings in which they will guide instruction.  
Since the WRAP is aligned with Fountas and Pinnell, it quickly highlights any 
students falling behind grade level.  This evidence of academic concern provides a 
focus for our Academic Intervention Team.  It is not unusual to see high numbers 
of ELL students being serviced on based on their low WRAP scores.

 NYSESLAT DATA

The data patterns across proficiency levels of the LAB-R and NYSESLAT 
demonstrate a proportionately direct growth between age, grade level advancement 
and acquisition of the English language.  The data reveal a higher number of 
beginner levels in comparison to advanced levels among the kindergarten students; 
where as the testing grades reveal a higher number of advanced students in 
comparison to beginner students.   

The transition from beginner level to advanced level is steady and creating a 
normal bell curve.  This data indicates we need to place stronger ELL support 
systems in the lower grades to begin to shift the number of advanced students in 
the earlier grades.

The results from the NYSESLAT modalities affect our instructional 
decisions in a variety of ways.  First, the data demonstrate a strong awareness of 
listening and speaking skills across all of the grade levels.  Our ELL population 
succeeds in these two modalities, which indicates our school-wide focus for our 
ELL’s needs to be on reading and writing.  These statistics are especially prevalent 
in the testing grades.  This data helps to determine the number of bilingual classes 
versus ESL classes for each grade level.  In addition, it determines the resources 
and the number of staff needed to provide additional services.

Secondly, the statistics show the largest populations of students are scoring 
an intermediate level on both the reading and writing.  This leads our school to 
place a school-wide focus on comprehension skills and writing skills; both 
grammar and composition.  The school-wide focus is for both teachers and 
students.  The teacher focus is on daily word study lessons as well as daily writing 
lessons across content areas.  The interdisciplinary instruction helps to build a 
strong awareness and foundation for these skills.   The student focus is on explicit 
lessons utilizing ELL strategies as well as small group instruction focusing on 
vocabulary development and comprehension development among the ELL’s.  



In analyzing our ELL data we see one common pattern across all of the 
grades;  the ELL students are increasing in their level of proficiency on the 
NYSESLAT with each grade level, but not with the ELA or the predictive 
assessments.   The majority of our kindergarten ELL’s place at a beginner 
proficiency, whereas the majority of our 5th grade ELL’s place at an advanced 
proficiency.  The assumption would then be made that our ELL’s would achieve a 
higher Tier on the ELA and/or predictive assessments.   However, our data does 
not yield this trend.  The statistics indicate our ELL students, across all of the 
grades, fall in the Tier 1 (2 levels below grade level) or Tier 2 (below grade level) 
ranges on all of the ELA and predictive assessments.   

The data indicates a distinct need for our ELL students.  Possible theories we 
need to explore are: 1) the need to build up prior knowledge about a variety of non-
fiction topics, 2) the need to build up tier two words for understanding and 
meaning of vocabulary, 3) the need to teach reading comprehension strategies and 
skills, and 4) the need to review similarities and differences of the formats and 
stylization of the assessments.  



LANGUAGE TRANSLATION AND INTERPRETATION 2011-2012

Requirement under Chancellor’s Regulations – for all schools

DBN: 09X070           School Name: PS 70

Cluster:                 Network: Bob Cohen

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school 
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s 
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all 
parents are provided with appropriate and timely information in a language they can understand.

We used NYSESLAT data as well as the Home Language Surveys to identify our language needs. This data was gathered via several ATS 
reports.

2. Summarize the major findings of your school’s written translation and oral interpretation needs.  Describe how the findings were reported to 
the school community.

The majority of the 393 LEP students have a home language of Spanish. In addition there are 5 students who speak French, 3 students who 
speak Bengali. In addition there are 14 languages classified as others.This information was reported to the school community via newsletters 
and faculty meetings.

CEP Appendix 7



Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A.  Include 
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.  
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

Parent letters will be translated using the DOE translation services available through the NYCDOE and on the NYCDOE website. Both outside 
and in-house translation will be provided.  Interpreters will be called if needed for a specific language.  An outside telephone system will be 
installed to further inform parents and our community to be available in all languages.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A.  Indicate 
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

Oral interpretation services will be provided using the DOE’s translation and interpretation services as well as in-house school staff and parent 
volunteers.

3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification requirements for translation 
and interpretation services.  Note: The full text of Chancellor’s Regulations A-663 (Translations) is available via the following link: 
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

Parents will be informed of all the services available at the school and community via:
 Back-to-school-night 
 Monthly informational letters sent home
 Interpreters (staff or parent volunteers) will available at all parent workshops and Parent-Teacher conferences.  
 Parent Meetings
 Parent Coordinator
 Translation Equipment
 All school and parent individual meetings
 New Telephone Informational System

http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
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2012-13 Comprehensive Education Plan (CEP)

Title III Supplemental Program for ELLs

Directions: Title III supplemental services for ELLs must include all of the following three components:

 Direct instruction: activities must be used to support language development, English and native language 
instruction, high academic achievement in math, and/or other core academic areas. 

o The Title III supplemental instructional services must be based on student need
o These supplemental services should complement core bilingual and ESL services required under 

CR Part 154. 
o Direct supplemental services should be provided for before school, after school, and Saturday 

programs as well as reduced class-size, and/or push-in services. 
o Teachers providing the services must be certified bilingual education and/or ESL teachers.  

 High quality professional development that is “of sufficient intensity and duration to have a positive and 
lasting impact on the teachers’ performance in classrooms.” 

o Professional development activities should be well-planned, ongoing events rather than one-day 
or short-term workshops and conferences. 

 Parent engagement and supports must ensure that there are appropriate translation and interpretation 
services to meet community needs.  

o These are in addition to mandated activities, such as parent orientation during ELL identification 
process.  

For more information on Title III requirements, please see the School Allocation Memo #66 or contact your Senior 
ELL Compliance and Performance Specialist.  Submit this form to your Senior ELL Compliance and Performance 
Specialist by October 26.  

Part A: School Information
Name of School: PS 70/Max Schoenfeld DBN: 09X070
This school is (check one): conceptually consolidated (skip part E below)               

NOT conceptually consolidated (must complete part E below)    

Part B: Direct Instruction Supplemental Program Information 
The direct instruction component of the program will consist of (check all that apply):

Before school               After school             Saturday academy       Other:      

Total # of ELLs to be served: 184
Grades to be served by this program (check all that apply): 

K       1       2       3       4         5
6       7       8       9       10       11       12

Total # of teachers in this program: 8
# of certified ESL/Bilingual teachers: 3
# of content area teachers: 5

http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
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Part B: Direct Instruction Supplemental Program Information 
Describe the direct instruction supplemental program here and include the

 rationale
 subgroups and grade levels of students to be served 
 schedule and duration
 language of instruction
 # and types of certified teachers

 types of materials 

Begin description here: 

We currently have 8 teachers working afterschool to support the Ells.  These teachers work every 
Tuesday and Wednesday from 3:15 - 5:15 p.m.  This afterschool program started in October and will 
continue for a total of 39 sessions/days.  The following is a list of our teachers serving the after-school 
program along with their certifications.

Total # of teachers 8

3 ESL/Bilingual Certified Teachers - Ms. Silva(ESL), Ms.Colon(ESL), Ms. Bermudez(Bilingual)

2 Teachers have over 20 ESL credits Ms. Davis, and Ms. Pujo

3 Common Branch Licenses- Ms. Jackson, Mr. Alejandro, Ms. Jorawar

The secretary is responsible for all clerical work such as completing time sheets, calling parents, creating 
class lists, and anything that entails making copies and/or filing paper work.

The supervisor Ms. Capote is responsible for overseeing the ELL Academy Program which includes but 
not limited to implementing curriculum, distributing instructional materials, and lesson planning with 
teachers.  The supervisor conducts informal observations and provides feedback for teachers 
participating in this program.

The school is working towards improving the instruction for our second language learners and special 
education and at-risk population by increasing our teacher knowledge and application of scaffolding 
strategies that will support this population in their attainment of the skills and strategies based on the 
Common Core Standards.    Progress tools will include I-Ready Assessments, Unit assessments, Periodic 
assessments and student writing portfolios.   These interventions will include direct instruction in 
Reading and Math and includes the use of scaffolding techniques, intensifying basic skills, and 
vocabulary development.    All afterschool teachers will utilize small group intensive intervention 
strategies during small group instruction. 

During Small Group Instruction: 

All of our ELLs receive support through several structures some of which are; balanced literacy where 
they will receive small group instruction during guided reading, language development with a focus on 
vocabulary, and ESL support services during afterschool.  

In response to the analytical results of periodic assessments and state exams for specific Special 
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Education and ELL designated students, students' whose performance on periodic and formulative 
assessments resulted in the low or at risk range in Literacy readiness in grades 3-5 are grouped and 
strategically targeted using explicit and systematic instruction in phonemic awareness, phonics, fluency, 
vocabulary, and comprehension. 

 Another subpopulation of ELLs targeted for the ESL after school program are at-risk ELLs in grades 3-5. 
These students are instructed with an array of instructional materials that cater to students’ academic 
needs. One program used to develop content area vocabulary is the Language Proficiency Intervention 
Kit.  

  Based on the data from the NYSESLAT, other state exams and classroom assessments, students attend 
the supplemental service geared to their academic weakness.  Also evident from looking at the data is 
the large amount of LTEs that have tested proficient.   

Description of Our Plan for Continuing Transitional Support

In order to continue transitional support for ELLs who have reached proficiency, they are given extended 
time (time and a half) during city and state testing for the two years following proficiency.  In addition, 
teachers will continue to differentiate instruction for these students in order to continue challenging 
them and building on their experiences.  All students are eligible to participate after-school programs 
that are offered to support academic and language development.  

New Programs or Improvements for School Year

 Our AUSSIE consultant will continue to help us support teachers. 

 After school and Supplemental Services

NOTE: P.S. 70 will use other funding sources to compliment the cost of all supplemental programs.

The Title III supplemental activities we offer after school include, but are not limited to Long-term and 
Beginner/Intermediate English Language Learner Programs. Grades 1 - 5 beginner/intermediate level 
ELLs participate in one of our after school programs. The rationale is to provide these students with 
language background and experience while also strengthening their foundational reading, writing, 
listening and speaking skills.  Three teachers assigned maintain a bilingual or ESL certification and meet 
with their students Tuesdays and Wednesdays for 2 hrs. The materials that are used are Write Source 
and Achieve 3000 computer literacy program, I-Ready, Imagine Learning, Getting Ready for the 
NYSESLAT and ELA test Prep., as well as teaching ESL through Arts and Crafts.     

Instructional Materials 

Some age and level appropriate instructional materials used to support ELLs  after school are;  A to Z, 
Read Works, Ed Helper, Starfall, Achieve 3000, and  Write Source. The following publishers and web-
based programs are used during guided reading; Starfall, Scholastic, Time For Kids, and  Content area 
materials used to support ELLs during math are Everday Math, manipulatives, math games, and online 
math websites.  As for science and social studies support is given to ELLs through Time for Kids, Fountas 
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and Pinnel leveled readers, internet and newspaper articles, Document-based questions, picture 
dictionaries, visuals, realia, total physical response activities, as well as hands- on approaches to support 
content and academic vocabulary.

NLA Support

 Due to information found in the data, an NLA teacher supports students as a cluster teacher and also 
pushes into the classroom to work with children in small groups to work with computer laptops.   

Required Services Support and Resources 

Required services and resources are suited to fit the students’ academic needs according to feedback 
from the classroom teachers and assessment outcomes. Resources are chosen based on readability level 
and age appropriateness to increase motivation. Also, aligning the common core standards for their 
grade level is another important tool necessary for achievement.   

Activities for newly enrolled ELLs

In the spring, in preparation for the upcoming school year, parents of perspective enrollees are invited 
to attend an informational workshop. In September, we offer another workshop to welcome the newly 
enrolled students and their parents to join our school community. This begins with welcoming parents 
during this meeting, we present the programs offered in our school and citywide, contact information 
and procedures in place to help maintain a strong home-school relationship.  Also, parents use this 
opportunity to ask questions and discuss topics amongst one another in a comfortable atmosphere.  
During the orientation, possible ways for them to participate throughout the year in decision making, 
and other activities that will support their child’s learning (such as school trips, celebrations, classroom 
helper, etc.) are discussed.  

Part C: Professional Development 
Describe the school’s professional development program for Title III Program teachers as well as other 
staff responsible for delivery of instruction and services to ELLs.  

 rationale
 teachers to receive training 
 schedule and duration
 topics to be covered

 name of provider

Begin description here: 

Professional Development & Support for School Staff

Our entire school staff and parents, attend workshops to suit the needs of English Language Learners.  
This is to ensure that the instruction is tailored to suit the comprehensible input of their individual 
students’ learning abilities. In order to support teachers with the tools they need to help students 
transition from one grade to the next, we have offered the following professional development 
workshops within our school (several are ongoing).
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• Analyzing Data - presented by Roser Salavert. 

o QTEL Workshop - presented by Michele Silva, ESL Teacher (1wk.Seminar at QTEL) 

• Scaffolding Strategies to Enhance Your Daily Practice - Michele Silva, ESL Teacher

• Monthly ELL Meetings given by the Network on a variety of topics (Michele Silva our ESL teacher 
attends these meetings in order to turn-key to the staff.

o Exposes teachers to student expectations across the grades, in order to better prepare students 
for the future

• Curriculum Development

o References to the text “Integrating Differentiated Instruction” by Carol Ann Tomlinson and Jay   
McTighe

• ESIS Training, Presented by the (IEP Teacher)

• Analyzing Student Data to Drive Instruction

               Achieve 3000 Worksops Series of (4)

o Strategies for Teacher’s of ELLs

• Accountable Talk for Ells

• PD on Language Allocation Policy

• Aligning the common core to units of study

*             Common Core Standards ELA & Mathematics

*             Inquiry Work on Student Writing

 Spring 2013

              Language Development & Acquisition

              Boosting Vocabulary Acquisition

              Universal Design for Learning

• NYSESLAT Scoring Training K-8

• CTT Collaboration  with Positive Conflict Management Association

• Literacy Strategies for ELLs and the Common Core Standards:  The Research Based Approach 

•           Workshop Series: Scaffolding Strategies for ELLs with Ms. Silva 
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2012-2013 Workshops

As a method of ensuring performance in the classrooms, all after school teachers  join together in 
receiving professional development. Professional development topics include scaffolding techniques, 
using data to differentiate, utilizing Bloom’s Taxonomy for task analysis and multiple intelligences. Each 
of the workshops are planned and supported by the administration and are presented by school 
specialists which include a Bilingual Coordinator and ESL Teacher/Coach.  Professional development 
workshops take place during teacher common preps and PDAs. Service providers’ certifications include: 
Special Education, Common Branch, Math/ELA Content Area, ESL,and Bilingual.  Topics that are being 
offered for the 2012-2013 school year include:

• Monthly ELL Meetings offered through the Network

• Scaffolding Strategies for ELL's

             

               Language Frameworks

              Universal Design for Learning

•            SESIS Reporting System given by the IEP Teacher   

• Using Blooms Taxonomy to differentiate grouping

*            Literature Circles

All professional development supports staff to assist ELLs as they transition from one school level to 
another.  Training in the UBD Vertical Curriculum Planning provides teachers at all levels with a greater 
understanding of the “bigger picture” or concept behind their instruction. The different concepts will be 
continued throughout the students’ learning; however within each grade span the essential question 
will change according to the Common Core Standards, also, inter-visitations within our school, as well as 
visits to other model schools, provide us with the necessary feedback to progress as learners. The data 
collected from these observations is analyzed and turn-keyed during our school’s professional 
development sessions. Within our school environment, the goals and expectations are transparent 
throughout our building.  This understanding promotes cohesion between all participants, in the school 
wide community. 

Part D: Parental Engagement Activities  
Describe the parent engagement activities targeted toward parents of ELLs that will impact higher 
achievement for ELLs.  NOTE: These are in addition to mandated activities, such as parent orientation 
during ELL identification process.  

 rationale
 schedule and duration
 topics to be covered

 name of provider
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Part D: Parental Engagement Activities  
 how parents will be notified of these activities

Begin description here: 

 In order to have a common understanding amongst the school community, we have provided a variety 
of workshops, parent/teacher conferences. All meetings are advertised through a flyer that is sent home 
with students as well as posted around the school building and on a parent bulletin board.  The Parent 
Association and Parent Coordinator ensure that parents are aware of the various workshops that are 
being offered at the school.  English Language Learners Parent workshops entitled Parents Guide to 
Understanding our English Lanuage Learners will be held in January, March, and May.  The series will 
include a program overview in January, followed by highlights, updates and home based activities in 
March and a culminating activity in May which includes next steps for the following year.

A series of content workshops will be coordinated by Ms. Colon (Parent Coordinator) which will include 
topics such as Math, Writing, Literacy, and Vocabulary Development.  These workshops will be 
facilitated by the RTI Team along with the Parent Coordinator.  The following is a tentative list of 
workshops being offered for the 2012-2013 school year.

  
 December - Pot luck for parents/ Reuniting Families 
 January - Saturday ELA/Math workshops for parents 3rd-5thgr.
February - Testing Strategies Workshop - Saturday
March - Evening Workshop Vocabulary Strategies
April - Targeting Ell parents for NYSESLAT / Science Exam (Evening & Saturday)
May - Target 2nd gr. parents for Pre-Testing ELA/Math (Evening)
June - Summer Reading / Literature Workshop (Evening)

Translation services will be offered by the Parent Coordinator Ms. Colon on an on-going basis pertaining 
to teacher student evaluations and assessments.  Ms. Colon will also make use of the Translation 
Services provided by the New York City Department of Education for languages other than Spanish.  Oral 
and written correspondence will be available for parents in English and Spanish as well as posted on the 
Parent Bulletin Board on a regular basis.

Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $     
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

Professional salaries 
(schools must account for 
fringe benefits)
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Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $     
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

 Per session
 Per diem

Purchased services
 High quality staff 

and curriculum 
development 
contracts.

          

Supplies and materials
 Must be 

supplemental.
 Additional 

curricula, 
instructional 
materials.

 Must be clearly 
listed.

          

Educational Software 
(Object Code 199)

          

Travel           

Other           

TOTAL           


