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School Leadership Team (SLT) Signature Page

Use this page to identify SLT members and confirm their participation in the development of this School Comprehensive Educational Plan (SCEP), 
which includes goals and action plans, a summary of Academic Intervention Services (AIS), and the Parent Involvement Policy (PIP). The 
signatures of SLT members indicate their participation in the development of the SCEP and serve as confirmation that consultation has occurred 
to align funding in support of educational programs. The SLT must include an equal number of parents and staff and have a minimum of 10 and a 
maximum of 17 members, in accordance with the Chancellor’s Regulation A-655, available on the NYC DOE Web site.

Directions:

1. List each SLT member in the left-hand column on the chart below. Specify any position held by the team member, e.g., Chairperson, SLT 
Secretary and the constituent group represented, e.g., parent, staff, student, or CBO. Core mandatory SLT members are indicated by an 
asterisk*.

2. Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an SLT member does not wish to sign 
this plan, he/she may attach a written explanation in lieu of his/her signature**.

3. Add rows as needed to ensure that all SLT members are listed.

4. The original copy, along with any written communications pertaining to this page, is to remain on file in the principal’s office and be made 
available upon written request.

5. Names of SLT members must be added to this form for posting. The signed original documents must be maintained on file at the school. 

Name Position and Constituent Group 
Represented Signature

Maria Vera-Drucker *Principal or Designee

Elizabeth Scelisi *UFT Chapter Leader or Designee

Dhaysy Correa *PA/PTA President or Designated Co-
President

Yvette Rivera DC 37 Representative, if applicable

Student Representative (optional for 
elementary and middle schools; a 
minimum of two members required for 
high schools)

CBO Representative, if applicable

Natalie L. Perez Member/ CSA  

Maria Giron Member/ Parent  

Maria Lopez Member/ Parent  

Jessica Lopez Member/ Parent  

Christina Vivar Member/ Parent  

Julio A. Jimenez Member/ UFT  

Member/   

Member/   

Member/   

Member/   

Member/   

Member/   

Member/   

Member/   
**Signature of constituent only indicates participation in the development of the SCEP, not approval.  Note: If for any reason a SLT member does 

not wish to sign this plan, he/she may attach an explanation in lieu of his/her signature which must be maintained on file at the school with the 
original SLT signature page.



3

Comprehensive Education Plan (CEP) Requirements

Which Schools Need to Complete the CEP?
All Reward, Recognition, In Good Standing and Local Assistance Plan (LAP) schools should identify and submit annual goals and 
action plans in consultation with their School Leadership Team (SLT).

 Explicitly delineate the school’s plan for annually increasing student performance through comprehensive instructional 
programs and services as well as the plan for enhancement of teacher and leader effectiveness.  

 Address how the school will use its full range of resources (which may include but is not limited to Title I, Title II, and/or Title III, 
1003(a) and/or 1003(g) School Improvement, Race to the Top, School Innovation or local funds) to support improvement efforts 
for the identified sub-group(s) on the identified accountability measures.

 Develop the CEP in consultation with parents, school staff, the School Leadership Team (SLT), and others in accordance with 
the requirements of Chancellor’s Regulations A-655 to provide a meaningful opportunity for stakeholders to participate in the 
development of the plan and comment on the CEP before it is approved.

Guidance for Developing and Completing the Annual Goals and Action Plan Section
Goal setting for the CEP is done in collaboration with the school community to support student achievement and the implementation 
of school-wide goals as well as document how your school is meeting Federal, State, and City regulations.  For SY 2013-14 when 
developing their goals, schools should do the following: 

 Identify a minimum of three and a maximum of five annual goals.

 Align their goals with the current citywide instructional expectations.

 Develop goals that are “SMART” - specific, measurable, achievable, realistic, and time-bound.

 Conduct a needs assessment of your school

 Use quantitative and/or qualitative data in providing the rationale for each goal.  

 Cite sources that contributed to the rationale such as the Progress Report, Quality Review, School Survey, state and school 
assessment results, attendance records, inquiry team work, etc. to form the basis of your needs assessment.

 Align the identified goals to the strategies and activities in your Parent Involvement Policy (PIP). The PIP template is provided 
on pages 12 and 13. Your school is encouraged to use the template as it is provided, or align it in accordance with your 
school’s goals, or replace it entirely with a Parent Involvement Policy created by your school that meets federal requirements. 
You may use or amend relevant sections of your PIP so they directly align to the parent involvement activities that support each 
goal and action plan.  All schools should cite strategies to increase parent involvement that align to the goal when applicable.  
Title I schools should reference these strategies and activities in the school’s Title I Parent Involvement Policy (PIP).

 Enumerate the strategies and activities that will be implemented to achieve each goal.  

 Identify all fund sources that will be used for the completion of each activity. 

 List the projected timeline for completion of each activity, including the start and end date of each activity.

 Describe the programmatic details and resources that will be used for each instructional strategy and activity described for each 
goal.  Do not include the cost for each line-item-expenditure for the strategies and activities listed within the action plans. 

School Receiving Title I Funds
School Wide Program (SWP) and Targeted Assistance (TA) Schools receiving Title I funds are required to complete the Title I 
Information Page located on page 11 of the CEP.
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CEP Checklist
All Schools

Indicate using an “X” in the box to the left of each section that the section has been completed
X School Leadership Team Signature Page

Action Plans 1 – 5 (At least 3 of 5 Action Plans with the following elements)
 Annual Goal
 Comprehensive Needs Assessment
 Instructional Strategies section, A-E for each new strategy or activity that supports the goal

X

 Budget & Resource Alignment section (indicating all funding sources)
X Academic Intervention Services (AIS)
X Title I Plan (Only for schools receiving Title I funding)
X Parent Involvement Policy (PIP)
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Goal and Action Plan #1
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #1
Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By June 2014, 75% of students in AIS (97 students out 129* students) will show progress in reading as measured by the NYC CCLS-aligned Benchmark 
Assessments, Literacy Common Core Learning Standards as measured by NY Ready CCLS ELA Assessments and MOSL- NYC Performance Assessments 
by one benchmark level.

*Based on Spring 2013 NYS ELA Exam Scale Score:  Grade 4: 40 students out of 53 students; Grade 5: 57 students out of 76.
Comprehensive Needs Assessment

Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
Based on the 2012-2013 New York State ELA scores, 129 students in grades 4 and 5 were identified as the AIS population for the school.  The Instructional 
Cabinet examined the NYS ELA standards along with students’ scores, and determined that the NYS CCLS ELA Standards will target the academic needs 
of these students.   The standards will provide the literacy skills needed to build knowledge in all content areas.

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  
A. Strategies/activities that encompass the needs of identified subgroups
1. The Instructional Cabinet along with Teacher Teams in grades 4 and 5 will focus on weekly and bi-weekly literary skills, based on the NY Ready CCLS 

ELA Benchmark Assessments.
2. Weekly instruction and assessments are aligned to the Common Core Learning Standards (CCLS).
3. Weekly targeted skills are assessed to monitor students’ progress and to determine academic needs.
4. Teachers will group students according to their academic needs: intervention (low), reinforcement (average) and enrichment (high).
5. Administration will meet with Teacher Teams weekly for common planning.
6. Instructional Cabinet and off-site consultants will provide ongoing support to teachers (co-teaching, model lessons, small group instruction, and data 

analysis)
7. Instructional Cabinet and Teacher Teams will use a work sampling method to evaluate and customize planning, and instruction as data dictates.
8. Teacher Teams will participate in professional development for literacy to strengthen their understanding of the ELA Common Core Learning Standards
B. Key personnel and other resources used to implement each strategy/activity
1. Administration, the Instructional Cabinet, Teacher Teams, and off-site consultants will work with the teachers to ensure that each strategy/activity is 

being implemented in every classroom.  
2. On and off site professional development will be provided by Expeditionary Learning, the Education Consortium consultant, Children First Network 412 

Specialists, Teacher Effectiveness Coaches, Teacher Teams and the P.S. 376 Instructional Cabinet.
C. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
1. By September 2013, January 2014, and March 2014, teachers will administer the NY Ready CCLS ELA Assessments in grades 3-5, to monitor student 

progress.
2. By October 2013 and spring 2014, teachers will administer the MOSL- NYC Performance Assessment, to monitor student progress.
3. By December 2013 and February 2014, teachers will administer the NYC CCLS-aligned ELA Benchmark Assessments, to monitor students’ progress. 
4. Instructional Cabinet will analyze weekly data to discuss patterns and trends with teachers.
5. Instructional Cabinet will meet weekly with teachers to reflect on classroom practices and discuss next steps.
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6. Instructional Cabinet and teams of teachers will meet weekly in grade level teams to assess student work. Teams will plan lessons that engage students in 
daily instruction that supports the acquisition of information and understanding of skills.

D. Timeline for implementation and completion including start and end dates
1. By September 2013, January 2014, and March 2014, teachers will administer the NY Ready CCLS ELA Assessments in grades 3-5, to monitor student 

progress.
2. By October 2013 and Spring 2014, teachers will administer the MOSL- NYC Performance Assessment, to monitor student progress.
3. By December 2013 and February 2014, teachers will administer the NYC CCLS-aligned ELA Benchmark Assessments, to monitor students’ progress.
E. Describe programmatic details and resources that will be used to support each instructional strategy/activity
1. Common preps will be provided for Teacher Teams to assess student work and plan lessons.  The focus is to engage students in daily instruction that 

supports the acquisition of information.
2. Teacher Teams will be provided with a common prep to participate in weekly inquiry meetings to analyze student work.
3. Off-site consultants will provide professional development to ensure that teachers receive the instructional support needed to drive instruction. 
4. Teachers will meet with members of the Instructional Cabinet to get extra support in planning and using data to drive instruction.
5. Classroom inter-visitations will be scheduled for teachers to share best practices across classrooms.

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Our goal is to provide support to the parents to increase their involvement in the school community.  As a continuous effort, we will host a Fatherhood Program to foster a 
better relationship between children and their male role models.  This program will provide different levels of relationship-building activities such as: cooking, creative arts, 
physical health and positive thinking.  

We will also host a Motherhood Program.  This program will build a support system and help mothers to develop friendships with long-term support.  The objective will be 
to promote creativity, physical health, positive thinking, and self-esteem.

Literacy along with content areas workshops will be provided year-round, to promote parental awareness of students’ academic lives.  Workshops for standardized testing 
will be provided year round provided to give parents a clear understanding of New York State academic expectations to assist students in developing strong study habits. 
The following workshops will support literacy:

 Title lll- ELL Parent Intake Orientation: September 17, 2013
 Title 1-Common Core Curriculum Night: September 18, 2013
 Title 1-ESL Adult Education Parent Intake and Registration: September 23, 2013
 Title 1-Homework Help: September 26, 2013
 Title 1-Common Core Writer’s Workshop Grades K-2: October 1, 2013
 Title 1-How do Periodic Assessments Help the School?: October 17, 2013
 Title 1-Common Core Writer’s Workshop Grades 3-5: October 29, 2013
 Title 1-Book Club Literacy Program: October 11, 2013
 Title 1-Promotional Criteria: November 13, 2013 & November 20, 2013 
 Title 1-Getting Ready to Read K-1 Grade Parents: November 25, 2013
 Title 1-Access to our Greatest Books! How to use the NYC Public Library: January 2, 2013
 Title lll-Parents Stay Connected- Parent Workshop on Staying Connected to the ELL Program: January 21, 2014
 Title lll-NYSESLAT Parent Workshop: March 20, 2014

Title 1-ELA State Test- A Parent Workshop Guide to Preparing their Child for the Test: March18, 2014
Budget and Resource Alignment

Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.
X Tax Levy X Title IA Title IIA Title III Set Aside Grants
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List any additional fund sources your school is using to support the instructional goal below.

 
Goal and Action Plan #2

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.
Annual Goal #2

Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By June 2014, 75% of students in AIS (86 students out of 115* students) will demonstrate progress in Math as measured by the NYC CCLS- Aligned 
Benchmark Assessment, the NY Ready CCLS Assessment, and the Go Math Critical Area Performance Tasks by one benchmark level. 

* Based on Spring 2013 NYS Math Scale Scores. Grade 4: 40 students out of 54 students.  Grade 5: 46 out of 61 students
Comprehensive Needs Assessment

Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
Based on the 2012-2013 New York State Math scale scores, 115 students in grades 4 and 5 were identified as the AIS population for the school.  The 
instructional cabinet examined the Math CCLS along with students’ scores and determined, the Domain: Number and Operations in Base Ten will target the 
academic needs of these students.  It will provide instruction in the mathematical skills needed to build knowledge and proficiency in all mathematical 
concepts.

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  
A. Strategies/activities that encompass the needs of identified subgroups
1. The Instructional Cabinet along with Teacher Teams in grades 4 and 5 will focus on bi-weekly Mathematics skills, based on the NY Ready CCLS 

Mathematics Benchmark Assessments.
2. Teachers will administer bi-weekly assessments to monitor progress in the CCLS Domain: Number and Operations in Base Ten and group students according to their 

academic needs: intervention (low), reinforcement (average), and enrichment (high).
3. Instructional Cabinet will meet bi-weekly with teachers to analyze weekly data and discuss patterns and trends with teachers.
4. Weekly instruction and assessments are aligned to the Common Core Learning Standards (CCLS).
5. Teachers will meet in grade level teams with the Math Coach during common preps.  They will plan lessons that engage students in the analysis of the 

following Mathematical Practice Standards for Number and Operations in Base Ten problems: 
 Practice Standard 1. Make sense of problems and persevere in solving them.
 Practice Standard 3. Construct viable arguments and critique the reasoning of others.
 Practice Standard 4. Model with Mathematics. 

6. Instructional Cabinet and off-site consultants will provide ongoing support to teachers (co-teaching, model lessons, small group instruction, and data 
analysis).

7. Instructional Cabinet and Teacher Teams will use a work sampling method to evaluate and customize planning, and instruction as data dictates.
8. Teacher Teams will participate in professional development for mathematics to strengthen their understanding of the Mathematics Common Core 

Learning Standards.
B. Key personnel and other resources used to implement each strategy/activity
1. Administration, the Instructional Cabinet, Teacher Teams, and off-site consultants will work with the teachers to ensure that each strategy/activity is 

being implemented in every classroom.  
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2. On and off site professional development will be provided by Metamorphosis Math consultant, Children First Network 412 Math Specialists, Teacher 
Effectiveness Coaches, Teacher Teams and the P.S. 376 Instructional Cabinet.

C. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
1. The Math Specialist and Teacher Teams will analyze Go Math Critical Area Performance Tasks, focusing on Number and Operations in Base Ten 

problems.  They will analyze the use of mathematical models in order to construct viable arguments and critique the reasoning of others.
2. Teacher Teams will use CCLS aligned Mathematics rubrics to assess students’ work.  They will provide students with actionable and meaningful feedback to indicate 

their next learning steps.
3. Instructional Cabinet will analyze weekly data to discuss patterns and trends with teachers.
4. Instructional Cabinet will meet weekly with teachers to reflect on classroom practices and discuss next steps.
5. Instructional Cabinet and teams of teachers will meet weekly in grade level teams to assess student work. Teams will plan lessons that engage students in 

daily instruction that supports the acquisition of information and understanding of skills.
D. Timeline for implementation and completion including start and end dates
1. By September 2013, teachers will administer the NYC CCLS-aligned Mathematics Baseline Assessment to students in Grades 4-5.
2. By December 2013 and February 2014 teachers will administer the NYC CCLS aligned Benchmark Assessments to monitor student progress.
3. Teachers will administer Go Math Critical Area Performance Tasks to monitor students’ progress at the beginning and end of each Go Math chapter.
E. Describe programmatic details and resources that will be used to support each instructional strategy/activity
1. The Math Specialist and Teacher Teams will participate in on-going mathematics professional development, inter-visitations and intra-visitations to 

strengthen their instruction of Number and Operations in Base Ten. There will be on and off site professional development provided by Metamorphosis 
Math Consultants, Math Specialist, CFN 412 Mathematics Specialist, and the Administrative Team.

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Our goal is to provide support to the parents to increase their involvement in the school community.  As a continuous effort, we will host a Fatherhood Program to foster a 
better relationship between children and their male role models.  This program will provide different levels of relationship-building activities such as: cooking, creative arts, 
physical health and positive thinking.  

We will also host a Motherhood Program.  This program will build a support system and help mothers to develop friendships with long-term support.  The objective will be 
to promote creativity, physical health, positive thinking, and self-esteem.

Workshops in Mathematics will be provided year-round, to promote parental awareness of students’ academic lives.  Workshops for standardized testing will be provided 
year round provided to give parents a clear understanding of New York State academic expectations to assist students in developing strong study habits.
The following workshops will support Math:

 Title 1-Common Core Curriculum Night: September 18, 2013
 Title 1-Homework Help-in Math grades 1-5: September 26, 2013
 Title 1-Math Night: November 20, 2013
 Title 1-Modeling Mathematics: January 7, 2014
 Title 1-How do Periodic Assessment Help School?: October 17, 2013
 Title 1-Promotional Criteria; Common Core Learning Standards for Math: November 13, 2013 & February 4, 2014
 Title 1-Math State Test- A Helpful Guide To Parents: April 23, 2014
 Aris Log-in: November 14, 2013 & March 11, 2014

Budget and Resource Alignment
Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

X Tax Levy X Title IA Title IIA Title III Set Aside Grants
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List any additional fund sources your school is using to support the instructional goal below.

 
Goal and Action Plan #3

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.
Annual Goal #3

Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By June 2014, 60% (100 out of 167 students) of ELL students in grades K-5 will demonstrate progress of one benchmark level in their use of the English 
language, measured by the NYC ELA Performance Assessment.  They will focus on listening, speaking, reading and writing, with a strong concentration in 
listening and speaking. 

ELLS: 100 out of 167 students.
Comprehensive Needs Assessment

Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
Based on the 2013 NYSESLAT data, the September 2013 Pre and Post Literacy Performance Tasks, and the MOSL writing Pre-Assessment, we have 
identified reading and writing to be an area of focus. Teachers will be given high quality professional development that focuses on these areas of literacy and 
will be expected to implement some of the strategies they are taught.  The school will utilize in house personnel (The Math Coach, The Literacy Staff 
Developer, The ESL Coordinator, the administration) and in addition will bring outside personnel that specialize in the areas of literacy, specifically 
connecting reading, writing, and speaking.  Outside personnel will include but not be limited to a Literacy Consultant (Olivia Wahl from Wahl Consulting) 
and Mr. Byers, a lawyer who specializes in The Socratic Method which uses oral language and conversation protocols to improve the quality of student 
writing.  All staff developers (both in house and outside consultants) will demonstrate lessons and model techniques in the ESL classrooms in order to assist 
with moving the school towards reaching the goal of improving literacy skills for our ELLs.  All teachers will be given time to spend in the professional 
development sessions, time to debrief with the specialists about the strategies observed, and to try out strategies in designated lab sites in the school.  
Additional supplemental materials have been strategically selected to assist with effective intervention programs for Ells.  We will utilize The Rosetta Stone 
computer based English language acquisition program and “Getting Ready for the NYSESLAT” booklets from Attanasio and Associates in order to build 
language proficiency.  Additional support will be offered in an after school enrichment program for students in K-5 after school Monday through Friday, and 
After School Program that focuses on literacy and math supplemental instruction for Grades 3,4, and 5, on Tuesday, Wednesday and Thursday, and a 
Saturday Academy that is offered for Grades 2,3, and 4.  Additional support is also available and offered to all students in Grades 3-5 during the school’s 
Extended Day program which runs three times a week from Monday through Wednesday.

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  
A. Strategies/activities that encompass the needs of identified subgroups
1. The Instructional cabinet along with ELL Teacher Teams across the grades adapted the Literacy and content area Curriculum to focus on academic 

language development in all modalities. Weekly instruction and assessments are aligned to the Common Core Learning Standards and The Advance 
Teacher Evaluation System (based on The Danielson Framework).  Adjustments to the curriculum are made consistent with the data in order to foster 
continuous improvement in ELL Literacy.  This will be accomplished through professional development, common planning time, and an ELL Inquiry 
Team.  The school will utilize in house personnel (The ELL Supervisor, The ELL Coordinator, The Literacy Staff Developer, the Administrative 
Cabinet) to provide research based high quality staff development in Literacy from information and resources obtained at workshops provided by The 
Office of English Language Learners, our CFN Network and Engage New York.  The school will utilize outside consultants to provide high quality, 
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research based professional development in Writing using The Balanced Literacy Model (Olivia Wahl from Wahl Consulting Inc) and Mr. Bayers, a 
consultant who specializes in The Socratic Method, a literacy technique that uses oral language with discussion protocols and questioning techniques 
that lead to improved results in students’ writing.

B. Key personnel and other resources used to implement each strategy/activity
1. The key personnel involved in working towards helping ELLs achieve the literacy goal are: The ELL Supervisor, the ELL Coordinator, The ELL 

Teacher Team from Grades K-4, The Administrative Cabinet, The Literacy Staff Developer, The Balanced Literacy Consultant, The ESL Consulting 
Company, and The Socratic Method Consultant.

C. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
1. As of late September 2013, The ELL Coordinator facilitates professional development utilizing both on site and off site resources related to current best 

practices for instruction of ELLs during common planning time for the ELL Teacher Team.
2. As of September 2013, The ESL Coordinator meets weekly with ELL teachers.  An ESL Inquiry model has been established to discuss Best Practices, 

analyze students’ work and plan for next steps.
3. In October 2013, an ESL consulting company meets with the ELL Coordinator and the administration to analyze all available data from state formal 

assessments including but not limited to ELL specific assessments such as the LAB-R and NYSESLAT (Grades K-5), and state exams that are not 
specific to ELLs such as the New York State ELA exam (Grades 4 and 5). A preliminary professional development plan will be created reflecting the 
state CCLS aligned curriculum benchmark goals for students and additional components that reflect where the data shows weaknesses.  Additionally this 
team will discuss the Interim Assessments that are available (ELL Periodic Assessment, NYC Performance Assessment (for Grades 4 and 5), 
Expeditionary Learning Performance Task (for Grades 3, 4 and 5) and Balanced Literacy Performance task (for Grades 1-3) and the MOSL (for Grades 
K-5). This data will also be analyzed to aid in the creation of a professional development plan and instructional implementation plan to align with our 
school as a Balanced Literacy school for all grades (K-5), using the Gradual Release Model, To-With-By- Into-Through-Beyond approach to scaffold the 
learning process.  The results of Weekly Skills Assessments that are teacher created (in Literacy for Grades K-5) will be collected and analyzed by The 
ELL Coordinator and the ELL teacher team during Inquiry meetings.

4. The ELL Supervisor and ELL Coordinator will meet weekly with teachers during common preps to facilitate curriculum planning and mapping sessions 
using aspects of the Sheltering Instruction Observation Protocol (SIOP) template as an example to bolster the English Language Development (ELD) 
element within content lessons.  The focus will be planning to include language and content goals simultaneously and to match the goals with the CCLS, 
the new ELA curriculum and the MOSL.

5. The ELL Coordinator and Teacher Teams will use work sampling to evaluate and customize planning and instruction as data dictates.  This will be done 
during grade meetings, faculty conferences, Inquiry Team meetings, and the ELL Common Planning Period.

6. The Instructional Cabinet (the administration, The ELL Coordinator, The IEP Teacher, and the Literacy Staff Developer) and Teacher Teams will 
analyze students’ work to reflect on classroom practices and discuss next steps.  This will be done weekly.  They will analyze the texts students are 
reading to monitor for close reading strategies application and they will continuously analyze the MOSL Pre-Assessment Writing pieces and the small 
group and whole class instruction that focus on the MOSL traits utilizing knowledge of the CCLS Language Standards and the Stages of Language 
Development.

7. The Instructional Cabinet will monitor classroom instruction to ensure the English Language Development element is present within content lessons 
through the frequent cycles of observations using the Advance Teacher Evaluation System which is based on the Danielson Framework, with a specific 
focus on rubric competency 1e (Designing Coherent Instruction) and rubric competency 3 (Questioning and Discussion techniques).

8. Teams of teachers will participate in professional development to strengthen their understanding of ELD.  On/off site professional development provided 
by Expeditionary Learning, Education Consortium consultant, Balanced Literacy consultant, Children First Network 412 Specialists, The Office of 
English Language Learners (OELL) professional development workshops, The Socratic Seminar consultant and the P.S. 376 Instructional Cabinet and 
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Administrative Team.
9. The ELL Coordinator and Teacher Teams will use work sampling from the MOSL Pre-Assessment that was administered in September to evaluate and customize 

planning and instruction as data dictates.  Each student will be given an individual goal based on the MOSL traits and either the CCLS Language Standards or the 
stages of language acquisition.

D. Timeline for implementation and completion including start and end dates
1. As of late September 2013, The ELL Coordinator facilitates professional development utilizing both on site and off site resources related to current best 

practices for instruction of ELLs during common planning time for the ELL Teacher Team.
2. As of September 2013, The ESL Coordinator meets weekly with ELL teachers.  An ESL Inquiry model has been established to discuss Best Practices, 

analyze students’ work and plan for next steps.
3. In October 2013, an ESL consulting company meets with the ELL Coordinator and the administration to analyze all available data from state formal 

assessments including but not limited to ELL specific assessments such as the LAB-R and NYSESLAT (Grades K-5), and state exams that are not 
specific to ELLs such as the New York State ELA exam (Grades 4 and 5). A preliminary professional development plan will be created reflecting the 
state CCLS aligned curriculum benchmark goals for students and additional components that reflect where the data shows weaknesses.  Additionally this 
team will discuss the Interim Assessments that are available (ELL Periodic Assessment, NYC Performance Assessment (for Grades 4 and 5), 
Expeditionary Learning Performance Task (for Grades 3, 4 and 5) and Balanced Literacy Performance task (for Grades 1-3) and the MOSL (for Grades 
K-5). This data will also be analyzed to aid in the creation of a professional development plan and instructional implementation plan to align with our 
school as a Balanced Literacy school for all grades (K-5), using the Gradual Release Model, To-With-By- Into-Through-Beyond approach to scaffold the 
learning process.  The results of Weekly Skills Assessments that are teacher created (in Literacy for Grades K-5) will be collected and analyzed by The 
ELL Coordinator and the ELL teacher team during Inquiry meetings.

4. In November 2013, the ELL Periodic Assessment will be administered to Grades 3-5. The ELL Coordinator and ELL Teacher Team will analyze the 
data and modify instruction and form small groups.  A checklist will be created to correlate to the skills that will be the focus for small group instruction 
derived from the needs the data shows.  The checklist will be referred to bi-monthly and measured against teacher created short assessments that match 
the designated skills, to check for progress towards the goals and to revise if necessary.

5. In March 2014, ELL Teachers in Grades 3-5 will administer the ELL Periodic Assessment to monitor Reading and Listening and modalities.  The results 
will be compared to the November ELL Interim Assessment.  A checklist will be created to correlate to the skills that will be the focus for small group 
instruction derived from the needs the data shows.  The checklist will be referred to bi-monthly and measured against teacher created short assessments 
that match the designated skills, to check for progress towards the goals and to revise if necessary.

6. The ELL Supervisor and ELL Coordinator will meet weekly with teachers during common preps to facilitate curriculum planning and mapping sessions 
using aspects of the Sheltering Instruction Observation Protocol (SIOP) template as an example to bolster the English Language Development (ELD) 
element within content lessons.  The focus will be planning to include language and content goals simultaneously and to match the goals with the CCLS, 
the new ELA curriculum and the MOSL.

7. The Instructional Cabinet will monitor classroom instruction to ensure the ELD element is present within content lessons through the frequent cycles of 
observations using the Advance Teacher Evaluation System which is based on the Danielson Framework, with a specific focus on rubric competency 1e 
(Designing Coherent Instruction) and rubric competency 3 (Questioning and Discussion techniques).

E. Describe programmatic details and resources that will be used to support each instructional strategy/activity
1. ELL Teacher Teams in Grades K-4 will be given a common planning period weekly, (4th period on Fridays) in order to facilitate conversations and 

professional development that focuses on the ELL Literacy Goal.  ELL Teacher Teams in Grades K-3 will participate in an ESL Inquiry Team weekly 
(Thursdays from 8:10 to 8:50).  ELL Teacher Teams, The ELL Supervisor, The ELL Coordinator, and The Literacy Staff Developer will be given 
release time from the school building in order to participate in targeted professional development that aligns to the work towards reaching the ELL 
Literacy Goal and achieving success with the CCLS.  The ELL Teachers in Grades 3-5 will meet weekly (Monday mornings) with the Administrative 
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Cabinet to discuss student data, to assess whether the data shows progress with achieving the goal or lack of progress that requires additional support for 
the teachers and students.  There will be 5 times during the school year when The Literacy Consultant comes to the school to provide professional 
development.  Coverage will be arranged for teachers for three periods each time so they can participate in research based professional development, a 
demo lesson in a designated lab site, and a debriefing session.  The Socratic Method Consultant will provide professional development at the school over 
a period of three weeks at a time.   Teachers will be given coverage so they can participate in the professional development sessions.  The ELL 
Coordinator will create a schedule based on three cycles during the school year.  The schedule will allow for The ELL Coordinator to spend time in the 
ESL classrooms in order to assist with small group instruction, needs based planning, designing pertinent professional development activities, and to 
model lessons that incorporate best practices for ELLs.  The Administrative Cabinet will meet with The ELL Coordinator on an as needed basis in order 
to discuss the work towards the goal and any additions that will need to be made to further support ELL Teachers and ELL students.  Title III funds will 
be used to offer supplemental instructional time for ELLs in Literacy.  The programs will run on Saturdays for Grades 2, 3 and 4, and on Tuesdays, 
Wednesdays, and Thursdays for Grade 3.

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Our goal is to provide support to the parents to increase their involvement in the school community.  As a continuous effort, we will host a Fatherhood Program to foster a 
better relationship between children and their male role models.  This program will provide different levels of relationship-building activities such as: cooking, creative arts, 
physical health and positive thinking.  

We will also host a Motherhood Program.  This program will build a support system and help mothers to develop friendships with long-term support.  The objective will be 
to promote creativity, physical health, positive thinking, and self-esteem.

Literacy along with content areas workshops are provided year-round to promote parental awareness of student’s academic lives.  Workshops for standardized testing are 
provided to give parents a clear understanding of test taking and the importance of building strong study habits for better results.  

The following parent workshops will support parents of English Language Learners with Literacy:
 Title lll- ELL Parent Intake Orientation: September 17, 2013
 Title I-Common Core Curriculum Night: September 18, 2013
 Title I-ESL Adult Education Parent Intake and Registration: September 23,2013
 Title I-Homework Help: September 26, 2013
 Title I-Common core Writer’s Workshop grades K-2: October 1, 2013
 Title I-How do Periodic Assessment Help School: October 17, 2013
 Title I-Common Core Writer’s Workshop Grades 3-5: October 29, 2013
 Title I-Book Club Literacy Program: October 11, 2013
 Title I-Promotional Criteria: November 13, 2013 & November 20, 2013 
 Title I-Getting Ready to Read K-1 Grade Parents: November 25, 2013
 Title I-Access to our Greatest Books! How to use the NYC Public Library: January 2, 2014
 Title lll-Parents Stay Connected- Parent Workshop on Staying Connected to the ELL Program: January 21, 2014
 Title lll-NYSESLAT Parent Workshop: March 20, 2014

Title I-ELA State Test- A Parent Workshop Guide to Preparing their Child for the Test: March18, 2014
Budget and Resource Alignment

Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.
Tax Levy Title IA Title IIA X Title III Set Aside Grants

List any additional fund sources your school is using to support the instructional goal below.
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Goal and Action Plan #4

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.
Annual Goal #4

Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By June 2014, 75% of teachers will demonstrate progress by moving one level on the HEDI Continuum, in competencies 2b (establishing a culture for 
learning); 2c (managing classroom procedures); 3a (communicating with students); 3b (using questioning and discussion techniques); 3c (engaging students 
in learning); 3d (using assessment and instruction) of The Charlotte Danielson Framework for Enhancing Professional Practice. All teachers will set goals 
and be provided with support and feedback to foster growth in the areas of Domain 1: Planning and Preparation, Domain 2: Classroom Environment, 
Domain 3: Instruction and 4: Professional Responsibility.

Comprehensive Needs Assessment
Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
Based on the 2013-2014 City-wide Expectations teacher development must focus on supporting all students to meet the Common Core standards by 
strengthening the common language and understanding of what quality teaching looks like by deepening the school community’s comprehension of 
Charlotte Danielson’s Framework for Teaching.

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  
A. Strategies/activities that encompass the needs of identified subgroups
1. The Instructional Cabinet, Advance Teacher Effectiveness Coach and Advance Team will provide teachers with professional development on the 

Advance Teacher Evaluation rubric as per the 2013-2014 City-wide Instructional Expectations. The Administrative Cabinet will conduct observations 
based on the Danielson Framework for Teaching.

B. Key personnel and other resources used to implement each strategy/activity
1. Instructional Cabinet
2. Advance Team Members (Supervisor, UFT , Teacher Team
3. Administrative Team
C. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
1. Advance Teacher Effectiveness Rubric, Danielson Framework
2.
D. Timeline for implementation and completion including start and end dates
1. In August 2013 and September 2013, the Advance Team (Supervisor, UFT Chapter Chair and Teacher Team) met and attended the City-wide Advance 

Teacher Evaluation Professional Development to foster teacher development in all competencies, in preparation of MOSL.
2. In August 2013, the Administrative Team established informal and formal observation protocols based on the Advance Teacher Evaluation System. As 

evidenced by 2013-2014 “Expectations and Guidelines for Assistant Principals.”
3. In September 2013- June 2014 the Administrative Team will provide the faculty professional development on the Danielson Framework and observation 

cycles.
4. In September 2013, February 2014 and June 2014 teachers will participate in the Advance Initial Planning Conference, Mid-year Conference, and End of 

Year Conference
5. In September 2013, Administrative Cabinet will create a menu of Teacher Expertise based on The Teacher Expertise Survey.
6. Administrative Team will design the 2013-14 Advance Annual Observation Calendar for Option 1 and Option 2
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7. Administrative Team will develop an Annual School-wide Professional Development Plan to differentiate PD to support teachers’ individual 
professional goals. 

8. Teachers will be provided with verbal feedback within one to two days and written feedback within three to five days. Each Advance observation will 
include actionable and meaningful feedback, which will be uploaded onto the DOE Advance on-line system.

9. On-going Administrative Team and Teacher Team will meet inter and intra- grade to ensure constructivist depth of competency is achieved from grade 
to grade.

E. Describe programmatic details and resources that will be used to support each instructional strategy/activity
1. Advance Observation Calendar for Option 1 & Option 2
2. Annual School-wide Professional Development Plan
3. Advance Binder: given to all teachers

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Our goal is to provide support to the parents to increase their involvement in the school community.  As a continuous effort, we will host a Fatherhood Program to foster a 
better relationship between children and their male role models.  This program will provide different levels of relationship-building activities such as: cooking, creative arts, 
physical health and positive thinking.  

We will also host a Motherhood Program.  This program will build a support system and help mothers to develop friendships with long-term support.  The objective will be 
to promote creativity, physical health, positive thinking, and self-esteem.

Literacy along with content areas workshops are provided year-round to promote parental awareness of student’s academic lives.  Workshops for standardized testing are 
provided to give parents a clear understanding of test-taking and the importance of building strong study habits for better results.  

The following workshops will support Literacy and Mathematics :

 Title lll- Ell Parent Intake Orientation September 17, 2013
 Title 1-Common Core Curriculum Night-September 18, 2013
 Title 1-Homework Help-September 26, 2013
 Title 1-Common core Writer’s Workshop grades K-2-October 1, 2013
 Title 1-How do Periodic Assessment Help School -October 17, 2013
 Title 1-Common Core Writer’s Workshop Grades 3-5-October 29, 2013
 Title 1-Promotional Criteria- November 13, 2013 & November 20, 2013
 Aris Log-in November 14, 2013 & March 11, 2014
 Title 1-Promotional Criteria; Common Core Learning Standards for Math - November 13, 2013 & February 4, 2014 
 Title 1-Math Night-November 20, 2013
 Title 1-Getting Ready to Read K-1 grade parents-November 25, 2013
 Title 1-Modeling Mathematics-January 7, 2014
 Title lll-Parents Stay Connected- Parent Workshop on staying connected to the Ell program- January 21, 2014
 Title lll-NYSESLAT Parent Workshop-March 20, 2014
 Title 1-ELA State Test- A parent workshop guide to preparing their child for the test-March18, 2014
 Title 1-Math State Test- A Helpful Guide To Parents-April 23, 2014

Budget and Resource Alignment
Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.
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X Tax Levy X Title IA Title IIA Title III Set Aside Grants
List any additional fund sources your school is using to support the instructional goal below.

 
Goal and Action Plan #5

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.
Annual Goal #5

Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By June 2014, 65% of Grade 4 and 5 ELLs and F-ELLs (77 students out of 118 students*) will demonstrate progress in Math as measured by the NYC 
CCLS- Aligned Benchmark Assessment, the NY Ready CCLS Assessment, and the Go Math Critical Area Performance Tasks by one benchmark level. 

* Based on Spring 2013 NYS Math Exam Scale Scores.  Grade 4: 32 students out of 49 students. Grade 5: 45 students out of 69 students.
Comprehensive Needs Assessment

Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
Based on the 2012-2013 New York State Math scale scores, 75% of ELLs and FELLs are in need of AIS.  The instructional cabinet examined the Math 
standards along with students’ scores and determined that the NYS Math CCLS Domain: Number and Operations in Base Ten would target the academic 
needs of these students by providing the mathematics skills needed to build knowledge in all mathematical concepts.

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  
A. Strategies/activities that encompass the needs of identified subgroups
1. The Instructional Cabinet along with Teacher Teams in grades 4 and 5 will focus with ELL students on bi-weekly math skills based on the CCLS NY 

Ready Math Benchmark Assessments, the CCLS-aligned Math Periodic Assessments and Go Math Critical Area Performance Tasks. Weekly instruction 
and assessments are aligned to the Common Core Learning Standards (CCLS).  Professional development plans will be designed for ELL teachers based 
on the results of the data and where it shows specific weaknesses are for ELLs in the area of Number Sense and Operations in Base Ten.  A weekly 
common planning time will be designated for The ELL Teacher Team and the ELL Coordinator.  A weekly Inquiry Team for ELL Teachers will be 
created for teachers so they can analyze math data and plan next steps for student growth.

B. Key personnel and other resources used to implement each strategy/activity
1. The key personnel involved will be the Administrative cabinet, the Math Specialist, Metamorphosis Math consultant,  the ELL Coordinator, and the ELL 

Teacher Team.

C. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
1. By September 2013, The ELL Coordinator will facilitate a Common Planning Period where Professional Development will be presented to ELL Teacher 

Teams on best practices in math and how to facilitate mathematical discussions among students.
2. By September 2013, The ELL Coordinator and Math Specialist will meet bi-monthly to plan appropriate professional development for the ELL Teacher 

Team.  An ESL Inquiry model will be established to discuss best practices in Mathematics, analyze students’ math work and plan for next steps.
3. ELL Teachers will administer bi-weekly assessments to monitor progress in the Number and Operations in Base Ten domain and group students 

according to their academic needs: intervention (low), reinforcement (average) and/or enrichment (high).
4. Instructional Cabinet will collect Analysis of Performance Document bi-weekly.  Instructional Cabinet will collect Analysis of Performance Document 

bi-weekly
5. ELL Team of teachers will meet in grade level teams with Math Coach periodically during common preps to plan lessons that engage students in the 
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analysis of mathematical practices revolving around the CCLS for Order and Operations Numbers in Base Ten.
6. Math Specialist and ELL Teacher Team will use work sampling to evaluate and customize planning and instruction as data dictates using aspects of the 

Sheltering Instruction Observation Protocol (SIOP) template as an example to bolster the English Language Development (ELD) element within Math 
(specifically having a Language and Content Objective). 

7. Math Specialist and ELL Teacher Team will analyze Math CCLS aligned Performance Tasks that focus on Number and Operations in Base Ten. Small 
groups will be formed.  The Math Specialist will push in to work with small groups that are derived from the results of the data.

8. ELL Team of Teachers will create and use CCLS aligned Mathematics rubrics to assess students’ work with Number and Operations in Base Ten and 
provide students with actionable and meaningful feedback so students are aware of their next learning steps. 

9. Math Specialist and ELL Team of Teachers will participate in on-going mathematics professional development, inter-visitations and intra-visitations to 
strengthen their instruction of Number and Operations in Base Ten. On/ off site professional development provided by consultants, Math Specialist, CFN 
412 and Administrative Team.

D. Timeline for implementation and completion including start and end dates
1. By September 2013, teachers will administer the NYC CCLS aligned Mathematics base-line assessments to students in Grades 4-5.
2. By September 2013, ELL Supervisor will create multiple opportunities for common planning time for the ELL Teacher Team (ESL Inquiry Team and 

Common Planning Period for ELL Teachers).
3. In January 2014 and March 2014 teachers will administer the NYC CCLS aligned Math Benchmark Assessments to monitor students’ progress.
4. ELL Teachers will administer bi-weekly assessments to monitor progress in the CCLS Number and Operations in Base Ten.
5. Instructional Cabinet will collect Analysis of Performance Document bi-weekly.
6. Math Specialist and The ELL Teacher Team will participate in on-going mathematics professional development, inter-visitations and intra-visitations to 

strengthen their instruction of Number and Operations in Base Ten. On and off site professional development provided by consultants, Math Specialist, 
CFN 412 and Administrative Team.

E. Describe programmatic details and resources that will be used to support each instructional strategy/activity
1. ELL Teacher Teams in Grades K-4 will be given a common planning period weekly in order to facilitate conversations and professional development 

that focuses on the ELL Math Goal.  ELL Teacher Teams in Grades K-3 will participate in an ESL Inquiry Team that focuses on math bi-monthly.  ELL 
Teacher Teams, The ELL Supervisor, The ELL Coordinator, and the Math Specialist will be given release time from the school building in order to 
participate in targeted professional development that aligns to the work towards reaching the ELL Math goal and achieving success with the CCLS.  The 
ELL Teachers in Grades 3-5 will meet weekly with The Administrative Cabinet to discuss student data, to assess whether the students show progress 
with achieving the goal or lack of progress that requires additional support for the teachers and students.  There will be monthly professional 
development sessions provided by The CFN on site.  Teachers will participate in the sessions and coverage will be arranged for their classes in order to 
facilitate their participation.  The ELL Coordinator and The Math Specialist will design a schedule in three different cycles that creates time for them to 
work in the ESL classrooms providing small group instruction to designated “At-Risk” students and to model lessons for teachers that show best 
practices in Math for ELLs.  The Administrative Cabinet will meet with The ELL Coordinator on an as needed basis in order to discuss the work towards 
the goal and any additions that need to be made to further support ELL students and teachers.  Title III funds will be used to offer supplemental 
instruction for ELLs in Math during an After School Program that runs Tuesdays. Wednesdays, and Thursdays from 3:10 to 4:30 for Grade 3.  A 
Saturday Academy will also be offered for ELLs in Grades 2,3, and 4.

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Our goal is to provide support to the parents to increase their involvement in the school community.  As a continuous effort, we will host a Fatherhood Program to foster a 
better relationship between children and their male role models.  This program will provide different levels of relationship-building activities such as: cooking, creative arts, 
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physical health and positive thinking.  

We will also host a Motherhood Program.  This program will build a support system and help mothers to develop friendships with long-term support.  The objective will be 
to promote creativity, physical health, positive thinking, and self-esteem.

Literacy and Math workshops are provided year-round to promote parental awareness of student’s academic lives.  Workshops for standardized testing are provided to 
give parents a clear understanding of test-taking and the importance of building strong study habits for better results.  

The following workshops will support English Language Learners:
 Title lll- Ell Parent Intake Orientation September 17, 2013
 Title 1-Common Core Curriculum Night-September 18, 2013
 Title 1-ESL Adult Education Parent Intake and Registration-September 23,2013
 Title 1-Homework Help-September 26, 2013
 Title 1-How do Periodic Assessment Help School?-October 17, 2013
 Title 1-Promotional Criteria- November 13, 2013 & November 20, 2013 
 Title lll-Parents Stay Connected- Parent Workshop on staying connected to the Ell program- January 21, 2014

The following parent workshops will support parents of English Language Learners with math:
 Title 1-Common Core Curriculum Night-September 18, 2013
 Title 1-Homework Help-in Math grades 1-5-September 26, 2013
 Title 1-Math Night-November 20, 2013
 Title 1-Modeling Mathematics-January 7, 2014
 Title 1-How do Periodic Assessment Help School?-October 17, 2013
 Title 1-Promotional Criteria; Common Core Learning Standards for Math-November 13, 2013 & February 4, 2014
 Title 1-Math State Test- A Helpful Guide To Parents-April 23, 2013
 Aris Log-in November 14, 2013 & March 11, 2014

Budget and Resource Alignment
Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

Tax Levy Title IA Title IIA X Title III Set Aside Grants
List any additional fund sources your school is using to support the instructional goal below.
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Academic Intervention Services (AIS)
Schools need to maintain accurate records of students who are receiving Academic Intervention Services to ensure that students who are not at proficiency receive effective 
and timely assistance.  These records need to be made available upon request and indicate the total number of students receiving AIS in each subject area listed below and 
for each applicable grade in your school.

Description

Type of Academic Intervention 
Service (AIS)

Type of Program or strategy (e.g. 
repeated readings, interactive 
writings, etc.)

Method for delivery of service (e.g. 
small group, one-to-one, tutoring, 
etc.)

When the service is provided (e.g. 
during the school day, before or after 
school, etc.)

ELA

Close Reading

Shared Reading

Guided Reading

Shared Writing

RTI ELA Personnel

Data- Driven Differentiated 
Instruction

Small group 

Individual Conferencing

During the school day

Extended Day

Before School

After school

Saturday Academy

Mathematics

Count-Arounds

Number Strings

Mathematical models

Guided Practice

RTI Math Personnel

Data- Driven Differentiated 
Instruction

Small group 

Individual Conferencing

During the school day

Extended Day

Before School

After school

Saturday Academy

Science N/A N/A N/A
Social Studies N/A N/A N/A

At-risk services (e.g. provided by the 
Guidance Counselor, School 
Psychologist, Social Worker, etc.)

Peer Mediation

Anti-bullying Workshops

Anger Management Workshops

Anti-bullying Assemblies

Small Group

One-to-one
During the school day
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Title I Information Page (TIP)
For Schools Receiving Title I Funding

 All elements of the All Title I Schools section must be completed*.

 School Wide Program (SWP) schools must also complete the SWP Schools Only section.  

 Targeted Assistance (TA) Schools must also complete the TA Schools Only section

*If a required component is addressed elsewhere in this plan, you may refer to the page number(s) where the response can be 
found.

Title I Status
Indicate with an “X” your school’s Title I Status.

X School Wide Program (SWP) Targeted Assistance (TA) Schools Non-Title I

All Title I Schools
Highly Qualified Teachers (HQT)

Describe the strategies and activities including strategies for recruitment, retention, assignments, and support including high quality 
professional development that ensures staff is highly qualified.
To ensure the retention and development of highly qualified pedagogues we will:

 Employ a Literacy Staff Developer and Math Staff Developer
 Contract off site professional development services from Olivia Wahl, Literacy Support Specialist 
 Contract on and off site professional development services from Metamorphosis
 Provide Professional Development from the Instructional Cabinet during the school day as well as afterschool
 Participate in professional development provided by CFN 412
 Participate in off-site professional development provided by NYCDOE Teacher Effectiveness Program and on site professional 

development provided by the Teacher Effectiveness Program Talent Coach.

High Quality and Ongoing Professional Development
Describe the strategies and activities for high quality professional development for teachers, principals, and paraprofessionals, and staff that 
enable all students to meet Common Core State Standards (CCSS). 
Staff will receive support through professional development  with outside consultants and professional developers on site including: 

 Balanced Literacy Specialist : Ms. Olivia Wahl 
 Go Math PDs
 MOSL PDs 
 Inquiry Meetings 
 Faculty Conference PDs
 Math Planning 
 Metamorphosis Consultants

Coordination and Integration of Federal, State, and Local Services and Programs
Describe how the coordination and integration of Federal, State, and/or local funds are used to meet the intent and purpose programs 
whose funds are consolidated ( i.e., services for Students in Temporary Housing (STH), violence prevention programs, housing programs, 
Head Start, etc.).
After school programs are provided to address many of the issues that occur outside of the school environment, we have a list of children 
identified on the list of children in STH and we allocate funds to help and purchase supplies needed for  those identified on the list.

SWP Schools Only
Transition Plans to Assist Preschool Children (Elementary Schools Only) 

Describe the transition plans used to assist preschool children from early childhood programs to the elementary school program (e.g. aligned 
curriculum, joint PD & parent involvement activities, sharing of records/info, early intervention services, etc.).
There are many workshops for parental involvement within in the school to help with the transition from head start to school. 
An orientation and an open house is provided to the parents of the incoming students.   

Measures to Include Teachers in Decisions Regarding Assessments
Describe the decision making process that teachers participate in regarding the use and selection of appropriate multiple assessment 
measures and the professional development provided regarding the use of assessment results to improve instruction.   
The Advance Team (Supervisor, UFT Chapter Chair and Teacher Team) met and attended the City-wide Advance Teacher 
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Evaluation Professional Development to foster teacher development in all competencies, in preparation of MOSL with 
professional development on the Advance Teacher Evaluation rubric as per the 2013-2014 City-wide Instructional 
Expectations.

TA Schools Only
Use of Program Resources

Describe how the TA program resources will assist participating children to meet proficiency.

TA Coordination with the Regular Program
Describe the planning, coordination and support of the TA program with the regular educational program (i.e., providing ELT, accelerated, 
high–quality curriculum, including applied learning; and minimize removing children from the regular classroom during regular school day).
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Directions and Guidance for Developing and Updating the
Parent Involvement Policy (PIP) (Required for Title I Schools ONLY)

The template below meets the parental involvement requirements of Title I.  Your school is encouraged to use the template below to 
update your school’s current policy or replace it entirely with a Parent Involvement Policy created by your school that meets federal 
requirements.  The activities and/or strategies included in your school’s policy should align with current CEP goals for improving 
student achievement.  

The PIP should describe how your school will plan and implement effective parent involvement activities and/or strategies to 
improve student academic achievement and school performance. The School-Parent Compact is a component of the PIP that 
outlines how parents, the entire school staff, and students will share this responsibility.  Schools are encouraged to include 
feedback from the Parent Coordinator when updating the policy.  In addition, if your school community will be engaged this year in 
central parent involvement initiatives, such as Parent Academy, which will provide training for school communities to help 
strengthen family-school partnerships, please be sure to include these activities in your policy. 

Parent Involvement Policy (PIP) Template

Educational research shows a positive correlation between effective parental involvement and student achievement.  The overall 
aim of this policy is to develop a parent involvement program that will ensure effective involvement of parents and community in our 
school.  Therefore, our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is 
responsible for creating and implementing a parent involvement policy to strengthen the connection and support of student 
achievement between our school and the families.  Our school’s policy is designed to keep parents informed by actively involving 
them in planning and decision-making in support of the education of their children.  Parents are encouraged to actively participate 
on the School Leadership Team, Parent Association, and Title I Parent Committee as trained volunteers and welcomed members of 
our school community.  Our school will support parents and families of Title I students by:

 providing materials and training to help parents work with their children to improve their achievement level, e.g., literacy, math 
and  use of technology;

 providing parents with the information and training needed to effectively become involved in planning and decision making in 
support of the education of their children;

 fostering a caring and effective home-school partnership to ensure that parents can effectively support and monitor their child’s 
progress;

 providing assistance to parents in understanding City, State and Federal standards and assessments;

 sharing information about school and parent related programs, meetings and other activities in a format, and in languages that 
parents can understand;

 providing professional development opportunities for school staff with the assistance of parents to improve outreach, 
communication skills and cultural competency in order to build stronger ties between parents and other members of our school 
community;

Our school’s Parent Involvement Policy was designed based upon a careful assessment of the needs of all parents/guardians, 
including parents/guardians of English Language Learners and students with disabilities.  Our school community will conduct an 
annual evaluation of the content and effectiveness of this parent involvement policy with Title I parents to improve the academic 
quality of our school.  The findings of the evaluation through school surveys and feedback forms will be used to design strategies to 
more effectively meet the needs of parents, and enhance the school’s Title I program.  This information will be maintained by the 
school.  
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In developing the Title I Parent Involvement Policy, parents of Title I participating students, parent members of the school’s Parent 
Association (or Parent-Teacher Association), as well as parent members of the School Leadership Team, were consulted on the 
proposed Title I Parent Involvement Policy and asked to survey their members for additional input.  To increase and improve parent 
involvement and school quality, our school will:

 actively involve and engage parents in the planning, review and evaluation of the effectiveness of the school’s Title I program 
as outlined in the Comprehensive Educational Plan, including the implementation of the school’s Title I Parent Involvement 
Policy and School-Parent Compact;

 engage parents in discussion and decisions regarding the required Title I set-aside funds, which are allocated directly to 
schools to promote parent involvement, including family literacy and parenting skills;

 ensure that the Title I funds allocated for parent involvement are utilized to implement activities and strategies as described in 
our Parent Involvement  Policy and the School-Parent Compact;

 support school-level committees that include parents who are members of the School Leadership Team, the Parent Association 
(or Parent-Teacher Association) and Title I Parent Committee. This includes providing technical support and ongoing 
professional development, especially in developing leadership skills; 

 maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the school and families.  The Parent 
Coordinator or a dedicated staff person will provide parent workshops based on the assessed needs of the parents of children 
who attend our school and will work to ensure that our school environment is welcoming and inviting to all parents.  The Parent 
Coordinator will also maintain a log of events and activities planned for parents each month and file a report with the central 
office.;

 conduct parent workshops with topics that may include: parenting skills, understanding educational accountability grade-level 
curriculum and assessment expectations; literacy, accessing community and support services; and technology training to build 
parents’ capacity to help their children at home;  

 provide opportunities for parents to help them understand the accountability  system, e.g., NCLB/State accountability system, 
student proficiency levels, Annual School Report Card, Progress Report, Quality Review Report,  Learning Environment Survey 
Report;

 host the required Annual Title I Parent Meeting on or before December 1st of each school year to advise parents of children 
participating in the Title I program about the school’s Title I funded program(s), their right to be involved in the program and the 
parent involvement requirements under Title I, Part A, Section 1118 and other applicable sections under the No Child Left 
Behind Act;

 schedule additional parent meetings, e.g., quarterly meetings,  with flexible times, such as meetings in the morning or evening,  
to share information about the school’s educational program and other initiatives of the Chancellor and allow parents to provide 
suggestions;

 translate all critical school documents and provide interpretation during meetings and events as needed; 

 conduct an Annual Title I Parent Fair/Event where all parents are invited to attend formal presentations and workshops that 
address their student academic skill needs and what parents can do to help;

Our school will further encourage school-level parental involvement by:

 holding an annual Title I Parent Curriculum Conference;
 hosting educational family events/activities during Parent-Teacher Conferences and throughout the school year;
 encouraging meaningful parent participation on School Leadership Teams, Parent Association (or Parent-Teacher Association) 

and Title I Parent Committee;
 supporting or hosting Family Day events;
 establishing a Parent Resource Center/Area or lending library; instructional materials for parents;
 hosting events to support, men asserting leadership in education for their children. parents/guardians, grandparents and foster 

parents;
 encouraging more parents to become trained school volunteers;
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 providing written and verbal progress reports that are periodically given to keep parents  informed of their children’s progress;
 developing and distributing a school newsletter or web publication designed to keep parents informed about school activities 

and student progress;
 providing school planners/folders for regular written communication between /teacher and the home in a format, and to the 

extent practicable in the languages that parents can understand;
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SCHOOL-PARENT COMPACT
REQUIRED OF ALL SCHOOLS 

MAY BE LAST YEARS BUT MUST BE UPDATED

Our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is implementing a School-
Parent Compact to strengthen the connection and support of student achievement between the school and the families.  Staff and 
parents of students participating in activities and programs funded by Title I, agree that this Compact outlines how parents, the 
entire school staff and students will share responsibility for improved academic achievement and the means by which a school-
parent partnership will be developed to ensure that all children achieve State Standards and Assessments.

I. School Responsibilities

Provide high quality curriculum and instruction consistent with State Standards to enable participating children to meet the State’s 
Standards and Assessments by:

 using academic learning time efficiently;
 respecting cultural, racial and ethnic differences;
 implementing a curriculum aligned to the Common Core  State Learning Standards;
 offering high quality instruction in all content areas;
 providing instruction by highly qualified teachers and when this does not occur, notifying parents as required by the No Child 

Left Behind (NCLB) Act;

Support home-school relationships and improve communication by:

 conducting parent-teacher conferences each semester during which the individual child’s achievement will be discussed as well 
as how this Compact is related;

 convening an Annual Title I Parent Meeting prior to December 1st of each school year for parents of students participating in the 
Title I program to inform them of the school’s Title I status and funded programs and their right to be involved;

 arranging additional meetings at other flexible times, e.g., morning, evening and providing (if necessary and funds are available) 
transportation or child care for those parents who cannot attend a regular meeting;

 respecting the rights of limited English proficient families to receive translated documents and interpretation services in order to 
ensure participation in the child’s education; 

 providing information related to school and parent programs, meetings and other activities is sent to parents of participating 
children in a format and to the extent practicable in a language that parents can understand;

 involving parents in the planning process to review, evaluate and improve the existing Title I programs, Parent Involvement 
Policy and this Compact;

 providing parents with timely information regarding performance profiles and individual student assessment results for each 
child and other pertinent individual school information; 

 ensuring that the Parent Involvement Policy and School-Parent Compact are distributed and discussed with parents each year;

Provide parents reasonable access to staff by:

 ensuring that staff will have access to interpretation services in order to effectively communicate with limited English speaking 
parents; 

 notifying parents of the procedures to arrange an appointment with their child’s teacher or other school staff member;
 arranging opportunities for parents to receive training to volunteer and participate in their child’s class, and to observe 

classroom activities;
 planning activities for parents during the school year, e.g., Parent-Teacher Conferences; 

Provide general support to parents by:

 creating  a safe, supportive and effective learning community for students and a welcoming respectful environment for parents 
and guardians;
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 assisting parents in understanding academic achievement standards and assessments and how to monitor their child’s 
progress by providing professional development opportunities (times will be scheduled so that the majority of parents can 
attend);

 sharing and communicating best practices for effective communication, collaboration and partnering will all members of the 
school community;

 supporting parental involvement activities as requested by parents; 
 ensuring that the Title I funds allocated for parent involvement are utilized to implement activities as described in this Compact 

and the Parent Involvement Policy;
 advising parents of their right to file a complaint under the Department’s General Complaint Procedures and consistent with the 

No Child Left Behind Title I requirement for Elementary Secondary Education Act (ESEA) and Title I programs;

II. Parent/Guardian Responsibilities:

 monitor my child’s attendance and ensure that my child arrives to school on time as well as follow the appropriate procedures to 
inform the school when my child is absent;

 ensure that my child comes to school rested by setting a schedule for bedtime based on the needs of my child and his/her age;
 check and assist my child in completing homework tasks, when necessary;
 read to my child and/or discuss what my child is reading each day (for a minimum of 15 minutes); 
 set limits to the amount of time my child watches television or plays video games;
 promote positive use of extracurricular time such as, extended day learning opportunities, clubs, team sports and/or quality 

family time;
 encourage my child to follow school rules and regulations and discuss this Compact with my child;
 volunteer in my child’s school or assist from my home as time permits;
 participate, as appropriate, in the decisions relating to my child’s education; 
 communicate with my child’s teacher about educational needs and stay informed about their education by prompting reading 

and responding to all notices received from the school or district;
 respond to surveys, feedback forms and notices when requested;
 become involved in the development, implementation, evaluation and revision to the Parent Involvement Policy and this 

Compact;
 participate in or request training offered by the school, district, central and/or State Education Department learn more about 

teaching and learning strategies whenever possible;
 take part in the school’s Parent Association or Parent-Teacher Association or serve to the extent possible on advisory groups, 

e.g., Title I Parent Committees, School or District Leadership Teams; 
 share responsibility for the improved academic achievement of my child;

III. Student Responsibilities:

 attend school regularly and arrive on time;
 complete my homework and submit all assignments on time;
 follow the school rules and be responsible for my actions;
 show respect for myself, other people and property;
 try to resolve disagreements or conflicts peacefully;
 always try my best to learn.
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OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION POLICY

SUBMISSION FORM
2013-14 TO 2014-15 SCHOOL YEARS

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information 
necessary for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This is a two-year 
plan on how schools will support ELLs’ linguistic and academic needs. This LAP form is a part of the school’s CEP. Agendas and 
minutes of LAP meetings should be kept readily available on file in the school.  Also, when preparing your school’s submission, 
provide extended responses in the green spaces.  Spell-check has been disabled in this file, so consider typing responses to these 
questions in a separate file before copying them into the submission form.  For additional information, hold your cursor over the . 

A. School Information 

B. Language Allocation Policy Team Composition  NOTE: The following staff members should be on the LAP team: principal, 
assistant principal (where applicable), at least one bilingual teacher from each subject area (where there is a bilingual program), at least one ESL teacher, and one 
parent.  

Principal   Maria Vera-Drucker Assistant Principal  Natalie Perez

Coach  Angel Ortiz, Math Coach        

ESL Teacher  Nicole Levin, ESL Coordinator Guidance Counselor  Ms. Burgos

Teacher/Subject Area Julio Jimenez, Technology Parent       

Teacher/Subject Area      Parent Coordinator Tashi Mieses

Related Service  Provider Cynthia Ramirez, IEP Teacher Other      

Network Leader(Only if working with the LAP team)      Other      

C. Teacher Qualifications 
Please provide a report of all staff members’ certifications referred to in this section.  Press TAB after each number entered to calculate 
sums and percentages.     
Number of certified
ESL teachers currently teaching in 
the ESL program.

6
Number of certified
bilingual teachers not 
currently teaching in a 
bilingual program 

3 Number of teachers who hold both content 
area and ESL certification 0

Number of certified
bilingual teachers currently 
teaching in a bilingual program

0
Number of certified               
NLA/foreign language 
teachers                     

0 Number of teachers who hold both a 
bilingual extension and ESL certification 0

Number of certified ESL teachers 
not currently teaching in the ESL 
program 

1
Number of teachers currently 
teaching a self-contained ESL class 
who hold both a common branch 
license and ESL certification

4 Number of special education teachers with 
bilingual extensions 0

D. Student Demographics 
Total number of students in school 
(Excluding Pre-K) 640

Total number of ELLs
163

ELLs as share of total student population 
(%) 25.47%

District  32 Borough  Brooklyn School Number   376

School Name   P.S. 376K, Felicia Rincon Gautier School

Part I: School ELL Profile



Page 27

A. ELL Programs

This school offers (check all that apply):
Transitional bilingual education program Yes              No If yes, indicate language(s):      

Dual language program Yes              No If yes, indicate language(s):      

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual 
Education, Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes, 
refer to the separate periods in a day in which students are served.  Departmentalized schools (e.g., high school) may use the self-
contained row. 

ELL Program Breakdown
K 1 2 3 4 5 6 7 8 9 10 11 12 To

t #
Transitional 
Bilingual 
Education
(60%:40%  50%:50%  
75%:25%)

0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language
(50%:50%)

0 0 0 0 0 0 0 0 0 0 0 0 0 0

Freestanding ESL
self-contained 1 1 1 1 0 0 0 0 0 0 0 0 0 4
Push-In 0 0 0 0 2 2 0 0 0 0 0 0 0 4

Total 1 1 1 1 2 2 0 0 0 0 0 0 0 8

B. ELL Years of Service and Programs
Number of ELLs by Subgroups

All ELLs 163 Newcomers (ELLs 
receiving service 0-3 years) 108 ELL Students with 

Disabilities 23

SIFE 0 ELLs receiving service 4-6 
years 55

Long-Term 
(completed 6+ 
years)

6

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who 
are also SIFE or SWD. 

ELLs by Subgroups

　
ELLs 

(0-3 years)
ELLs 

(4-6 years)
Long-Term ELLs 

(completed 6 years)
　

This school serves the following 
grades (includes ELLs and EPs)
Check all that apply

K     1     2      3      4      5

6    7      8     9      10      11     12

Part II: ELL Demographics
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　 All SIFE SWD All SIFE SWD All SIFE SWD Total

TBE 　0 　0 　0 　0 　0 　0 　0 　0 　0 　0
Dual Language 　0 　0 　0 　0 　0 　0 　0 　0 　0 　0
ESL 　108 　0 　16 　49 　0 　8 　6 　0 　1 　163
Total 　108 　0 　16 　49 　0 　8 　6 　0 　1 　163
Number of ELLs who have an alternate placement paraprofessional: 0

C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

SELECT ONE
                                                         0
SELECT ONE
                                                         0
SELECT ONE
                                                         0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0

*EP=English proficient student

Dual Language (ELLs/EPs*)
K-8

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 TOTAL

EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP

SELECT ONE
     

                                                                        0 0

SELECT ONE
     

                                                                        0 0

SELECT ONE
     

                                                                        0 0

TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language (ELLs/EPs)
9-12

Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL

ELL EP ELL EP ELL EP ELL EP ELL EP
SELECT ONE
     

                                0 0

SELECT ONE
     

                                0 0

SELECT ONE
     

                                0 0
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Dual Language (ELLs/EPs)
9-12

Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL

ELL EP ELL EP ELL EP ELL EP ELL EP
TOTAL 0 0 0 0 0 0 0 0 0 0

This Section for Dual Language Programs Only
Number of Bilingual students (students fluent in both languages):                                                            Number of third language speakers:    

Ethnic breakdown of EPs (Number):
African-American:                           Asian:                                                     Hispanic/Latino:     
Native American:                          White (Non-Hispanic/Latino):                  Other:    

Freestanding English as a Second Language
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Spanish 22 25 26 32 19 35                             159
Chinese 0 0 0 0 0 0                             0
Russian 0 0 0 0 0 0                             0
Bengali 0 0 0 0 0 0                             0
Urdu 0 0 0 0 0 0                             0
Arabic 1 1 1 0 1 0                             4
Haitian 0 0 0 0 0 0                             0
French 0 0 0 0 0 0                             0
Korean 0 0 0 0 0 0                             0
Punjabi 0 0 0 0 0 0                             0
Polish 0 0 0 0 0 0                             0
Albanian 0 0 0 0 0 0                             0
Other 0 0 0 0 0 0                             0
TOTAL 23 26 27 32 20 35 0 0 0 0 0 0 0 163

Assessment Breakdown
Enter the number of ELLs for each test, category, and modality.  Data should reflect latest results of current students in your school.  

OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA

L

Beginner(B) 5 2 2 3 1 1                             14

Part III: Assessment Analysis
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OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA

L

Intermediate(I) 8 4 14 11 11 11                             59

Advanced (A) 9 20 11 19 8 23                             90

Total 22 26 27 33 20 35 0 0 0 0 0 0 0 163

NYSESLAT Modality Analysis
Modality 
Aggregate

Proficiency 
Level K 1 2 3 4 5 6 7 8 9 10 11 12

B                                                    
I                                                    
A                                                    

LISTENING
/SPEAKIN
G

P                                                    
B                                                    
I                                                    
A                                                    

READING/
WRITING

P                                                    

NYS ELA
Grade Level 1 Level 2 Level 3 Level 4 Total

3 13 4 1 0 18
4 27 7 0 0 34
5 15 2 0 0 17
6                 0
7                 0
8                 0
NYSAA Bilingual (SWD)                 0

NYS Math
Level 1 Level 2 Level 3 Level 4 Total

Grade English NL English NL English NL English NL
3 4 1 13 1 2 0 0 0 21
4 23 0 5 0 0 0 0 0 28
5 12 1 3 0 1 0 0 0 17
6                                 0
7                                 0
8                                 0
NYSAA Bilingual 
(SWD)                                 0
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NYS Science
Level 1 Level 2 Level 3 Level 4 Total

English NL English NL English NL English NL
4 2 0 11 0 18 0 3 0 34

8                                 0

NYSAA 
Bilingual 
(SWD)

                                0

New York State Regents Exam
Number of ELLs Taking Test Number of ELLs Passing Test

English Native Language English Native Language
Comprehensive English                
Integrated Algebra                
Geometry                
Algebra 2/Trigonometry                
Math                     
Biology                
Chemistry                
Earth Science                
Living Environment                
Physics                
Global History and                
Geography                
US History and                
Foreign Language                
Government                
Other                     
Other                     
NYSAA ELA                
NYSAA Mathematics                
NYSAA Social Studies                
NYSAA Science                

Native Language Tests
# of ELLs scoring at each quartile 

(based on percentiles)
# of EPs (dual lang only) scoring at each quartile 

(based on percentiles)
Q1

1-25  percentile
Q2

26-50 percentile
Q3

51-75 percentile
Q4

76-99 percentile
Q1

1-25  percentile
Q2

26-50 percentile
Q3

51-75 percentile
Q4

76-99 percentile

ELE (Spanish Reading 
Test)                                

Chinese Reading Test                                
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After reviewing and analyzing the assessment data, answer the following:
1. Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and 

Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs?  How will this data help inform your school’s 
instructional plan?  Please provide any quantitative data available to support your response.  
To assess the early literacy skils of the ELLs in our school, we use the TCRWP literacy assessment.  The assessment requires 
students to demonstrate reading fluency and comprehension through a running record.  It also requires students to show knowledge of 
letters and high frequency words through the reading of lists that the assessment provides.  Additionally, through the types of 
questions related to the leveled book the student is reading, students are required to demonstrate the ability to retell a story, answer 
straight from the text questions and inference questions.  The results of the running record from the assessment are analyzed using 
coding to indicate the student's miscues.  The types of miscues are analyzed to help teachers design needs based instruction for ELLs 
that may involve individual attention, or may be delivered in small groups or to the whole class as necessary.  The students who are at 
the Beginning and Intermediate Levels on the NYSESLAT are scoring lower than non ELLs when the data is compared.  The 
students who are ranked Advanced based on the NYSESLAT are faring better than the ELLs at the other proficiency levels and they 
get close to meeting the benchmarks but when the data is compared to the data from the non ELL classes, the results are still poorer 
for ELLs across the proficiency levels including Advanced ELLs. Looking closely at the causes of the results for the ELLs, it is 
revealed that the students do not have the background knowledge and vocabulary that is needed for adequate gains towards the 
benchmarks to be made.  Students may know the reading strategy they are supposed to use (such as using pictures to help them read), 
but they can not carry it out because they do not have the vocabulary in English to support the application of the strategy.  
Additionally some of the topics in the books available for use with the assessment, are far from anything the students experience 
living in New York City (such as going to a rodeo or a county fair).  Even though part of the assessment provides a synopsis of what 
the students will encounter in the book, and they give definitions for some important words related to the theme, these are not enough 
to support what ELLs need.  As a result of the miscue analysis, when the results show patterns with decoding, teachers are able to 
design their word work instruction to provide students with exposure and practice with the word patterns they need impovement in.  
Most importantly, the teachers use the results to see the gaps students have because they are ELLs (a lack of background knowledge 
and vocabulary).  The teachers create student grouping for literacy based on the results.  Students with similar needs engage in small 
group instruction with the teacher.  Guided Reading is used with many of the students so the students can have their literacy needs 
directly targeted.  Additionally teachers work with students on vocabulary development allowing the students to create, use, and find 
resources in the classroom that can lead towards vocabulary development (portable word walls, bilingual picture dictionaries, 
creating pattern books around a theme).  Visual literacy is also stressed with teachers using visuals to enhance comprehension for 
ELLs.  Working with the Speaking and Listening Standards and Language Standards from the CCLS, the visual (literacy) support 
allows ELLs to use content and theme related pictures to support their development of higher tiered vocabulary and background 
knowledge. Mini lessons for whole group instruction are also created from the results when the teacher sees trends with most or all of 
their students.   Those students who are not making adequate gains towards the benchmarks continue to be assessed more frequently 
with running records (which is one component of the TCRWP assessment). The full assessment is done three times a year but in 
order to track the progress and work to help the students make gains towards the benchmark, when those students are noted as below 
the benchmark (2 or more levels away from the initial benchmark), their progress is monitored more closely.  The teachers create lists 
that show which students are considered to be in the bottom one third of their class.  Students are targeted for extended day, after 
school and Saturday school programs so they will have more opportunities to practice and apply and be exposed to the academic 
language, skills, and high frequency words that are vital for their academic success.  The administration requires teachers to carefully 
track those students and to send weekly reports on how the children are progressing.  Some students are targeted to receive RTI 
services from additional personnel in the school besides the classroom teacher.  Running records continue to be used to monitor 
progress, assess the students' continued needs, and for the teachers to design their lessons.  For students in Grades 3-5 there are 
additional progress monitoring tools.  The teachers design weekly skills checks related to the ELA focus of the week.  The results of 
the teacher made tests are analyzed every Monday when the teachers have data meetings with the administration to discuss what the 
data reveals and what the teachers' next steps for instruction and student grouping should be.        

2. What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades? 
     The proficiency levels on the LAB-R only match the students' abilities in some cases.  Due to the timing of the test, early in the 
school year possibly before new students have fully adjusted to school. there are students who receive a low score on the LAB-R 
because they are not so verbal.  A few weeks later, they are much more verbal and they begin to show an aptitide for picking up new 
language. Even though their LAB-R score ranks them as Beginners, they are really some of the more advanced students in the class.  
Some students receive a ranking of Advanced based on the LAB-R due to their ability to identify letters and sight words, which is the 
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second section on the exam.  However those students struggled with the interview questions that were in Part 1, not really 
understanding basic school vocabulary.  While their knowledge of sight words and letters is helpful for some of the tasks in their 
classes, their lack of vocabulary and oral skills makes it a challenge at the beginning for them to keep up with the language tasks in 
class.  Even though their ranking is Advanced, their languge skills and ability to participate in the class activities does not represent 
students who are Advanced with language.  The LAB-R is effective in identifying those students that really would benefit from 
English acquisition assistance, however the proficiency rankings do not match the students' abilities and what they show for 
completion of classroom tasks.  Additionally there are a handful of students each year that really would benefit from ESL services 
and they should be entitled but they wind up passing the LAB-R by a very small margin.
      With the results of the NYSESLAT, the data patterns reveal different things for our purposes depending on whether the students 
are in the lower grades (K-2) or upper grades (3-5).  For K-2, the NYSESLAT is the main standardized assessment score that the 
school can use to determine the child's needs and to get an idea of where they fall in comparison with their peers.  The students with 
IEPs who receive Speech and Language services generally rank at the Intermediate level, while other students without IEPs who have 
been in this school for at least a year, rank at the Advanced level.  The new arrivals always rank as Beginners the first two years on 
the NYSESLAT proficiency ratings and they begin to move up when they are in the school / country for their third year.  In some 
cases they move up to Intermediate and in other cases they actually rank Proficient.  The personality of the child seems to have an 
impact on where they fall on the NYSESLAT ranking.  If the students are risk takers and not afraid to make mistakes, and if they 
have a strong foundation in their native languge, they advance quickly.  If they are on the shyer side and do not like to take risks with 
language until they are more perfect, they advance a little slower.  These types of patterns reveal that instruction must be correlated 
with the students' personalities with the idea in mind that we need to move the children forward in their language phases.  So 
instruction is designed to include opportunities for the Speaking and Listening Standards and to work to present language in non 
threatening ways to foster all students wanting to participate.  This can ensure that all personality types will advance.  
     The upper grades NYSESLAT data is interpreted a little differently.  The NYSESLAT ranking is compared to the ELA scores.  
There is a mismatch between the two scores.  Students who rank Advanced on the NYSESLAT are only scoring at Level 1 on the 
ELA.  If the students are Advanced in language, they should be able to keep up to a certain extent with their grade level peers.  This 
is not the case however because the ELA and the NYSESLAT are not aligned.  However the NYSESLAT is useful for the upper 
grades (and lower grades) because it has the additional Speaking section which the ELA does not have.  The Speaking section is 
useful to interpret because teachers can use the knowledge gained from the results of the Speaking Test, to design instruction that will 
work for the ELLs.  if students do well orally, teachers work to try to find ways to link the standards and integrate the language skills 
to cross over to the reading and writing so the students can have more success in all language domains.  Specific attention is being 
paid to the teaching of writing to the ELLS (and all others in the school as well), since the analysis of the results demonstrates a need 
for working on this area with the (ELL) students. 
     It would be ideal if all the assssments correlated! Since we have found that they do not, since the results are so varied for the same 
student, the school uses the data to inform planning and instruction, with an eye towards moving the children up on all exams.  
Incorporating all the domains of language; Listening, Speaking, Reading, and Writing, as often as possible, in ways that appeal to the 
ELLs will help move the ELLs in the right direction of progress.       
  

3. How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions?  How does 
your school use information about Annual Measurable Achievement Objectives?  What does the data reveal? (see SED memo and 
AMAO tool)
The patterns across modalities affect instructional decisions in a variety of ways.  Teachers use the data to design their small group 
instruction.  Students with similar needs are placed in groups that allow the teachers to pinpoint the specific language domains the 
students need to make gains.  Additionally the school uses the data to make schoolwide instructional decisions, noting that if the 
ELLs need more attention in certain areas, the rest of the student body will benefit from additional attention in this area as well.  
During the past few years and continuing through the next few years, the school has chosen to focus on writing.  The schoolwide 
goals for the PPR and CEP include writing goals for the entire student body and an additional goal specific to the ELL subgroup.  
Since writing is challenging for ELLs, writing is integrated across all subject areas to allow for multiple opportunities to practice 
during the course of the school day.  Reading has also been identified as a weakness for our ELL population.  Special attention is paid 
to giving ELLs opportunities to activate and develop background knowledge with the content they are reading and to developing 
academic vocabulary.  The school has designated blocks of time in the schedule several times a week to include shared reading and 
writing experiences for ELLs.  The modeling through shared practices is helpful in previewing challenging academic content the 
ELLs will encounter or have encountered in their instruction.  Additionally it is useful for working with vocabulary that is Tier 2 and 

http://www.p12.nysed.gov/biling/NEWTIII.html
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higher.  Time to build word walls that reflect this vocabulary is also included in the shared reading and writing blocks.  ELLs always 
need practice with speaking and listening in English as well.  The students fare better on the Speaking and Listening modalities than 
the Reading and Writing modalities.  With this knowledge, teachers design their instruction to correspond to the strengths of the ELL 
students.  They work to bridge the oral success with the reading and the writing by giving ELLs opportunities to interact with and see 
the target language.  The incorporation of visual literacy activities that incorporate the CCLS Speaking and Listening standards and 
allowing students to see the language they are speaking and hearing through displays such as word walls and labeled content pictures, 
and the use of language frames to aid with their writing products, helps ELLs start to transfer their receptive knowledge into their 
expressive knowledge.
     The school uses information from the Annual Measurable Achievement Objectives to strengthen instruction for ELLs. The data 
from this tool is used to focus instruction for ELLs on the progress towards proficiency for specific ELL subgroups.  The school is 
able to design specific interventions and instructional programs for the ELL subgroups.  The school uses the early warning indicators 
and color coding to identify which subgroups of students are in the highest need and to identify all the possible programs and 
methods that can be incorporated into instruction for these ELLs to move them out of the danger zone.  The tool allows the school to 
get a picture of how the ELls are faring in all areas of the curriculum, not just with ELL specific areas such as the NYSESLAT.  This 
allows the school to make sure they are addressing the learning needs of ELLs in all areas of the curriculum.  The school uses the 
data to design the RtI structures and to designate AIS services offered to ELLs.  Since the data is not limited to ELA, but includes 
Math and content as well, ELL students can receive interventions in any academic area that is needed for their success in school.  The 
school matches the intervention providers with the students' academic needs.  Timely and targeted interventions and instruction can 
be delivered to ELLs through the information from the Annual Measrable Achievement Objectives.  Students projected to be "At 
Risk" have their progress monitored throughout the year in order to check that the interventions are being effective, and to add to the 
plan if necessary. 
   

4. For each program, answer the following:
a. What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in English as compared to the 

native language?
b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.
c. What is the school learning about ELLs from the Periodic Assessments? How is the native language used?

a.  The patterns across proficiency levels and grades reveal that our ELLs need support in all domains of language, with reading and 
writing showing as the weakest domains.  The Beginner and Intermediate students at all grade levels are having some challenges meeting 
the language demands required of the CCLS.  The Advanced students in the lower grades (K-2) show more success with achieving similar 
to the non ELLs in their grades than the ELLs in the upper grades.  All of our ELLs however demonstrate that there is an ongoing 
linguistic need to simultaneously develop language in all four domains.  Specifically the results of the Speaking test reflected that students 
have better oral ability than written ability, but the questions they missed were related to not having the academic language required to 
answer the prompt.  Using the CCLS, it is important to capitalize on the oral ability ELLs demonstrate and it is now necessary to work on 
transferring the oral abilities to the other language domains. The Speaking and Listening Standards are one way the school can help bridge 
the gap.  By incorporating many opportunities for ELLs to engage in Speaking and Listening tasks, and allowing ELLs to have the 
exposure to academic language prior to having to read it or write it, ELLs will be able to build their vocabulary and show progress.  For 
standardized tests that the ELLs in Grades 3-5 take, the results show that ELLs are performing poorly on the ELA and better on the Math 
tests.  Additionally many ELLs score higher on the Science Test than the ELA (3s and 4s).  The ELLs struggle with reading which makes 
the ELA test difficult but they do grasp academic concepts better orally and when they are hands on.  Since Science is presented in a very 
hands on manner and students are not required to read the entire test, but rather have opportunities to demonstrate their knowledge without 
so much independent reading, this can explain the success with the Science test results.  Most of our ELLs choose to take their content 
exams in English.  However the school provides all modifications ELLs are entitled to, including having translations of the exam available 
in their native language.  The availability of the exam in the native language is useful to the newly arrived ELLs especially and if those 
students are not SIFE, they are able to score on grade level even if their time in the school has been short.  

b.  The school leadership and teachers use the results of the ELL periodic assessments to identify where ELLs need more attention 
academically in preparation for the NYSESLAT and to reach proficiency or show general improvement in acquiring English.  The results 
are analyzed by the school leadership.  School leadership then meets with the teachers to share what the results of the assessments reveal in 
terms of how teachers will need to design their whole class and small group instruction.  The data is more specifically used to help 
teachers design needs based small group instruction that can foster more academic success for our ELL students.  The teachers are familiar 
with how to use data to drive their planning and instruction because school leadership meets weekly with teachers to discuss their data 
from classroom assessments.  The same manner is used with the ELL periodic assessments so the conversations with teachers and the 
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expectations for classroom instruction are kept consistent with all data.  In addition to using the results to design small group instruction, 
considerations for AIS groups with additional service providers are made.  If there are pockets of students who are continuously not 
showing improvement, students are put into AIS groups.  These groups are smaller than the small group instruction in the classrom (5 or 
less) and target more specifically the areas of weakness the ELL students have.  Assessments are vital for checking how students are 
progressing and if they are not, the school intervenes with additional support for students so they can fare better.  

c.  From the ELL Periodic Assessments, the school is learning how students are doing with specifically acquiring English related to 
the tasks of the NYESLAT.  The school is also learning the strengths and weaknesses in specific language domains ELL students have and 
can utilize this to help with improving in ELA in general.  Teachers plan their instruction capitalizing on the students' strengths in order to 
build confidence with English and to keep the students motivated to engage in academic tasks with English.  Teachers also plan for 
students to have multiple opportunities to practice in the domains they are weaker in, in order to work towards success and eventual 
proficiency in English.  Most importantly, teachers plan keeping in mind that ELLs need development in all four language domains and 
the domains are all related.  Teachers try to integrate all domains into their instruction as frequently as possible.  Teachers also plan to 
include cognitive and linguistic objectives in their lessons so there is an eye on integrating content and language acquisition which is 
especially useful for ELLs.      With regards to the use of the native language, P.S. 376 realizes the importance of the native language even 
though we do not have bilingual classes.  Therefore all ELL classrooms are equipped with bilingual picture dictionaries, listening center 
materials in the native language and a selection of books in the native language.  The native language can be a useful bridge between what 
students already know and what they have to acquire.  Having the availabilty of the resources shows students that their language is valued 
and that their prior knowledge even if it is not in English, can aid them with success in academic tasks.   Teachers help students identify 
similarities and differences between the two languages (cognates and skill correlations) and teach for cross language connections 
throughout the school day, recognizing that literacy skills from the home language can be transferred to English.  The skills are not 
retaught, but rather connections are pointed out to students so their literacy domains can progress.   
5. Describe how your school uses data to guide instruction for ELLs within the Response to Intervention (RtI) framework (for grades K-

5). (see RtI Guide for Teachers of ELLs.)  
Strong Tier 1 instruction aligned to the CCLS is at the heart of all instruction ELLs receive.  Teachers engage in purposeful 
professional development to support strong instruction.  Data from each teachers' class is closely monitored by the adminstrative 
cabinet.  Teachers are required to give weekly skills assessments in their classes and to use the results of the data to design small 
group instruction that is targeted and needs based.  In addition the data is analyzed to see where teachers' strengths and weaknesses 
are with delivery of instruction.  When trends show high success in a specific area, teachers are assigned as experts within the 
building and they host intervisitations with teachers who need development in that area.  Additionally teachers are sent to 
professional development workshops outside of the bulding provided by OELL, in order to equip them with what strong Tier 1 
instruction for ELLs means.  The school is promoting a shift in practice for teachers working to help them understand that oral 
language is something that teachers need to spend more time on.  The understanding that oral language is closely related to academic 
achievement is a vital understanding that teachers of ELLs must have and work with. The schoolwide goals for ELLs in literacy in 
the PPR and CEP reflect this shift.  Core literacy instruction is building on and expanding students' existing oral competencies in 
order to support literacy learning and content knowledge.  Anchor charts that reflect the use of oral language are expected to be 
displayed as a reflection of this increased integration.  The charts should have language stems students should be using with certain 
academic related conversations in class and protocols that reflect the use of oral language tasks in the classroom.  Teachers who show 
a need for additional support because their weekly data is not showing gains in ELLs' literacy, are given additional support personnel 
in their classroom.  The ESL Coordinator is schduled to push in and work with students of the highest need in Guided Reading and 
writing groups.  Additionally the ESL Coordinator models some best practices for strong Tier 1 instruction for the classroom teachers 
so their daily teaching can start to include it, leading to more growth in the data. Additional literacy components are key for inproving 
data for ELLs and the core instruction is integrated to include all domains.  It is believed that capitalizing on the oral ability of ELLs 
and utilizing shared reading and writing experiences that bring in the oral competencies, will be the start of improving the data for 
ELLs and bridging the knowledge they have to reflect in other literacy domains as well.  Since data shows there is a need for 
improvement in writing instruction and research reflects that opportunities to practice can be a contributing factor to success, the 
school schedule requires writing to be included daily.  In addition, since success with reading is linked to opportunities to engage in 
it, the school schedule has also required a daily independent reading block.  Since independent literacy tasks have proven to be a 
challenge for many of our ELLs according to the data, strong Tier 1 instruction in ELL classes also incorporates the utilization of 
technology and Listening Centers in oder to provide students with models of English outside of working directly with the teacher.  
Students are able to improve their English reading fluency, engage in needs based instruction that revolves around their needs, and to 
work on becoming more independent, seeing that learning can happen in a variety of ways, not just with the teachers.  Students are 
taught to be resourceful utilizing the classroom environment as a support, such as with knowing how to use the word wall for writing 
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and how to engage in work at Literacy Centers which can expose the students to literacy skills they need.  Instruction is common core 
aligned, engaging, and research based to include best practices for ELLs so that the data will reflect an improvement.  Every effort is 
made to ensure that ELLs are given opportunities to learn in ways that are appropriate for them.  If the dats does not show gains, 
instruction is tweaked to provide more best practices for ELLs.  If students show they are continuing to struggle, even with strong 
Tier 1 efforts, teachers begin to track the interventions they are providing for the students and how students are responding.  If there 
is a need to refer students to the other tiers for more targeted intervention possibly outside of the classroom teachers' efforts, meetings 
are set up to discuss ways to work with the students so they can achieve. Teachers are not allowed to refer ELL students to other tiers 
until they have tracked their own interventions for students and how students have responded. This is done in order to ensure that 
ELLs are being given every opportunity to achieve that is possible and that the lack of achievement is not due to instructional failure.   

6. How do you make sure that a child’s second language development is considered in instructional decisions?
P.S. 376 understands that the native language plays an important role in ELLs English language and content development.  Special 
attention is paid to the similarities and differences between the structures of the native language and English.  Classrooms are 
equipped with bilingual picture dictionaries, listening center materials in the native language and the classroom library also has books 
in the students' native language.  The native language is used as a bridge to the target language, English.  Instruction on cognates 
combined with cognates word walls up in the classrooms help to remind students of the similarities between the languages and that 
their native language can actually be very useful with learning higher tier English vocabulary words.  Additionally devising activities 
and projects that are linked to the children's home language are put in to parts of the curriculum in order to increase motivation and 
literacy success.  Such activities as personal narratives and classroom visits from family and community members who share the 
home culture are integrated into the curriculum.  ELLs' home language is used as a scaffold to bridge the learning students have 
already acquired with the academic and language requirements for them in English.  Instructional decisions for schoolwide 
improvement goals focus on the ELLs and working to provide strong Tier 1 instruction for them.  
The ESL Coordinator constantly works to imprpve instruction in the ELL classrooms by making frequent visits and 
recommendations for best practices.  This can ensure that ELLs are getting the hiigh quality instruction they deserve so that their 
language development is always considered.  Additionally teachers must plan their lessons using both a content objective and a 
language objective.  The focus on language and content simultaneously allows teachers of ELLs to integrate instruction and to make 
sure additional considerations for ELLs are part of planning.  Additionally, the ESL Teachers meet once a week for Inquiry Team and 
discuss the students' second languge development, progress towards it and what concerns there are.  The Inquiry Team discusses best 
practices through their experiences and research based professsional texts.  They implement new strategies and reflect on how it has 
impacted second language acquisition.  There is additional time to explore what second language learners need when the ESL 
Teachers meet on Fridays during the ESL Common Prep time.  By being able to make time to reflect, analyze, and adjust instruction, 
we are making sure second language acquisition is at the heart of the goals and the work that is done with the ELL students.   

7. For dual language programs, answer the following:
a. How are the English-proficient students (EPs) assessed in the second (target) language? 
b. What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?

N/A   
8. Describe how you evaluate the success of your programs for ELLs (e.g. meeting AYP for ELLs, etc.).

The instructional cabinet analyzes the data that is available on ELL students and the rest of the school population.  Results of the 
standardized assessments are discussed in June at cabinet meetings as a basis for designing the school goals for the upcoming year.  
Each class and child is looked at to see what instructional interventions they may need in the subsequent school year in order to show 
progress.  In August, the same process is done when the NYSESLAT grades are available.  The cabinet looks at the progress on the 
NYSESLAT scores, and plans for appropriate interventions for those students that there are concerns about due to lack of progress.  
This process of looking at the data and how ELLs compare to the school as a whole, is also done in September at cabinet meetings.    
Teachers are all required to use the data on ARIS and the information shared by the cabinet, to create their lists of who the bottom 
one third students are.  Teachers must plan immediately to do need based targeted small group instruction with those groups of 
students, in order to help them work towards improving.  The students' progress is continuously monitored weekly through teacher 
created short tests that have questions relating to the targeted skills.  In some cases, rather than a short test, students are required to 
complete an exit ticket, a small writing piece that addresses the targeted tasks from the week, or to create a project.  The results of the 
short weekly tests and the exit tickets are then analyzed to see if the students are making appropriate gains.  If they are, teachers 
continue to use the data in this manner and to track the students as they work in small groups with targeted skills.  If the data shows 
little to no improvement, the tasks and student work are analyzed to see whether they include the necessary attention to vocabulary 
and background knowledge development.  The data is also used to see what strategies for ELLs are working.  Teachers whose 
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students show good results with the data are questioned on how they targeted the skills with their ELLs and are also observed by the 
administrative cabinet.  Those teachers share materials and how they presented the lessons to make them comprehensible to the ELLs 
with colleagues who need some more awareness about what components to be put in for lessons with ELLs.  Inter-visitations are set 
up for teachers who need to show more gains with their ELL students, with the teachers whose data is showing strong results.  The 
teachers debrief and analyze what was done after the lessons are observed.  Teachers who needed to learn more about best practices 
from watching their colleagues then choose next steps for what they are going to add in to their lesson planning and teaching with the 
hopes of having our ELLs move towards more success. 
When we do not meet our AYP for ELLs, an improvement plan is written.  This plan is an extension of and an addition to the school 
goals that are for ELLs (from the CEP and PPR).  This separate document describes additional components to put into ELL lessons 
and additional support materials that should be put in ELL classrooms. Incorporating listening centers and technology into the ELL 
classrooms, providing push-in support by the ESL Coordinator, attending targeted professional development , and setting up inter-
visitations for teachers within the school so they can observe and exchange best practices with colleagues, are a few examples of 
what is in the improvement plan.  The data is the key component in analyzing the success of our ELL programs.  When the data 
shows that our ELL students are not making the gains they are supposed to be making, the school intervenes to bring the level of 
achievement of our ELLs up, and frequently and consistently monitors the data to ensure that this is happening.  Students who beed 
AIS services receive them.  Students with IEPs are given their IEP modifications.  These two categories of ELLs are monitored more 
frequently than the rest of the ELLs.  If any ELL subtgroup is not making gains, the instruction students are receiving is reflected on 
by the administration and teachers.  Appropriate and timely additions to their educational program are included in a plan and the 
students' data is monitored weekly.  P.S. 376 wants success for our ELL students and realizes the important role that data and 
reflective dialogue plays in contributing to and creating this.   

Describe how you identify English Language Learners (ELLs) in your school.  Answer the following: 
1. Describe the steps followed for the initial identification of  ELLs.  These steps must include administering the Home Language 

Identification Survey (HLIS) which includes the informal oral interview in English and in the native language, and the formal 
initial assessment.  Identify the person(s) responsible, including their qualifications, for conducting the initial screening, 
administering the HLIS, the LAB-R (if necessary), and the formal initial assessment. (Refer to ELL Policy Brief and EPIC.)
After referring to the Home Language Identification Surveys (HLIS) students are identified as LAB eligible or not based on the 
criteria for LAB eligibility provided by city and state guidelines. If one question from Part 1 indicates a language othet than 
English is spoken in the home, and if two questions in Part 2 indicate a language other than English is spoken in the home, the 
child becomes eligible for LAB-R testing and a home language code is inputted into the computer (ATS) by the school secretary 
who does this only after the ESL Coordinator has looked at the HLIS form and filled in all necessary information (such as the 
OTELE code and if the child is eligible for LAB-R testing).  The surveys are administered at registration by the secretary.  The 
secretary is bilingual (English and Spanish) and can communicate in English or Spanish if needed.  The secretary interviews each 
new registering parent to find out the necessary information required for school enrollment including the home language.  The 
secretary then gives the surveys to the ESL Coordinator for analysis.  The ESL Coordinator, a qualified pedagogue with ESL 
certification, at the school reviews the forms (during Registration, as soon as they are available at the start of the school year, or at 
any point in the school year where the school receives new arrivals). After reviewing the surveys and observing the 1+2 criteria as 
designated by the city, if the HLIS form indicates that a language other than English is considered a home language, an OTELE 
Code is entered into the required section of the HLIS form and a list is generated of students who need to be tested. The classroom 
teachers are notified of which students are eligible for testing. A testing schedule is set up. Eligible students are given the LAB-R 
by the ESL Coordinator( and this will change to be the NYSITTL as of February 2014).  Students who appear to be having 
difficulty answering in English whose home language is noted as Spanish, also get an interview in Spanish by the ESL 
Coordinator with questions about what the child likes to do or eat and their favorite games.  The child is then given the formal 
Spanish LAB test so the student can be checked for language dominance and also language skills in general.  If the student is not 
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responding in English or Spanish, this is a cause for concern.  Discussions are had with the classroom teachers and other school 
officials to figure out appropriate next steps.  After students are tested with the English entrance exam (LAB-R through February 
2014 and then the NYSITTL) and identified as an ELL student, parents are notified as required by law, that their children are 
eligible for English language acquisition programs.  They are sent information about ELL Parent Orientation dates so they can 
receive the required two hour parent orientation programs. Parents who do not attend initial orientations are continuously 
contacted by the Parent Coordinator and a convenient time is arranged. Once parents are present at an orientation, the above 
mentioned process is explained. The school provides an orientation led by The ESL Coordinator and when possible, with the 
presence of The Parent Coordinator so parents can meet an additional person at the school who is available to support them.  This 
orientation informs the parents of the three instructional models available in New York City.  Parents get this information from a 
state provided video highlighting program choices for English Language Learners and the benefits of each one.  They also get the 
opportunity to look at the Program Selection Form and to choose their program choice based on their preferences according to the 
information that was received through the video.  Additionally parents get the opportunities to ask questions about the information 
that was presented to them at the orientation.  This is done within the first ten school days initially and then continued with the 
same timeline of within the first ten days of a student's arrival to the school if the student is newly admitted at a later point than the 
beginning of the school year.  In summary, the primary people involved in the initial identification of ELLs are the School 
Secretary who interviews incoming families using the Home Language Information Survey, and the ESL Coordinator who looks at 
the surveys, determines the student's home language, and also identifies testing eligibilty.  After the initial steps are taken, the next 
steps revolve around program choice and placement.  

2. What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual, 
Dual Language, Freestanding ESL)?  Please describe the process, outreach plan, and timelines.  
  After students are tested with the English entrance exam (LAB-R through February 2014 and then the NYSITTL) based on the 
identification criteria and then identified as an ELL student based on the cut score criteria, parents are notified as required by law, 
that their children are eligible for English language acquisition programs. The parents are sent information about ELL Parent 
Orientation dates so they can receive the required parent orientation programs. This is done within the first ten school days (two 
weeks from the day school officially starts for students).  The date for the orientation is set up during the end of the prior school 
year, in June, when the parent coordinator and ESL Coordinator meet in order to set up the ELL meetings for the following school 
year to be included on the appropriate monthly calendars.  The parents receive a monthly calendar (all parents of the student body) 
and the monthly calendar for September includes the ESL Parent Orientation.  In addition to using the schoolwide structures in 
place for communicating with parents, the ESL Coordinator sends a separate flyer to the eligible parents of newly entitled ELLs, 
informing them of the date of the orientation, providing some more specific information on the content of the meeting and it 
includes a tear off strip that is requested to be returned to the school so there can be a count of who will be coming.  Additionally, 
the slip asks parents to check off whether they will or will not attend and if they check that they will not attend, there is room for 
an explanation on why.  The ESL Teacher looks at what the parents write for the reasons they can not attend and then either she or 
the Parent Coordinator calls the parents to find a convenient time.  Parents who do not attend initial orientations are continuously 
contacted by the Parent Coordinator and a convenient time is arranged. Once parents are present at an orientation, they are 
informed about the process that is undergone in order to identify the students as ELLs (the HLIS form, the entrance exam, the cut 
scores) . The school provides an orientation led by The ESL Coordinator and when possible, with the presence of The Parent 
Coordinator so parents can meet an additional person at the school who is available to support them.  This orientation informs the 
parents of the three instructional models available in New York City.  Parents get this information from a state provided video 
highlighting program choices for English Language Learners and the benefits of each one.  Brochures explaining the programs are 
also provided as part of the materials for parents.  The brochures and the video are presented to parents in their native language.  
The ESL Coordinator is fluent in Spanish and is able to communicate in Spanish in addition to English if necessary, to the Spanish 
speaking families which is the majority language in our school community.  The other language is Arabic and the video and 
brochure and Program Selection form are offered to the parents in Arabic.  The Arabic families in our school also speak, read, and 
understand English so sometimes they request the information in English.  It is their children who do not know English and 
become eligible for an English language acquisition program.  In addition information from the brochures and video, parents also 
get the opportunity to learn about the Program Selection Form and to choose their program choice based on their preferences 
according to the information that was received through the video, the brochure and other information presented at the meeting.  
Additionally parents get the opportunities to ask questions about the information that was presented to them so they can be certain 
they are clear about their rights and choices for their children before they fill out any paperwork and make any decisions. Parents 
sometimes choose to fill out their Program Selection form at the orientation.  For those that want to take the brochure and form 
home to share with their spouses, they are able to do so.  They are given a deadline of one week to return the completed Program 
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Selection form.  Parent Orientations continue to be run throughout the entire school year as the need arises
There are certain additional structures in place in the school to help make sure the parents understand clearly all three program 
choices.  At the end of the orientation, there is a large amount of time devoted to questions and answers.  Also the main 
components of each program that were highlighted in the video and in the brochure, are discussed with the parents again.  Parents 
are invited to look at the brochure while information is being discussed.  The information from the presenter is presented in a 
neutral tone so as not to appear to be biasing the parents on what program they should choose, but it is informative and detailed to 
point out the most salient points about each program.  
At the orientation, the ESL Coordinator begins by welcoming parents and explaining that they are here today to learn about 
different programs that can help their children work on achieving English language proficiency.  An overview of the three program 
models is explained in the parents' native languages, and English if necessary. The parents are all given a folder that includes a 
brochure from the state, the Program Survey and Parent Selection Form, an agenda, and some resources that can provide more 
information.  The contents of the folder are explained to the parents and they have an opportunity to look through it.  Now that the 
parents have some background knowledge, the state provided video is shown to the parents.  Parents are given paper and pens and 
encouraged to take note that can help them to make an informed decision.  When the video is over, parents have the opportunities 
to ask additional questions.  The ESL Coordinator is available to answer the questions. When the parents indicate that they are 
ready to make a selection, the parent survey and program selection form are explained.  Parents are told that usually the first 
program you pick, will be the same program the child stays in until they are no longer ELLs.   Some parents choose to fill out the 
forms before they leave the orientation.  The ESL Coordinator collects and files those that do.  For the parents who wish to take 
additional time, they are given 10 days to take the forms home and to return them to the school with the program choice for their 
children.  
The first orientation is done in the first 10 days of school as per the mandate.  Flyers ares ent out to reach out to the parents and the 
date for orientation is put on the September calendar as well.  For parents who do not come to the orientation, the parent 
coordinator follows up by calling on the same day fo the missed orientation and tried to set an immediate daye for the parents to 
come in.  The school keeps trying through letters and phone calls several times a week, with the hopes of getting the parents in so 
they can learn about and make a program choice. Continuous follow up on a weekly basis is arranged.  Friday is the designated 
day for make up orientations or orientations for newer arrivals who did not comewithin the first ten days of the school year.  For 
parents who did come to the orientation, they are shown the OELL website and how to access the video and additional resources 
so they can remaon informed about ELL programs and policies.  We are hopful that all of these combined measures provides clear 
understanding of the program choices and in a timely manner.  

3. Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are 
returned, and secured/stored.  (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per 
CR Part 154 [see tool kit].)
Documentation and records retention of ELL students' files is vital for ongoing compliance.  The students all have cumulative 
folders which contain the HLIS, Parent Survey and Selection form (also kept with the ESL Coordinator), Entitlement, Continued 
Entitlement, and Non-Entitlement Letters and Placement letters (also kept with The ESL Coordinator).The school provides the 
parents with the afore mentioned information in their native language.  Each August when the NYSESLAT scores are released, the 
ESL Coordinator goes through the scores to see who is still eligible for ESL services and who is no longer entitled.  Lists are made 
and letters are sent home with the students explaining to their parents whether the child is continuously entitled for ESL services 
(Continuous Entitlement letter) or whether the child passed the Spring NYSESLAT and is no longer entitled (Transitional / No 
Longer Entitled).  The letters are distributed to the classroom teachers to give to the students.  The ESL Coordinator explains the 
significance of the letters and asks the students to return the form as soon as possible with the designated tear off slip that the 
school has added to ensure they are aware the parent received the letter.  Returned forms are kept in a binder.  Each section in the 
binder is divided by grade / class.  A ROCL is used to check against who has returned forms and who has not.  For those that have 
not returned letters yet, the ESL Coordinator and Parent Coordinator reach out through phone calls asking parents to read and sign 
the letter acknowledging the English language program placement. 
All families of newcomer ELLs are invited to a parent orientation during the second week of school.  At this orientation, families 
of newly entitled ELLs receive information about the three program choices available for English language acquisition that New 
York City / State offers.  The orientation materials are in the native language of the families ensuring that they understand clearly 
what program options are available.  There are opportunities for questions and answers in order to provide additional clarification.  
Once the session is complete, parents are given the Parent Survey and Program Selection form to fill out.  If parents feel ready to 
choose the program, the Parent Survey and Program Selection form are filled out by the parents on the spot at the orientation.  This 
allows for the school to have a timely response with completion of the forms.  The ESL Coordinator collects the forms and stores 
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them in an ESL Compliance binder.  For parents that choose to take some additional time to make a choice and / or who prefer to 
take the forms home and discuss the choices with other family members, they are given a deadline of one week within which to 
return the forms.  If students do not return the forms within the deadline, the Parent Coordinator reaches out to the families via 
phone calls in order to remind them to return the forms.  The Parent Coordianator continues to reach out to families until the forms 
are returned.  The school is aware that the default program is Bilingual if forms are not returned.  Every effort is made by the ESL 
Coordinator and the Parent Coordinator to get the parents in to the building for the orientation so that parents can make an 
informed choice about the English language acquisition program.  At the initial orientation, parents also receive the first time 
entitlement letters.  The school has added a tear off section requiring parents to sign acknowledging that they received the letter 
and are aware of the program choices for their children.  Most parents choose to read the letter and sign the tear off slip right on 
the spot at the parent orientation.  If they do, the ESL Coordinator collects the slips at the orientation and stores them in the ESL 
Compliance binder.  The parents who choose to take the letter home to read are given a deadline of one week to sign the letter, the 
same as with the Parent Survey and Program Selection forms.  The Parent Coordinator follows up with any parents who do not 
return the letter. The Parent Cordinator is bilingual and is able to communicate with the parents in Spanish and English.  Once the 
program choice is made, the ESL Coordinator sends the Program Placement letter home with the students.  Copies of the letters 
are made as proof that the school has sent the letters.  Additionally, the school adds a tear off slip requiring the parents to sign 
acknowldeging that they have received the letter and agree to the child's placement.  The classroom teachers of the ELL students 
collect the returned letters and give them to the ESL Coordinator to store in the ESL Compliance binder.  Follow up phone calls by 
the Parent Coordinator are made if necessary in order to receive the acknowledgement from all ELL parents.   

4. Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs; 
description must also include any consultation/communication activities with parents in their native language.  
Parents are the determinants of the programs their children receive.  As required by law, the school notifies the parents of their 
child's eligibility for ELL services and provides information and program choices in the parent's native language through parent 
orientations utilizing the following steps: 1.  When a new student enrolls, the school informs the parents of the three instructional 
models available in New York City even if the school does not offer a particular program.  2.  Parents are provided the infromation 
at a Parent Orientation for newly enrolled ELLS where a video that explains all three options to parents is viewed (Parent 
Orientation Video-- available in 9 languages).  Additionally the school provides information on standards and assessments.  3.  
Once parents are informed of all three program options at the orientation, the school provides the parents with a Parent Survey and 
Program Selection form where parents must indicate their program choice. The forms are in the parent's native language.  The 
ELPC screen in ATS is updated to reflect the parent's program choice.  ELLs are placed in their program choice within the first ten 
days of school and if that program is available in the school, the child should be enrolled immediately and follow the full schedule.  
Once parents have completed the program selection form, the parents are sent a Program Placement letter.  All of these steps 
ensure that our ELLs are placed in their program choice in a timely manner.  The ESL Coordinator, who is fluent in English and 
Spanish, runs the orientations, with the help sometimes of the Parent Coordinator who is also fluent in English and Spanish.
The criteria used to place ELL students into their instructional programs are based on the program choice indicated on the Program 
Selection Form and Parent Survey that the parents fill out after attending an orientation. We organize our ELL program choices 
strictly based on this.  We understand that if the form is not returned, then the default program is Bilingual.  Parents have the 
option to fill out the form at the parent orientation or the option to consider the information that was presented and to return the 
form within a week.  We are committed to organizing Transitional Bilingual classes if at least 15 parents in two consecutive grades 
choose this as their first choice.  When we do not have this amount, meetings are arranged with parents in order to provide them 
with information on their transfer options to nearby schools which can provide a high quality program for their children based on 
their choice.  For those parents that choose ESL as their first option, the school has organized self-contained ESL classses for 
Grades K-3 and push in services for Grades 4 and 5.  The organization of these programs allows for the school to provide English 
language acquisition programs based on the criteria in CR part 154 and the required units of ESL in order to be in compliance.  All 
meetings, written communication and phone calls with parents to provide information on program choices, are delivered in their 
native languages.  In some cases, when students are identified as ELLs when they are already in another class that is not the 
designated self-contained ESL class, a phone call is made and a meeting is set up to talk to the parent about switching their child 
into the ESL class.  Once the parent agrees, the class switch is made.  P.S. 376 is committed to placing ELL students in the 
program that the parents designate as their first choice.           

5. Describe the steps taken to administer all sections of the New York State English as a Second Language Achievement Test 
(NYSESLAT) to all ELLs each year. 
The school administers the four parts of the NYSESLAT to all identified ELLs every year.  In order to make sure the school tests 
all entitled students, ATS reports such as the RLAT are generated that show who the current ELLs are. Additionally the school 



Page 41

checks the labels that have been sent to be placed on the Writing booklets, against their current list of ELLs so we can we sure we 
did not miss anybody from our other methods of tracking who the ELLs are.  If there happens to be an unfamiliar name on the 
Writing labels, the school checks into the test history of the students to see if the label was generated inaccurately (because that 
child is not an ELL as laid out by the ELL identification process).  If the child is found to be an ELL. the school includes the child 
in the testing.  In addition, the ESL Coordinator uses ARIS with disaggregation of the names in each class to include the ELL 
subgroup.  By using this combination of ways to check who the current ELLs are, the school ensures that no ELL is left out of 
NYSESLAT testing.
Each part of the NYSESLAT is scheduled through a standardized testing memo with the same format that is used for all 
standardized tests.  This schedule includes the date and time of the test, the section that is being administered, which children are 
being tested snd what grade band they are receiving, and the name of the teacher and the classroom the test will be administered 
in.  Each part of the NYSESLAT is scheduled for a different day.  The Reading, Writing, and Listening tests are adminstered to all 
grades on the same day and at the same time.  The Speaking test is administered throughout the NYSESLAT testing period.  This 
is started during the first week of the testing window in order to assure that all ELLs can be tested within the testing period.  Since 
it is administered individually it takes more days to complete testing the student body than the other three sections which can be 
administered to larger groups of students at a time.  The Reading, Writing, and Listening tests are scheduled from the beginning of 
the week that the testing window for those sections is allowed.  This allows the school to have some wiggle room for make up 
exams if students are absent during the scheduled days.  The school sends home a NYSESLAT notification letter to inform 
families of the testing dates.  The letter urges parents to make sure they send their children to school on the designated days.  
Students and teachers are reminded of the testing throughout the testing period through announcements over the loudspeaker.  
NYSESLAT testing is also included in the school's monthly calendars and on the digital message board outside of the school.
The school uses all available personnel to assist with testing and to make sure ELLs with IEPs are given their testing 
accommodations.  The teachers of the self contained ESL classes administer the exam to their students in Grades K-3 unless those 
students have testing accommodations.  The students with accommodations are tested by the IEP teacher, the ESL Coordinator, the 
Math Coach, the Literacy Staff Developer and any other out of classroom personnel that is needed to make sure all grades with 
students with IEPs are given the exam.  Students in Grades 4 and 5 (the students who receive Push In ESL services) have 
designated, trained personnel knowledgeable on the administration of the NYSESLAT, administer the exam.  
Through the creation of the schedule, information given to parents and students about the NYSESLAT testing dates, the utilization 
of all available school personnel, and the various ways of making sure all ELLs have been targeted, the school is successful in 
adminstering the NYSESLAT to all ELLs.     

6. After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that 
parents have requested? (Please provide numbers.) Are the program models offered at your school aligned with parent requests? If 
no, why not? How will you build alignment between parent choice and program offerings? Describe specific steps underway.  
After reviewing the Parent Survey and Program Selection forms for the past few years, the trend in program choices is ESL.  
Parents are requesting their students participate in ESL as their desired English language acquisition program rather than Bilingual 
or Dual Language.  During the 2012-13 school year, out of 31 Kindergarten students that were newly entitled to ELL services, 29 
out of 31 parents chose ESL as their first option. For the parents who chose Bilingual as the first choice option, the Parent 
Coordinator met with them to explain their transfer options.  The parents chose to remain at the school and enroll their children in 
the ESL program rather than switching schools.  The parents were not forced to stay in their second choice program but after 
weighing the possibilities, on their own they decided that they are happy with the school and do not want to switch.  For the 2013-
2014 school year, out of 23 Kindergarten students who are newly entitled for ELL programs, all 23 parents chose ESL as their first 
program choice.  There were two new admits in 4th and 5th Grades.  Both parents chose ESL as their first option.  
The program choices are based on the parent's trends and are definitely aligned in our school with the parent requests.  Parents 
have given feedback over the years that they do not want the school to pull their children out of a class with one teacher in order to 
deliver the service and have the ESL instruction be by a different  teacher outside of the classroom.  As a result, the school has 
worked to align their program design with parent requests.  ESL students in Grades K-3 are in self contained ESL classes with a 
fully certified ESL teacher.  All of their instruction is delivered by the teacher including their ESL time.  No child is being pulled 
out of the classroom to receive their service.  This has proven to be very effective with pleasing the parents and with ensuring that 
our ELLs get high quality programming.  ESL students in Grades 4 and 5 participate in a Push-In model where a certified ESL 
teacher pushes into the classes to work with the ESL children in order to deliver the mandated instruction times as per CR- Part 
154.  The school will continue to work with parent feedback as it applies.   
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1. How is instruction delivered? (see The Practitioners’ Work Group for Accelerating English Language Learner Student 
Achievement: Nine Common Features of Successful Programs for ELLs)

a. What are the organizational models (e.g., departmentalized, push-in [co-teaching], pull-out, collaborative, self-
contained)?

b. What are the program models (e.g., block [class travels together as a group], ungraded [all students regardless of grade 
are in one class], heterogeneous [mixed proficiency levels], homogeneous [proficiency level is the same in one class])?

Instruction is delivered to ELLs keeping in mind the nine features of successful ELL programs.  The school leadership has a clear 
vision that includes high expectations for ELL student achievement and supports this with an action plan that leads to the 
achievement.  The school leadership values bilingualism and requires all ELL classes to be equipped with resources in 
English and the students' native language.  Bilingual picture dictionaries. libraries in Spanish, Listening Center materials and 
computer programs in Spanish all serve to enhance students' prior knowledge from their native language and to bridge it with 
new learning in English.  The school leadership heavily uses data to make immediate short term plans and longer plans with 
the bigger picture in mind, when it involves ELL programs.  ELL students are expected to perform well and comprable to 
their native English speaking peers, as long as quality instruction is being delivered with appropriate scaffolds for ELLs.  
Performance expectations are aligned to grade level standards.  There are school-wide shared expectations ond beliefs about 
student learning.  Teachers are expected to give weekly short assessments to gauge how close students are in acquring the 
targeted skills.  The data is analyzed and patterns are discussed with the administration at the beginning of each week at data 
meetings.  Ways to improve data are discussed at weekly Inquiry Meetings among teachers.  Teachers and the administration 
understand that the focus on the data and the inqiry work in conjunction with the results, should result in being able to 
analyze trends that work for students and the students who are of a higher need for interventioms.  Data is also expected to be 
used for designing small groups.  Teachers frequently engage in short mini lessons and then go into small group work with 
tasks that are differentiated with multiple entry points for different students.  With the support of the school environment and 
the shared beliefs in the use of data to drive instruction, the school is on the right path towards delivering what ELLs need to 
succeed in our school and beyond so they can be college and career ready. The data is important for helping teachers shift 
their practices if necssary in order to provide more of what students are showing a need for.  Additionally the data patterns 
reveal students that are in the bottom one third consistently so that appropriate and timely additional interventions can be 
planned to help the students progress.  The data from each teacher is also part of accountability for the teacher.  If students 
are consistently performing poorly or poorer than students in other classes, the teacher is part of inter-visitations with 
teachers whose data has patterns reflecting success.  Additionally teachers are identified for targeted professional 
development that can address strengthening a weak area that the teacher's data has revealed.  The administration then expects 
to see a shift in practice with the application of material learned at the workshops and during the inter-visitations, when the 
teachers are observed.  

The school also uses a variety of tools and resources, such as The Language Allocation Policy, the incoming LAB-R assessment, 
writing samples in both the native language and English if applicable to decide what type of additional ELL programming to 
provide, in addition to the data that was already mentioned.  It is vital to look at the classroom assessments which are CCLS 
based, in conjunction with data that is specific to only ELLs, so the school can provide appropriate programming that will 
address the language and content needs. 

The teachers and school leadership at P.S. 376 know their ELL population well.  The administration and teachers are all 
proficient in using ARIS as a resource for knowing the students' history and their formal and informal data results.  At the 
beginning of each school year, the teachers are required to study their students' data and when they have their weekly meeting 
with the administration, there is a question and answer exchange where both parties work with the data to show that is has 
been useful for getting a sense of who the ELL students are and what their needs will be for the upcoming school year based 
on trends.  Students who are SIFE receive all interventions the school can offer, they work with their classroom teacher, on 
computer programs that can help give the basic skills they need and with specialists within the school to target with expertise 
the skills the students will need to work within the school and beyond.  Since the school is cognizant that language and 
content learning are interdependent, all ESL teachers are required to plan each lesson with content and languge objectives.  
There has been some professional development around this specific aspect and there will continue to be more. The school 
offers additional programs for ELLs realizing that more time spent in school can be very helpful with meeting the standards.  
Saturday School ESL classes and After School ESL classes are offered so that ELLs can have more time to engage in content 
area tasks.

The school organization and structure is maximized for ample collaboration and planning time among teachers, school leadership, 
and all stakeholders.  The school's Inquiy Team structures allow for the ESL teachers to work together to experiment with 
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and implement best practices for ELLs.  The team is responsible for using data to design learning experiences and 
interventions with students.  The results are shared with the administration and the rest of the staff during schoolwide 
professional development in the form of Lunch and Learns, staff meetings where information from Inquiry results is 
presented, and during grade meetings.  All grades in addition to the ESL team meet for Inquiry Team weekly.  This 
professional learning community in the form of inquiry allows teachers to look at data, share best practices, reflect on shifts 
in practice that will be necessary in order to improve data and results and to refine what is working.  Additionally when the 
error patterns are analyzed and discussed and it is realized that there are similar patterns across the board with the lack of 
background knowledge and academic vocabulary, schoolwide changes to instruction can be made in order to touch on the 
specific aspects that need to be evident in all ESL lessons.  Inquiry data is also used for effective grouping of students and to 
decide which students would be good candidates for extended learning time programs.  Additionally, not only are teacher 
resources utilized, outside agencies also partner with the school to assist with providing sevices.  The Office of Adult 
Education provides ESL classes and GED classes to the parents which fosters a mutual respect between children and parents 
towards acquiring English.  There is an ESL consultant group that provides support with staff development to the ESL 
Coordinator and also works with the administration on analysis of ELL specific data and other data.  This type of work 
allows the administration to see what further programming is necessary so the ELLs can progress.  There is also active parent 
involvement in the school community.  The parents and Parent Coordinator work together to bring resources to the school 
that can support ELL achievement.

Teachers support and learn from each other in an atmosphere that recognizes the connection between language proficiency and 
instruction.  Teachers at P.S. 376 have received professional development specifically in this area.  As a result there are 
certain expectations for ELL classrooms and what they need to look like.  Each class has a word wall that shows high 
frequency words and also has separate content word walls to reflect the academic language that is being acquired.  Students 
also have resources such as content picture dictionaries that organize language around themes and help the students to access 
the less frequently used content words.  Additionally, when possible, teachers also instruct about cognates and have Cognates 
word walls in order to help students acquire the content vocabulary and to see the value and relation between their native 
language and English.  The school also utilizes a Math Coach who is a licensed ESL teacher, as a support to all classrooms, 
including ELL classrooms.  The Math Coach is able to model lessons for the teachers that show how to combine teaching 
content and language simultaneously.  Teachers who need more help in this area get to shadow the Math Coach for a week to 
see how he breaks down instruction to include both aspects.  As mentioned in previous paragraphs, the school also uses data 
to identify teacher experts and teachers who need more support in delivering content in comprehensible ways to ELLs.  
Those expert teachers became the hosts of inter-visitations for the teachers who need more help in certain areas with regards 
to lesson development that takes into consideration both the content and linguistic needs for ELLs.  All classrooms are 
literacy rich environments with a variety of grade level and age appropriate texts for students to work with.

P.S. 376 recognized the need to have experts in the building that can help support the teachers in their goals of academic 
achievement and standards based instruction for ELLs.  As a result, the school hired an experienced ESL Teacher to be the 
ESL Coordinator.  The duties of the coordinator include but are not limited to: providing needs based ESL professional 
development to the staff in house, finding appropriate professional development opportunities through central (OELL), 
analyzing the data to see how ELL students are faring and working with the teachers to improve data through walkthroughs 
and observations with immediate feedback shared with teachers on improvements they can make to increase lesson 
effectiveness,  and to model lessons in specific areas that are needed.  There is also a Literacy Staff Developer that works 
with teachers on best practices in literacy, providing model lessons and feedback for lessons observed, with the goal of 
improving lesson effectiveness.  The ESL Coordinator,Math Coach, and Literacy Staff Developer are on the instructional 
cabinet-- a group that meets weekly with the administration in order to look at and analyze the effectiveness of school 
structures with regards to ELL programming.  Having teachers participate in the cabinet meeting is an effective way to 
provide effective instructional support for the staff, thus leading to better results for the students.

ELLs have equal access to the core curriculum and CCLS aligned instruction in their classes.  There are difefrentiated 
instructional strategies used in order to support ELLs' social, emotional, and academic needs.  Flexible grouping allows for 
ELL students to be placed in small groups that deliver needs based instruction, with an eye towards quick improvement.  
There are adequate materials in ESL classrooms that ensure the students are getting the quality education they deserve.  
Recently many ESL classrooms received brand new computer stations which are state of the art so that technology can be an 
integral part of their instruction in order to align with the PARCC.  Teachers design differentiated tasks using multiple entry 
points for their group work in order to target the specific language and academic needs ELLs have.  

Our school highly values parent and community incvolvement.  Regular translations are provided at all parent meetings and 
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events.  The community based organizations offer services and support to our parent community.  Recently we have even 
received a grant that allows the school to run a homework help program and this was a concern among ELL parents.  They 
were concerned because they feel they do not have the language skills to help their children with their homework.  This will 
be very useful in relieving that burden.  Additionally the school has frequent parent workshops on topics ranging from how 
math periodic assessments help your child to classes on health and a fatherhood programs.  Some of the meetings are site 
based and run by the school staff.  Many additional meetings are run by community orgnizations who come to the school and 
provide speakers and resources on topics of need based on the profile of the school community.  

Utilizing all of these practices in our school is ensuring that ELLs, their families, and their teachers are getting the best of what 
they need and can work to build a successful school community inclusive of our ELLs.  This should be the goal for all 
schools.

a and b.  The organizational models the school uses for ELL programs consist of two models.  For Grades K-3, there are self-
contained ESL classes.  Students are in a class with other ELL students of the same grade in mixed proficiency levels.  The 
class is taught by a certified ESL or Bilingual Teacher who is familiar with what best practices for ELL instruction are.  The 
instruction is in English but resources are made available in the students' native languages in order to support learning.  
Students and teachers do engage in the native language if and when it is helpful for acquisition of academic tasks and when it 
can bridge prior knowledge to current learning.  The students in Grades 4 and 5 are participants in the Push In model.  The 
classes are taught by regularly licensed teachers and in some cases there are ESL licensed teachers teaching the upper grade 
classes.  Certified ESL Teachers are scheduled to push in to the teachers' classes in Grades 4 and 5 that have ESL students.  
The amount of times the teachers push in are aligned to the requirements of CR-Part 154.  The Push In Teachers push in 
during Literacy or Math instruction.  Their time with the class focuses on content and conceptual understanding of the CCLS 
aligned classroom tasks.  Communication between the ESL service provider and the classroom teacher is vital to making this 
model effective.  Teachers work together to design coherent instruction for the ELLs aligned with the grade and age level 
expectations.  The ESL providers share pertinent observations with the classroom teachers and also share best practices on 
ESL methodology that the teachers can then utilize throughout the day.            

2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to 
proficiency levels in each program model (TBE, Dual Language, ESL)?

a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see 
table below)?

Explicit ESL and ELA minutes are delivered by the classroom teachers in all self contained ESL classes They are certified ESL 
teachers.  The literacy block is time when teachers provide mandated ESL time using a Balanced Literacy approach.  The fact 
that the students in Grades K-3 are with a certified ESL teacher all day, means that the students in those classes are receiving way 
more than the minimum requirements for ESL and ELA time.  However the way the ESL services are delivered through the ELA 
block is by the way the teachers present information to the students.  Since all the students are ELLs, they all need intensive 
academic vocabulary development alongside with content knowledge.  They also need to have instruction on the structures of the 
English language.  Therefore the teachers utilize aspects of the SIOP lesson planning template which involves planning with a 
content and language objective.  This strategic attention to developing language structure, academic vocabulary, and grade level 
content knowledge-- this integration of a variety of literacy areas is one way best practices are implemented for quality ESL 
instruction.  The Literacy Block is a minimum of 90 minutes daily.  In addition to specific ESL time during the Literacy Block, 
the students are instructed across the content areas utilizing the same approaches and theory.  Content is integrated and crosses 
over into ELA time so the amount of time and exposure students get to read and write daily with specific ESL methodology 
utilized expands to be outside of just ELA and into Science and Social Studies as well.  Additionally, for students who are the 
Beginner and Low Intermediate level, they spend some of their additional ESL time on computer programs such as Rosetta Stone 
or websites that help foster basic understanding of the structures of English.  
The students in Grades 4 and 5 who get their ESL service from a Push In Teacher, receive their instruction during the designated 
ELA time for the whole class.  Having the ESL teachers push in during the Literacy block works well because it is providing the 
ESL instruction in conjunction with the scheduled block of ELA time in the class. The ESL students in Grades 4 and 5 work in 
small groups within their classrooms on the same content as the students who are not ELLs.  The literacy instruction incorporates 
appropriate scaffolds for ELLs in order to make the content comprehensible to them.  Beginner and Intermediate ELLs receive 
360 minutes of ESL time a week, while students who are ranked Advanced receive 180 minutes of instruction.  In addition to the 
Push In and Self Contained models, newly arrived ELL students and others who are ranked Beginners may be scheduled for 
additional ESL time outside of their classroom grouped with students who have similar needs.  Pulling the students out to work 
with a seasoned ESL Teacher gives them the opportunity to have targeted instruction without the distractions or additional noise 
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that can sometimes occur when there are several teachers working at the same time in a room. Additionally students are provided 
with a space that makes them more comfortable to speak the target language because they are working with students in a very 
small group who all have the same language experience, therefore providing a non threatening environment.  Instruction that the 
students receive in the pull out group is also CCLS aligned, just as the classroom instruction is, and has a great focus on the 
Speaking and Listening strand and the Language standards.  This type of focused instruction revolving specifically around those 
two standards, really sets the Beginner ELL students up for success by providing the students with a language foundation that 
they can take back into their own classrooms and transfer to use to participate more.  There is a great focus on writing instruction 
and helping upper grade ELls be able to improve their expressive skills.  The teachers work in rotating small groups in order to 
address students' specific needs.  The Push In ESL Teacher works with the mandated ESL students in small groups to help the 
students to achieve grade level skills.  Scaffolds are given to the students in order to ensure that students are able to focus on both 
academic language development and content development in addition to developing knowledge of the structures of English.  
Language is broken down into meaningful chunks.  Visuals such as photos and drawings are used in order to aid comprehension, 
sentence frames may be provided to help with structure.  Additionally, initial expected products from students may be smaller 
than what English domonant peers are doing so that the students can focus on understanding and producing manageable products 
of language. 

3. Describe how the content areas are delivered in each program model.  Please specify language, and the instructional approaches 
and methods used to make content comprehensible to foster language development and meet the demands of the Common Core 
Learning Standards. 
The Balanced Literacy curriculum that the K-2 classes incorporates the use of thematic unit instruction.  This approach allows for 
literacy to include the content areas, integrating instruction to have literacy throughout the day with CCLS aligned tasks that 
include the Science and Social Studies standards as well.  This is found to be very successful instruction for ELLs according to 
much research on second language acquisition.  Grades 3-5 use Expeditionary Learning as part of the literacy block.  The units / 
modules are also theme based and they incorporate content into the literacy lessons, especially Social Studies content.  ESL 
students in all grades have Science with a cluster teacher in a state of the art lab that allows for students to have hands on 
experiences on science concepts that match their grade level standards.  The hands on approach fosters clear understanding and 
application of science related academic language and allows for the ELLs to acquire content knowledge and language 
simultaneously. Math instruction is carried out daily.  The instructional approach for math includes an emphasis on and an 
understanding that instruction needs to include intentional plans for math vocabulary to develop while content knowledge is also 
being learned.  Teachers have Math Word walls and discuss the cognates for math vocabulary.  There are many cognates for Math 
terms.  A Cognates wall is also an extension of the instruction. There is also additional support for math at the school.  The Math 
Coach is an ESL certified teacher who knows how to approach the teaching of math content and language simultaneously.  He 
works in the classrooms with small groups of students and also models lessons for classroom teachers with an emphasis placed on 
best practices for combining language and content acquisition to ensure for the ELLs' success.  The literacy programs and the 
Math program (Go Math) are CCLS aligned.  The math books are available in Spanish.  For students that feel they need the native 
language support, they work side by side with the English book.  Even though instruction is delivered in English, the availability 
of the math book in the native language is helpful in making content comprehensible. 
ESL methods are used to deliver instruction in all areas to the ELL students.  There is an abundance of visual support and 
attention to vocabulary development.  Word walls are extensions of the language that is presented in class.  TPR and 
incorporating realia is used whenever possible so students can experience the language by interacting with it.  Oral language is 
used to bring in the students' strengths and then be a bridge for reading and writing acquisition in English.  Students are provided 
with resources that support language acquisition and that build on their first language, such as bilingual picture dictionaries and 
lists with cognates.  Monolingual content related picture dictionaries are also available for students.  The visual dosplays in what 
can sometimes be abstract language and concepts to the students because it is not every day language students use due to the 
content and tier 2 and higher vocabulary that is specific to school tasks, are very useful for the ELLs.   There are an abundance of 
Shared Reading and Shared and interactive Writing opportunities in ESL classrooms.  When students co-construct products with 
the teacher, they become familiar with how to work towards independence of task completion that would be challenging without 
the explicit modeling and opportunities to engage in a strategic manner with target language that shared experiences provide.  The 
students also do group work and partner work which incorporates the Speaking and Listening strand of the CCLS.  This is a vital 
part of lesson delivery for ELLs.  The belief that is if they speak it, they can learn it.  Teachers pair students up to do Turn and 
Talks and Think / Pair / Shares which allows them to engage in academic conversations aligned to the CCLS.  Teachers use 
technology to enhance instruction.  The Smartboard and document cameras allow ELLs to see what they are learning in a 
motivating manner.  Teachers show clips of videos that relate to the content being studied in order to build students' background 
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knowledge and vocabulary in the content area.  Students also get short miini lessons through a workshop style approach where the 
teacher works with the whole class to teach specific skills and then students break into independent work groups to practice the 
introduced skill.  Students work in small groups with the teacher and an additional ESL Teacher when it is possible. The small 
groups are needs based determined by what the ELL data shows.  Guided Reading groups are run during the Literacy Block.  
Guiding reading is very helpful with giving ELLs the attention to reading facets they need development in.  Oral language 
activities are brought into ESL classes to help with English fluency practice and to present content in an interesting, interactive 
manner.  Chants and content related songs are taught to the students and skills are pulled out of those songs and chants that the 
students can focus on to aid their reading.  Activities such as word and sound hunts where students have to find words that have 
certain vowel sounds or patterns, and words that are content words that students find, they work to categorize them.  ESL classes 
also utilize Center Learning.  Students get to practice with skills they need to develop such as sentence structure by manipulating 
sentences, certain grammatical elements that they categorize through the use of task cards, time on the Listening Center to engage 
in improving reading and English fluency, and a technology center where students work on the computer and on a Smart Table 
just to name a few.  Incorporating all of these programs and instructional strategies will be useful in supporting ELLs as they 
simultaneously acquire content and language, which is the ultimate goal.  

  
    

4. How do you ensure that ELLs are appropriately evaluated in their native languages throughout the year?
One measure used to evaluate students in their native language is the Spanish LAB test.  This test is given when the students are 
newly entitled to services as a basis for comparison of the score on the English LAB-R and the score on the Spanish LAB.  
Students who have a strong foundation in their native language (Spanish) should be able to get better results on the Spanish test 
than the English test.  If students do not fare well on the Spanish test, the school asks the Bilingual Speech Teacher to do an 
informal screening and to work to identify strengths and weaknesses in the native language.  The Speech Teacher is helpful with 
sharing the data and making recommendations on what the teachers should do with the child to help with language acquisition in 
both languages.  
Students who are Spanish dominant can take their math assessments in Spanish.  This is an evaluation tool that is used to check 
their math progress.  The school has Go Math books in Spanish for each grade so that this option is available.  For ELA content, 
there are Spanish copies of some of the books that are part of the core curriculum.  Students can work with their books in Spanish 
and comprehension questions will be designed that parallel the tasks that others are doing in English. 
All standardized content area tests (Science, Math, Social Studies) are available for ELLs in their native language.  The students 
take the practice tests with all of the ELL modifications and they are taught to and have practice with utilizing the side by side 
English and Spanish exams.
Students are allowed to write in their native language.  There are many pedagogues that are fluent in Spanish so they are able to 
check for accuracy and understanding of the given task.  
The majority of our ELLS choose to be evaluated the same as their non ELL peers, in English.  However they are always offered 
the aforementioned options.  
If students are designated "At Risk", there is a bilingual School Based Support Team.  Evaluations for special education services 
that are done by the team, are done in the native language if the child is an ELL.  This gives us a fuller picture of the child's 
strengths, weaknesses, and needs.  Having the native language included as an option in ELL instruction is vital to showing the 
students that we are aware that they have prior knowledge and learning experiences in their native language, and allows us to 
expand on it.  It also shows the students that their native language is valued and welcomed at P.S. 376.   

5. How do you ensure that ELLs are appropriately evaluated in all four modalities of English acquisition throughout the year?  
To ensure that ELLs are appropriately evaluated in all four modalities of English language acquisition throughout the year, 
instruction is integrated to include listening, speaking, reading, and writing tasks.  Students receive weekly skills check 
assessments in reading and writing.  The results of the tests are the data we use to drive instructional shifts and to design the 
groups for small group instruction. 
Each week all students take a weekly skills assessment in ELA.  This is a short teacher made test that asks the students to 
demonstrate how close they are to achieving the literacy skill of the week (for example, finding the main idea, inferencing).  
Teachers must calculate the results at the end of the week, send the results to the administration for a data discussion at the 
beginning of the following week, and must use the results to design groups for small group instruction.  These weekly 
assessments include reading and writing. The writing tasks are linked closely to the MOSL and students are required to complete 
short weekly writing tasks aligned to the CCLS and MOSL and longer tasks over a period of three weeks to a month (about 8 



Page 48

times a year).
Additional assessments are the TCRWP which is administered three times a year.  This involves all four modalities and is used to 
check progress and design targeted small group instruction.
Additionally, ELLs take the ELL Interim Assessment three times a year.  The results are calculated and analyzed.  Student are 
given individual goals based on their results with the hopes of moving their skills up along the continuum so they can achieve 
progress in English and on the NYSESLAT.
Students are required to complete listening tasks daily throughout the course of the school day.  Teachers work to include practice 
understanding multi-step oral directions, which are a challenge for second language learners.  In addition ELL students work at 
the Listening Centers to get more practice with listening to English and to gain familiarity with different types of voices which is 
helpful because different voices (outside of the teacher) deliver the information on the standardized NYSESLAT Listening Test.  
Teachers favor using the Speaking and Listening Standards from the CCLS because it gives students opportunities to practice 
engaging in listening and speaking tasks.  Students work in pairs or triads to discuss content related to their instruction in the 
class.  The work in triads and pairs gives them practice in both speaking and listening.  Teachers usually provide language frames 
for students to use to help with sounding more academic.  The speaking tasks really help students with acquiring target 
vocabulary because they get to practice saying the words and they get exposure to the academic vocabulary.  Teachers have 
checklists of skills that they create for their class where they can check off if students are meeting the learning targets for listening 
and speaking and also how often / if the students are participating orally.  This helps with evaluating the skills.
The core literacy curriculum that the school is using has components for evaluating all four domains.  Expeditionary Learning 
focuses often on just having the students talk and listen but not write initially.  They also have opportunities for students to show 
their progress / knowledge on reading and writing content.  Expeditionary Learning does incorporate speaking and listening into 
most of their units so students have tasks and assessments related to these two dmains at least three times a month.  The K-2 
curriculum uses a Balanced Literacy approach which integrates all four modalities through shared reading and shared writing 
experiences.  Students also apply listening and speaking skills when they are working with partners to Turn and Talk and do 
Think / Pair /Share.  Students of both curricula also do oral presentations and projects that integrate the four domains.  The 
Literacy Assessment (TCRWP) evaluates reading, writing, listening and speaking.  Students are required to read stories, retell 
them, answer comprehension questions and write about their book.  TCWRP is done three times a year.  the Balanced Literacy 
assessments are mixed into the ends of the units and middle of the units so students take mid unit and end of unit assessment 
(twice a month).
By making sure to include listening, speaking, reading, and writing in all facets of the school day, students get to see that 
language is integrated and the domains all cross over to help bridge learning in some way.  

6. How do you differentiate instruction for ELL subgroups?
a. Describe your instructional plan for SIFE.  
b. Describe your plan for ELLs who have been in US schools less than three years (newcomers).. 
c. Describe your plan for ELLs receiving service 4 to 6 years. 
d. Describe your plan for long-term ELLs (completed 6+ years).  
e. Describe your plan for former ELLs (in years 1 and 2 after testing proficient).  

a.  Instruction for SIFE students includes giving the students every possible opportunity to fill in their learning gaps.  SIFE 
students participate in the schoolwide Fundations block which focuses on the phonics and phonemic awareness development that is the 
precursor to reading in English.  There are designated classrooms to host the students during Fundations.  The teachers are certified ESL 
teachers or certified Special Education teachers.  Students are also set up with computer programs such as Starfall that can give students 
more foundational skills that they did not receive since they did not have school.  The Technology Teacher works with the teachers to 
sjhow them appropriate and accessible computer programs for students who have missed out on prior school experiences and are working 
towards English acquisition.  The school also has classroom libraries that are appropriate for SIFE students.  The books are high interest 
but low level with topics that match the CCLS aligned grade level content. Additionally there are some ESL programs that have books, 
books with CDS, Cd Roms / technology, songs, phonics and word study components that integrate all the skills SIFE students need in 
order to catch up.  One program is Amazing English.  A certified ESL Teacher works in very small groups or one to one with each SIFE 
student, working to ensure that they are sequentially being presented with content that can help fill the gaps.

b.  Newcomers are identified for targeted ESL instruction.  They receive a minimum of 360 minutes of ESL instruction by a 
certified ESL teacher, but more if it is possible.  They are worked with in very small groups that target the insruction they need.  
Instruction is scaffolded so that they are participating in grade level CCLS aligned work, but their instruction is broken apart into smaller 
parts at first so that they can learn content in managable chunks.  Teachers focus on building academic vocabulary and making sure the 
students feel comfortable with and motivated to use English.  Newcomers also use the Rosetta Stone progrom to assist with English 
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language acquisition.  They are also invited to attend After School and Saturday School supplementary instructional programs .  This gives 
them more time to engage in the target language.  The students are provided with resources that aid with language acquisition and making 
content comprehensible such as biingual picture dictionaries, and word wall vocabulary cards.  

c.  ELLs receiving service for 4-6 years show a need for intensive instruction in reading and writing since this is where the 
NYSESLAT shows their weakest areas to be.  The ESL Teacher will push in during Reading and Writing (the Literacy Block) in order to 
be able to deliver small group instruction that specifically targets their needs.  Word study, Guided Reading, and bridging the oral ability to 
the reading and writing, will be the focus of the instructional time.  Students will also be taught strategies in addition to language and 
content.  The strategies instruction will help to give ELL students another layer to their learning that just might be what was missing prior.  
The students' scores on the NYSESLAT, ELA and TCRWP assessments will be analyzed and cross referenced in order to really identify 
the students' needs and to coming up with a learning plan for them so they can finally have success.  Students will also be encouraged to 
participate in After School and Saturday School programs.  We are hoping that all of the work we are developing with our ELLs during the 
next few years, will eliminate the category in our school.  We are hopeful students will meet the standards before they have received 
service for this amount of time.

d.Long Term ELLs will be closely monitired by the classroom teacher and the ESL Teacher.  The NYSESLAT and other formal 
assessments such as the ELL Interim Assessments, the ELA, Math, Science and Social Studies tests will be analyzed by the school staff to 
formulate an appropriate educational plan for the Long Term ELLs.  The data from these assessments will drive instruction in class, AIS 
groups, and at the After School and Saturday School programs so that learning can be aligned.  Students will be mandated to attend the 
After School and Saturday School programs.    They will receive targeted small group instruction from their classroom teacher, an AIS 
Teacher and the ESL Teacher.  In addition to their mandated minutes of service, these students will receive additional one to one or small 
group support that focuses on language and content development, working to fill in the instructional gaps the students have shown.  If 
interventions are not successful, a discussion will be made regarding whether students should be evaluated for Special Education services.  
Before doing this though, the school will work hard to provide instruction that targets the student's needs and will present the content in a 
variety of ways, utilizing all qualified personnel to help the students meet the standards.

e.  Former ELLs at the school are closely monitored.  They receive all the same testing modifications they received when they 
were ELLs for the first two years of their former ELL status.  Sometimes former ELLs remain in an ESL class as they transition for their 
first year and move into a regular class when they are in their second year of Former ELL status.  What the school does with each child 
depends on the needs and capabilities of the children and what their parents express is the program choice they want for their children.  
Teachers with Former ELLs are made aware of the students' statuses, they receive information from ARIS and the ESL Coordinator and 
they use this information to guide how they assess  the students and to consider what instructional scaffolds they may need to put in to 
lessons knowing that there are former ELLs in the class.  Visual support and hands on activities for these students help to make them 
successful.  Most of the Former ELLs do academically well but it is noticed that they lack some academic vocabulary because the language 
in their home is not English so all they are getting is in school.  As a result, teachers focus on continuous vocabulary development and 
activation of prior knowledge.  This can be done whole class or in small groups.  Word Walls are helpful tools for the students.  These 
students also usually need work on reading fluency so fluency activities are part of their educational plan.  Activities such as listening to 
books at the Listening Center and working with fluency kits help former ELLs build their fluency and approaching native like skills. The 
school is planning to equip all teachers with knowledge of working with ELLs.  This will better ensure that students at any status can have 
success with the teachers in our school.  Professional development workshops in house and through the Office of English Language 
Learners will be useful resources to equip staff with ESL methodology so former ELLs or not, all students will get instruction using best 
practices.  

7. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic 
content areas and accelerate English language development? 
Teachers make their instruction very motivating, exciting, hands on, and achievable.  Instructional strategies that incorporate best 
practices for ELLs and SWDs help to bring learning to life and allow students to experience learning in a way they can remember. 
Teachers plan integrated language lessons that incorporate language, content, and academic vocabulary development.  
Strategically planning to have lessons to include these aspects fosters success with academic content and English language 
acquisition. There are many opportunities for hands on and group products for students to participate in.  Teachers teach the class 
specific content around the core curriculum and then divide the students in to groups that each have a task.  Each group has to 
work together to create posters that catalog their learning and they present their work to their classmates.  A variety of art supplies 
such as poster board, construction paper, scissors, paint, and glue, are available for students to use to demonstrate their learning.  
Students engage in copperative learning with mixed ability groups and participate in jigsaw readings and other tasks that can help 
them learn through each other and at their level with appropriate content.  
Teachers working with ELL-SWDs incorporate technology into their lessons.  This helps to motivate the students, to keep them 
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engaged, and to present them with an additional way to take in information that is not the traditional way (reading independently 
for example).  They get to watch videos and short clips on the content they are working on and to get their information from 
Smartbook presentations.  Since vocabulary development is always a goal, teachers find ways to help students access vocabulary.  
They find images and create files for their smartboards.  They pre teach the vocabulary before students encounter ot helping to 
foster success with vocabulary development and language acquisition.  Videos are grade and age level appropriate.  Technology 
teachers also have craeted a list of websites and an easy access portal for all teachers and students to access.  The content on the 
sites matches the grade level curriculum and is CCLS aligned and is an additional effective way to bring instruction to life for this 
category of students.  The school has purchased rights to the Rosetta Stome software.  Select students are now using this program 
to help them have access to accelerating and achieving in their English language ability.  Smart Tables are also available in some 
lower grade classrooms.  The Smart tables have access to pre-requisite knowledge students should have at certain points in their 
schooling.  Students can increase their basic skills and background knowledge by using the Smart Tables.  
Teachers teach using visual literacy to elicit developing background knowledge and future knowledge.  Visual literacy allows 
students to discuss what they are seeing in pictures (related to academic content).  The students aquire new content vocabulary, 
get ways to express themselves, and can learn content through discussions first which then lead into acquisition of academic 
language that the students can write and read.
The above mentioned materials and strategies really set students on the right path for language leearning and literacyin ways that 
suit their specific needs while still addressing grade level content.

ESL classrooms  have computer stations and a Listening Center that can foster and develop language development.  The 
Listening Center includes laptop computers with websites that have phonics for students who have a need for this, such as 
Starfall.com.  Other websites such as PBSKids.org, which has full stories that students can read and follow along with, will also 
be utilized.  Resources for websites will continue to be researched and shared with teachers so they can utilize the Listening 
Center as a center where the students can fill gaps they need to fill in order to keep up with their grade level requirements, to 
provide Tier 1 RtI in literacy, to help students gain exposure to core stories they should have read in prior grades and will need for 
their current grades, to build more fluency and vocabulary through listening to recordings that are fluent readers.  Additionally 
The Listening Center will have a tape recorder with books on tape.  Students who use The Listening Center will be asked to keep 
a log that includes what they did at The Listening Center.  Items such as the date, the book or website they worked on, the amount 
of time spent at the Listening Center, what their focus was, and what they feel they learned.  Additionally when possible the 
students will also include how they can apply what they learned at The Listening Center to their daily classwork.  Teachers will 
be asked to create a schedule and protocols for how the students use The Listening Center.  Ideally the schedule will include not 
just the highest need students but rather all of the students at certain points on a rotating schedule.  Teachers will use current ELA 
data to a needs assessment and match those needs to the materials at The Listening Center.

The school makes sure the ESL and SWD classrooms have a variety of materials appropriate to the students’ current levels 
including but not limited to the grade level core curriculum and additional materials that can scaffold the grade level curriculum.  
Materials will include but not be limited to: videos, manipulatives / realia, photo and picture cards and books on CD / tape and 
laptops.  At the beginning of the school year, The ESL Coordinator conducts a needs assessment with the teachers to find out 
what materials their classroom is lacking.  Then The ESL Coordinator finds the materials within the school and distributes them 
to the teachers.  During meetings with teachers (both formal and informally),  teachers will update The ESL Coordinator on what 
materials they need and the ESL Coordinator will try to find the materials and distribute them to the teachers.  This will be done at 
least once a month, can be done on Fridays during 4th period when there is and ESL Common Prep, and informally as often as the 
teachers need something.

ESL and SWD classrooms  have visual support in the form of an illustrated word wall, experience charts that show 
evidence of what the students are learning with photographs or illustrations, and content area word walls where applicable.  
Anchor charts will be displayed as evidence of what students are learning and for students to refer to as needed. Professional 
development will consistently include this.  At the first ESL Common Prep on September 27, 2013, the focus was strategies and 
procedures for implementing visual support in the classroom.  Smartboards and document cameras in the classrooms also add to 
the visual support for learning.

Students will be exposed to grade level vocabulary and strategies the week before the specific content lesson through 
Shared Reading and Shared Writing.  Big books, picture cards, songs, poems, and chants are some of the materials that will be 
used.  This will preview the strategies, skills, and vocabulary required of grade level content prior to the unit of study.  This 
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should be done with every unit of study in ELA and with Expeditionary Learning for the upper grades. The same should apply for 
the Reading and Writing units in Grades K-2.  Where ELA and content areas combine (much of the Expeditionary Learning 
content and at least 50 percent of the content in Grades K-2), this will specifically give the students opportunities to engage in 
shared, guided experiences with the content vocabulary—words that are higher than Tier 1 words, thus setting up teaching and 
learning so that students can be exposed to important prior knowledge / background knowledge that is required of the grade level 
content and curriculum.  Research shows that background knowledge and the lack of it, is one of the main contributing factors to 
why people do not comprehend what they are reading.  Using shared, guided strategies should help students be more prepared to 
approach content.
Students  create shared writing products and projects that support classroom learning and the curriculum.  Products such as 
posters, group writing pieces, models, and art projects, will be work seen in ESL classrooms.  Shared writing products will be 
developed both with the teacher as a whole class or with small groups, and with groups of students working to immediately 
practice and apply strategies the teacher has exposed students to.  Their shared writing pieces can serve as anchor pieces that lead 
them towards independent products with more rigor.  Teachers will decide which style works best with their groups of students 
and The ESL Coordinator will use classroom observations and time spent in the classrooms working with the students, to help 
teachers plan how often and which type of shared products work within the teachers’ class structures.  Sometimes the shared 
products will incorporate art or poster creation.  Teachers will be asked to look at their units and think about where shared writing 
products, art projects, and posters can best fit.  There should be at least one product each week.
• Teachers will provide students with word lists and sentence frames as they work towards independent products.
• Teachers will create small groups for needs based small group instruction.

8. How does your school use curricular, instructional, and scheduling flexibility to enable diverse ELL-SWDs to achieve their IEP 
goals and attain English proficiency within the least restrictive environment?
The school scheduling allows for ELL SWDs to achieve their IEP goals and attain English proficiency within the least restrictive 
environment.  There is no IEP ESL self contained class. ELL SWDs with IEPs are integrated into the regular classroom with the 
exception of four students who are in a self contained Special Education class, but the class is not only ELLs.  There are ELL-
SWDs in ICT classes.  Those students are placed in these classes after it is seen that with appropriate interventions, their current 
program is not helping them to make benchmarks at the rate they should be reaching them.  As with any time students with IEPs 
are being discussed, parents are invited in for a meeting to discuss the child.  In addition, the classroom teacher, and members of 
the School Based Support Team and any other service providers are present at the meeting to discuss their findings in the child.  
Together the team comes up with a plan that will best support the child.  Once this is decided to be an ICT class, the student can 
be placed in the class as soon as the parent agrees and all of the paperwork is finalized with a seat for the child.  When it is 
possible, ELLs in ICT classes will have one Special Ed Teacher and one ESL or Bilingual Teacher in the class so that all of their 
needs can be met.
Other ELL  students with IEPs work with appropriate support in their mainstream grade level classroom.  There are support 
personnel who push in to their classes to help support their goals and to give them small group instruction.  The teachers who 
push in are the Math Coach, the IEP / SETTS Teacher, and an ESL Teacher.  ELLs receive push in support during the Literacy 
block from the ESL teacher.  The Math Coach pushes in during the scheduled math block, and the SETTS Teacher usually pushes 
in during Writing time.  Matching the specialists to the subjects they push in to the classroom for, really maximizes learning for 
the students and allows the students to work towards meeting their goals.  The curriculum has scaffolds that are recommended for 
ELL and IEP students.  Teachers teach using those recommended scaffolds which involves the students in manageable chunks of 
the grade level curriculum but with strategies that can help support their content and language acquisition.  Graphic Organizers 
are used to help the students track and organize their information.  Anchor charts with pertinent language frames and academic 
vocabulary are displayed as evidence of learning for the students to refer to.  A multi sensory approach is used to deliver content 
to students. Students have access to books on CDs and on the computer so they can engage in the content reading by following 
along to a CD and just listening, if reading / decoding is difficult for them.  Teachers schedule the students for their time to listen 
to the current book and they also provide them with copies to take home. Students who receive Speech and Language get pulled 
out and work with the Speech Teacher in the Speech Room.  The work that is done is aligned to the CCLS and the core 
curriculum and also helps work the students towards meeting their English proficiency goals.  Students are given weekly ELA 
assessments and exit slips that check their understanding of ELA content.  If they are faring poorly, instruction is geared to help 
them improve.  Best practices are used to deliver the content to the students based on the IEP goals.  Classroom personnel that 
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Courses Taught in Languages Other than English 
NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class 
speak.  Do not include:

 classes that are taught in English using books in the native language
heritage classes
 foreign language (LOTE) classes

Class/Content Area Language(s) of Instruction Class/Content Area Language(s) of 
Instruction

Native Language Arts:                

Social Studies:                

Math:                

Science:                

                    

                    

                    

                    

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

360 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 45 minutes per day 45 minutes per day 45 minutes per day

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
Beginning Intermediate Advanced

service the students meet to discuss the students' progress and next steps for them to help them achieve their goals.  Teachers who 
need development in specific areas in order to have better results with the students, get to participate in school inter-visitations 
with expert teachers.  Their schedule is switched on those days to accommmodate opportunities to observe and apply best 
practices.  All service providers work together to help the students achieve their IEP and English acquisition goals and follow the 
CCLS aligned units of study that the school is using.   
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NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

540 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 45 minutes per day 45 minutes per day 45 minutes per day

Native Language Usage and Supports
The chart below is a visual representation designed to show the variation of native language usage and supports 

across the program models. Please note that native language support is never zero.
Native Language Usage/Support Transitional Bilingual Education (TBE)

100%
75%
50%
25%

Dual Language
100%
75%
50%
25%

Freestanding ESL
100%
75%
50%
25%

TIME BEGINNERS INTERMEDIATE ADVANCED
TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has 
native language supports.   
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B. Programming and Scheduling Information--Continued
9. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).  

Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are 
offered.
Intervention programs for ELLs target all ELL subgroups and focus on the students in Grades 3-5 and a handful of students in 
Grade 2.  These students are required to come to the Extended Day Morning Tutoring sessions three days a week.  These sessions 
use data to drive the instruction.  Wherever the students show weaknesses in the data, the skills are targeted to be worked on in 
small groups during the tutoring time. The data is based on ckassroom work and weekly classroom assessments in ELA and Math.   
This is outside of the regular school day. Instruction is delivered in English, the content focused on is English and Math, and the 
native language is brought in as applicable to draw students' attention to cognates with academic words (especially in Math).  The 
school offers additional interventions for ELLs and follows the RtI framework.  Classroom teachers must first work with students 
who they identify as struggling.  They deliver instruction using best practices and scaffolds for ELLs that can help make the 
content more comprehensible. Small group instruction in areas designated as needed areas to focus on, are the center of the 
instructional time.  Staff development workshops related to this area aid the teachers in their delivery of the content in ways that 
are helpful for struggling students that require interventions.  The school incorporates technology interventions for students.  
Students who need additional assistance in phonics and decoding use websites such as Starfall.com to help with seeing and hearing 
the sounds of the English alphabet and language.  Fundations is also used to help with targeted phonics and phonemic awareness.  
Additionally the school uses Rosetta Stone English to assist students who need more targeted time on acquiring the specific 
aspects of English that Rosetta Stone programs offer.  The Math Coach works with students who are having difficulty in Math.  He 
pushes in and provides small group support to the students and presents content using models, visuals, and in other manners found 
to be effective with ELLs.  Instruction is is English but attention is paid to cognates and the students have bilingual picture 
dictionaries for language support as well. Supplemental materials that are recommended for intervention from the Go Math series 
are the materials that are utilized.  In addition there is a heavy focus on using manipulatives.  The school also uses Inquiry Team 
time, which is weekly by grade and then combined grades for the ESL Inquiry, to look at the data and see what instructional shifts 
need to be made so students can progress.  Teachers target skills to address where students are showing weakness and work 
together on appropriate interventions that they can incorporate into their teaching time with the students.  Additional interventions 
the school offers are in different tiers in the RtI model.  The Speech Teacher works with students who could benefit with help 
processing and expressing target language.  She works them in to groups with students that have similar goals.  The ESL 
Coordinator works with students in small groups.  The struggling readers get Guided Reading four times a week and word work 
that is integrated to fit with the language within the Guided Reading books.  Materials from A to Z Reading, Award Reading, 
Wright Group, Rigby, and Amazing English, in addition to some books that have specific practice in reading comprehension skills 
such as finding the main idea and identifying the theme.  P.S. 376 strongly believes that ELLs can and will achieve if instruction is 
delivered in ELL friendly ways and in an engaging manner.  The staff work together to analyze data, identify ELLs in need and to 
deliver intervention services so all ELLs can succeed.  
When the school receives a brand new ELL student who has no English at all, the student is set up with some computer programs 
that can target basic English acquisition.  Additionally the students are able to utilize the Listening Center to help follow along 
with some reading of English books.  The student is also a candidate for Rosetts Stone.  If the child seems to be a SIFE student, 
arrangements are made to help the students acquire basic skills that they lack through the use of all available school personnel 
such as The ESL Teacher and The SETTS Teacher.  
The school is heavily focusing on improving writing for ELLs.  This has been done through The Socratic Method which relies 
heavily on oral language first, to carry over into improvement in student vocabulary and writing.  All students at varying levels are 
being taught to define and support an opinion using text evidence in a variety of ways.  Focusing first on developing background 
knowledge and academic vocabulary through the use of oral and visual means, can hopefully help to provide students with 
interventions they need.
There will be a heavy focus on professional development.  the school will use in house personnel such as The SETTS Teacher and 
The ESL Coordinator, and outside personnel such as The Literacy Consultant and The Socratic Seminar Facilitator to help 
students reach higher skills.  In addition to focused staff development, teachers will be sent to workshops that will help to support 
teaching our struggling learners to be armed with more strategies.  Additionally, the school will be using ccluster teachers to help 
provide RtI to some classes.  We are trying to make a variety of personnel available to support our students.

10. Describe the effectiveness of your current program and how it is meeting the needs of your ELLs in both content and language 
development.
Recently the school restructured the Inquiry Team structure to create a separate ESL Inquiry Team.  This is because there seemed 
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to be a growing need to give ESL Teachers the opportunity to come together and discuss their students outside of the discussions 
that are occurring at each grade level.  When the ESL teachers are mixed in with their non ESL teacher colleagues, the 
conversations focus more on the general curriculum without a specific focus on strategies that work for ELLs.  This has proven to 
not be an effective structure unfortunately. When the school received notification that the AYP for the previous school year was 
not met, we realized that we needed to look into what was currently being done for our ELLs and to figure out where the gaps 
were, what needs to be added, tweaked, or completely changed since we did not get the results that we need and that our ELL 
students deserve.  So we started with The Inquiry Team process and will build from there.  
When analyzing the NYSESLAT scores and how ELL students fare in general with the classroom tasks, we noticed that there is 
success with the Kindergarten ELLs, and pockets of 1st Graders and 2nd Graders.  The challenges are greater for students in Grades 
3 and higher and ELLs with IEPs.  The lower grade ESL program is so print rich and there is a lot of oral language and shared 
reading during the course of the week.  We believe this is one reason why the lower grade ELLs achieve better than the upper 
grade ELLs.  The literacy strategies utilized and the print rich classroom environment is effective with meeting both content and 
language needs.  ESL students are held to the same standards as English proficient students and for some students, this is certainly 
a challenge.  However the school has been using Inquiry Team time to really look into the strategies that work.  The time has also 
been used to deeply analyze data to see how and if students are progressing.  If the students are not progressing, immediate plans 
are made for interventions.  This new format is showing more success.  The teachers of ESL classes are feeling more comfortable 
with their delivery of the curriculum.  This is because they have time to analyze, discuss, and share best practuces among each 
other.  We are hoping that we can really align the ESL classes and follow a vertical curriculum planning structure that follows the 
CCLS and capitalizes on the frequent communication among the ESL teachers in order to foster greater results for ELLs at all 
grade levels.  The strategies that work in the lower grades can be modified and incorporated into the upper grade classes as well.  
Since all the teachers are involved in sharing the happenings and structures in their classrooms, all ESL classes can build on what 
was done in previous years really leading to effectiveness with content and language development.  Another layer has been added 
to the work during Inquiry Team time.  The school has also scheduled a weekly ESL Common Prep.  During this time, some work 
from Inquiry Team is continued.  In addition, the ESL Coordinator provides weekly professional development during this time so 
that teachers can continue to get on the same page with planning and delivery of instruction which should really ensure for greater 
effectiveness.  There is a focus on strategically planning for language development  simultaneous with content development with 
resources from SIOP and OELL workshops and through the use of the CCLS Language Standards.  Utilizing this combination of 
professional dialogue among teachers of ELLs will really bring a heightened awareness about what classrooms really need to 
make our ELL program more successful. 
Even though all teachers are really teachers of ELLs, not just students with the identified ELLs in their classes, we feel that if we 
start with a targeted group of professionals and this group has success that they can share with other colleagues, then we will all be 
arming everyone with strategies for teaching ELLs.   

11. What new programs or improvements will be considered for the upcoming school year?   
P.S. 376 is constantly looking to increase the programs we offer to ELLs.  The school is bringing in a new after school program 
that offers homework help, enrichment, sports clubs and arts activities.  The program runs every day of the schol week until 6 p.m.  
Students will have the opportunity to apply language in a variety of educational and motivating ways through this program.  
Additionally the school is adding two layers to the current professional development for ESL Teachers.  There is a separate ESL 
Inquiry Team.  There is also an ESL Common Prep scheduled for every Friday where the ESL Coordinator delivers professional 
development to the teachers and also extends the work that is being done in Inquiry Team meeting time.  Additionally the school 
is working diligently to analyze and improve data and to bring in necessary interventions in a timely manner for students who need 
it. The school is working with an outside ESL consulting company.  The consultants are working with the adminstrative cabinet to 
provide professional development and deep data analysis.  The data analysis will be worked into the professional development so 
that all teachers in the school can be data savvy which can only result in more success with our ELLs and all students.  Weekly 
data meetings with teachers and the administration are also occurring.  These meetings focus on the results teachers get on 
classroom assessments and what needs to be implemented to foster (more) success for students.  The school will offer a musical 
theater workshop for ELLs which will result in an end of the year musical production that is presented by the ESL students of P.S. 
376. Additionally the school has a partnership with The Brooklyn Public Library and the DOE.  This partnership is a program that 
provides the school with access to all of the materials at The Brooklyn Public Library without having to physically go there. 
Ordering of materials can be done right at the school or from any computer once adminstered a library card that delivers program 
access.  This wealth of resources and the ease in obtaining them can really foster success for our students.  We will continue to 
consider additional programs that will be suitable for ELLs and look forward to expanding what we offer each year.  

12. What programs/services for ELLs will be discontinued and why?  
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The school does not plan to discontinue any programs / services for ELLs because we care deeply about our ELLs.  We will only 
add to programs to give them more whenever possible but we will not discontinue anything.  

13. How are ELLs afforded equal access to all school programs?  Describe after school and supplemental services offered to ELLs in 
your building. 
ELLs are afforded equal access to all school programs all the time at P.S. 376 and additionally there are supplemental programs 
offered that give ELLs priority over the rest of the student body, in order to ensure their academic success.  All classrooms are 
equipped with the latest computer technology, Smartboards and document cameras.  ELL classrooms also received brand new 
computers and Smart tables in order to enhance The Listening and Technology Centers in ELL classrooms.  School wide and 
grade wide programs such as the nutrition program and visiting artists always include ELL classrooms.  Students also participate 
in all assembly programs and regular day programming.  Additionally ELLs are invited to participate in after school enrichment 
programs that include dance, technology, and journalism.  Additional programs are offered as of the school year 2013-14, such as 
Homework Helper and Sports and Arts Clubs through a special grant the school received.  ELLs are invited to participate in the 
programs just mentioned (Title 1 and Grant Awarded programs) and additionally there are Title III After School and Saturday 
School Programs, specifically for ELLs,  Giving ELLs equal access to programming is of the highest priority at P.S. 376.  Every 
effort is made to give the students ample opportunities to practice and increase language.  The school is consistently looking to 
increase programs offered to ELLs and the rest of the student body in order to keep up as a 21st century school.  ELL students get 
all of the same notices and dates of school events that non ELL students get.  Parents of ELLs are included in all school meetings.  
ELLs are invited to participate in Extended Day morning tutoring sessions and all after school programs.  They are encouraged to 
apply for all special school programs such as a Robotics Club.  Additionally they are considered for all school productions (dance, 
music, band) and extra curriculars that that school offers.  They also participate in the Ballroom Dance Competition.  ELLs are of 
the highest priority at P.S. 376 and will continue to be included in all programs we offer.

14. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials; 
list ELL subgroups if necessary)?
P.S. 376 is The School of Technology so technology plays a huge role in academic and content language development.  Every 
grade gets scheduled for Instructional Technology several times a week.  The programming in the technology lab correlates to 
grade level CCLS aligned classroom work.  Examples of this include sites with information on penguins in Kindergarten, science 
topics such as living things and how plants grow in 3rd Grade, virtual field trips and colonial America content in 4th Grade and 
immigration content for 5th Grade.  This correlates to the classroom instruction and enhances ELLs understanding of grade level 
materials because it is interactive and visual.  The school has a Portaportal.com page which includes all the links for the content 
used in Instructional Technology and it serves as an additional resource to classsroom, cluster and support personnel.  The site 
allows for all teachers to access materials that can enhance and deliver instruction through the use of technology.  All classrooms 
are equipped with Smartboards and document cameras.  The document cameras allow for all content to be made visible even when 
it is not on the computer because it allows for displaying of anything.  This visual support really helps with Read Alouds and other 
information that teachers want their ELLs to be able to see as it is being said. Smartboards have accompanying programs that 
match the grade level materials, even the test preparation materials have smartboard components.  The math program also has e-
tools.  The Smartboards are utilized often as a resource because they enhance instruction by making learning more interesting and 
by providng much needed visual support.  Other technology support for ELLs includes ABC Match, Brain Pop Junior, Pictures 
Match, Starfall Reading Games, Discovery Education videos, Englisg Club Games, ESL Games World, Nat Geo Games, 
Scholastic News, Time for Kids and Spelling City.  Any materials that the school orders for the core curriculum are required to 
have smartboard components because of the visual support and enhancement of understanding we know this aspect can give to the 
education of ELLs.  Additional materials are utilized to support ELLs.  StoryPlace has capabilities in Spanish which is useful for 
brifging the knowledge students have in their native language with the new content they are learning in English.  (It is a computer 
website).  Additionally teachers bring in realia, videos, multiple data sources (magazines, encyclopedias, intervention resources, 
high interest lower level reading materials) to provide ELLs with a variety of resources they can use to access information.  All 
ESL classrooms are also equipped with Listening Centers.  The combined materials result in the enhancement of learning for 
ELLs and will continue to be expanded upon as they become available.      

15. How is native language support delivered in each program model  (TBE, Dual Language, and ESL)?
P.S. 376 recognizes the importance of incorporating the native language into instruction for ELLs even though the school does not 
offer a bilingual program.  Students receive native language support through the availability of resources that have their native 
language and English.  Bilingual (Spanish / English) picture dictionaries, native language literature in the classroom library, and 
books on tapes and CDs in the native language for use at The Listening Center, are all made available to the ESL students.  
Additionally teachers have some bilingual content glossaries (Science, Social Studies, and Math) that are utilized in the upper 
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grades.  Teachers also instruct students on cognates where applicable and capture their teaching with Cognates Word Walls.  
StoryPlace.com is a computer website that has capabilities in both Spanish and English.  Additionally many teachers speak the 
students' native languages and they incorporate it when it is necssary and useful for the students.  Students are also allowed to 
speak in their native language when they are working on completing classroom tasks.  Even though students may be producing 
products in English, the students engage in their native language with each other during the creation process.  The use of the native 
language as a bridge to new learning and prior learning is welcome and valued in the ESL classroom.     

16. Explain how the required services support, and resources correspond to ELLs’ ages and grade levels. 
The resources correspond to the students' age and grade levels because the content of the resources is based on the grade level 
CCLS aligned curriculum.  The materials are aligned with the CCLS ELA and Math standards and also with the New York State 
Science and Social Studies Standards.  Books in classroom libraries are high interest books in their design and content, yet the 
content is at reading levels that are appropriate for allowing ELLs to access the language (they are described as high interest, lower 
reading level texts). All classrooms have a variety of highly supportive teehnology based and non-technology based materials 
which are on the topics that are part of the curriculum in the class and that are of interest to students in that particular age group.  
The Listening Center Resources also match the curriculum content and allow ELLs to access grade and age appropriate level 
information without having to worry about the decoding of the words as much as if they were reading independently.  Additionally 
they add to students' acquisition of English fluency.  The visual nature of computer websites and videos enhance understanding in 
motivating and interesting ways and match the content of the curriculum.  The school values the use of a systematic approach to 
incorporating instructional materials that are enticing to ELLs and will only serve to enhance instruction and increase content and 
vocabulary development, rather than using materials that do not match the students' ages and grade levels.  The careful and 
deliberate choices in materials that have English and the native language support ELLs benefit from, is a successful component of 
ELL programming choices at P.S. 376.  Resources are a huge part of being able to deliver content in ways that are appropriate and 
comprehensible for ELLs.  Additionally the way the school uses support personnel to deliver intervention to ELLs is also very 
successful. The school will only continue to expand resources and programming offered to ELLs as the years progress.      

17. Describe activities in your school that assist newly enrolled ELL students before the beginning of the school year.  Please include 
activities for new ELLs who enroll throughout the school year.
The families of newly enrolled ELL students have the opportunity to meet with the principal, assistant principal and ESL 
Coordinator before the school year is in full swing.  If the preliminary information on file at the school shows a language other 
than English is spoken in the home, The ESL Coordinator schedules individual appointments with parents inviting them to come 
in, vist the school and to look at som of the ELL programming.  Parents are given the opportunity to walk through the building to 
see instruction in action.  Additionally, at registration and an orientation in June, parents of potential ELLs are given additional 
time outside of the regularly scheduled meetings, in order to get oriented with ELL programs offered in New York City and to 
allow for any additional questions and answers parents may have about ELL status and what that means for the education of their 
children. Once the school year is underway, and there are newly enrolled ELLs beyond the beginning of the school year, those 
parents are supported in the same manner and are given opportunities to meet with The ESL Coordinator upon registration.  At this 
meeting, parents are introduced to one of the ESL support staff that is available in the school, and they have opportunities for 
questions and answers.  Additionally, the school offers a Back to School Day during a Saturday in September.  Community Based 
Organizations are present at this event, as well as school personnel.  The event offers information in the parents' native languages, 
about the support services offered to new immigrants.  In addition, there are some organizations that come set up tables at the 
school on the days when there are ELL Parent Orientations offered in September, providing additional information on community 
support for the families.    

18. What language electives are offered to ELLs? 
Since this is an elementary school. the program for all students, including ELLs, does not include electives.  The school is looking 
into ordering Rosetta Stone licenses for use in classrooms to provide language instruction in languages in addition to the native 
language and English.    

19. For schools with dual language programs:
a. How much time (%) is the target language used for EPs and ELLs in each grade? 
b. How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
c. How is language separated for instruction (time, subject, teacher, theme)?
d. What Dual Language model is used (side-by-side, self-contained, other)?
e. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time 

(simultaneous)?
N/A   
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C. Professional Development and Support for School Staff
1. Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.) 
2. What professional development is offered to teachers of ELLs (including ESL and bilingual teachers) in supporting ELLs as they 

engage in the Common Core Learning Standards?  
3. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
4. Describe the minimum 7.5 hours of ELL training (10 hours for special education teachers) for all staff (including non-ELL 

teachers) as per Jose P.
1.   The professional development plan for all ELL personnel at the school provides opportunities for teachers to reflect on their 

practices, learn what is current, refine what they have been doing, and to discuss and enhance knowledge on strategies specific for 
success with the instruction of ELLs. Teachers work with a Literacy Consultant and a Literacy Staff Developer in order to be able to 
engage in high quality literacy instruction for ELLs.  These are school based professional development workshops.  Additionally on 
the schoolwide professional development days (November and June), ESL teachers are in a cohort together.  Worshops on those days 
reflect what is current with the chancellor's requirements for all students, with an eye on what additions need to be considered when 
working with ELL students.  The focus has been on writing (based on CEP and PPR goals) and will continue to focus on writing with 
additional attention paid to what the city and state require.  Every Thursday the ESL Teachers meet for ESL Inquiry Team where they 
explore and present best practices that revolve around the analysis of data.  On Fridays, there is an ESL Common Prep period where 
teachers are given an extension of the work time conducted in Inquiry Team meetings with additional presentations on best practices 
and strategies that work for ELLs.  These two meetings (Inquiry and Common Prep) are facilitated by the ESL Coordinator. 
Workshops on math are offered monthly through the network and also are site based with presentations by The Math Coordinator (for 
the site based workshops).  Professional Development in math focuses on the use of models, manipulatives and other visual strategies 
that can enhance understanding for ELLs.  There are also technology workshops offered on site with the ESL Coordinator and 
Instructional Technology Teacher. The workshops focus on familiarizing teachers with websites that can help ELLs with languge 
acquisition, development of content knowledge, and phonics. ELL Teachers not only engage in professional development with the 
other ESL Teachers, but also with the entire staff.  They work with their grade level teams and the administration, and specialists in the 
school community, always with the mission to provide high quality instruction for ELLs with research based best practices.  ELL 
Teachers also participate in professional development outside of the school building through OELL.  These workshops also provide 
information and resources on best practices for ELLs and working to help ELLs meet the requirements of the rigorous Common Core 
Standards.  Go Math provides professional devlopment sessions for teachers using the program.  Our teachers participate in off site Go 
Math workshops also.

2.  The Common Core Learning Standards and working to implement an appropriate standards based curriculum, is consistently at 
the heart of all professional development that the teachers participate in.  Finding a way to create rigor yet in a manner that makes 
content comprehensible to ELLs is part of the focus at the ESL Inquiry Team and ESL Common Prep times, both site based work.  
Additionally the ESL Coordinator plans professional development for the teachers that focuses on looking at the CCLS Language 
Standards and the Speaking and Listening Standards, both vital for understanding how to create and carry out standards based lessons 
with considerations for special attention to what ELLs need more of a focus on than English dominant students, such as The Language 
Standards.  The teachers work to unpack the requirements for each grade and to understand the sequential nature of the standards. 
Teachers are also working with The Writing Standards and a book "6+1 Traits of Writing" for professional development that revolves 
around the CCLS aligned MOSL pre-assessments.    This in depth work with the standards helps teachers understand more specifically 
what language objectives need to be present in their lessons.  All ESL Teachers all receive ongoing professional development on site 
that focuses on aspects of CALLA Method and SIOP, where teachers plan lessons to always include language and content objectives.  
Additionally for the ELLs who are ready for the next step, strategies instruction is incorporated, strategies that have been proven 
successful with ELLs such as ways to categorize language. The school works with an outside ESL Consulting company that works 
with the administration and the teachers on analyzing ELL data and implications for the instruction of ELLs.  Additionally the Office 
of English Language Learners (OELL) offers workshops that are aligned to the CCLS and ESL methodology.  Teachers get to choose 
which workshops they want to attend and are asked to attend at least three workshops per year.  Some of the teachers are currently 
participating in a cohort that focuses on Reading and Writing Non Fiction for ELLs, a series of four workshops that deeply explore 
how to achieve the CCLS aligned reading standards with content that is challenging due to the heavy use of academic language.  
Teachers are expected to turnkey what they learn at outside workshops and also to complete Professional Development Reflection 
sheets, which encourage teachers to apply strategies that they were pressented with and to reflect on how they can tweak instruction to 
be even more meaningful for ELLs. Site based professional development (at the school) expands on what the outside workshops 
present and additionally brings in the benefits of visual literacy and oral language as successful tools for ELL instruction that is 
standards based.  There is also a room on the third floor that is dedicated to ESL staff development.  This room has resources teachers 
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can check out for use with supporting the CCLS curriculum with ELLs (ELL friendly resources) which includes both student and 
teacher resources.  Additionally the room has charts that highlight the work that has been done throughout the year at site based 
professional development workshops run by The ESL Coordinator and display boards that provide CCLS resources and current 
information on ELL policies, procedures and methods that work (much of which was taken from the OELL website).  The Pupil 
Personnel Secretary keeps a log of the professional development teachers participate in and also stores the reflection sheets.  
Additional training related to the CCLS is math workshops thatrevolve around the standards.  There are montly professional 
devlopment workshops offered by the network in our school building.  The current focus is on using mathematical models.  the ESL 
Coordinator and Math Coach are collaborating to provide a seried of 4 workshops for teachers that focus on this and the implications 
for ELLs.  Such items addressed include words that are homophonically similar in math that ELLs may confuse, and looking at math 
logic and the implications for ELls and math instruction when it comes to talking about Math.  Additionally there has been a push and 
a focus to include the strategic incorporation of the Speaking and Liatening Standards through the use of the Socratic Semonar.  All 
teachers have had opportunities to have training, debriefing, and sessions in designated lab site classes that can help with integrating 
the Socratic Method to improve student writing.

3.  5th Grade Teachers participate in workshops that pertain to helping ELLs develop independent work habits in order to prepare 
students for differences they will encounter in middle school.  Additionally students and teachers have opportunities to work with the 
Guidance Counselor in order to learn about strategies that can assist them with the demands of middle school.  Additionally every 
effort is made to match ELL students with appropriate middle schools that can address their language, social, and emotional needs.  
Classrooms are structured to allow for multiple opportunities to engage in group work with peers and in small group instruction, 
similar to what the demands of middle school are. Teachers receive ongoing professional development both on and off site on the topic 
of preparing students to transition to middle school.  These combined efforts have fostered good experiences for our ELLs as they 
continue on to middle school.

4.  The 7.5 / 10 hours of ESL professional development is delivered to the teachers mostly through outside workshops run by 
OELL.  The workshops are all common core aligned and there are specific offerings that are really useful for newer teachers.  
Workshops such as "How to Navigate ELLs through the Common Core Curriculum" and "The Nuts and Bolts of ELL Programming", 
really narrow in on items that are of particular interest to newer teachers by bringing together a network of support from around the 
city with teachers all in the same situation.  Specifically the school has sent teachers to a workshop for new ESL Teachers-- strategies 
and support for first year ESL teachers.  

Supplementary workshops are provided at the school on topics related to helping ELLs meet the CCLS and how to modify and 
scaffold curriculm for ELLs.  Since ESL professional development is planned as an ongoing process throughout the year, every school 
year, the school meets the requirements annually since methods for ELLs are really best practices for all teachers and every workshop 
and core curriculum material the school engages in always has components related to the instruction of ELLs. The school also believes 
in needs based professional development and plans workshops throughout the year based on trends in student perfomance, what the 
city wants, and what the data shows.  This means additional hours are met through these workshops.  Teachers participate in Lunch 
and Learns several times throughout the year to enhance their curriculum and instruction to meet the needs of ELLs.  Professional 
development on best practices for ELLs will continue to be at the heart of the school's planning for workshops to provide both in house 
and through outside providers.  The ESL Consultants from an outside agency are sometimes part of delivering professional develoment 
to all staff as well.  A core team of ESL professionals within the building is being trained and prepared to be responsible for designing 
and implementing ESL professional development for all teachers so all teachers can be armed with best practies, not just the ESL 
certified staff.     

Currently there are two ELL specific professional activiies that can count towards the 7.5 hours.  There is an ESL Inquiry Team 
which meets weekly to discuss best practices for Math and ELA instruction for ELLs as teachers analyze student work.  Additionally 
every Friday, there is an ELL Common Prep period where teachers meet for professional development weekly on a variety of topics.  
Topics include but are not limited to: Incorporating Oral Language and Visual Literacy, inter-visitations to other ELL classrooms and 
debriefing to see what to add to our own classes or what to change, Math and the language of math and implications for ELL 
confusion, and The Socratic Seminar. 
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D. Parental Involvement
1. Describe ELL parent involvement in your school. Include specific activities that foster parental involvement for parents of ELLs.
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL 

parents?
3. How do you evaluate the needs of the parents?  
4. How do your parental involvement activities address the needs of the parents?  

1.  ELL parental involvement is highly encouraged and is at the core of ELL students' success in school.  Parents are invited to 
participate in all school meetings run by the PSA, Parent Coordinator, and CBOs.  Additionally workshops that are specific to 
ELL parents are scheduled each year, a minimum of three are always included in the annual school calendar that is planned in the 
June prior to the following school year and is added to and revised based on recognized parent needs and requests.  Specific ELL 
parent workshops that we always schedule are: Getting Ready to Read, Preparing for and Understanding the NYSESLAT, and 
The Newcomers Parent Orientation.  There are Title 1 academic workshops in all content areas, multicultural assembly 
performances, enrichment club culminating performances and a Back to School Blast (resources on health and community 
resources for parents) that ELL parents are involved in,  This participation in school events really fosters positive experiences for 
ELL families and helps ELL students and parents to feel comfortable and welcome in the school community, a goal we always 
have and pride ourselves on at P.S. 376.  
2. P.S. 376 partners with a variety of Community Based Organization in order to offer programs and workshops that meet the 
needs of (ELL) parents.  The Office of Adult Education offers ESL classes to parents.  The program is run in the school daily in a 
classroom designated to this purpose on the first floor. B.E.O.C. also offers GED classes to parents.  Brooklyn Public Library 
provides on site adult library card registration and resources on programs for children and families.  Students also participate in a 
partnership program with The Brooklyn Public Library extending the benefits to be something that parents and children can share 
with each other and benefit from.  Wycoff Hospital provides parent workshops on topics such as breast cancer and health 
screenings.  Health Plus provides parents with free or low cost health insurance and health workshops.  Bushwick Psychotherapy 
Center provides workshops and family counseling.  Additionally a variety of other agencies are present at the September back to 
School Blast event wihich provides families at the school with information in the neighborhood and surrounding community.  
Some of the agencies present besides the ones already listed include but are not limited to CAMBA (immigration support), Family 
Justice Center (information on domestic violence) and Childerb Services.  The school is constantly looking to increase 
involvement with CBOs because of the variety of free or low cost programs and information that are provided which are useful 
for ELL parents.
3.  The school has a Parent Coordinator that reaches out to our ELL parents on a regular basis through PSA meetings, workshops, 
letters, flyers, monnthly calendars, a designated bulletin board inside the school and with an LCD sign.  Through these methods, 
the school works with the parent coordinator and the parents to evaluate their needs.  The school also recognizes the concerns 
parents have with the increasing demands of the Common Core Standards and the requirements for ELL testing as stated in 
NCLB.  As a result of the frequency of questions and concerns the parents have shared, the school has extended the workshop 
topics they offer to focus on how the CCLS effects ELLs and standardized testing and the curriculum.  The ESL Coordinator 
provides workshops on getting ready for the NYSESLAT.  The Speech Teacher provides information on Common Core Writers.  
The Math Coach provides workshops on standardized math tests, the new math curriculum, and how periodic assessments help 
the school.  The combined efforts of the specialty staff at the school really serves to meet the (changing, ongoing) needs of ELL 
parents and students.
4.  The PSA and Parent Coordinator work together to bring workshops, activities, and events to increase parental involvement at 
all levels .    The amount and types of programming offered appeals to a wide variety of the diverse needs of ELL parents and as 
community members in general.  The school also works as a team to bring a Strength of a Woman program for mothers and a My 
Hero and Me program for fathers.  The school also runs social events for the community such as a monthly movie night.  The 
nature of the social and academic programs provided for parents allows the school to foster strong academic support for families 
as they navigate the complexities of the increasing rigorous curriculum for students, along with programs that strengthen family 
relationships.  At P.S. 376, our programs offer families opportunities to learn to support their children academically and to gain 
personal and professional growth.  Parents are at the heart of the school community and the school will continue to value 
involvement and seek to continue and strengthen involvement.  
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E. Additional Information 
Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs.  You 
may attach/submit charts.   This form does not allow graphics and charts to be pasted.  

   

Part VI: LAP Assurances
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School Name:   376K                                                                              School DBN: 32376k
Signatures of LAP team members certify that the information provided is accurate.  

Name (PRINT) Title Signature Date (mm/dd/yy)

Maria Vera-Drucker Principal 12/19/13

Natalie Perez Assistant Principal 12/19/13

Tashi Mieses Parent Coordinator 12/19/13

Nicole Levin ESL Teacher 12/19/13

     Parent 1/1/01

Julio Jimenez Teacher/Subject Area 12/19/13

     Teacher/Subject Area 1/1/01

     Coach 1/1/01

     Coach 1/1/01

     Guidance Counselor 1/1/01

     Network Leader 1/1/01

     Other      1/1/01

     Other      1/1/01

     Other      1/1/01

     Other      1/1/01



LANGUAGE TRANSLATION AND INTERPRETATION 2013-2014 TO 2014-2015

Requirement under Chancellor’s Regulations – for all schools

DBN: 32K376           School Name: P.S. 376

Cluster: 4           Network: 412

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school 
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s 
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all 
parents are provided with appropriate and timely information in a language they can understand.

The school utilizes various resources to find out pertinent data about the student and parent body of P.S. 376.  The ATS system reports that are 
used include the RHLA, UPPG, RESI and the home language and the NYCDOE preferred language of communication information that is 
inputted as part of a student profile into the system. Additionally the school refers to the blue emergency card data and other pertinent 
information in cumulative files that indicate the language of communication in the home.  Additional information is accessed from the HLIS 
forms and the ELPC screen.  All phone calls, conferences, and written communication sent to the families will be / is in the preferred language 
of communication.  The school has a bilingual Parent Coordinator who is available and utilized to translate for all parent workshops and 
meetings.  Additional personnel in the building include The ESL Coordinator, Math Coach, Speech Teacher, and Psychologist-- all bilingual 
pedagogues.  Parents receive translated documents the same time as documents are sent to English speaking families.  Translations are 
available at all meetings and events, in addition to via phone calls and written notifications. 

2. Summarize the major findings of your school’s written translation and oral interpretation needs.  Describe how the findings were reported to 
the school community.

At  P.S. 376, we have 170 current ELLs.  Out of the current ELLs 167 of them are Spanish speaking and request that communication be sent 
home in Spanish.  3 families have students who are native Arabic speakers.  Written materials are sent home in Arabic whenever possible.  
The fathers in these families also speak, read and write English so oral communication is done in English as per the family's requests and if 
desired, the school utilizes help from the DOE translation and interpretation unit (to date this has not been necessary).  Out of the student body 
of 640 students, even though only 25 percent of the school population is identified as an ELL, many students in the remaining percent are 
former ELLs or were never identified as ELLs but they have parents where Spanish is the preferred language of communication (about 80 
percent of the total school population).  This data makes the school aware that any written notification from the school and any oral 
communication (meetings and phone calls) must be bilingual (Spanish and English).  The findings were reported to the school community 



through several resources.  The Payroll Secretary shares information on students' home languages when students register and the HLIS forms 
are  reviewed by The ESL Coordinator.  Information on the home language is inputted into the school computer system (ATS) and is shared 
with all pertinent personnel in the building and all community based organizations that partner with the school.  This includes pedagogues such 
as the classroom teachers (information is in the students' cumulative files and is given to teachers with their class lists so they are aware of the 
parents' language needs), the school psychologist, and The Parent Coordinator,  Additionally  the PSA members and board are made aware 
through meetings with the Parent Coordinator in order to ensure that all programs and meetings they run, offer the required translations.The 
school community pays careful attention to the findings in order to ensure equity of programming to speakers of all languages and all parties 
involved place high importance on translation and interpretaion needs.  

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A.  Include 
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.  
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

All documents sent from the school, both official from NYCDOE directly and with programming unique to the school, are prepared and sent 
home in English and Spanish at the same time.  There is never a delay because a document needs a language other than English.  One side of 
the document is always in English and the other is in Spanish.  The Arabic speaking families also have Eng;ish speakers in the home so they 
are not in need of translation services at this time according to their requests as captured in school data.  However whenever translations are 
available the school sends the documents home in English and Arabic.  Programs such as Google Translate are useful in providing written 
communication in languages that pedagogues do not know.The school utilizes in house personnel such as The ESL Coordinator and The 
Parent Coordinator to help with translating the documents into Spanish and arranging translations via Google Translate.  Additionally the 
personnel in the office is bilingual and can assist with needed Spanish translations for written communication as well.    

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A.  Indicate 
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.



The school makes translators available at every school program, meeting, and conference.  For Parent Teacher Conferences at least three 
translators are designated to translate for each floor.  Additionally much of the staff is bilingual and can do their own communication in Spanish 
without the aid of a translator.  The Parent Coordinator is bilingual and is present to translate at all school events and meetings including PSA 
meetings, school assemblies, parent teacher conferences, meetings with teachers outside of Parent Teacher Conference nights, and all other 
tyoe of school programs.  Additionally all CBOs that have programs with our school have bilingual staff that can provide oral services in 
Spanish.  The board of the school's PSA has many officers that are bilingual and they provide oral services at both informal and formal parent 
gatherings.  If necessary the school uses the DOE translation unit for languages that pedagigues do not speak.  There is an office designated in 
the school to hold meetings that need translators and designated personnel to deliver oral translation services.  Additionally the school 
psychologist is bilingual so all IEP meetings, annual reviews and triennials are conducted with oral interpretation / translation services if 
needed.  The availability of so many personnel in our own school community that has knowledge in the dominant native language in the school 
community really enhances participation in school programs and the experience at the school.  

3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification requirements for translation 
and interpretation services.  Note: The full text of Chancellor’s Regulations A-663 (Translations) is available via the following link: 
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

P.S. 376 is committed to following Chancellor's Regulations Section A-663.  We follow this by determining the home language of the family 
within 30 days of a student's enrollment.  The school maintains appropriate records in ATS to ensure that we are following the regulation.  We 
provide language translation and interpretation services to parents who require this.  Parents have the right to choose a family or community 
member of their own or to utilize the translation and interpretation services offered at the school.  The school respects parents' preferences.  
The school hires a bilingual Parent Coordinator and ESL Coordinator so that translation and interpretation of written documents and at 
meetings can be conducted in Spanish.  If it is necessary the school budgets for outside agencies to provide translation services when the 
language is not one of the nine most common languages.  The school also utilizes Google Translate to translate documents.  All 
communication is sent home at the same time as English notification is sent with no delay occurring because of the translatioon needs.  Any 
documents with health, safety, legal and disciplinary matters and entitlement to program placements in Special Education, ESL or non standard 
academic programs are delivered to parents in their home language either through use of the school personnel or The DOE Translation Unit.  
The Parent Coordinator participates in periodic trainings that focus on the delivery of translation and interpretation services in order to ensure 
the school's compliance with this regulation.  P.S. 376 is highly committed to providing parents of all languages with information on school 
programs so that maximum participation and knowledge can occur among all and can ensure for happiness and success at the school.  

http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
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2012-13 Comprehensive Education Plan (CEP)

Title III Supplemental Program for ELLs

Directions: Title III supplemental services for ELLs must include all of the following three components:

 Direct instruction: activities must be used to support language development, English and native language 
instruction, high academic achievement in math, and/or other core academic areas. 

o The Title III supplemental instructional services must be based on student need
o These supplemental services should complement core bilingual and ESL services required under 

CR Part 154. 
o Direct supplemental services should be provided for before school, after school, and Saturday 

programs as well as reduced class-size, and/or push-in services. 
o Teachers providing the services must be certified bilingual education and/or ESL teachers.  

 High quality professional development that is “of sufficient intensity and duration to have a positive and 
lasting impact on the teachers’ performance in classrooms.” 

o Professional development activities should be well-planned, ongoing events rather than one-day 
or short-term workshops and conferences. 

 Parent engagement and supports must ensure that there are appropriate translation and interpretation 
services to meet community needs.  

o These are in addition to mandated activities, such as parent orientation during ELL identification 
process.  

For more information on Title III requirements, please see the School Allocation Memo #66 or contact your Senior 
ELL Compliance and Performance Specialist.  Submit this form to your Senior ELL Compliance and Performance 
Specialist by October 26.  

Part A: School Information
Name of School: P.S. 376 DBN: 32K
This school is (check one): conceptually consolidated (skip part E below)               

NOT conceptually consolidated (must complete part E below)    

Part B: Direct Instruction Supplemental Program Information 
The direct instruction component of the program will consist of (check all that apply):

Before school               After school             Saturday academy       Other:      

Total # of ELLs to be served: 124
Grades to be served by this program (check all that apply): 

K       1       2       3       4         5
6       7       8       9       10       11       12

Total # of teachers in this program: 6
# of certified ESL/Bilingual teachers: 3
# of content area teachers: 3

http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
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Part B: Direct Instruction Supplemental Program Information 
Describe the direct instruction supplemental program here and include the

 rationale
 subgroups and grade levels of students to be served 
 schedule and duration
 language of instruction
 # and types of certified teachers

 types of materials 

Begin description here: Our English Language Learners are being held to the same high expectations and 
standards outlined in the CCLS.  However, in order for our students to be successful and meet these high 
expectations and standards they need targeted instruction in all four modalities: listening, speaking, 
reading and writing.  To ensure that our ELL students meet college readiness skills and acquire 
proficiency in English, lessons will be scaffolded.   ELL strategies such as TPR,visuals, and realia will be 
implemented to make content comprehensible therefore enriching language development.   ELL 
students must gain the knowledge and skills to tackle these higher-order comprehension skills and 
develop an understanding of  both fiction and nonfiction texts.  Students must develop oral language 
skills to explain and reason the use of academic language.  Grade level reading and writing must be 
learned in all content areas.  ELL instructional activities aligned with the modalities, being taught will 
provide students strategies for them to practice and increase achievement.  Instructional activities are 
tailored for ELL students because they are scaffolded within each grade level to increase in complexity 
and rigor.  Vocabulary will be imbedded into their daily instruction.  Through our Language Proficiency 
Intervention Kits we will reinforce literacy skills.   We will differentiate instruction through the reading 
and writing process while supporting the language acquisition and in addition providing auditory and 
visual practice.  As a result achieving success with academic vocabulary acquisition, fluency and 
comprehension.   Our goal is to prepare our students to think and read critically, communicate strongly 
both orally and in writing, and solve complex problems.

 We have analyzed the most recent NYSESLAT data.  We have identified Reading and Writing to be the 
area of greatest need.   We will use data from the NYSESLAT proficiency levels within the four modalities 
(Listening/Speaking and Reading/Writing) and the ELL Predictive to determine instructional needs.  
Teachers will differentiate by using the supplimental materials to ensure the acceleration within the four 
modalities.   Student progress will be monitored weekly using the "Individual Student Progress Charts 
and the performance indicators through out the duration of the after school program.  The program we 
will be using, "Getting Ready for the NYSESLAT"  is aligned to the CCLS.   Students will be given the 
opportunity to practice listening, speaking, reading and writing skills.  We will be targeting grades 3, 4, 
and 5 because these are the grades that will be taking the ELA and NYS math exam.  These students are 
also the students in greatest need of academic language in order to meet the NYS standards.

First language literacy is a key predictor of success in second language acquisition.  We will support our 
students home language by providing dictionaries, literature in their native language, and word to word 
dictionaries.  L2 reading and writing ability is continuously assessed and monitored through the use of 
rubics and individual progress charts.   This type of data will enable teachers to identify existing 
proficiencies in the L1 that can be readily transferred to the L2. Instruction will be differentiated to help 
students achieve greater proficiency with the new assessments.
 
This year we will be strategic in the selection of materials for our intervention programs.  To 
differentiate these programs our instructional cabinet as well as ELL teachers and Co-teachers are being 
provided time for planning.  The Getting Ready for the NYSESLAT and the Language Proficiency 
Intervention Kits will be tools that will provide a clear picture of what students need to prepare them for 
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Part B: Direct Instruction Supplemental Program Information 
the NYSESLAT as well as the NYS tests by targeting all four modalities.  Grades second through fifth will 
be serviced during Saturday Academy.  Grades third, fourth and fifth will be serviced during After-
School.  The Language of Instruction is English (L2). The number of Certified Teachers are: Three ESL 
Teachers, and Three Content Area Teachers (they will Co-Teach  the class with the ESL teacher). The 
Schedule for the  After-School  Program is 3:10 pm  to 4:30 pm, and the Saturday Academy  for ELL's is 
from 9 am to 12 pm. The Duration of the Programs will be from November, 2012 through May, 2013. 

The supplementary materials that will be purchased for ELL Instruction are as follows:
Getting Ready for the NYSESLAT
Language Proficiency Intervention Kits
Bilingual Dictionaries
Picture Dictionaries
Picture cards and other manipulatives used to scaffold instruction for ELLs.
Trade books that support content areas
Consumable materials: learning materials for students

Part C: Professional Development 
Describe the school’s professional development program for Title III Program teachers as well as other 
staff responsible for delivery of instruction and services to ELLs.  

 rationale
 teachers to receive training 
 schedule and duration
 topics to be covered

 name of provider

Begin description here: There is a minumum of five staff development workshops scheduled for the 
school staff during Professional Devlelopment, grade conferences. Sessions will be provided by ESL 
Consultants, CFN 412 ESL Network Specialist, and Teacher's College Project. Title III teachers will get 
additional Professional Development. They will be paid training rate, with the Title III funds, for 2 
workshops for one and hours to plan for instruction based on data. 

Professional Development 2012-2013
 
October: ELL Student Profile
November: ELL Walkthrough looking closely at Classroom Environment
November: Integrating the use of new materials in our ELL interventions program
December: Curriculum Planning, Thinking Across the Year for ELL's 
January: ELL Strategies/Universal Designs/Math Differentiated
February: Using Data to drive instruction
March: Continued Services for ELL's and overall Improvement  

Teachers will also be strategically identified for professional development opportunities provided by 
Office of English Language Learners.  
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Part D: Parental Engagement Activities  
Describe the parent engagement activities targeted toward parents of ELLs that will impact higher 
achievement for ELLs.  NOTE: These are in addition to mandated activities, such as parent orientation 
during ELL identification process.  

 rationale
 schedule and duration
 topics to be covered

 name of provider

 how parents will be notified of these activities

Begin description here: P.S. 376 recognizes the importance of parental involvement in the education of 
all of our children, participation of our ELL parents in the on-going parent workshops are highly 
encouraged.  We conduct workshops, classes, meetings, trips, and school-wide parent events to 
increase parental involvement on all levels.  With Title III funds, we are planning to conduct a series of 
workshops specifically for ELL parents.  We will provide workshops that will support parents to help their 
children at home both academically and socially.  Worshops will be conducted during the school day by 
our ELL coordinator and ELL teachers fully certified at no cost to the program.  We will be targeting 
approximately 40-50 parents for each workshop session and the workshop will run approximately 1 hour 
to 1 1/2 hours.  Workshops will be presented, such as Getting Ready for The NYSESLAT  (presenting 
different ways to help ELLs achieve higher performance on the NYSESLAT).  This year we plan to 
continue our Book Club with our ELL parents which is facilitated by the ELL Coordinator.  We will provide 
parents with children's authentic literature  and other relevant materials that they can use with their 
children at home.  Workshops will be led in English and in the parents' native language (eg. spanish).  
Parents are given tips on how to incorporate reading at home with their children.  Spanish books are 
given to our Spanish reading families.  Our Parent Coordinator encourages ELL parents to enroll in the 
Learning Leaders training to increase parental involvement.  We have a Parent Coordinator that reaches 
out to our ELL parents on a regular basis through PSA meetings, workshops, surveys, letters, flyers, 
calendars and LCD signs.  We evaluate the needs of our parents and work together. 

Scheduled ELL Parent workshops are as follows:

September:  Title III Common Core Learning Standards ELL Parent Wokshop
October: Building Good Study Skills and Homework Help for ELL Students
November: Getting Ready to Read 
December: English Language Learners Building Academic Language 
January: Asking our Children the Right Questions to Build Academic Language
February: Getting Ready for NYS ELA
March: Getting Ready for NYS Mathematics Test
April: Preparing for the NYSESLAT
May : Building Language Through Visual Arts
June: Ensuring Continuous Growth in Language through Conversations and Trips During Summer 
Activities.

Our Parent Staff Association works together with our Parent Coordinator and our teachers in school 
workshops, activities, and events to increase parental involvement on all levels.  We also work together 
as a team to provide parents with programs such as GED and English classes.  Here in P.S. 376 parents 
not only learn to support their children academically, but also work to strengthen family relationships,  
and foster professional growth.
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Part D: Parental Engagement Activities  

P.S. 376 also partners with many agencies and Community Based Organizations to provide workshops 
and other services to ELL parents.  Some of the collaborating organizations and their services are as 
follows:

Children Services – workshops on child abuse

Help R.O.A.D.S. – provides workshops on domestic violence

Family Justice Center – provides parents with services on domestic violence & provides literature on our 
Back to School Blast

LAWHELP. Org -  provide resources for free legal services, immigration and much more…

Brooklyn Public Library – provide on-site adult library card registration, reading programs for children 
and parents.

Learning Leaders – provide parent workshops on reading, writing, math, and parent volunteer training

CAMBA – provides information on immigration support

Bushwick Psychotherapy Center – provide family counseling in their office and parent workshops

Ridgewood Bushwick Youth Center - provide family with resources on, after school programs, adult 
education & Ged programs

MIC Women's Clinic - provide workshop and handouts; literature to parents 

District 32 - provides parents with information

Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $21524
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

Professional salaries 
(schools must account for 
fringe benefits)

 Per session
 Per diem

$15,901 Saturday Academy per session (252 
hours of per session for ESL and 
General Edd teacher to support ELL 
Students during Saturday Academy:
(6 TRs x 3hrs x 8 sessions x $50.19= 
$7,227.36 
Title III Newcomers After School per 
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Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $21524
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

session for ELL and General Ed 
teacher to support ELL Students 
during Newcomer ELL Academy 
Afterschool: ( 3TRs x 1.20hrs x 48 
sessions x $50.19=8,673.00

Purchased services
 High quality staff 

and curriculum 
development 
contracts.

 $ 3,750   Behind the Books

Supplies and materials
 Must be 

supplemental.
 Additional 

curricula, 
instructional 
materials.

 Must be clearly 
listed.

$1,873 Instructional Books for Afterschool 
(Getting Ready for the NYSESLAT, Big 
Language Proficiency Intervention Kit
Professional books for ELL Teachers
Books and Materials for Parent 
Workshops

Educational Software 
(Object Code 199)

          

Travel           

Other           

TOTAL           


