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School Leadership Team (SLT) Signature Page

Use this page to identify SLT members and confirm their participation in the development of this School Comprehensive Educational Plan (SCEP), 
which includes goals and action plans, a summary of Academic Intervention Services (AIS), and the Parent Involvement Policy (PIP). The 
signatures of SLT members indicate their participation in the development of the SCEP and serve as confirmation that consultation has occurred 
to align funding in support of educational programs. The SLT must include an equal number of parents and staff and have a minimum of 10 and a 
maximum of 17 members, in accordance with the Chancellor’s Regulation A-655, available on the NYC DOE Web site.

Directions:

1. List each SLT member in the left-hand column on the chart below. Specify any position held by the team member, e.g., Chairperson, SLT 
Secretary and the constituent group represented, e.g., parent, staff, student, or CBO. Core mandatory SLT members are indicated by an 
asterisk*.

2. Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an SLT member does not wish to sign 
this plan, he/she may attach a written explanation in lieu of his/her signature**.

3. Add rows as needed to ensure that all SLT members are listed.

4. The original copy, along with any written communications pertaining to this page, is to remain on file in the principal’s office and be made 
available upon written request.

5. Names of SLT members must be added to this form for posting. The signed original documents must be maintained on file at the school. 

Name Position and Constituent Group 
Represented Signature

Kristin Erat *Principal or Designee

MD Rahman *UFT Chapter Leader or Designee

Jesanya Olivera *PA/PTA President or Designated Co-
President

DC 37 Representative, if applicable

Student Representative (optional for 
elementary and middle schools; a 
minimum of two members required for 
high schools)

CBO Representative, if applicable

Asalmah George Member/ Assistant Principal

Rebecca Akselrad Member/ Teacher 

Sarah Rokhsar Member/ Teacher  

Christine Castano Member/ Parent  

Mamounata Badala Member/ Parent  

Deborah Harrison Member/  Parent 

Aracelis Rodriguez Member/  Parent 

Member/   

Member/   

Member/   

Member/   

Member/   

Member/   

Member/   
**Signature of constituent only indicates participation in the development of the SCEP, not approval.  Note: If for any reason a SLT member does 

not wish to sign this plan, he/she may attach an explanation in lieu of his/her signature which must be maintained on file at the school with the 
original SLT signature page.
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Comprehensive Education Plan (CEP) Requirements

Which Schools Need to Complete the CEP?
All Reward, Recognition, In Good Standing and Local Assistance Plan (LAP) schools should identify and submit annual goals and 
action plans in consultation with their School Leadership Team (SLT).

 Explicitly delineate the school’s plan for annually increasing student performance through comprehensive instructional 
programs and services as well as the plan for enhancement of teacher and leader effectiveness.  

 Address how the school will use its full range of resources (which may include but is not limited to Title I, Title II, and/or Title III, 
1003(a) and/or 1003(g) School Improvement, Race to the Top, School Innovation or local funds) to support improvement efforts 
for the identified sub-group(s) on the identified accountability measures.

 Develop the CEP in consultation with parents, school staff, the School Leadership Team (SLT), and others in accordance with 
the requirements of Chancellor’s Regulations A-655 to provide a meaningful opportunity for stakeholders to participate in the 
development of the plan and comment on the CEP before it is approved.

Guidance for Developing and Completing the Annual Goals and Action Plan Section
Goal setting for the CEP is done in collaboration with the school community to support student achievement and the implementation 
of school-wide goals as well as document how your school is meeting Federal, State, and City regulations.  For SY 2013-14 when 
developing their goals, schools should do the following: 

 Identify a minimum of three and a maximum of five annual goals.

 Align their goals with the current citywide instructional expectations.

 Develop goals that are “SMART” - specific, measurable, achievable, realistic, and time-bound.

 Conduct a needs assessment of your school

 Use quantitative and/or qualitative data in providing the rationale for each goal.  

 Cite sources that contributed to the rationale such as the Progress Report, Quality Review, School Survey, state and school 
assessment results, attendance records, inquiry team work, etc. to form the basis of your needs assessment.

 Align the identified goals to the strategies and activities in your Parent Involvement Policy (PIP). The PIP template is provided 
on pages 12 and 13. Your school is encouraged to use the template as it is provided, or align it in accordance with your 
school’s goals, or replace it entirely with a Parent Involvement Policy created by your school that meets federal requirements. 
You may use or amend relevant sections of your PIP so they directly align to the parent involvement activities that support each 
goal and action plan.  All schools should cite strategies to increase parent involvement that align to the goal when applicable.  
Title I schools should reference these strategies and activities in the school’s Title I Parent Involvement Policy (PIP).

 Enumerate the strategies and activities that will be implemented to achieve each goal.  

 Identify all fund sources that will be used for the completion of each activity. 

 List the projected timeline for completion of each activity, including the start and end date of each activity.

 Describe the programmatic details and resources that will be used for each instructional strategy and activity described for each 
goal.  Do not include the cost for each line-item-expenditure for the strategies and activities listed within the action plans. 

School Receiving Title I Funds
School Wide Program (SWP) and Targeted Assistance (TA) Schools receiving Title I funds are required to complete the Title I 
Information Page located on page 11 of the CEP.
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CEP Checklist
All Schools

Indicate using an “X” in the box to the left of each section that the section has been completed
x School Leadership Team Signature Page

Action Plans 1 – 5 (At least 3 of 5 Action Plans with the following elements)
 Annual Goal
 Comprehensive Needs Assessment
 Instructional Strategies section, A-E for each new strategy or activity that supports the goal

x

 Budget & Resource Alignment section (indicating all funding sources)
x Academic Intervention Services (AIS)
x Title I Plan (Only for schools receiving Title I funding)
x Parent Involvement Policy (PIP)
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Goal and Action Plan #1
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #1
Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
We will improve literacy instruction with a focus on explicit teaching of skills and strategies in each and every reading and writing workshop, 
resulting in improved student outcomes.

By June, at minimum, 70% of our students will meet or exceed grade level reading and writing CCLS benchmarks as indicated below:
Kindergarten – Reading Level D and Level 3 on the TC Continuum

First Grade  - Reading Level I and Level 4 on the TC Continuum

Second Grade  - Reading Level M and Level 5 on the TC Continuum

Third Grade – Reading Level P and Level 6 on the TC Continuum

Fourth Grade – Reading Level R and Level 7 on the TC Continuum

Fifth Grade – Reading level V and Level 8 on the TC Continuum

By June 2014, 5% more of our third, fourth, and fifth graders will achieve a level 3 or higher on the English Language Arts State Assessment as measured against the District 09 
average.

Comprehensive Needs Assessment
Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
We fell short  of our goal for the 2012-2013 school year as measured against CCLS-aligned Fountas and Pinnell Reading Benchmarks and the New York State 
Assessments of our Third  and Fourth Grade Students.  6% of our Third Grade students achieved a Level 3 or 4 on the New York State ELA Exam.  22% of our Fourth 
Grade achieved a Level 3 or 4 on the New York State ELA Exam.  Our school community knows that a solid literacy foundation is critical to student success.   In order to 
demonstrate proficiency on the State test, students need to be meeting grade-level reading benchmarks from Kindergarten to Fifth Grade.   We have selected this as a 
goal so that we can continue to build on our work in this area as we improve our instructional strategies, increase parental involvement in this area, and continue to attract 
and retain Highly Qualified Teachers.
Grade Level Number Meeting 

Goal
Total Percentage Meeting Goal

Kindergarten 50 85 59%

First Grade 49 64 77%

Second Grade 53 78 68%

Third Grade 29 66 44%

Fourth Grade 38 54 70%
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Schoolwide 219 347 63%

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  
A. Strategies/activities that encompass the needs of identified subgroups
We focus our professional development on using data to drive instruction in all reading and writing workshops. This year as a school community we are studying the use of 
assessment in instruction during Faculty Meetings, full day Professional Development Seminars such as on Election Day, in weekly grade meetings , and during SBO 
planning  time.  Our grade leaders (vertical team) is planning our grade meeting agenda from January to June based on our identified subgroup of readers who are 
approaching grade-level benchmarks and are falling in the level 2 range based on November Data.  Teachers will be meeting with this subgroup 2-3 times weekly and will 
be collaboratively planning small group instruction to meet the needs of these learners.

We conduct five complete cycles of professional development with our Teachers College Reading and Writing Project Staff Developers, Rachel Rothman and Alissa Levy. 
Our TC assessments are used to craft explicit teaching points for lessons and used to form guided reading and strategy groups. The data is also used to ensure that our 
readers are matched to appropriate texts based on their individual reading level. Rachel and Alissa will also coach our teachers, one-on-one. Each of our teachers is at 
different levels of mastery of the TC curriculum, and these one-on-one sessions enable us to differentiate our professional development for our teachers. We also are 
building the capacity of one of our model teachers who has been a teacher leader for the past four years.  This year, we have two lead teachers, Christyn Knecht and 
Angie Anderton who are coaching four of our teachers, developing their instructional practices in literacy.  As lead teachers, half of their day is spent developing a targeted 
group of staff members and their classroom also serves as an ongoing model classroom.  Our assistant principal, Asalmah George, and the principal, Kristin Erat, 
participate in the labsites and have a dedicated time to meet with Rachel and Alissa.   This allows us to communicate about how our team is progressing and gives us 
opportunities to plan for future sessions. Furthermore, having administration participate in this professional developments sends the message to our team that we are all 
learners and enables us to continue the work throughout the year. Formal and informal observations are conducted on an ongoing basis and feedback and support are 
provided to teachers. 

Literacy data is collected on a school-wide level in September, November, January, March, May and June.  Running records are administered on an ongoing basis and 
Reading Levels are collected and analyzed in September, November, January, March, and June.  Grade teams meet and teachers analyze reading data for their classes.  
Teachers look at who is meeting/not meeting grade-level standards. They look for patterns and trends in the data, identifying areas of strength and challenges.  They 
study the characteristics of the reading levels specific to students in their classes and sort data by subgroups, identifying students with IEPs, students who are English 
Language Learners.  They look for patterns and trends specific to these subgroups and establish modifications specific to meeting the needs of these students.  Grade 
teams collectively established next steps for instructional planning specific to needs of students in their grade.   

All of our units of study are aligned with Common Core Learning standards with a focus on key nonfiction standards.  All teams are engaged in administering baseline 
assessments for each unit, analyzing results of these assessments, designing targeted units of study based on analysis of student need, and administering final 
performance tasks to measure growth and establish any strategy groups which may require follow up pertaining to the key standards.  

Each and every week, our grade teams meet to plan lessons and units of study. The teams work together to revise and improve upon monthly curriculum maps, crafting 
individual lessons, and sharing resources and best practices to use in our classrooms. Our teachers also attend Calendar Days, intensive professional development 
seminars at Columbia University as well as professional development offered through the CFN 606 Professional Learning series, focused on the Citywide Instructional 
Expectations (CIE). Teachers share information and resources from these seminars during grade and faculty meetings.  The impact of this work is measured via 
monitoring progressions in independent reading levels and CCLS-aligned writing performance tasks.

Our Title III Program is designed to support our English Language Learners in meeting grade-level benchmarks in literacy. It is an intensive 
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8-week afterschool program for grades 1-5 following extended day that focuses on reading, writing, listening, and speaking English. We engage in a dynamic, balanced 
literacy curriculum called AWARD READING which is a complementary program to our work with Teachers College that has been selected to use in support of our 
English Language Learners. The students are placed in small groups based on English proficiency levels and produce a portfolio of quality work. Additionally, the students 
prepare for the New York State mandated English exam, NYSESLAT. A unique feature of this program is that the families are invited into the classrooms to learn English 
with their children, read with their children, and engage in conversation with their children. We teach strategies that can be practiced at home to reinforce literacy 
habits in order to help students to reach high levels of success in English. 

The explicit goals of the Grant Avenue, Little Society of Speakers:

 Achieve proficiency in English 
 Think critically and develop personal strengths as a reader, writer, listener and speaker of English
 Strengthen literacy habits and apply reading strategies
 Boost reading levels and perform at or above grade level
 Prepare for the NYSESLAT (New York State English proficiency exam)
 Build cultural appreciation, self-esteem, and self-confidence in English 
 Families and children learn English together on Thursday afternoons
 Produce a portfolio of work
 Discover the joy of reading and learning English in a safe, supportive environment

B. Key personnel and other resources used to implement each strategy/activity
Key personnel:  Administration, Grade Leaders, TCRWP Staff Developers, Lead Teachers

Resources:  TC Professional Development (Title I - Improved Teacher Quality) Substitutes for Calendar Days (School Support Supplement Absence Coverage Per Diem) 
Classroom Library Books (Title I OTPS) Common Planning sessions built into the schedule (Reflected in staffing decisions - table of organization - and scheduling) CCLS 
and Pilot implementation per session funding, Title III program funding, funding for Lead Teachers to build capacity

C. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
In order to meet June benchmarks, we have established the following targets and timelines for evaluating the progress of our students and the impact of our instructional 
strategies:

Grade November 2013 March 2014
Kindergarten A/B with book introduction C with book introduction
First Grade E/F/G G/H
Second Grade J/K/L K/L
Third Grade N O
Fourth Grade Q/R R/S
Fifth Grade T U
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D. Timeline for implementation and completion including start and end dates
Running records data is collected and analyzed on 9/28, 11/1, 1/1,3/1 and 6/1  Running records data is  used by all of our classroom teachers to create small group 
support in the form of strategy groups and guided reading groups or book clubs.

On grades  3-5, teachers administered beginning of year baseline assessments to identify key areas of need .  To monitor progress and revise lessons and small groups 
we will be administering full-scale test simulations in January and in March to address any gaps prior to the State Exam.
E. Describe programmatic details and resources that will be used to support each instructional strategy/activity

Weekly grade team meetings are built into the programs of all of our classroom teachers.
Our school has opted for a School Based Option to enable an additional 50- minute planning block
We have applied for an additional one full and four half days for professional study

The lead teachers schedule is set up in three distinct cycles of professional development with specific cohorts of  teachers and their day is structured as half 
instructional/half professional development.

For each cycle of professional development with our TC staff developers, a specific schedule is created to provide coverage so that grade teams can attend a labsite 
and a meeting for an intensive study. 

TC Professional Development (Title I - Improved Teacher Quality) Substitutes for Calendar Days (School Support Supplement Absence Coverage Per Diem) Classroom 
Library Books (Title I OTPS) Common Planning sessions built into the schedule (Reflected in staffing decisions - table of organization - and scheduling) CCLS and Pilot 
implementation per session funding, Title III program funding

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
The following structures are in place to increase parental involvement specifically in support of our Literacy Goal:

Every Friday from 1:30-2:20 we host “Family Fridays” where parents/guardians/extended family members are welcomed into our classrooms to actively participate in our 
school community.  Teachers use this time to host “Publishing Parties” where student writing is showcased.  Family Members act as guest readers, leading a read aloud 
for the class or leading small group discussions about books.  Family members participate in literacy centers and learn best practices for reading with their child so that 
there is alignment between home and school in support of our readers and writers.

Our Assistant Principal conducts a series of “Ages and Stages” workshops for parents of students in each grade.  Mrs. George strategically plans these workshops to 
teach parents about the CCLS benchmarks for each grade, to show families what student writing in each grade looks like, and to teach families ways to work with their 
children in the home.  Mrs. George also has led a series of workshops for families in testing grades to help them understand their student’s scores from 2013 and to come 
up with next steps to support the students towards success in 2014.

Our families are invited to Family Days at Teachers College.  A group of parents, along with our Parent Coordinator, travels to Columbia University for a day of learning.  
Parents select workshops specific to the needs of their child and then parents share what they learned with the larger group of parents.

We host Curriculum Conferences in September and take this evening to share academic and behavioral expectations for the year.  Parents are engaged as partners and 
provided with specific tools for working with their child in the home.
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In May and in September we host Orientations for Kindergarten Families and provide parents with book lists, sight word flash cards, and other resources specific to the 
literacy needs of our Kindergarten students.

Best practices in literacy and information pertaining to the Common Core Learning Standards are part of our monthly SLT conversations.  Parent SLT members turnkey 
information to other parents in their child’s class and with the community at large.

We have built parent involvement into our Title III program; each Thursday.  Parents actively participate in the after-school sessions and learn about ways to increase the 
oral and written vocabulary of their children in the home.

In October, November, March, and June, our Assistant Principal prints out AssessmentPro letters for each and every family based on reading data that the teachers enter 
into the AssessmentPro site. These letters are individualized and contain a list of recommended books for each child in our school community and information about each 
student’s reading level.  Our parents have expressed that these letters make trips to the library very easy for each family because they know just what books to check out 
for their children.

We strive for 100% attendance at Parent Teacher Conferences and make appointments for each family.  This time is maximized and teachers share specific information 
about each child’s reading and writing levels.  Families are invited to explore their child’s writing portfolio.  Parents and teachers share information about each child’s 
performance in school and at home and standards-based benchmarks are explicitly discussed.

Budget and Resource Alignment
Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

Tax Levy x Title IA Title IIA x Title III Set Aside Grants
List any additional fund sources your school is using to support the instructional goal below.

 
Goal and Action Plan #2

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.
Annual Goal #2

Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
Our classroom teachers will focus their Inquiry Work on Mathematics/CCLS and Go Math.  

By June 2014, 5% more of our third, fourth, and fifth graders will achieve a level 3 or higher on the Mathematics State Assessment as measured 
against the District 09 average.

Comprehensive Needs Assessment
Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
We did not meet our goal of  80% mastery for the 2012-2013  and our State Test results also fell short of our goal.  6%of our 3rd grade students achieved a Level 3 or 4 on 
the 2013 NYS Mathematics Exam.  15% of our 4th grade students achieved a Level 3 or 4 on the 2013 NYS Mathematics Exam.  As a result, our SLT has elected to 
continue to work towards meeting this goal.  We have selected this as a goal so that we can continue to build on our work in this area as we improve our instructional 
strategies, increase parental involvement in this area, and continue to attract and retain Highly Qualified Teachers.

Instructional Strategies/Activities
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Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  
1. Strategies/activities that encompass the needs of identified subgroups
Our school community opted to change our Mathematics Curriculum this year, opting to adopt Go Math!  based on Common Core Standards alignment.  Our grade teams 
are engaged in a comprehensive study of the program to support implementation.  Teacher teams are invested in using unit pre-assessments and daily quick checks to 
create strategic small groups and to differentiate instruction according to student needs.   Teams are also using the CCLS aligned tests and performance tasks for each 
unit..  Teams will use data from these assessments to adjust instructional practices and to map out ongoing  supports in future units to support mastery of grade-level 
benchmarks. 

All grade teams dedicate weekly 50 minute sessions to studying the Common Core Learning Standards for Mathematics, looking at student work and assessment results, 
and planning lessons to support our learners in meeting the standards. 

Mathematics inquiry work is ongoing and the work from September to June will extend the practices learned from our past two years of intensive CCLS immersion.  

2. Key personnel and other resources used to implement each strategy/activity
1. SBO dedicated mathematics time built into the weekly schedule. Meetings facilitated by grade leaders and administration. Title I funds to purchase necessary 

materials to support mathematics instruction. Per Session Inquiry funds to support after school study group. Title 1 funding for AIS teachers to support student 
progress toward learning goals.

3. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
Go Math Performance Tasks and/or Unit tests are administered on a regular basis with a benchmark performance of 75% mastery as our target.
Unit test data is used to evaluate the effectiveness of instruction and resources for each unit and to craft additional supports in subsequent units.
Data from our full scale test simulations in January and March will also be used to evaluate progress and plan supportive strategies.
4. Timeline for implementation and completion including start and end dates
1. September – baseline assessments were administered in grades K-5
2. September – December – planning and assessments are ongoing – unit tests are administered and used to measure progress
3. December – Grade Leadership studies item analysis and establishes key standards  for December –June
4. January – Grades 3-5 test simulation
1. March - Grades 3-5 test simulation
5. Describe programmatic details and resources that will be used to support each instructional strategy/activity

Weekly grade team meetings are built into the programs of all of our classroom teachers.
Our school has opted for a School Based Option to enable an additional 50- minute planning block
We have applied for an additional one full and four half days for professional study

The lead teachers schedule is set up in three distinct cycles of professional development with specific cohorts of teachers and their day is structured as half 
instructional/half professional development.

Lead teacher and administration attend specific Go Math professional development and turnkey best practices to pedagogical staff.

Common Planning Sessions built into the weekly schedule. Meetings facilitated by grade leaders and administration. Title I funds to purchase necessary materials to 
support mathematics instruction. Per Session Inquiry funds to support after school study group. Title 1 funding for AIS teachers to support student progress toward 
learning goals.

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Each Friday  from 1:30-2:20 we host “Family Fridays” where parents/guardians/extended family members are welcomed into our classrooms to actively participate in our 
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school community.  Teachers use this time play math games and teach families math-related activities that can be used in the home to boost student achievement in 
mathematics.

Our Assistant Principal conducts a series of “Ages and Stages” workshops for parents of students in each grade.  Mrs. George strategically plans these workshops to 
teach parents about the CCLS benchmarks for each grade, to show families what student writing in each grade looks like, and to teach families ways to work with their 
children in the home.

We host Curriculum Conferences in September and take this evening to share academic and behavioral expectations for the year.  Parents are engaged as partners and 
provided with specific tools for working with their child in the home.

In May and in September we host Orientations for Kindergarten Families and provide parents with a list of ways to weave mathematics work into daily life in the home 
along with other resources specific to the needs of our Kindergarten students.

Information about the Go Math! Program is shared with our SLT.    Parent SLT members turnkey information to other parents in their child’s class and with the community 
at large.

We strive for 100% attendance at Parent Teacher Conferences and make appointments for each family.  This time is maximized and teachers share specific information 
about each child’s mathematics levels.  Families are invited to explore their child’s mathematics portfolio.  Parents and teachers share information about each child’s 
performance in school and at home and standards-based benchmarks are explicitly discussed.

Budget and Resource Alignment
Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

Tax Levy x Title IA Title IIA Title III Set Aside Grants
List any additional fund sources your school is using to support the instructional goal below.

 
Goal and Action Plan #3

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.
Annual Goal #3

Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
By June 2014, school-wide attendance will meet or exceed 93%, as reflected in ATS reports.

Comprehensive Needs Assessment
Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
For the 2012-2013 school year, we fell short of our goal of a minimum of 93% student attendance.  Therefore, our SLT has elected to maintain 93% as our benchmark for 
the 2013-2014 school year.  There is a direct correlation between student attendance and student academic performance; our SLT has elected to build on our work in this 
area as we improve our instructional strategies, increase parental involvement in this area, and continue to attract and retain Highly Qualified Teachers.

Class Teacher Attendance %

002 Riley 92.2
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003 Balogh 91.3

004 Cohen 95.55

005 Coker 87.3

101 Rokhsar 92.4

102 Feliz 95.2

103 James 85.2

104 Sakowich 93.7

201 Keith 91.3

202 Andrade 95.3

203 Cavanaugh 88.3

204 Barnett Garcia 92.1

301 Shea 95.45

302 Messeroff 94.8

303 O'Shaughnessy 93

304 Anderton/Bein 93.7

403 Castillo 94.4

404 McNamee 93.6

School 
Wide  92.49

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  

1. Strategies/activities that encompass the needs of identified subgroups
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Instructional strategies/activities

 Describe the research-based instructional strategies and activities that will be used to achieve this goal. Include descriptions of the following in your response: 
a) strategies/activities that encompass the needs of identified student subgroups, 
b) key personnel and other resources used to implement these strategies/activities,
c) steps taken to include teachers in the decision-making regarding the use of academic assessments to evaluate the effectiveness of the strategies/activities, 
d) timeline for implementation.

Our attendance coordinator works closely with our attendance teacher, administration, and teachers to monitor and improve student attendance. 

The following systems are in place, and are being monitored and refined as needed to improve overall attendance:

Weekly reports to administration and classroom teachers for all students with attendance below 85%.

Monthly perfect attendance certificates for students

Monthly letters to each family detailing individual student absences and lateness

Daily posting of school attendance percentages for staff

Attendance bulletin board with important information for families and staff and space to celebrate students with exemplary attendance

School Messenger Outreach

Monthly Attendance Committee Meetings

Monthly target group established of families with attendance below 80%. 

Home visits by attendance teacher for target group families

Bi-monthly workshops for this target group and individual action plans established for these families

Individual classroom incentives and awards for exemplary student attendance
2. Key personnel and other resources used to implement each strategy/activity

Fair Student Funding and Title I SWP:  Collaborative work with Attendance Coordinator, Attendance Teacher, Parent Coordinator, School Secretary, and Guidance 
Counselor, and Administration (Staffing and Scheduling) Resources will be allocated for incentives and attendance celebrations.

Collaborative work with Attendance Coordinator, Attendance Teacher, Parent Coordinator, School Secretary, and Guidance Counselor, and Administration (Staffing and 
Scheduling) Resources will be allocated for incentives and attendance celebrations. (TL OTPS New School)

3. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
6. Teachers and administrators receive weekly reports for all students with attendance below 85%.  On a bimonthly basis, a target group is identified and the Parent 

Coordinator conducts outreach to this target group.  Families are invited in for meetings with the Parent Coordinator and action plans are created to support the family 
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in meeting attendance benchmarks.  Target group attendance is monitored by Parent Coordinator and Administration .  For exemplary gains, families are awarded 
“Most Improved “Certificates.  For those whose attendance does not improve, home visits are arranged and additional action plans are generated.

4. Timeline for implementation and completion including start and end dates
October 16th Target Group Established
November 21- Evaluation Meeting with Administration and Parent Coordinator
December 5 Target Group Established
January 9th - Evaluation Meeting with Administration and Parent Coordinator
January 16th - Target Group Established
February 27th Evaluation Meeting with Administration and Parent Coordinator
March 10 - Target Group Established
April 10 - Evaluation Meeting with Administration and Parent Coordinator
May 7 - Target Group Established
June 12 - Evaluation Meeting with Administration and Parent Coordinator

5. Describe programmatic details and resources that will be used to support each instructional strategy/activity
Dedicated meeting time for Parent Coordinator and Administration.  Collaboration with attendance teacher.
Collaboration with office team to create personalized awards and incentives.

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Many of the instructional practices are created with the goal of increasing communication between home and school and having a positive impact on parental involvement 
in this area:

Monthly perfect attendance certificates for students

Monthly letters to each family detailing individual student absences and lateness

Attendance bulletin board with important information for families and staff and space to celebrate students with exemplary attendance

School Messenger Outreach

Monthly target group established of families with attendance below 80%. 

Home visits by attendance teacher for target group families

Bi monthly workshops for this target group and individual action plans established for these families

Individual classroom incentives and awards for exemplary student attendance

Budget and Resource Alignment
Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

x Tax Levy x Title IA Title IIA Title III Set Aside Grants
List any additional fund sources your school is using to support the instructional goal below.
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Goal and Action Plan #4
Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #4
Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
We will ensure that all members of our school community feel physically and emotionally secure, allowing everyone to focus on students learning 
as evidenced by above average level outcomes on the 2014 Learning Environment Survey in the category of Safety and Respect for parents and 
teachers.

Comprehensive Needs Assessment
Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
A comprehensive review of OORS data/reports and the Learning Environment Survey for the 2009-2010, 2010-2011, 2011-2012, and 2012-2013 school years has 
revealed a positive trend in Safety and Respect perceptions for parents and teachers. As our school community grows by one grade each school year, we continue to 
focus on the social emotional needs of students.  Student outcomes in our advisory program have demonstrated positive tone and climate in the school.  This is coupled 
with at-risk supports to students in need or who might benefit from additional supports to what is provided to all students.  The SLT has determined that a continued focus 
on the needs of students in this way will result in improved outcomes for achievement as well as the Learning Environment results referenced in the goal.

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  

 Strategies/activities that encompass the needs of identified subgroups
We work to achieve this goal on a variety of levels, establishing a collaborative school culture, and addressing the needs of our students, staff, and families. The following 
were some of the initiatives that we implemented this year.

We had a pre-service retreat in August.  Our team met for an intensive week at the school.  

During this week we: 

 Continued to get to know one another and work as a team
 Revisited our Grant Avenue Community Standards and School Mission
 Participated in staff-led workshops which were presented by teachers on self-selected topics,
  Reviewed our Staff Handbook, 
 Cooperatively established expectations for classroom environments, teacher practice, classroom communities, and school-wide policies, 
 Worked in teams to map out the first day, and first week

We also hosted our Fifth Annual Back to School Meet and Greet picnic at Mullaly Park, inviting families to meet their child’s teacher, school staff, and other families from the 
Grant Avenue Community.

This culture of mutual respect and positive attitudes towards learning involves everyone: students, families and educators.  Communication is a key element to establishing 
this collaborative, respectful, and positive learning environment.  Our entire school community communicates frequently in a variety of ways.  

Our team of educators communicates formally and informally throughout each day.  The following are a few structures and systems that are in place on a school level:

 Weekly meetings for common planning sessions.
 Teacher-led after school study groups
 Attendance, PPT, and safety sub-committee meetings bi weekly or monthly
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 Monthly faculty meetings
 One-on-one meetings with the principal and assistant principal on an as-needed basis
 E-mail is frequently used and responded to in a timely fashion
 Weekly staff newsletter
 Monthly UFT Consultation Committee Meetings – Minutes shared with team
 Team feedback is solicited through surveys and meetings and used on an ongoing basis 

To support our Community Standards and our Mission, we have a unique advisory program.  Beginning in Kindergarten, each student has a period of advisory once a 
week.  Advisors and students work together on investigations in the 4 R’s (Reading, Writing, Respect, and Resolution) Curriculum.   During advisory, our students are 
exposed to children’s literature related to social-emotional learning and character development.

Our staff completes Mid-Year Staff Surveys designed using questions from the Learning Environment Survey.  The following are some survey responses relevant to this 
goal:

“There is definitely a clear vision for this school. I believe all the teachers in the building are aware of this and strive to achieve it. Having this clear vision helps us to know 
what’s expected. Given the positive relationships between the staff, communication on important issues is encouraged. School leaders and others foster this 
communication. All of this ties in with the individual’s dedication and helps the school run smoothly. Trust is also key, and I feel that there are high trust levels throughout 
the teachers and administration.”

“I really feel valued in this way. When there are issues that come up with students/teachers/ parents/staff—it’s a collective community that works out the problem. It is 
really nice to feel like your opinion matters.”

“I feel that everyone is there to help each other out. This is one of the really nice things about Grant Ave. The people you work with are often the best resources to support, 
guide you and help you out when you need it. I look to support others, which helps to keep the positive vibes and relationships going strong.”

“I feel that for the most part, order and discipline are maintained at my school. I feel like when you work with people, especially children growing up, behavior and discipline 
problems are definitely going to come up. When they do, I feel like everyone prioritizes taking care of them, which is necessary, as it helps to maintain a positive learning 
environment.”

Based on a pattern of feedback in the area of maintaining order and discipline, we will be studying communication protocols during our January Faculty Conference and 
during two of our SBO/Faculty Inquiry Meetings dedicated to Social-Emotional Work.  We will discuss best practices for the prevention of incidents, the reporting of 
incidents when they happen, and communication with families of victims and suspects when incidents/accidents occur.

We also revisit the areas of safety and respect at monthly UFT Consultation Committee meetings.

The data from the entire survey shows that we are on target to meeting our goals of achieving a minimum of average level outcomes on the Learning Environment Survey 
in the area designated “Safety and Respect.”  The data indicates that we have built a strong culture where students and adults demonstrate positive attitudes towards 
learning.  We will continue to keep an open and honest dialogue going about how to make improvements in our school environment.  As a result of a teacher’s idea that 
was shared through a former survey, a  teacher-led study group created our “Strong Choices:  1) I stay safe, 2) I make problems smaller, 3)  I never give up, 4)  I am a 
team member, and 5) I tell the truth. “ This work complements our Community Standards and has spawned extension activities which are used in our classrooms and with 
our families, helping to solidify our unique school culture.  

Our School Leadership Team reviews data from the mid-year survey, identifying areas of strength and collaboratively planning to improve any areas that need 
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improvement.  The SLT studies the Citywide Standards of Intervention and Discipline Measures in our February Meetings.

As a school, we continue to adapt to the needs of our students, families, and staff to ensure that we maintain a strong school culture.  This culture serves as a critical 
foundation and context in which all of our learning takes place.

 Key personnel and other resources used to implement each strategy/activity
Administration, Parent Coordinator, PTA Leadership, SLT, Grade Leaders, UFT Chapter Chair, all Grant Avenue staff

 Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
Monthly UFT Consultation Committee Meetings, Monthly SLT meetings, November and Mid-Year survey results.
Formative evaluation feedback will be used to modify policy and communication with stakeholders including students, teachers, and families mapping forward to our 
Learning Environment Survey administration each March.

 Timeline for implementation and completion including start and end dates
August 2013 -  Welcome Back Picnic for students and families
August 2013 – Staff Retreat
September – June – Weekly Advisory/Core Values instruction with students
September – June – Monthly SLT meetings
September – June – Monthly UFT Consultation Committee Meetings
November 2013 and January 2014  - Staff Surveys Administered and Analyzed

 Describe programmatic details and resources that will be used to support each instructional strategy/activity
Title I SWP: Training rate for retreat, Common planning (Scheduling and staffing) Supplies for family events and advertisement of events Parent Coordinator, Advisory 
(Staffing, Scheduling)  Title I parent involvement funds for CAAS system/Parent Passport IDs

Strategies to Increase Parental Involvement
All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Developing a strong home-school partnership is a priority at Grant Avenue Elementary School. The following are some of the programs, structures, and systems: 

 Welcome letters mailed out to incoming students
 EPIC family training sessions were held in advance of school opening for the families of our English Language Learners
 Opening Celebration Meet and Greet
 Out of Classroom staff will greet families during the first week and to help register families and welcome them to our school 
 Parent Welcome and Orientation Sessions
 Handbooks distributed and families will be introduced to our Parent Coordinator, Guidance Counselor, and Principal 
 Every effort is made to translate documents sent home into the home language of the child 
 Monthly calendars and newsletters will be sent home to keep families up to date on important events 
 Curriculum Conferences will be held in September to introduce families to their child’s teachers, classroom and school environment, and the curriculum
 Monthly class newsletters from the classroom teachers
 “Grant Post” red folders used for home-school communication
 Daily Behavior Calendars as needed 
 Monthly PTA and SLT meetings
 Monthly Family Fridays where families are invited into our classrooms from 1:30-2:20pm to participate in Math Games, Publishing Parties, and Special Projects such 

as Papermaking
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 Family Workshops on topics such as: Parents as Reading and Writing Partners, ARIS ParentLink, , Dual Language Workshops, Advisory: Making the Home-School 
Connection, Parent Workshops at Teachers College, Really Listening to Your Child, Communication Tools, Partnering for Positive Attendance Habits, A Visit to the 
Bronx Museum, and Supporting Student Success, School Performance Assemblies and Art Events

 Parent-Teacher Conferences with Scavenger Hunts - creating an incentive for families to communicate with all of the educators who support the learning of their 
children 

Budget and Resource Alignment
Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

Tax Levy x Title IA Title IIA Title III Set Aside Grants
List any additional fund sources your school is using to support the instructional goal below.

 
Goal and Action Plan #5

Use this template to identify an annual goal.  Respond to each section to indicate strategies and activities in support of accomplishing this goal.
Annual Goal #5

Describe a goal you have identified for the year.  Refer to the directions and guidance for assistance in developing your goals.
All teachers will be observed a minimum of 4 times and provided with specific and timely feedback from administration following each 
observation.  Each teacher will participate in 3 conferences (an initial planning conference, a mid-year conference, and a end of year conference) 
over the course of the year to discuss expectations and evidence of performance.

Comprehensive Needs Assessment
Describe the identified need that generated this goal.  The needs assessment should encompass the entire school and be based on the performance of students, in relation to State 
academic content and student achievement standards.
Last year, we met our local goal :” Improve teacher effectiveness by developing a shared understanding of instructional excellence.  Principals and APs conducted  6 
informal/formal observations for each teacher using selected components of the Danielson rubric to provide meaningful feedback. The research based rubric was  used for 
developing all teachers.”  Our SLT understands that the  Advance Teacher Effectiveness Program is being implemented citywide.  As such, we will continue our work in this 
area to ensure that all of our students have access to high-quality teachers at Grant Avenue Elementary School.

Instructional Strategies/Activities
Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A.  Enumerate each strategy/activity and its corresponding 
subsection in parts B, C, D, and E.  For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.  
 Strategies/activities that encompass the needs of identified subgroups

Danielson Professional Development Plan

Observation cycles – 

INITIAL PLANNING CONFERENCES 9/8-9/27

Preliminary visits/check-ins 9/9-9/27 – written feedback provided

Informal round 1:  9/27-10/27

Formal round 10/27-12/13

Informal round 2: 1/13-2/14
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MID YEAR CONVERSATIONS 2/24-3/10

Informal round 3:  3/10-4/29

Informal round 4:  5/8-6/3

YEAR END CONVERSATIONS 6/3-6/20

August- Retreat – rollout of anchor standards, introduction to lesson planning template via Go Math

September 8-27 Initial Planning Conferences – all teachers

9/23 Faculty Conference – Focal component study and brainstorm:  looks like/sounds like/implications

9/24 – Danielson focal component share out

9/25 – Using assessment in Instruction – Go Math Planning

9/26 – SBO Minicourses – the following are our monthly minicourses to support Danielson-aligned practices
1.  "Smarter Charts" with Ms. Sakowich 

DANIELSON CONNECTION:  3D  USING ASSESSMENT IN INSTRUCTION, CLEAR DISPLAYS OF HIGH QUALITY WORK/SKILLS AND STRATEGIES

Taking anything from CCLS, curricular calendars, and units of study in all subjects and specialties and turning them into growing charts w/ teaching 
points that are clear reminders for our students to always use what they have learned. 

2. “Academic Vocabulary in Complex Texts” with Rebecca Akselrad 

DANIELSON CONNECTION:  1E DESIGNING COHERENT INSTRUCTION – ROLE THAT VOCABULARY INSTRUCTION PLAYS IN DESIGN OF LEARNING 
ACTIVITIES AND INSTRUCTIONAL OUTCOMES

The mini course entitled, Academic Vocabulary in Complex Texts, is dedicated to studying the nature of words and the qualitative features of rigorous 
texts. In this course, we will collaboratively explore the implications of the common core language standards including shift 6 and how it applies in the 
reality of the classroom. Please note that this course is intended for all teachers not just language teachers and the content supports all learners. 

Over 10 months, we will collaboratively engage in the following subtopics: 

 What are Tier II words and academic vocabulary?
 Examining specific strands of the Common Core language standards and shift six
 Qualitative features of complex texts
 Strategy: Chunking texts into accessible parts for all learners with informational texts
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 Strategy: Strategic selection of words to teach
 Strategy: Shades of meaning and tier II vocabulary 
 Academic Vocabulary Sorts: picture sorts, sound sorts, word sorts, concept sorts, content sorts
 Strategy: Break up complex words with affixes and roots
 Facilitating a culture of accessible words and crafting a rich print environment

 Academic vocabulary classroom scaffolds
 Academic Vocabulary Family Friendly Toolkit: 

 Family friendly strategies to help their children support and encourage the use academic vocabulary at home (Paired with Parent 
Teacher Conferences)

 Academic vocabulary games to play in school (during Family Friday) and at home
 Collaboratively discuss brief, intriguing articles on academic vocabulary by experts like Robert Marzano, Kate Kinsella, Elfrieda Hiebert, 

and Isabel Beck

Lastly, I look forward to collaboratively learning about academic vocabulary with and from the smart team of educators. 

3.   “Teaching Through Difficult Behaviors in the Classroom”  with Ms. Keith
DANIELSON CONNECTIONS:  2B ESTABLISHING A CULTURE FOR LEARNING AND 2D  MANAGING STUDENT BEHAVIOR

This mini-course will give you the tools you need to lead in a classroom with children who need support. I will walk you through my teaching practices with a 
focus on learning the individual child. Next we will move into identification of children who need extra support in the classroom. Lastly, we will focus on getting in 
touch and building relationships with children, learning how to move them to a more productive place in your classroom. Handouts will be included but please 
bring a pen for your notes. I will leave some time at the end for individual questions for those of us who currently need support!

4.   "IT'S NEVER ONE THING: Figuring out the Puzzle of Learning and Behavior Breakdowns" with Andrea Rousso
DANIELSON CONNECTIONS:  1B  DEMONSTRATING KNOWLEDGE OF STUDENTS AND 2B ESTABLISHING A CULTURE FOR LEARNING

In this mini course, we will explore and become familiar with the neurodevelopmental connections and pathways that affect the way people learn. We will also 
consider the strategies and interventions we can use to help struggling learners who experience learning as a persistent mystery. 

5.    “Getting to Know Go Math”  with Ms. Anderton
DANIELSON CONNECTIONS:  1E DESIGNING COHERENT INSTRUCTION AND 3D USING ASSESSMENT IN INSTRUCTION

Join us as we study the Go Math program, devise strategies for using assessment in instruction, and develop techniques for making our lessons more targeted, 
streamlined and differentiated. 

6.  "Creating Specialty Performance Tasks" with Ms. Messeroff
DANIELSON CONNECTIONS:  USING ASSESSMENT IN INSTRUCTION

We will be looking at how to create baselines and end-tasks related to the standards for specific units we teach. Please bring your specialty standards and one 
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of your units (it could be your goals and assessment/final task ideas) with you on Thursday.

Advance baselines administered week of 10/15 – scoring during SBO time on 10/17 plus 1 hour of per session available for each teacher.  Baseline scores are 
due by 10/25.

Advance BASELINES 10/14-10/25

10/24 SBO minicourses

10/28 Faculty Conference – Action Plan brainstorm

11/4 Faculty Conference – DATA – QR, LES, and Progress report

Learning Environment Survey – Knecht in O’Shaughnessy’s room

Quality Review – Keith – Keith’s room

Progress Report – Anderton – in Garcia’s room

11/5 Election Day - Danielson – Assessment in Instruction and Quality Review Best Practices

11/21 SBO minicourses

12/9 – Faculty Conference – Assessment Guidelines

12/12 – PD DAY – non-attendance for students – Instructional focus – Using evidence to support thinking

12/19 – SBO Minicourses

1/23  SBO Minicourses

1/27 Faculty Conference – Curating our Advance Artifacts

1/30  PD ½ day – Using Assessment in Instruction – Level 2 Reading Data Analysis and Design

2/3  Faculty Conference – Questioning and Discussion Techniques

2/27 SBO Minicourses

3/17 Faculty Conference - Using Assessment in Instruction – feedback focus

3/20 PD ½ day - Using Assessment in Instruction
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3/27  SBO minicourse

4/7  Faculty Conference- Faculty Book Club

4/24 SBO Minicourse

5/8 PD ½ day – Using Assessment in the Final Stretch

5/12 Faculty Conference – Faculty Book Club

5/15 SBO Minicourse

6/5 Chancellor’s Conference Day – Reflecting on our Work for the Year and Setting Priorities for the Future

6/12 SBO Minicourses

 Key personnel and other resources used to implement each strategy/activity
Lead Teachers, Staff Developers, Grade Leaders, Administration

Title I SWP, Training rate for retreat, Common Planning Sessions built into the weekly schedule. Meetings facilitated by lead teachers, grade leaders and administration.
 Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity
After each round itemized below, administration will analyze performance and progress results for individual teachers and our faculty as a whole.  Support and 
professional development will align with identified areas of need.

 Timeline for implementation and completion including start and end dates
INITIAL PLANNING CONFERENCES 9/8-9/27

Preliminary visits/check-ins 9/9-9/27 – written feedback provided

Informal round 1:  9/27-10/27

Formal round 10/27-12/13

Informal round 2: 1/13-2/14

MID YEAR CONVERSATIONS 2/24-3/10

Informal round 3:  3/10-4/29

Informal round 4:  5/8-6/3
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YEAR END CONVERSATIONS 6/3-6/20

6. Timeline is embedded in Part A Response
 Describe programmatic details and resources that will be used to support each instructional strategy/activity
1. Title I SWP, Training rate for retreat, Common Planning Sessions built into the weekly schedule. Meetings facilitated by lead teachers, grade leaders and 

administration.
Strategies to Increase Parental Involvement

All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title I schools should reference these activities in your school’s Title I Parent 
Involvement Policy (PIP).
Family Fridays is a rich opportunity to involve parents in understanding pedagogical best practices aligned with this goal.
Our SLT also has studied Advance and can share information with other stakeholders.

Budget and Resource Alignment
Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

Tax Levy x Title IA Title IIA Title III Set Aside Grants
List any additional fund sources your school is using to support the instructional goal below.
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Academic Intervention Services (AIS)
Schools need to maintain accurate records of students who are receiving Academic Intervention Services to ensure that students who are not at proficiency receive effective 
and timely assistance.  These records need to be made available upon request and indicate the total number of students receiving AIS in each subject area listed below and 
for each applicable grade in your school.

Description

Type of Academic Intervention 
Service (AIS)

Type of Program or strategy (e.g. 
repeated readings, interactive 
writings, etc.)

Method for delivery of service (e.g. 
small group, one-to-one, tutoring, 
etc.)

When the service is provided (e.g. 
during the school day, before or after 
school, etc.)

ELA

English Language Arts Academic 
Intervention Services are provided by 
classroom teachers, cluster teachers 
and our academic intervention service 
providers. The types of programs used 
are: Wilson Early Intervention 
(Fundations), and components of our 
TC Reading and Writing Workshop such 
as Guided Reading. These programs are 
used during specified 50 minute blocks 
of instructional time provided by an 
additional teacher who pushes into the 
classroom. Students meet in small 
groups of no more than 6 students. We 
also provide service during Extended 
Day where all of our first and second 
grade students were invited to attend 
for additional small-group instruction. 
We assess our program’s effectiveness 
by using Fontas and Pinnell Running 
Records as well as Teacher’s College 
Concepts about Print and Letter 
Recognition Assessments.

Varies based on student need.  
Methods include:

Push-in small group instruction Pull-
out small group instruction

One-to-One conferences

Services are provided during the 
school day and during Extended Day 
periods on Tuesdays and 
Wednesdays.

Mathematics

Mathematics Intervention is provided 
by our classroom teachers as part of 
our Math Workshop.  We incorporate 
additional components of the Everyday 

Varies based on student need.  
Methods include:

Push-in small group instruction Pull-

Services are provided during the 
school day and during Extended Day 
periods on Tuesdays and 
Wednesdays.
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Math program to differentiate learning 
for our students during small group 
instruction throughout the day.

out small group instruction

One-to-One conferences

Science

The AIS providers integrate science 
with reading lessons using science 
related stories to answer 
comprehension questions and acquire 
additional vocabulary.  This occurs 
during scheduled literacy push-in 
periods 1-3 days per week for 20-50 
minutes in  Guided Reading and Small 
Strategy Groups.

Varies based on student need.  
Methods include:

Push-in small group instruction Pull-
out small group instruction

One-to-One conferences

Services are provided during the 
school day and during Extended Day 
periods on Tuesdays and 
Wednesdays.

Social Studies

The AIS providers integrate social 
studies with reading lessons using 
social studies related stories to answer 
comprehension questions and acquire 
additional vocabulary.  This occurs 
during scheduled literacy push-in 
periods 1-3 days per week for 20-50 
minutes in  Guided Reading and Small 
Strategy Groups.

Varies based on student need.  
Methods include:

Push-in small group instruction Pull-
out small group instruction

One-to-One conferences

Services are provided during the 
school day and during Extended Day 
periods on Tuesdays and 
Wednesdays.

At-risk services (e.g. provided by the 
Guidance Counselor, School 
Psychologist, Social Worker, etc.)

The guidance counselor provides 
individual and group counseling for 
students that need additional support 
at-risk.    The counselor reinforces the 
Morningside Center for Social 
Responsibility (Advisory program) core 
values in sessions.  Additionally the 
counselor reaches out to families and 
students and provides behavioral 
modifications that can be addressed in 
school and at home to enhance the 

Varies based on student need.  
Methods include:

Push-in small group instruction Pull-
out small group instruction

One-to-One conferences

Services are provided during the 
school day and during Extended Day 
periods on Tuesdays and 
Wednesdays.
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learning of all students.
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Title I Information Page (TIP)
For Schools Receiving Title I Funding

A. All elements of the All Title I Schools section must be completed*.

2. School Wide Program (SWP) schools must also complete the SWP Schools Only section.  

3. Targeted Assistance (TA) Schools must also complete the TA Schools Only section

*If a required component is addressed elsewhere in this plan, you may refer to the page number(s) where the response can be 
found.

Title I Status
Indicate with an “X” your school’s Title I Status.

x School Wide Program (SWP) Targeted Assistance (TA) Schools Non-Title I

All Title I Schools
Highly Qualified Teachers (HQT)

Describe the strategies and activities including strategies for recruitment, retention, assignments, and support including high quality 
professional development that ensures staff is highly qualified.
Each spring, we convene our Grant Avenue Hiring Committee.  We carefully review all of the resumes that we maintain in our 
resume file and the credentials of Open Market Transfer candidates.  Top candidates are invited for interviews with our 
committee.  At the interview, teachers present their portfolios which are filled with artifacts that speak to who each individual is 
as an educator.  We then ask a series of questions which the committee crafts each year.  These questions are consistently 
used for all candidates and address teacher qualifications and capabilities in the following areas:  lesson planning and 
instructional practices, data driven instruction, collaboration with parents/guardians and colleagues, teaching philosophy and 
knowledge of our school community, conflict resolution strategies, and professional contributions.

Hiring Committee members rate each response to each question and a score is tabulated for each candidate. The candidates 
with the highest scores are invited back to the school to meet with the committee, often demonstrating a lesson.  After all 
parties determine that the teacher is a great fit for our school community, we offer the position to the teacher.  All new hires 
receive a welcome letter and a professional development survey over the summer.  This survey invites teachers to self-identify 
areas where they need support as well as areas of expertise.  Teachers meet one on one with the principal to study the 
curriculum maps for their grade/program and to review the Employee Handbook.  New teachers are welcomed at our annual 
Educator Retreat in August where new and returning employees gather to continue our work as collaborators and to prepare 
for the year ahead.

High Quality and Ongoing Professional Development
Describe the strategies and activities for high quality professional development for teachers, principals, and paraprofessionals, and staff that 
enable all students to meet Common Core State Standards (CCSS). 
Our teachers participate in rigorous, reflective and differentiated professional development which include ample opportunities 
for teacher leadership and development. Teachers also receive feedback on their practice from peers and administration.  For 
the past three years we have been selected as a model school by Teachers College Reading and Writing Project and we host 
literacy specialist interns in our classrooms.  These interns are in the process of completing their masters’ degrees through 
their fieldwork in our school community.  Interns often interview for positions in our school. 

New and returning teachers are supported in a variety of ways.  All new teachers are matched to our mentor, Andrea Rousso, 
for weekly meetings that support best practices.  New teachers also are mentored by grade leaders and administration. Our 
teachers also take advantage of learning from their peers, conducting intervisitations over the course of the year to observe 
best practices taking place in our classrooms.  The principal also hosts a “New to Grant Group” on a monthly basis as a forum 
for attending to the unique needs of teachers who are new to teaching or new to our school community. All of our teachers 
participate in labsites, one-to-one coaching and full days of professional development connected to our work with Columbia 
University’s Teachers College.  Teachers also participate in CFN 606 Professional Learning Workshops and in-house 
professional development via grade team meetings, faculty meetings, and conference days.
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Coordination and Integration of Federal, State, and Local Services and Programs
Describe how the coordination and integration of Federal, State, and/or local funds are used to meet the intent and purpose programs 
whose funds are consolidated ( i.e., services for Students in Temporary Housing (STH), violence prevention programs, housing programs, 
Head Start, etc.).
The use and coordination of varied funds to meet the intent and purpose of Federal, State and Local services and programs 
(i.e. STH, violence prevention, etc.) is thoughtfully implemented in accordance with the School Allocation Memo (SAM) for 
each specific service and program. In addition, the Network budget liaison and specialists work with our school leaders to 
ensure that all students are properly and regularly serviced to ensure that they can fully participate in the school community 
and have the resources necessary to ensure their success.

Funds are utilized to purchase uniforms, notebooks, book bags, writing materials, books and other general supplies for the 
members of our community who are in temporary housing.  These students also take part in advisory and Peacemakers 
programs from social emotional support. 

SWP Schools Only
Transition Plans to Assist Preschool Children (Elementary Schools Only) 

Describe the transition plans used to assist preschool children from early childhood programs to the elementary school program (e.g. aligned 
curriculum, joint PD & parent involvement activities, sharing of records/info, early intervention services, etc.).
Each Spring. Our parent coordinator and teachers visit local preschool programs to share information about our school.  Then 
families are invited to our school for Open House tours.  Several of the programs bring all of their students to our school for a 
field trip to give them exposure to what Kindergarten is like.  Families are invited for an orientation in May and then again in 
September to ensure that home and school are connected in supporting the social-emotional and academic needs of 
transitioning Kindergarten students.  In June, registered students are invited to come in and meet some of our teachers and to 
take part in a preliminary assessment of academic performance.  All of our families are invited to a Back to School Celebration 
Picnic in August, Curriculum Conferences in September and Family Fridays.  All of these structures have been established to 
help all of our families transition as new members of our school community and ensure that families are welcomed as active 
partners in education.

Measures to Include Teachers in Decisions Regarding Assessments
Describe the decision making process that teachers participate in regarding the use and selection of appropriate multiple assessment 
measures and the professional development provided regarding the use of assessment results to improve instruction.   
Teachers are included in decisions regarding the assessments we use.  We convened a committee to decide on the MOSL 
assessments for the 2013-2014 school year.  Teachers were also invited to meetings to evaluate curriculum choices for the 
new math program that we have adopted; the quality of the assessments and performance tasks was a critical factor in our 
decision to adopt Go Math!  Teachers also have the opportunity to provide administration with feedback on our local 
assessments via grade team meetings, and vertical leadership meetings.

TA Schools Only
Use of Program Resources

Describe how the TA program resources will assist participating children to meet proficiency.

TA Coordination with the Regular Program
Describe the planning, coordination and support of the TA program with the regular educational program (i.e., providing ELT, accelerated, 
high–quality curriculum, including applied learning; and minimize removing children from the regular classroom during regular school day).
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Directions and Guidance for Developing and Updating the
Parent Involvement Policy (PIP) (Required for Title I Schools ONLY)

The template below meets the parental involvement requirements of Title I.  Your school is encouraged to use the template below to 
update your school’s current policy or replace it entirely with a Parent Involvement Policy created by your school that meets federal 
requirements.  The activities and/or strategies included in your school’s policy should align with current CEP goals for improving 
student achievement.  

The PIP should describe how your school will plan and implement effective parent involvement activities and/or strategies to 
improve student academic achievement and school performance. The School-Parent Compact is a component of the PIP that 
outlines how parents, the entire school staff, and students will share this responsibility.  Schools are encouraged to include 
feedback from the Parent Coordinator when updating the policy.  In addition, if your school community will be engaged this year in 
central parent involvement initiatives, such as Parent Academy, which will provide training for school communities to help 
strengthen family-school partnerships, please be sure to include these activities in your policy. 

Parent Involvement Policy (PIP) Template

Educational research shows a positive correlation between effective parental involvement and student achievement.  The overall 
aim of this policy is to develop a parent involvement program that will ensure effective involvement of parents and community in our 
school.  Therefore, our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is 
responsible for creating and implementing a parent involvement policy to strengthen the connection and support of student 
achievement between our school and the families.  Our school’s policy is designed to keep parents informed by actively involving 
them in planning and decision-making in support of the education of their children.  Parents are encouraged to actively participate 
on the School Leadership Team, Parent Association, and Title I Parent Committee as trained volunteers and welcomed members of 
our school community.  Our school will support parents and families of Title I students by:

 providing materials and training to help parents work with their children to improve their achievement level, e.g., literacy, math 
and  use of technology;

 providing parents with the information and training needed to effectively become involved in planning and decision making in 
support of the education of their children;

 fostering a caring and effective home-school partnership to ensure that parents can effectively support and monitor their child’s 
progress;

 providing assistance to parents in understanding City, State and Federal standards and assessments;

 sharing information about school and parent related programs, meetings and other activities in a format, and in languages that 
parents can understand;

 providing professional development opportunities for school staff with the assistance of parents to improve outreach, 
communication skills and cultural competency in order to build stronger ties between parents and other members of our school 
community;

Our school’s Parent Involvement Policy was designed based upon a careful assessment of the needs of all parents/guardians, 
including parents/guardians of English Language Learners and students with disabilities.  Our school community will conduct an 
annual evaluation of the content and effectiveness of this parent involvement policy with Title I parents to improve the academic 
quality of our school.  The findings of the evaluation through school surveys and feedback forms will be used to design strategies to 
more effectively meet the needs of parents, and enhance the school’s Title I program.  This information will be maintained by the 
school.  
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In developing the Title I Parent Involvement Policy, parents of Title I participating students, parent members of the school’s Parent 
Association (or Parent-Teacher Association), as well as parent members of the School Leadership Team, were consulted on the 
proposed Title I Parent Involvement Policy and asked to survey their members for additional input.  To increase and improve parent 
involvement and school quality, our school will:

 actively involve and engage parents in the planning, review and evaluation of the effectiveness of the school’s Title I program 
as outlined in the Comprehensive Educational Plan, including the implementation of the school’s Title I Parent Involvement 
Policy and School-Parent Compact;

 engage parents in discussion and decisions regarding the required Title I set-aside funds, which are allocated directly to 
schools to promote parent involvement, including family literacy and parenting skills;

 ensure that the Title I funds allocated for parent involvement are utilized to implement activities and strategies as described in 
our Parent Involvement  Policy and the School-Parent Compact;

 support school-level committees that include parents who are members of the School Leadership Team, the Parent Association 
(or Parent-Teacher Association) and Title I Parent Committee. This includes providing technical support and ongoing 
professional development, especially in developing leadership skills; 

 maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the school and families.  The Parent 
Coordinator or a dedicated staff person will provide parent workshops based on the assessed needs of the parents of children 
who attend our school and will work to ensure that our school environment is welcoming and inviting to all parents.  The Parent 
Coordinator will also maintain a log of events and activities planned for parents each month and file a report with the central 
office.;

 conduct parent workshops with topics that may include: parenting skills, understanding educational accountability grade-level 
curriculum and assessment expectations; literacy, accessing community and support services; and technology training to build 
parents’ capacity to help their children at home;  

 provide opportunities for parents to help them understand the accountability  system, e.g., NCLB/State accountability system, 
student proficiency levels, Annual School Report Card, Progress Report, Quality Review Report,  Learning Environment Survey 
Report;

 host the required Annual Title I Parent Meeting on or before December 1st of each school year to advise parents of children 
participating in the Title I program about the school’s Title I funded program(s), their right to be involved in the program and the 
parent involvement requirements under Title I, Part A, Section 1118 and other applicable sections under the No Child Left 
Behind Act;

 schedule additional parent meetings, e.g., quarterly meetings,  with flexible times, such as meetings in the morning or evening,  
to share information about the school’s educational program and other initiatives of the Chancellor and allow parents to provide 
suggestions;

 translate all critical school documents and provide interpretation during meetings and events as needed; 

 conduct an Annual Title I Parent Fair/Event where all parents are invited to attend formal presentations and workshops that 
address their student academic skill needs and what parents can do to help;

Our school will further encourage school-level parental involvement by:

 holding an annual Title I Parent Curriculum Conference;
 hosting educational family events/activities during Parent-Teacher Conferences and throughout the school year;
 encouraging meaningful parent participation on School Leadership Teams, Parent Association (or Parent-Teacher Association) 

and Title I Parent Committee;
 supporting or hosting Family Day events;
 establishing a Parent Resource Center/Area or lending library; instructional materials for parents;
 hosting events to support, men asserting leadership in education for their children. parents/guardians, grandparents and foster 

parents;
 encouraging more parents to become trained school volunteers;
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 providing written and verbal progress reports that are periodically given to keep parents  informed of their children’s progress;
 developing and distributing a school newsletter or web publication designed to keep parents informed about school activities 

and student progress;
 providing school planners/folders for regular written communication between /teacher and the home in a format, and to the 

extent practicable in the languages that parents can understand;
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SCHOOL-PARENT COMPACT
REQUIRED OF ALL SCHOOLS 

MAY BE LAST YEARS BUT MUST BE UPDATED

Our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is implementing a School-
Parent Compact to strengthen the connection and support of student achievement between the school and the families.  Staff and 
parents of students participating in activities and programs funded by Title I, agree that this Compact outlines how parents, the 
entire school staff and students will share responsibility for improved academic achievement and the means by which a school-
parent partnership will be developed to ensure that all children achieve State Standards and Assessments.

I. School Responsibilities

Provide high quality curriculum and instruction consistent with State Standards to enable participating children to meet the State’s 
Standards and Assessments by:

 using academic learning time efficiently;
 respecting cultural, racial and ethnic differences;
 implementing a curriculum aligned to the Common Core  State Learning Standards;
 offering high quality instruction in all content areas;
 providing instruction by highly qualified teachers and when this does not occur, notifying parents as required by the No Child 

Left Behind (NCLB) Act;

Support home-school relationships and improve communication by:

 conducting parent-teacher conferences each semester during which the individual child’s achievement will be discussed as well 
as how this Compact is related;

 convening an Annual Title I Parent Meeting prior to December 1st of each school year for parents of students participating in the 
Title I program to inform them of the school’s Title I status and funded programs and their right to be involved;

 arranging additional meetings at other flexible times, e.g., morning, evening and providing (if necessary and funds are available) 
transportation or child care for those parents who cannot attend a regular meeting;

 respecting the rights of limited English proficient families to receive translated documents and interpretation services in order to 
ensure participation in the child’s education; 

 providing information related to school and parent programs, meetings and other activities is sent to parents of participating 
children in a format and to the extent practicable in a language that parents can understand;

 involving parents in the planning process to review, evaluate and improve the existing Title I programs, Parent Involvement 
Policy and this Compact;

 providing parents with timely information regarding performance profiles and individual student assessment results for each 
child and other pertinent individual school information; 

 ensuring that the Parent Involvement Policy and School-Parent Compact are distributed and discussed with parents each year;

Provide parents reasonable access to staff by:

 ensuring that staff will have access to interpretation services in order to effectively communicate with limited English speaking 
parents; 

 notifying parents of the procedures to arrange an appointment with their child’s teacher or other school staff member;
 arranging opportunities for parents to receive training to volunteer and participate in their child’s class, and to observe 

classroom activities;
 planning activities for parents during the school year, e.g., Parent-Teacher Conferences; 

Provide general support to parents by:

 creating  a safe, supportive and effective learning community for students and a welcoming respectful environment for parents 
and guardians;
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 assisting parents in understanding academic achievement standards and assessments and how to monitor their child’s 
progress by providing professional development opportunities (times will be scheduled so that the majority of parents can 
attend);

 sharing and communicating best practices for effective communication, collaboration and partnering will all members of the 
school community;

 supporting parental involvement activities as requested by parents; 
 ensuring that the Title I funds allocated for parent involvement are utilized to implement activities as described in this Compact 

and the Parent Involvement Policy;
 advising parents of their right to file a complaint under the Department’s General Complaint Procedures and consistent with the 

No Child Left Behind Title I requirement for Elementary Secondary Education Act (ESEA) and Title I programs;

II. Parent/Guardian Responsibilities:

 monitor my child’s attendance and ensure that my child arrives to school on time as well as follow the appropriate procedures to 
inform the school when my child is absent;

 ensure that my child comes to school rested by setting a schedule for bedtime based on the needs of my child and his/her age;
 check and assist my child in completing homework tasks, when necessary;
 read to my child and/or discuss what my child is reading each day (for a minimum of 15 minutes); 
 set limits to the amount of time my child watches television or plays video games;
 promote positive use of extracurricular time such as, extended day learning opportunities, clubs, team sports and/or quality 

family time;
 encourage my child to follow school rules and regulations and discuss this Compact with my child;
 volunteer in my child’s school or assist from my home as time permits;
 participate, as appropriate, in the decisions relating to my child’s education; 
 communicate with my child’s teacher about educational needs and stay informed about their education by prompting reading 

and responding to all notices received from the school or district;
 respond to surveys, feedback forms and notices when requested;
 become involved in the development, implementation, evaluation and revision to the Parent Involvement Policy and this 

Compact;
 participate in or request training offered by the school, district, central and/or State Education Department learn more about 

teaching and learning strategies whenever possible;
 take part in the school’s Parent Association or Parent-Teacher Association or serve to the extent possible on advisory groups, 

e.g., Title I Parent Committees, School or District Leadership Teams; 
 share responsibility for the improved academic achievement of my child;

III. Student Responsibilities:

 attend school regularly and arrive on time;
 complete my homework and submit all assignments on time;
 follow the school rules and be responsible for my actions;

PARENT INVOLVEMENT POLICY (PIP) TEMPLATE

Educational research shows a positive correlation between effective parental involvement and student achievement.  The overall aim of this 
policy is to develop a parent involvement program that will ensure effective involvement of parents and community in our school.  
Therefore, our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is responsible for creating 
and implementing a parent involvement policy to strengthen the connection and support of student achievement between our school and 
the families.  Our school’s policy is designed to keep parents informed by actively involving them in planning and decision-making in support 
of the education of their children.  Parents are encouraged to actively participate on the School Leadership Team, Parent Association, and 
Title I Parent Committee as trained volunteers and welcomed members of our school community.  Our school will support parents and 
families of Title I students by:

 providing materials and training to help parents work with their children to improve their achievement level, e.g., literacy, 
math and  use of technology;

 providing parents with the information and training needed to effectively become involved in planning and decision making in 
support of the education of their children;
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 fostering a caring and effective home-school partnership to ensure that parents can effectively support and monitor their 
child’s progress;

 providing assistance to parents in understanding City, State and Federal standards and assessments;

 sharing information about school and parent related programs, meetings and other activities in a format, and in languages that 
parents can understand;

 providing professional development opportunities for school staff with the assistance of parents to improve outreach, 
communication skills and cultural competency in order to build stronger ties between parents and other members of our 
school community;

Our school’s Parent Involvement Policy was designed based upon a careful assessment of the needs of all parents/guardians, including 
parents/guardians of English Language Learners and students with disabilities.  Our school community will conduct an annual evaluation of 
the content and effectiveness of this parent involvement policy with Title I parents to improve the academic quality of our school.  The 
findings of the evaluation through school surveys and feedback forms will be used to design strategies to more effectively meet the needs of 
parents, and enhance the school’s Title I program.  This information will be maintained by the school.  

In developing the Title I Parent Involvement Policy, parents of Title I participating students, parent members of the school’s Parent 
Association (or Parent-Teacher Association), as well as parent members of the School Leadership Team, were consulted on the proposed 
Title I Parent Involvement Policy and asked to survey their members for additional input.  To increase and improve parent involvement and 
school quality, our school will:

 actively involve and engage parents in the planning, review and evaluation of the effectiveness of the school’s Title I program 
as outlined in the Comprehensive Educational Plan, including the implementation of the school’s Title I Parent Involvement 
Policy and School-Parent Compact;

 engage parents in discussion and decisions regarding the required Title I set-aside funds, which are allocated directly to 
schools to promote parent involvement, including family literacy and parenting skills;

 ensure that the Title I funds allocated for parent involvement are utilized to implement activities and strategies as 
described in our Parent Involvement  Policy and the School-Parent Compact;

 support school-level committees that include parents who are members of the School Leadership Team, the Parent Association 
(or Parent-Teacher Association) and Title I Parent Committee. This includes providing technical support and ongoing 
professional development, especially in developing leadership skills; 

 maintain a Parent Coordinator (or a dedicated staff person) to serve as a liaison between the school and families.  The Parent 
Coordinator or a dedicated staff person will provide parent workshops based on the assessed needs of the parents of children 
who attend our school and will work to ensure that our school environment is welcoming and inviting to all parents.  The 
Parent Coordinator will also maintain a log of events and activities planned for parents each month and file a report with the 
central office.;

 conduct parent workshops with topics that may include: parenting skills, understanding educational accountability grade-level 
curriculum and assessment expectations; literacy, accessing community and support services; and technology training to build 
parents’ capacity to help their children at home;  

 provide opportunities for parents to help them understand the accountability  system, e.g., NCLB/State accountability system, 
student proficiency levels, Annual School Report Card, Progress Report, Quality Review Report,  Learning Environment Survey 
Report;

 host the required Annual Title I Parent Meeting on or before December 1st of each school year to advise parents of children 
participating in the Title I program about the school’s Title I funded program(s), their right to be involved in the program and 
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the parent involvement requirements under Title I, Part A, Section 1118 and other applicable sections under the No Child Left 
Behind Act;

 schedule additional parent meetings, e.g., quarterly meetings,  with flexible times, such as meetings in the morning or evening,  
to share information about the school’s educational program and other initiatives of the Chancellor and allow parents to 
provide suggestions;

 translate all critical school documents and provide interpretation during meetings and events as needed; 

 conduct an Annual Title I Parent Fair/Event where all parents are invited to attend formal presentations and workshops that 
address their student academic skill needs and what parents can do to help;

Our school will further encourage school-level parental involvement by:

 holding an annual Title I Parent Curriculum Conference;
 hosting educational family events/activities during Parent-Teacher Conferences and throughout the school year;
 encouraging meaningful parent participation on School Leadership Teams, Parent Association (or Parent-Teacher Association) 

and Title I Parent Committee;
 supporting or hosting Family Day events;
 establishing a Parent Resource Center/Area or lending library; instructional materials for parents;
 hosting events to support, men asserting leadership in education for their children. parents/guardians, grandparents and foster 

parents;
 encouraging more parents to become trained school volunteers;
 providing written and verbal progress reports that are periodically given to keep parents  informed of their children’s progress;
 developing and distributing a school newsletter or web publication designed to keep parents informed about school activities 

and student progress;
 providing school planners/folders for regular written communication between /teacher and the home in a format, and to the 

extent practicable in the languages that parents can understand;

SCHOOL-PARENT COMPACT

Our school, in compliance with the Section 1118 of Title I, Part A of the No Child Left Behind (NCLB) Act, is implementing a 
School-Parent Compact to strengthen the connection and support of student achievement between the school and the 
families.  Staff and parents of students participating in activities and programs funded by Title I, agree that this Compact 
outlines how parents, the entire school staff and students will share responsibility for improved academic achievement 
and the means by which a school-parent partnership will be developed to ensure that all children achieve State Standards 
and Assessments. 

Grant Avenue Elementary School-Parent Compact

We, the administrators, teachers, staff and parents of Grant Avenue Elementary School, fully recognizing our 
mutual interdependence and responsibility for supporting our students’ educational, social and personal 
endeavors in order that they may achieve academic success, realize their potential as unique individuals and 
become responsible, contributing citizens, hereby pledge to each other and to our students to provide that 
support by voluntarily and eagerly signing the agreements stated in this document which align with our 
Community Standards and Expectations for All.
We, the students of Grant Avenue Elementary School, recognizing our own duty to accept responsibility for 
achieving academic success, as well as for our social development and personal growth as contributing, 
respectful members of our family, school and world community, hereby pledge our commitment to fulfilling that 
responsibility to the best of our ability, by signing the agreements stated below.

IV. School Responsibilities
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Provide high quality curriculum and instruction consistent with State Standards to enable participating children to meet the State’s 
Standards and Assessments by:

 using academic learning time efficiently;
 respecting cultural, racial and ethnic differences;
 implementing a curriculum aligned to the Common Core  State Learning Standards;
 offering high quality instruction in all content areas;
 providing instruction by highly qualified teachers and when this does not occur, notifying parents as required by the No 

Child Left Behind (NCLB) Act; 
 providing  a safe and clean environment and an atmosphere conducive to teaching and learning, for the entire school 

community;
 providing teachers and staff with the materials, supplies, and support necessary for them to fulfill their obligations to the 

students and one another;
 clearly communicating performance expectations to the teachers and provide them with constructive feedback;
 providing teachers and staff with meaningful opportunities for professional growth and enrichment.  

Support home-school relationships and improve communication by:

 conducting parent-teacher conferences each semester during which the individual child’s achievement will be 
discussed as well as how this Compact is related;

 convening an Annual Title I Parent Meeting prior to December 1st of each school year for parents of students 
participating in the Title I program to inform them of the school’s Title I status and funded programs and their right to be 
involved;

 arranging additional meetings at other flexible times, e.g., morning, evening and providing (if necessary and funds are 
available) transportation or child care for those parents who cannot attend a regular meeting;

 respecting the rights of limited English proficient families to receive translated documents and interpretation services in 
order to ensure participation in the child’s education; 

 providing information related to school and parent programs, meetings and other activities is sent to parents of 
participating children in a format and to the extent practicable in a language that parents can understand;

 involving parents in the planning process to review, evaluate and improve the existing Title I programs, Parent 
Involvement Policy and this Compact;

 providing parents with timely information regarding performance profiles and individual student assessment results for 
each child and other pertinent individual school information; 

 ensuring that the Parent Involvement Policy and School-Parent Compact are distributed and discussed with parents 
each year;

 clearly communicating expectations for student performance to the parents and providing them with student profiles and 
assessment results;


Provide parents reasonable access to staff by:

 ensuring that staff will have access to interpretation services in order to effectively communicate with limited English 
speaking parents; 

 notifying parents of the procedures to arrange an appointment with their child’s teacher or other school staff member;
 arranging opportunities for parents to receive training to volunteer and participate in their child’s class, and to observe 

classroom activities;
 planning activities for parents during the school year, e.g., Parent-Teacher Conferences; 

Provide general support to parents by:

 creating  a safe, supportive and effective learning community for students and a welcoming respectful environment for 
parents and guardians;

 assisting parents in understanding academic achievement standards and assessments and how to monitor their child’s 
progress by providing professional development opportunities (times will be scheduled so that the majority of parents 
can attend);

 sharing and communicating best practices for effective communication, collaboration and partnering will all members of 
the school community;

 supporting parental involvement activities as requested by parents; 
 ensuring that the Title I funds allocated for parent involvement are utilized to implement activities as described in this 

Compact and the Parent Involvement Policy;
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 advising parents of their right to file a complaint under the Department’s General Complaint Procedures and consistent 
with the No Child Left Behind Title I requirement for Elementary Secondary Education Act (ESEA) and Title I programs;

V. Parent/Guardian Responsibilities:
 monitor my child’s attendance and ensure that my child arrives to school on time as well as follow the appropriate 

procedures to inform the school when my child is absent;
 ensure that my child comes to school rested by setting a schedule for bedtime based on the needs of my child and 

his/her age;
 check and assist my child in completing homework tasks, when necessary;
 read to my child and/or discuss what my child is reading each day (for a minimum of 15 minutes); 
 set limits to the amount of time my child watches television or plays video games;
 promote positive use of extracurricular time such as, extended day learning opportunities, clubs, team sports and/or 

quality family time;
 encourage my child to follow school rules and regulations and discuss this Compact with my child;
 volunteer in my child’s school or assist from my home as time permits;
 participate, as appropriate, in the decisions relating to my child’s education; 
 communicate with my child’s teacher about educational needs and stay informed about their education by prompting 

reading and responding to all notices received from the school or district;
 respond to surveys, feedback forms and notices when requested;
 become involved in the development, implementation, evaluation and revision to the Parent Involvement Policy and this 

Compact;
 participate in or request training offered by the school, district, central and/or State Education Department learn more 

about teaching and learning strategies whenever possible;
 take part in the school’s Parent Association or Parent-Teacher Association or serve to the extent possible on advisory 

groups, e.g., Title I Parent Committees, School or District Leadership Teams; 
 share responsibility for the improved academic achievement of my child;


VI. Student Responsibilities:
 attend school regularly and arrive on time;
 complete my homework and submit all assignments on time;
 follow the school rules and be responsible for my actions;
 show respect for myself, other people and property;
 try to resolve disagreements or conflicts peacefully;
 always try my best to learn.
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Grant Avenue Expectations for All

The Grant Avenue Elementary School Community Standards and Student Rights and Responsibilities ensure that every 
member of our school is provided with extremely clear expectations regarding the acceptable code of conduct at Grant 

Avenue Elementary School.  Both documents will be mailed home to parents over the summer in preparation for the school 
year ahead.  Our staff will review the documents in Summer Training sessions and on the days allocated for Professional 
Development leading up to the day when Grant Avenue Elementary School opens its doors. Our teachers will prominently 
post the Community Standards and Student Rights and Responsibilities in their classrooms.  They will examine them with 
their students and design mini-lessons around components. (Ex. Role-playing activities, analysis of what it means to “earn 

the trust of your peers and staff members,” chart what is necessary to fulfill the responsibility of coming to school 
“prepared.”  Students will investigate the Community Standards and their Rights and Responsibilities in their classrooms, in 
the context of their Student Handbooks, and the language that is used in these documents will be reinforced throughout the 

building.

Grant Avenue Elementary School Rights and Responsibilities

Rights:

 Right to a safe learning environment
 Right to give and receive respect from all members of the community
 Right to identify and build on your strengths
 Right to express your opinions and ideas respectfully
 Right to know how you are doing in your classes through conferences, progress reports, and report cards
 Right to receive guidance, counseling, and advice for personal, social, and educational development from 

staff members and community advisors

Responsibilities:

 Preserve the safety and earn the trust of your peers and staff members
 Be accountable for your actions
 Arrive at school, on time, daily
 Work to the best of your ability during each lesson of each day
 Acknowledge and celebrate the strengths of others
 Come to school prepared 
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Grant Avenue Elementary School Community Standards

Developed for our students to preserve the 

safety, trust, strengths, and success of every individual.

With our words:

We respect other people. We don’t tease, insult, threaten or call anyone an unkind 
name.

We tell the truth. We don’t tell lies.

We use appropriate language. We refrain from using curses or other foul language.

We are mindful of other people’s 
conversations.

We don’t interrupt when people are talking.  We don’t bother 
people when they are working or learning.  We knock or greet 
the class before entering a classroom.

With our bodies:

We are careful with other 
people’s bodies.

We don’t push, hit, bite, or fight.  This includes “play-fighting.”  
We don’t “play fight” at Grant Avenue Elementary because it 
often turns into real fights.

We are respectful of other 
people’s things.

We don’t take things that don’t belong to us.  We don’t break 
or damage the property of others.

We take care of our school 
property.

We don’t destroy materials or write on desks or walls.

With our minds:

We always ask ourselves: “Would I like it if someone did that to me?”

At Grant Avenue Elementary School

We are quiet in the halls and walk silently because students are working.

We work quietly during independent work in our classrooms so that other people can do their best work.

We listen to and follow directions given by every staff member.

We are on time because we understand that every minute is precious.

We walk and don’t run.

We eat only in the cafeteria, or during designated times, in our classrooms.  We don’t chew gum.
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 .

If you do not follow the Grant Avenue Elementary School Community Standards,

you will be asked to try to solve the problem you created.

You may have to: Be aware that:

Apologize with your words or in writing

Participate in mediation

Lose privileges

Meet with an administrator or guidance counselor

Be suspended

Your family may be contacted. 

Inappropriate items will be confiscated. 

**Grant Avenue Elementary School adheres to 
Citywide Standards of Discipline and Intervention 
Measures of NYC DOE.
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OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION POLICY

SUBMISSION FORM
2013-14 TO 2014-15 SCHOOL YEARS

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information 
necessary for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This is a two-year 
plan on how schools will support ELLs’ linguistic and academic needs. This LAP form is a part of the school’s CEP. Agendas and 
minutes of LAP meetings should be kept readily available on file in the school.  Also, when preparing your school’s submission, 
provide extended responses in the green spaces.  Spell-check has been disabled in this file, so consider typing responses to these 
questions in a separate file before copying them into the submission form.  For additional information, hold your cursor over the . 

A. School Information 

B. Language Allocation Policy Team Composition  NOTE: The following staff members should be on the LAP team: principal, 
assistant principal (where applicable), at least one bilingual teacher from each subject area (where there is a bilingual program), at least one ESL teacher, and one 
parent.  

Principal   Kristin Erat Assistant Principal  Asalmah George

Coach       Coach        

ESL Teacher  Rebecca Akselrad Guidance Counselor  Jenniffer Yepes

Teacher/Subject Area Mr. Granillo,3rd Dual Langauge Parent  Ms. Harrison

Teacher/Subject Area Ms. Andrade,2nd Dual Language Parent Coordinator Lisa Cherry

Related Service  Provider Anthony Marra, SETTS Other type here

Network Leader(Only if working with the LAP team) type here Other type here

C. Teacher Qualifications 
Please provide a report of all staff members’ certifications referred to in this section.  Press TAB after each number entered to calculate 
sums and percentages.     
Number of certified
ESL teachers currently teaching in 
the ESL program.

1
Number of certified
bilingual teachers not 
currently teaching in a 
bilingual program 

0 Number of teachers who hold both content 
area and ESL certification 0

Number of certified
bilingual teachers currently 
teaching in a bilingual program

4
Number of certified               
NLA/foreign language 
teachers                     

0 Number of teachers who hold both a 
bilingual extension and ESL certification 0

Number of certified ESL teachers 
not currently teaching in the ESL 
program 

0
Number of teachers currently 
teaching a self-contained ESL class 
who hold both a common branch 
license and ESL certification

0 Number of special education teachers with 
bilingual extensions 0

D. Student Demographics 
Total number of students in school 
(Excluding Pre-K) 444

Total number of ELLs
87

ELLs as share of total student population 
(%) 19.59%

District  09 Borough  Bronx School Number   449

School Name   Grant Avenue Elementary School

Part I: School ELL Profile
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A. ELL Programs

This school offers (check all that apply):
Transitional bilingual education program Yes              No If yes, indicate language(s):      

Dual language program Yes              No If yes, indicate language(s): Spanish

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual 
Education, Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes, 
refer to the separate periods in a day in which students are served.  Departmentalized schools (e.g., high school) may use the self-
contained row. 

ELL Program Breakdown
K 1 2 3 4 5 6 7 8 9 10 11 12 To

t #
Transitional 
Bilingual 
Education
(60%:40%  50%:50%  
75%:25%)

                                                                 0

Dual Language
(50%:50%)

1 1 1 1                                     4

Freestanding ESL
Push-In 1 1                                                        2
Pull-out           1 1 1 1                                    4

Total 2 2 2 2 1 1 0 0 0 0 0 0 0 10

B. ELL Years of Service and Programs
Number of ELLs by Subgroups

All ELLs 87 Newcomers (ELLs 
receiving service 0-3 years) 74 ELL Students with 

Disabilities 17

SIFE 0 ELLs receiving service 4-6 
years 13

Long-Term 
(completed 6+ 
years)

0

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who 
are also SIFE or SWD. 

ELLs by Subgroups

　
ELLs 

(0-3 years)
ELLs 

(4-6 years)
Long-Term ELLs 

(completed 6 years)
　

This school serves the following 
grades (includes ELLs and EPs)
Check all that apply

K     1     2      3      4      5

6    7      8     9      10      11     12

Part II: ELL Demographics
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　 All SIFE SWD All SIFE SWD All SIFE SWD Total

TBE 　     　    　    　     　    　    　     　    　    　0
Dual Language 　12 　    　    　1 　    　    　     　    　    　13
ESL 　62 　    　16 　12 　    　1 　     　    　    　74
Total 　74 　0 　16 　13 　0 　1 　0 　0 　0 　87
Number of ELLs who have an alternate placement paraprofessional: 1

C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

SELECT ONE
                                                         0
SELECT ONE
                                                         0
SELECT ONE
                                                         0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0

*EP=English proficient student

Dual Language (ELLs/EPs*)
K-8

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 TOTAL

EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP EL
L EP EL

L EP

SELECT ONE
Spanish

6 11 5 18 5 14 4 14                                         20 57

SELECT ONE
     

                                                                        0 0

SELECT ONE
     

                                                                        0 0

TOTAL 6 11 5 18 5 14 4 14 0 0 0 0 0 0 0 0 0 0 20 57

Dual Language (ELLs/EPs)
9-12

Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL

ELL EP ELL EP ELL EP ELL EP ELL EP
SELECT ONE
     

                                0 0

SELECT ONE
     

                                0 0

SELECT ONE
     

                                0 0
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Dual Language (ELLs/EPs)
9-12

Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL

ELL EP ELL EP ELL EP ELL EP ELL EP
TOTAL 0 0 0 0 0 0 0 0 0 0

This Section for Dual Language Programs Only
Number of Bilingual students (students fluent in both languages):   59                                                      Number of third language speakers: 2

Ethnic breakdown of EPs (Number):
African-American: 7                       Asian:                                                     Hispanic/Latino:  59
Native American:                          White (Non-Hispanic/Latino):   11            Other:    

Freestanding English as a Second Language
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA
L

Spanish 8 5 6 6 10 7                             42
Chinese     1 2                                         3
Russian                                                     0
Bengali 3 2                                             5
Urdu                                                     0
Arabic     1                                             1
Haitian                                                     0
French 1 2 3         1                             7
Korean                                                     0
Punjabi                                                     0
Polish                                                     0
Albanian                                                     0
Other     3 2     4                                 9
TOTAL 12 14 13 6 14 8 0 0 0 0 0 0 0 67

Assessment Breakdown
Enter the number of ELLs for each test, category, and modality.  Data should reflect latest results of current students in your school.  

OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA

L

Beginner(B) 10 2 5 1 4 3                             25

Part III: Assessment Analysis
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OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTA

L

Intermediate(I) 6 12 8 6 2 1                             35

Advanced (A) 2 5 5 3 8 4                             27

Total 18 19 18 10 14 8 0 0 0 0 0 0 0 87

NYSESLAT Modality Analysis
Modality 
Aggregate

Proficiency 
Level K 1 2 3 4 5 6 7 8 9 10 11 12

B                                                    
I                                                    
A                                                    

LISTENING
/SPEAKIN
G

P                                                    
B                                                    
I                                                    
A                                                    

READING/
WRITING

P                                                    

NYS ELA
Grade Level 1 Level 2 Level 3 Level 4 Total

3 1             1
4 11 1 1     13
5 3 1         4
6                 0
7                 0
8                 0
NYSAA Bilingual (SWD)             1 1

NYS Math
Level 1 Level 2 Level 3 Level 4 Total

Grade English NL English NL English NL English NL
3 1                             1
4 10     3                     13
5 7                             7
6                                 0
7                                 0
8                                 0
NYSAA Bilingual 
(SWD)                         1     1



Page 46

NYS Science
Level 1 Level 2 Level 3 Level 4 Total

English NL English NL English NL English NL
4 3     3     3             9

8                                 0

NYSAA 
Bilingual 
(SWD)

                        1     1

New York State Regents Exam
Number of ELLs Taking Test Number of ELLs Passing Test

English Native Language English Native Language
Comprehensive English                
Integrated Algebra                
Geometry                
Algebra 2/Trigonometry                
Math                     
Biology                
Chemistry                
Earth Science                
Living Environment                
Physics                
Global History and                
Geography                
US History and                
Foreign Language                
Government                
Other                     
Other                     
NYSAA ELA                
NYSAA Mathematics                
NYSAA Social Studies                
NYSAA Science                

Native Language Tests
# of ELLs scoring at each quartile 

(based on percentiles)
# of EPs (dual lang only) scoring at each quartile 

(based on percentiles)
Q1

1-25  percentile
Q2

26-50 percentile
Q3

51-75 percentile
Q4

76-99 percentile
Q1

1-25  percentile
Q2

26-50 percentile
Q3

51-75 percentile
Q4

76-99 percentile

ELE (Spanish Reading 
Test) 1                            

Chinese Reading Test                                
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After reviewing and analyzing the assessment data, answer the following:
1. Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and 

Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs?  How will this data help inform your school’s 
instructional plan?  Please provide any quantitative data available to support your response.  
Grant Avenue is a Teacher's College Reading and Writing Project School. We use the Fountas and Pinnell system to assess early 
literacy skills as well as concepts of print and sight word assessments. Our dual language program uses Spanish running records, 
portions of EL Sol and Estrellita to measure both Spanish language phonemic awareness and early literacy skills. According to 
September 2013 reading levels, we collected the following data. Please note that the English levels below reflect summer reading 
loss, are in line with English proficiency levels, IEP status, and act as a baseline for the academic year. Students may have made 
significant progress since September but data will not officially be entered again until the middle of November. The quantitative data 
reveals: 17 Kindergarteners, 3 first graders, 3 second graders, 1 third grader, 1 fourth grader, and 1 fifth grader are all early emergent 
readers and in most cases this corresponds with their English proficiency level/ emerging ELL status as new arrivals. 8 first graders 
are reading on a level A. 6 first graders, 1 third grader, and 1 fourth grader are reading on a level B. 3 first graders and 4 second 
graders are reading on a level C.  1 fifth grader, 1 fourth grader are reading on a level D. 1 first grader, 2 second graders, and 1 fifth 
grader are reading on a level E. 1 first grader and 1 second grader are reading on a level F. 1 second grader and 1 third grader are 
reading on a level G. 3 second graders and 1 third grader are reading on level H. 1 second grader on level I. 1 second grader, 1 third 
grader, and 1 fourth grader is reading on a level J. 1 second grader and 1 third grader on level K. 2 third graders, 1 fourth grader, and 
1 fifth grader are reading on level L. 1 third grader and 1 fourth grader is on level M. 4 fourth graders are reading on level N. 2 fourth 
graders and 2 fifth graders are reading on level O. 2 fourth graders are on level P. 1 fifth grader is on level Q. 1 fifth grader is reading 
at a level T. Based on September reading data in 2013, nearly all ELLs are reading below grade level and the implication for 
instruction is that we need to further support these struggling readers with stronger core instruction so to prepare them for the 
demands of rigorous common core learning. We will focus on securing decoding and comprehension strategies. With the demands of 
common core, we are emphasizing more accountable talk, more collaborative conversations, more exposure to the shades of meaning 
that belongs to academic vocabulary, have turned complex parts of texts into shared readings, are identifying evidence from pictures 
in texts, and are drawing evidence from smaller chunks of text to help with this work at all levels. As a team of educators, we are 
looking at how we can work together and pull our resources to strengthen this reality. 

2. What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades? 
  At Grant Avenue, there are 18 ELLs in Kindergarten, 19 ELLs in 1st grade, 18 ELLs in 2nd grade, 10 ELLs in 3rd grade, 14 ELLs 
in 4th grade, and 8 ELLs in 5th grade. The NYSESLAT and LAB-R data shows that there are 25 beginner ELLs, 35 intermediate 
ELLs, and 27 advanced ELLs with a total of 87 ELLs school-wide equaling 19.59% of the total student population. Our focus should 
be pushing the 27 advanced ELLs to full proficiency by focusing on the lagging skills indicated by last year’s results which revealed 
a pressing need to strengthen the writing modality. The second need is to support the 25 beginner ELLs with basic vocabulary, 
picture cards, letters, sounds, and phonics. The third need is to address our largest group of ELLs, the intermediate learners, 
especially in 1st and 2nd grade because this is where the bulk exists.

3. How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions?  How does 
your school use information about Annual Measurable Achievement Objectives?  What does the data reveal? (see SED memo and 
AMAO tool)
According to the 2013 NYSESLAT, 52.05% or 38 out of 73 ELLs met our Annual Measurable Achievement Objectives, AMAO, as 
measured by passing the NYSESLAT, increasing a level, or by increasing from a beginner Lab-R score to a higher NYSESLAT 
score. The data suggests that more than half of our ELLs demonstrated significant gains in English proficiency and this is concrete 
evidence that speaks to the effectiveness of our programs at Grant Avenue. The data revealed that 8 ELLs passed the NYSESLAT in 
2013, 22 ELLs went up a level (including one student who increased 2 levels from a beginner to advanced level), 16 ELLs stayed the 
same level and unfortunately, 2 went down a level. Additionally, 8 ELLs increased from a beginner score on LAB-R to an 
intermediate score on the NYSESLAT (including two students who scored a beginner on the LAB-R and received an advanced score 
on the NYSESLAT). The data also suggests that writing was the lowest performing modality for 59 students who all scored below a 
raw score of 16 in writing, which implies that writing is an area that needs improvement. The remaining 5 students scored lowest in 
the listening modality. The second lowest score for 30 ELLs was reading (including 5 students who scored equally second lowest in 
reading and listening.) Speaking doesn’t seem to pose a problem for our ells and this makes sense because social English known as 
BICS comes more naturally than other modalities. The implication of the data is that writing is our primary concern and we will need 
to focus on ways to improve this important modality. One way to achieve this is to teach more strategies centered on writing 
structures and organization so that students will be able to articulate their ideas clearly on paper. The school discusses the data above 

http://www.p12.nysed.gov/biling/NEWTIII.html
http://www.p12.nysed.gov/biling/NEWTIII.html
http://www.p12.nysed.gov/biling/NEWTIII.html
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/amaovideos.htm
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/amaovideos.htm
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/amaovideos.htm
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and uses it in conversations about the direction of learning, to shape the ESL schedule, and to form flexible ELL groups/partnerships.
Please note that the 2013 RNMR modality report in ATS is not yet available as of November 5, 2013. 

4. For each program, answer the following:
a. What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in English as compared to the 

native language?
b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.
c. What is the school learning about ELLs from the Periodic Assessments? How is the native language used?

4A. ELLs generally perform higher on English assessments but we believe this is partially due to the fact that we operate in an 
English dominant environment. Although with time, progress in both languages is projected to even out.
4B. Grant Avenue does not participate in ELL periodic assessments but we do use acuity data and hone in on ELL scores. We use the 
NYSESLAT scores to inform our instruction and to define areas of focus for further development of skills, vocabulary, lessons, and 
strategies. The discussion about test results and implications of these results includes school leaders during SLT meetings, grade team 
meetings, and individual meeting with both the ESL teacher and dual language teachers. 
4C. As stated in question 4B, our school does not elect to participate in the ELL periodic assessments. 

5. Describe how your school uses data to guide instruction for ELLs within the Response to Intervention (RtI) framework (for grades K-
5). (see RtI Guide for Teachers of ELLs.)  
Our school uses multiple sources of data including classroom work, observations from the classroom teacher, conversations with 
families, educational history, consultations with the ESL/bilingual teacher, knowledge of native language capacity/challenges, and 
the outcomes from the initial screening tool. We follow the time line outlined in the RTI manual and strengthen the core instruction, 
tier I, before proceeding with more targeted action. We know that ESL is part of the tier I core and we how important it is to 
supporting ELLs who are considered for RTI. We will take a close look at the context of instruction in order to ensure that it is both 
culturally and linguistically responsive and consider the amount of time in the country/ school setting. We observe if the ELL’s 
difficulties and perhaps disabilities exist in the native language as well in order to differentiate if the origin of the disability. We also 
look at if the behavior in question mirrors a learning disability or a classic behavior that is an expected stage in the second language 
development. We observe this child’s performance levels as compared to others in the same profile. We will observe the ELLs 
performance in all four modalities, oral language production/ oral language comprehension, code-based skills, meaning based skills, 
vocabulary knowledge, and conceptual knowledge. As a team we design and implement a targeted plan and move through the natural 
steps in the RTI for ELLs process. Lastly, we monitor progress over time and shift the plan according to the changing needs of the 
child so that the plan remains relevant to the student in need. 

6. How do you make sure that a child’s second language development is considered in instructional decisions?
Grant Avenue ensures that the child’s second language is considered in instructional decisions. This is evident because all decisions 
regarding ELLs are primarily made with the help of either the ESL or bilingual teacher. In the consultation, the team will ask for their 
professional opinions based on their knowledge of the child, multiple sources of information on this child, and second language 
acquisition. The information provided by the ELL specialist plays an integral role in the process. These consultations happen when 
considering specific ELLs during our support team time, PPT time, and during IEP evaluations as well. We also consider language 
proficiency and second language acquisition when considering a child’s student work, writing, and on reading assessments. During 
IEP team meetings or with conversations with school leaders, the ESL teacher advocates for the ELLs and presents where students 
should be performing based on their second language development so that all decisions are informed decisions.  

7. For dual language programs, answer the following:
a. How are the English-proficient students (EPs) assessed in the second (target) language? 
b. What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?

7A. English proficient students are assessed with Spanish running records, English running records, writing rubrics for each 
published piece in each language at the end of every unit. English proficient students are also assessed with parts of EL SOL, Estrellita, 
and high frequency Spanish sight word trackers. 

7B. There are a variety of levels among the English proficient students in our Dual Language Classes. We have some that are reading 
at an equal level in both languages because they smoothly transfer strategies from L1 to L2 and others that are emergent in the second 
target language. The latter reflects that we recruited some brand new EP students so to even out the 50:50 balance of students and this 
group needs more time to show large gains in acquisition. 

7C. This coming school year will be our first dual language class to take state exams and so there are no scores as of yet to analyze.
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8. Describe how you evaluate the success of your programs for ELLs (e.g. meeting AYP for ELLs, etc.).
8. We evaluate the success of our programs for ELLs based on both quantitative and qualitative data. As highlighted above, 52.05% 
of ELLs demonstrated AMAO progress, which counts towards AYP. Conversations about successes and challenges happen regularly 
during SLT meetings, SBO time, grade teams, and dual language vertical planning time. Please see a more expansive answer in 
question 10 and 11 under the ELL programming and scheduling section under part 5 of the LAP. 

Describe how you identify English Language Learners (ELLs) in your school.  Answer the following: 
1. Describe the steps followed for the initial identification of  ELLs.  These steps must include administering the Home Language 

Identification Survey (HLIS) which includes the informal oral interview in English and in the native language, and the formal 
initial assessment.  Identify the person(s) responsible, including their qualifications, for conducting the initial screening, 
administering the HLIS, the LAB-R (if necessary), and the formal initial assessment. (Refer to ELL Policy Brief and EPIC.)
At the time that a new student is admitted to the school, the secretary is the first recipient and she asks the parent if there is a home 
language spoken at home. Based on the parent or guardian’s response, the secretary hands a Home Language Identification Survey 
(HLIS) in the appropriate home language to fill out during the initial registration process. The secretary then contacts a trained 
pedagogue, Rebecca Akselrad, who is dual certified by New York State to teach K-12 Spanish and English as a Second Language, 
ESL. Ms. Akselrad is our ELL coordinator and ESL teacher. Ms. Akselrad administers the HLIS, oral interviews with parents/ 
children (conducted in Spanish when applicable), and tests the children to determine their English proficiency level through the 
use of the initial assessments including LAB-R (soon to be NYSITELL), Spanish LAB, and the end of year exam, NYSESLAT. 
Ms. Akselrad comes to the main office and assumes the primary role in identifying Grant Avenue Elementary School’s population 
of English Language Learners. 
   At the time of intake of a new admission, Ms. Akselrad reviews the HLIS with the parent and provides any Spanish translations 
or explanations.  An interview is performed with the parent to gather more background information and the child is interviewed as 
well with basic questions that elicit the use of different grammar structures in order to make an initial assessment of the child’s 
abilities in the target language, English. If the HLIS properly indicates that the child speaks another language at home and based 
on the information from the interviews, a LAB-R (soon to be NYSITELL) is administered within the first ten days to determine 
the child’s eligibility and level of proficiency. If the child is proficient, a letter of non-entitlement is sent home. If the child is 
eligible for services and speaks Spanish, a second assessment, the Spanish LAB, is administered in Spanish to identify their skill 
set in their home language and language dominance. A letter of entitlement is sent home to all eligible ELLs and the parents are 
invited by this letter, by phone, and/or in person to a school orientation where the parents choose the most appropriate program for 
their child. The presence of a home language at home as indicated on the HLIS, the information from the interview, and the scores 
from the LAB-R set the purpose of the conversation during the EPIC orientations. Hand scores from the LAB-R results are 
maintained by the ESL teacher at school and proficiency scores are formally determined by the results that are found on an RLAT 
report when they eventually become available in ATS.
   The EPIC trainings, parent orientations, for all eligible ELLs are preferably done at the time of initial admission. During the 
EPIC training, Ms. Akselrad (the ESL teacher and coordinator) has each parent sign in and they receive a parent brochure in their 
home language. The agenda is reviewed and Ms. Akselrad cites the research on the benefits of the three programs that are 
available in NYC public schools including TBE, Dual Language, and ESL. The parents tour the school, observe classes, and visit a 
dual language class in order to see the authentic English learning that happens every day at our school. The parent watches the 
EPIC video in their home language. The parents are given an opportunity to ask any questions and following, they choose a 
program on site for their child and complete the parent’s survey. The original HLIS and parent’s choice form are kept in the 
student’s cumulative folder and a copy remains with the ESL teacher in the administrative binder. The parents’ selection is then 
recorded in the ELPC screen in ATS. The ESL teacher then sends a notification letter home indicating the program their child will 
be placed in.  Continuation of services letters also go home to those ELLs who are eligible for continued entitlement. All written 
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communication sent home, HLIS forms, EPIC parent surveys, title III permission slips, BESIS, Extention of Services, RLAT 
results, copy of the LAP, teacher certifications, and other relevant documentation  is maintained in the Grant Avenue ELL 
administrative binder that is located in our ESL office, room 118. 

2. What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual, 
Dual Language, Freestanding ESL)?  Please describe the process, outreach plan, and timelines.  
    At Grant Avenue, we are committed to helping the parents make informed choices about how their child will learn best. Our 
programs heavily reflect parent’s choice and we honor their decisions, wants, and needs so that the families are invested, involved, 
and have a voice throughout the process. The structures that are in place at Grant Avenue Elementary School to ensure that parents 
understand all three program choices (Transitional Bilingual, Dual Language, and Freestanding English as a Second Language) 
include offering school tours, classroom visits to our existing dual language classrooms, observation of small group ESL 
instruction, cite the current body of research, watch the EPIC parent orientation video in the native language, and parents are 
encouraged to ask any questions that pertain to the 3 available programs during a meeting with the ESL teacher. The ELL parent 
orientation process takes place within 10 school days of being admitted.The EPIC trainings and classroom visits happen within the 
first ten days of registration for each ELL family. The ELPC screen is recorded and updated within 20 days after a student is 
admitted to our school. Parents are invited to attend any of our literacy and ESL specific workshops to learn more about our 
programs and learn specific strategies to help them support their children at home. 
    A critical priority at Grant Avenue Elementary School is building a relationship and partnership with our families. The team of 
educators work together to make strong connections with our families. Our parent coordinator, Ms. Cherry, specifically plays a 
significant role in family outreach and helps support the ESL teacher in contacting and communicating with families at home 
through phone calls, face to face interaction, and written notes home in the appropriate language. Our outreach plan involves 
advertising our programs at a variety of local pre-K schools, holding Kindergarten recruitment meetings, Kindergarten tours, and 
dual language specific Kindergarten orientations for new incoming students. Recruitment for our dual language programs in the 
upper grades begins at the end of the previous year and involves (families or teachers) identifying students who are at or above 
grade level benchmarks because this demonstrates a readiness to learn a second language. Following, we invite families to have a 
conversation at school so to explore the level of interest in learning a second language, authorize the change in class, introduce the 
new language routines of the dual language program, set dual language expectations, review a power point presentation, as well as 
warmly welcome them to the dual language program. Grant Avenue believes in ensuring that families remain an intergral part of 
the placement process. We also monitor the progress of our students. We have several built in checkpoints to ensure students are 
on target including structures like parent teacher conferences or will schedule a meeting at a month mark, three month mark, and 
end of year mark as well.. If the team of educators and families together decide that the dual language program is not a good fit, 
we will make the appropriate change and recommend a monolingual setting. We will also schedule a meeting with families not 
only if there is a concern but also to express a commendation as well. We work with families to keep the conversation open and to 
provide the most appropriate setting for their children. Our ESL teacher is always available for individual consultations and 
meetings with families who need extra support throughout the year. 

3. Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are 
returned, and secured/stored.  (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per 
CR Part 154 [see tool kit].)
Our ESL teacher personally invites families into school for an EPIC orientation and reaches out to families both at dismissal and 
by phone. The EPIC parent orientations are done on site so the parent selection forms and parent survey forms are collected 
immediately and accounted for in order for student placement in a specific program to happen within the first 10 days that the 
child is admitted to the school. A copy of the EPIC parent surveys are maintained in the ELL administrative binder located in the 
ESL office and the originals are placed in the child's cumulative file. Ms. Akselrad also ensures that entitlement letters, continued 
entitlement letters, non-entitlement letters, placement letters, transition letters are distributed to families by a combination of 
personally handing the letters to the families, by sending them home in the child’s red folder that families check daily, or mailing 
the letters to the appropriate address listed on a student’s blue emergency card. Copies of these letters and evidence of reciept of 
these letters are maintained in the ELL administrative binder that is securely stored in the ELL office. These functions are done 
punctually so that we can maximize student learning in the most appropriate setting at Grant Avenue Elementary School. 

4. Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs; 
description must also include any consultation/communication activities with parents in their native language.  
First and foremost, parent’s choice dictates the placement of a new, incoming ELL in both ESL and dual language. At Grant 
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Avenue, we empower our parents with extensive knowledge about their child’s education so that they make informed choices and 
know that their children are a priority and come first. We honor the parents’ choices beginning on the very first day of registration 
during the process of ELL identification. The primary criteria for placement of identified ELL students in dual language or ESL is 
parent choice. To make this informed choice, parents watch the EPIC video, read the parent guide in their native language, and ask 
questions during the Epic orientation. Parents are invited to observe classes and familiarize themselves with current research that 
outlines the benefits of each program. The parents indicate their decision on the program selection form and the child is placed in 
the appropriate program. We honor a parent's first choice and always offer the chance to transfer to a bilingual program at a 
neighboring school because we only offer Dual Language and ESL small group instruction. The ELL parent orientation process 
takes place within 10 school days of being admitted. The EPIC trainings and classroom visits happen within the first ten days of 
registration for each ELL family. The ELPC screen is recorded and updated within 20 days after a student is admitted to our 
school. Parent's choice forms are placed in the child's cumulative file and copies of program selection forms as well as program 
placement letters are maintained in the ELL administrative binder located in the ESL office, room 118.
  The conversation about identifying the appropriate program for their children begins with the HLIS and an initial dual language 
interest form (presented in English and Spanish) that is in the registration packet. The formal conversation about placement in 
either program happens during the EPIC and information is presented in the native language of the family. Our ESL teacher, Ms. 
Akselrad, speaks Spanish and when appropriate can fluently present the options to families in Spanish. She will call other staff 
members who speak Spanish, French, and Bengali or consult the translation services when necessary so that information is clearly 
communicated in the family’s home language. All communication, consultation, school meetings, oral interviews, written letters, 
and outreach with families who speak either Spanish, French, or Bengali are conducted in their native languages. We also have 
several documents formally translated into a family's home language by the DOE translation services and some teachers use the 
oral translation services as well during parent teacher conferences.  
   In 2012, we introduced a new procedure and criteria for Kindergarten placement and it is noteworthy here because it effects the 
placement of students in our dual language program. As a result of a combination of factors including an attempt to balance the 
dual language class composition with 50 percent native Spanish speakers and 50 percent native English speakers, as well as, a 
large amount of families indicating (in their registration packet) a high interest in our dual language program, we made 
improvements and changed our criteria for dual language selection. This change is a response to both the reality and data relating 
to our dual language classes and looking at how students are fairing in the upper grades. The change requires families to 
demonstrate a commitment to supporting the learning of a second language at home. Families demonstrate this commitment by 
attending dual language orientations and engaging in a conversation with trained pedagogues. In the upper grades, students 
entering the dual language program must be at or above grade level benchmarks to be considered as a candidate for our dual 
language program. In the lower grades, specifically Kindergarten, we introduced an initial, teacher created assessment that is given 
to our incoming K cohort. This assessment was designed to elicit end of year K skills. It also addresses all four modalities, an oral 
language interview, letter/sound identification, sight words, math concepts, and a writing sample. The assessment is administered 
in the student’s dominant language and the goal is to ensure that students entering our dual language program are secure in basic, 
Kindergarten skills in either English or Spanish. The assessment helps us identify students who are cognitively ready for meeting 
the challenge of grade level benchmarks, meeting common core rigor, and meeting the challenge of learning a second language. 
The assessment is given in the spring of the previous school year so to aid in crafting the Kindergarten classes. The results are 
analyzed and key players who represent the different subpopulations are present for the June discussion in preparation for the 
upcoming school year. In preparation for this meeting, our ESL teacher makes a spreadsheet that indicates, home language, dual 
language interest, IEP status, pre-K exposure, and any additional information that may be helpful in crafting our Kindergarten 
class. The school leaders, ESL teacher, K special education educator, and the K grade team leader all sit down and make 
instructional decisions as well as place children in light of the data. In September, the ELL identification process described above 
occurs and slightly shifts placement based on parental choice. For changes to occur with non-ELLs, there is a two week waiting 
period before we make switches so to give the placement decisions a full chance and to minimize disruptions to instruction. The 
process and change has made an important impact on our students. Inadvertantly, it has also created much stronger collaboration 
among school leaders, outside service providers, and our grade teams because everyone is on the same page and made a data 
driven, collective decision based on the information provided at the time of placement. 

5. Describe the steps taken to administer all sections of the New York State English as a Second Language Achievement Test 
(NYSESLAT) to all ELLs each year. 
      Grant Avenue Elementary School is in its fifth year of operation and we annually administer the NYSESLAT. In order to 
administer the NYSESLAT to all eligible ELLs, Ms. Akselrad prints out the RLER report on ATS and she uses those names to 
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compile a list of students who will take the end of year exam. Ms. Akselrad adds any names of any new arrivals or new admits that 
are additionally eligible to take the NYSESLAT. Then, Ms. Akselrad makes a schedule to administer all 4 sections of the 
NYSESLAT to each eligible ELL. The speaking section is administered individually with close consultation of the rubrics by two 
trained pedagogues including one that represents an objective perspective on the oral language capacity of the child. Each eligible 
ELL is placed in a small group. These groups are scheduled to take the reading, writing, and listening sections of the NYSESLAT 
on a particular day as oulined on the NYSESLAT administration calendar. This NYSESLAT schedule is strictly followed so that 
all our eligible ELLs take each section within the allotted time frame indicated in the administrator's manual. Other trained 
pedagogues will help administer the exam if extra help is needed. Ms. Akselrad also makes a list of hand scores and records the 
dates of administration of each section on a document that is maintained in the administrative binder and ELL office. Scoring of 
the writing section is done as a team and is recorded on answer documents with signatures of each team member.  Ms. Akselrad 
meticulously carries out each section of the NYSESLAT, prepares the tests for packaging and delivery to our district's Integrated 
Service Center on the appropriate day. 
     Once the official scores are available on ATS, a team of educators analyze the scores both as a whole and by receptive/ 
productive sub skills. The team looks for patterns, identifies the needs, and makes an action plan to respond to the needs of our 
students so that our instruction is driven by the data. The data is comunicated to families during parent teacher conferences, letters 
home, or during individual meetings with the ESL teacher. The proficiency levels are communicated to classroom teachers at the 
beginning of the school year and a workshop is held for all educators where we look at the the results of the NYSESLAT, are 
trained in how to read the ATS reports like the RLAT or RNMR modality report, and collectively review our language allocation 
policy as a team so that there is consistency in the way we actively implement our language allocation policy at Grant Avenue 
Elementary School. All Grant Avenue educators receive an electronic version of our LAP so that they can refer to it throughout the 
year. 

6. After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that 
parents have requested? (Please provide numbers.) Are the program models offered at your school aligned with parent requests? If 
no, why not? How will you build alignment between parent choice and program offerings? Describe specific steps underway.  
Grant Avenue was a new school that opened in September 2009. The trend over the past five years indicates that most Spanish 
speaking families select our dual language program and all other home languages select English as a Second Language instruction. 
Transitional Bilingual Education Program is not offered at our school but the option to transfer to a different school with a TBE 
program is given to all families. Even though we present TBE and offer a transfer to a neighboring school, all families have chosen 
to remain in our school setting and choose either dual language or ESL. We monitor trends in program selection by reviewing our 
parent selection choices, visually representing the data on a table that shows parent's choices over the last 5 years, consulting the 
ELPC screen in ATS, and noticing patterns that reflect the data. Our student placement and program models are aligned with the 
requests indicated on the parent selection forms. We are a small school and are consistently in contact with the families at home. 
Our families’ needs are a priority at Grant Avenue. If a parent requests a change in placement with valid reason, we have always 
honored that change. We set up meetings with the family and collaboratively make decisions that consider the best program that 
will serve the child best according to his or her need. Three years ago, Ms. Akselrad designed a survey for new incoming parents 
that outlines the description of our dual language program and the explicit goals so that all parents have an opportunity to self 
select themselves as interested in placing their child in our dual language program. For two consecutive years, we have introduced 
a K assessment and some new placement procedures outlined above in question number 4 to help balance the dual language 
classes with students who are cognitively ready for the challenge of learning two languages. Our dual language vertical planning 
team is always keeping an active eye on the program and making creative improvements that will benefit all students in our 
programs. The central aspect that is important to maintaining alignment between program placement and parental choice is clear 
articulation among educators and fluid communication with families so to best support our students. 
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1. How is instruction delivered? (see The Practitioners’ Work Group for Accelerating English Language Learner Student 
Achievement: Nine Common Features of Successful Programs for ELLs)

a. What are the organizational models (e.g., departmentalized, push-in [co-teaching], pull-out, collaborative, self-
contained)?

b. What are the program models (e.g., block [class travels together as a group], ungraded [all students regardless of grade 
are in one class], heterogeneous [mixed proficiency levels], homogeneous [proficiency level is the same in one class])?

Description of Program:
   Grant Avenue Elementary School opened for the very first time in September 2009. This is our fifth academic year and we are 

located in the Bronx, NY. Grant Avenue serves a total of 87 English Language Learners (ELLs) in grades K-5. Our English 
Language Learners comprise 19.59% of the total student population. We follow a combination of a push in model in K-1 and 
a pull out model of English as a Second Language (ESL) in grades 2-5. Twenty ELLs are enrolled in our dual language, 
seventeen ELLs are in self-contained classrooms, twenty nine ELLs have individualized education plans, and sixty seven 
students receive ESL instruction in both the general and special education classrooms. Our demographics are diverse and 
include speakers of Spanish, French, Bengali, Arabic, Chinese, Bambara, Fulani, Soninke, Twi, and Mandingo. 

   Our staff at Grant Avenue is multilingual and multi-cultural, which creates an environment where our ELLs feel comfortable in 
our school community. Our ESL teacher and coordinator, Rebecca Akselrad, is dual certified to teach both English and 
Spanish for grades K-12. Ms. Akselrad pulls out or pushes into each classroom to provide extra support to our ELLs while 
meeting state mandated time requirements in order to enhance the four integrated skills of reading, writing, listening, and 
speaking. The ultimate goal of our program is to help guide the students to achieve fluency, proficiency, self-confidence, and 
success in the target language, English. Throughout the school, we practice balanced literacy as taught through the workshop 
model while incorporating college and career ready skills that belong at the heart of the Common Core State Standards, 
CCSS. 

   Our program is designed to develop Basic Interpersonal Communication Skills (BICS), Cognitive Academic Language 
Proficiency (CALP), language functions, conventions of language, accountable talk, and communicative competence. This 
year, we are reflecting CCSS directly in our instruction. We are demonstrating this by crafting rigorous performance tasks 
that focus on building arguments that are deeply supported by concrete evidence in the text as well as wide reading of 
informational texts, and developing tier II, academic vocabulary. At Grant Avenue Elementary School, we create an 
environment where students feel safe to take linguistic risks and experiment with language at their own natural pace of 
learning. Here, ESL strategies are incorporated into the curriculum and ELLs are fully integrated into the school community. 
We are proud and celebrate the variety of languages and cultures. We believe that best practices for ESL are best practices for 
all our students. 

1. The nine common features of successful ELL programs are addressed and implemented at Grant Avenue in that our school 
leaders wholeheartedly believe that our ELLs can succeed and that they are held to the same high standards as the rest of the 
school. It is part of our school-wide philosophy that “Best practices for ELLs are best practices for all students.” This sets the 
tone for how language is viewed and valued school-wide. The school continuously monitors ELL student progress by 
collecting data, analyzing this data, constructing portfolios with attached rubrics, and student work is regularly analyzed in 
grade teams with the help of our ESL teacher. The teachers and school leaders know our ELLs well. Everyone collaborates to 
ensure that the needs of our ELLs are met and that instruction reflects and embeds ESL strategies. Across the school, it is 
evident that more visuals are used, accountable talk frames are prominently displayed, and academic vocabulary is a clear 
focus for all students. The ESL teacher often creates and shares resources with classroom teachers and helps them think 
through the academic vocabulary for each unit of study. Time to collaborate is available even though it is never enough. We 
are allotted SBO time on Thursdays, grade team time, dual language team time, and in the summer retreat before school 
begins. Collaboration is woven into the Grant Avenue fabric and is invaluable to both student growth and teacher support. 
Here, teachers learn from each other. Every year, the ESL teacher and dual language educators share strategies to support our 
ELLs. This year, the ESL teacher is providing a monthly workshop on Academic Vocabulary in Complex Texts. The 
curriculum and instruction is common core aligned and we encourage students to draw evidence from complex texts, promote 
academic vocabulary, present a balance of texts, and encourage students to write both arguments and informational texts. The 
school certainly values our families as the pulse of Grant Avenue. We take active steps to ensure that their presence and 
partnership plays an integral role in their child’s success. In these ways, we are supporting our ELLs school wide by 
incorporating the nine components of strong ELL programs into the daily life at Grant Avenue. 

1A and 1B: Targeted English instruction is delivered in both programs. Our ESL program is push for Kindergarten and first grade 
while it is a pull out program in the upper grades spanning 2-5. ESL students are homogeneously serviced by grade level and 
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are heterogeneously mixed by proficiency level. Each grade is further broken down into subgroups with a high and a low 
classification based on NYSESLAT level and reading level. Our ELL-SWDs are serviced as a push in model with 
collaborative team teaching so as not to upset students who struggle with transitions. The ESL teacher will then provide 
individual support for the ELL-SWDs during independent practice time after the mini-lesson is presented. Our dual language 
program follows a 50:50 model in a self-contained classroom and target languages are used on alternating days. The classes 
have a heterogeneous variety of proficiency levels and adjust their instruction accordingly. 

2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to 
proficiency levels in each program model (TBE, Dual Language, ESL)?

a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see 
table below)?

The organization of our staff ensures that the mandated number of instructional time is provided according to the proficiency 
level of each ELL. Our four certified bilingual teachers service our ELLs in the dual language program and our ESL teacher 
services our ELLs in ESL. Our outside service providers also help support our ELLs in literacy, math, and or to meet the services 
outlined on their IEP. In our dual language program, we follow a 50:50 model of instruction that is taught in English and Spanish 
on alternating days within a self contained classroom. The bilingual educators embed language supports in each of their lessons. 
They meet the mandated English Instructional time outlined in CR Part 154 in that they provide 100 minutes daily and 500 
minutes weekly of English instruction in their periods that are dedicated to reading and writing workshop. Additionally, our dual 
language vertical planning team is developing an extra and specific block of time dedicated to advancing explicit English 
language skills with activities that promote academic vocabulary, phonemic awareness, oral language development with pictures, 
or reader’s theatre to promote fluency.  For ESL, CR-Part 154 mandates that beginner and intermediate ELLs receive 360 
minutes of English instruction and advanced learners receive 180 minutes of ESL instruction. The ESL schedule meets this 
requirement and the groups are composed directly from the LAB-R results, NYSESLAT reports available in the RLAT reports, 
and the detailed RNMR modality reports from ATS. Attention is given to those who scored at beginner or intermediate levels 
because they need the most amount of support. The schedule reflects this concerted effort to help the lowest performing learners 
succeed. This year, kindergarten and grade one is a push in ESL program and 2-5 is a pull out program where our ELLs meet in 
smaller groups in the alcove outside the classrooms. Our ESL program is structured so that ELLs are serviced homogeneously by 
grade level and heterogeneously by proficiency level. This is done so that ELLs are receiving grade level appropriate work. 
Within each grade level there is a high and low group. When looking at the ELL schedule, it is apparent that every ELL in ESL is 
serviced every day (sometimes twice) and where applicable, some ELLs with lower proficiency levels join other groups to get 
foundational skills of other grade levels and so that they also receive their mandated minutes. As a concrete example of how Ms. 
Akselrad meets the mandated time, I will narrate the schedule of a beginner ELL in fourth grade. On Monday, Ms. Akselrad pulls 
out the beginner ELL group for 50 minutes during first period reading workshop. On Tuesday, Ms. Akselrad pulls the group 7th 
period and during math instruction in extended day totaling 90 minutes. On Wednesday, Ms. Akselrad pulls the group 3rd period 
and during extended day totaling 90 minutes. On Thursday, Ms. Akselrad pulls the group during 3rd period for 50 minutes. On 
Friday, Ms. Akselrad services the student during 5th period for 50 minutes and supports the student during 7th period during 
Family Friday learning activities, which is also an opportunity to simultaneously connect with the student’s family as well. The 
total number of minutes that this beginner fourth grader receives is 390 minutes per a week. Our SLT is one team that is always 
thinking of creative solutions regarding smart placement of certified educators so to meet compliance mandates and maximize 
instructional time for students. 

3. Describe how the content areas are delivered in each program model.  Please specify language, and the instructional approaches 
and methods used to make content comprehensible to foster language development and meet the demands of the Common Core 
Learning Standards. 
At Grant Avenue, we use Teacher's College Reading and Writing Workshop, Go Math!, Social Studies Curriculum (follows the 
NY State standards and essential questions), and Full Option Science System (FOSS Science Curriculum). The content areas of 
Math, Science and Social Studies are naturally thematic and offer multiple entry points for our ELLs. 
The ESL teacher provides content area support by teaching specific math vocabulary to help break down word problems, uses 
math word problems as shared readings, reads math related read alouds, encourages the use of math manipulatives, and makes 
real life connections to math when possible. Our ESL teacher, Ms. Akselrad, creates many curricular units that are specific for 
ELLs and based on the social studies and science curriculum. She will continue to do so this year especially in support of CCSS. 
An example of this work is the fourth grade non-fiction unit on the Ocean. The essential question that guides the unit to inspire 
critical thinking about human impact on an ecosystem is, “How do people hurt or help the plants and animals?” In this unit and 
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every unit there is thematic academic vocabulary, thematic roots stemming from words like marine biology, sentence starters, 
sentence level analysis, study text features, close readings of chunks of texts, citing evidence from texts, crossreferencing facts in 
several sources, and a final performance task to create a research based informational book. This unit is non-fiction but it also is 
strategically selected in that it simultaneously sets up the next unit on building an argument about the benefits or disadvantages of 
human impact on marine life and also prepares the content/vocabulary necessary to explore the properties of water which is 
covered later in the year. Ms. Akselrad also uses science to teach the steps to researching like a scientist, the importance of setting 
research questions, question formation, testing smart quesses (making hypothesis), recording our observations on graphs or charts, 
and using language prompts like "I observe …," "I notice …," My smart guess is…," "I think … because …." Ms. Akselrad uses 
the content areas to support CCLS work in ESL and helps mainstream classroom teachers integrate ELL strategies.  
During all classroom instruction, the teachers model and provide concrete examples. The teacher’s language is modified in order 
to provide comprehensible input for our ELLs. Our lessons have clear language objectives and the teachers use various scaffolds 
to provide a context and visual for our ELLs. One way they do this is to incorporate realia (real objects from the real world). 
Another way they do this is through the use pf Total Physical Response, TPR, a researched based ESL strategy to increase 
memorization by feeling the words through their whole body and learning the language with action and movement. As the 
language of our ELLs is emerging, we believe it is critical to provide non-verbal communication cues, modeled talk, 
dramatization, and shared, hands on experiences. 
Our dual language classrooms engage in the same curriculum as the rest of the school. What this means is that they engage in the 
same work but use both Spanish and English on alternating days to teach the content areas which are aligned with the 50:50 
model. Our Go Math program is taught everyday 50:50. Science and Social Studies are taught 50:50 twice a week. We make an 
effort to provide content area materials in each language. During non-fiction units, dual language classes like in ESL, teach 
through the content areas so to embed more content instruction. This way, content area academic vocabulary is taught 
thematically, content area read alouds are read, content area language prompts are given to encourage accountable talk in both 
languages. At Grant Avenue, the dual language students are held to the same standards and benchmarks. The students learn the 
same material in two languages, Spanish and English on alternating days of the week. The dual language classrooms have specific 
supports in place to help the students learn best. There is a native language leveled library filled with Spanish texts and students 
read "just right books" in Spanish. They have assessments and running records in both languages. They have word walls in 
Spanish and English. The students have picture cards including a variety of action words, common nouns, descriptive words, and 
emotion cards that have pictures and the corresponding word in Spanish and English. The dual language classrooms have charts 
with specific reading strategies in both languages.  The children sing songs, poems, music, move, practice TPR, and do shared 
readings in each language. The families in these classes are encouraged to continue speaking to their children in their native 
language because the research supports that they will be able to transfer the skills from their first language to their second 
language. The dual language class has access to the same materials and resources as all our students so that they can be literate 
and be successful in two languages.
Lastly, in light of CCLS there is more exposure to complex texts, drawing evidence from texts, using text dependent questions, 
and explicitly focuses on academic vocabulary. CCLS assessments are based on performance tasks from the Common Core 
Library and Measure of Student Learning. Each unit has a rubric in order to have collaborative conversations about student work. 
Our professional action plans are tied to assessment. The ESL teacher is using CCLS as a guide in that the bi-weekly assessments 
are close readings of a complex paragraph from a non-fiction  text. The students mark up the evidence that supports their answer 
and they have to figure out the meaning of academic vocabulary based on the words in the text. Additionally, ELLs are assessed 
with monthly writing samples that mirrors the format of the NYSESLAT.

4. How do you ensure that ELLs are appropriately evaluated in their native languages throughout the year?
Ells are initially evaluated on Spanish language dominance through the Spanish LAB and are appropriately evaluated in their 
native language through running records in Spanish and data is formally collected throughout the year. Our dual language classes 
also draw from parts of EL SOL and Estrellita primarily for the use of the letter identification, phonics, and the leveled sight word 
list. Additionally, when available and appropriate, we provide translations in the native language for state exams like Math. We 
also have a growing collection of texts in other native languages as well but do not yet have of formal evaluations of other native 
languages beyond Spanish. We can however conduct formal interviews with students regarding basic skills and oral language 
production for languages like Bengali and French because we have staff members who can help provide this accommodation and 
initial assessment. 

5. How do you ensure that ELLs are appropriately evaluated in all four modalities of English acquisition throughout the year?  
Reading is assessed on an ongoing basis but data is formally collected five times a year in English and our dual language classes 
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formally assess Spanish 3 times a year. Writing is assessed daily as well as a published piece formally with rubrics and checklists. 
Oral language is elicited during turn and talks and tiered questioning throughout the lesson that will produce different levels of 
English throughout. Speaking is also evaluated with a rubric as students are asked to use descriptive vocabulary to talk about what 
is happening in a picture. Listening may be assessed informally daily through comprehension of read alouds and formally through 
the listening section of acuity, test sophistication preparation, and state exams. Observations and conference notes help document 
the outcomes of the four modalities. Every spring, ELLs are evaluated in all four modalities on the NYSESLAT and their 
progress is measured from year to year. 

6. How do you differentiate instruction for ELL subgroups?
a. Describe your instructional plan for SIFE.  
b. Describe your plan for ELLs who have been in US schools less than three years (newcomers).. 
c. Describe your plan for ELLs receiving service 4 to 6 years. 
d. Describe your plan for long-term ELLs (completed 6+ years).  
e. Describe your plan for former ELLs (in years 1 and 2 after testing proficient).  

6.  Grant Avenue differentiates our instruction for ELL subgroups by crafting differentiated lessons with differentiated language 
objectives. 
6A. SIFE students are students who entered the U.S. after second grade or are functioning 2 years below grade level. Our plan to 
accommodate these students is to provide targeted support in literacy and native language support as well in order to build a strong 
foundation that will help guide them to producing grade level work. They will also work with our AIS teacher as needed, attend extended 
day, and are invited to our Title III afterschool program in the spring. 
6B. Our plan for ELLs who are newcomers is to expose them to as much English as possible. We whole heartedly accept and embrace our 
new comers. Depending on the parent’s program of choice, we scaffold the material to best meet their needs. We will assign a language 
buddy, start them writing and reading language patterns, and always activate prior knowledge of content and language so to connect them 
to the new material at hand. We are also explicitly exposing newcomers to English letters, sounds, vowel patterns, digraphs and sight 
words in order to build a solid foundation in literacy. We also will ensure that they are receiving the mandated time requirement and use 
lots of gestures and pictures to increase comprehension of basic language functions and academic vocabulary. We also provide structured 
conversation activities and routines throughout the school day so that our students will integrate well into the school community.
6C. Our plan for students who receive service for 4-6 years is that we are continuing to provide them with targeted instruction that will 
help their needs and harness their strengths. These students receive ESL support and AIS support. They are mandated to attend extended 
day and are invited to participate in our Title III program. 
6D. According to the RYOS years of service report from ATS, we do not yet have students who have completed 6+ years of ESL service. 
Next year, we will have ELLs that will have received 6+ years of service and will take the status of Long Term ELLs. Our plan is that we 
will continue to strengthen the core instruction in ESL with a more targeted approach in areas of need. These ELLs will continue to 
participate in ESL, extended day, Title III, and perhaps AIS if it is appropriate. We will consider what is working, not working, and what 
we have not tried for these specific ELLs so that our instruction will be more relevant and reflect the needs of the student. We will focus 
our instruction accordingly as well as look at what is holding the student back from passing the NYSESLAT, acquiring proficiency in all 
modalities, and what is getting in the way of meeting grade level benchmarks. Depending on the outcome of the needs analysis of the long 
term ELL, we may do a combination of the following, increase targeted time with the student, increase strategy groups for areas of need, 
increase articulation between classroom teacher and outside service providers so to ensure the plan is carried out in both settings, check if 
the ELL is eligible for the RTI for ELLs process, increase family support, investigate what happens at home, and collaborate with families 
in order to reinforce strong work habits both at home and at school. 
6E. Former ELLs who are deemed proficient after testing out within two years on the NYSESLAT are still entitled to testing 
accommodations on state tests, literacy supports as needed, ESL scaffolds, and educators keep a close eye to ensure that they are 
functioning on grade level.  

7. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic 
content areas and accelerate English language development? 
Teachers of ELL-SWDs use the same instructional materials that are required of all students, exposed to complex texts, and are 
responsible for meeting the same common core standards. The difference however is in the method of presentation, consideration 
of UDL, and the use of differentiated tasks. Teachers of ELL-SWDs might increase the wait time for a response, slow down the 
pace of the lesson, use modeled talk, increase oral language practice, break information into smaller parts, incorporate more 
‘manipulatives’, use tiered questioning, chunk up texts into smaller parts, provide more visual supports, and scaffold material so 
that students can have equal access to grade level work. Our instruction will additionally include social skills. The materials in all 
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Courses Taught in Languages Other than English 
NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class 
speak.  Do not include:

 classes that are taught in English using books in the native language
heritage classes
 foreign language (LOTE) classes

Class/Content Area Language(s) of Instruction Class/Content Area Language(s) of 
Instruction

Native Language Arts:                

Social Studies:                

Math:                

Science:                

                    

                    

                    

                    

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

360 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 45 minutes per day 45 minutes per day 45 minutes per day

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
Beginning Intermediate Advanced

cases will be high interest, age and developmentally appropriate. 
8. How does your school use curricular, instructional, and scheduling flexibility to enable diverse ELL-SWDs to achieve their IEP 

goals and attain English proficiency within the least restrictive environment?
ELLs identified as having special needs are fully served and included in all programs school wide. Our school uses curricular, 
instructional, and scheduling flexibility to enable ELL-SWDs to simultaneously achieve their IEP goals and English proficiency 
within the least restrictive environment. We do this primarily through articulation and collaboration among educators. The 
classroom teacher, the ESL teacher, guidance counselor, and outside service providers sit down and review IEP goals as well as 
set language expectations for each student. We all draw from our specialized knowledge to support the ELL-SWDs and 
implement these goals consistently. The outside service providers also meet in order to use flexible scheduling so that each 
student is being properly serviced without overlapping time slots. The key feature is that all educators of ELL- SWDs are sharing 
resources and ideas so to holistically support a student.  
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NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
Beginning Intermediate Advanced

ESL instruction for all ELLs as required 
under CR Part 154

540 minutes
per week

360 minutes
per week

180 minutes
per week

ELA instruction for all ELLs as required 
under CR Part 154

180 minutes
per week

FOR TBE /DL PROGRAMS: 
Native Language Arts 45 minutes per day 45 minutes per day 45 minutes per day

Native Language Usage and Supports
The chart below is a visual representation designed to show the variation of native language usage and supports 

across the program models. Please note that native language support is never zero.
Native Language Usage/Support Transitional Bilingual Education (TBE)

100%
75%
50%
25%

Dual Language
100%
75%
50%
25%

Freestanding ESL
100%
75%
50%
25%

TIME BEGINNERS INTERMEDIATE ADVANCED
TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has 
native language supports.   
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B. Programming and Scheduling Information--Continued
9. Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).  

Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are 
offered.
The targeted intervention services offered at Grant Avenue are Academic Intervention Services, AIS with Mr. Rahman, who helps 
push struggling readers up to grade level in small group instruction. We have ESL instruction across the content areas that give 
extra support for our ELLs to succeed in the mainstream curriculum. Our SETTS teacher, Mr. Marra, supports our struggling 
readers and mathematicians as well in his pull-out program. We also offer an extended day program on Tuesday and Wednesdays 
that consists of extra math instruction for 40 minutes after school within a small group setting. The targeted students are identified 
based on the data for literacy and math. Our team of educators will analyze the data highlight the students who are performing 
below grade level. These struggling learners, receive extra support and interventions with the above teachers. Our team will 
address their needs based on their lowest performing skills, create goals to lift their levels of performance. Evidence of progress is 
always recorded. In the extreme case that interventions are not sufficient enough, a student may be referred to our Pupil Personel 
Team that will then address the issues further and discuss referrel options if appropriate. It is important to note that the small 
groups for AIS, ESL, and SETTS, and extended day are flexible in that they change based on new data, new observations, new 
information, and evidence of progress. The hope is that the struggling learners (as identified by the data) will develop 
compensatory strategies and skills so that they can transition back into the mainstream classroom and outgrow the need for 
intervention services.

10. Describe the effectiveness of your current program and how it is meeting the needs of your ELLs in both content and language 
development.
Grant Avenue has reflective educators. We are continually analyzing our needs and the effectiveness of our programs. We often 
collectively ask, “What is working right now? What is not working right now? How can we make what is not working work? 
What are creative solutions to mitigate difficulties together as individuals, team members, and school-wide?” These questions 
push us to refine our practice and work at our highest capacity. We solve problems as a team of educators and share best practices 
in order to learn from each other. We know our programs are successful because we see great strides in student progress. Through 
a quantitative lens, 38 students made AMAO progress as measured by passing the NYSESLAT, increasing a level, or by 
increasing from Lab-R score to a higher NYSESLAT score. What this means is that according to the 2013 NYSESLAT results, 
52.05% of our total ELLs show significant gains in advancing their English skills. When looking at reading data, we can 
additionally mark the number of reading levels that students acquire in a year. Through a qualitative lens, this is most clearly 
evident in student work portfolios and in examples of ELLs who reach those “aha moments” when they gain independence in 
writing, reading, or in their productive language output. Other examples are when students acquire new skills like learning letter 
sounds, move up reading levels, solve problems, overcome struggles, and gain confidence. 

11. What new programs or improvements will be considered for the upcoming school year?   
   At Grant Avenue there is a lot of strong work happening and we recognize that no program at any public school is perfect but 
here we put great attention on making sensible improvements that match our reality. This year, we rearranged our literacy units of 
study so that each grade vertically is learning non-fiction for example at the same time of year and this has helped our students 
make transferable connections among content across grades. We have also school wide been implementing more performance 
tasks and have made an effort to make units thematic. In light of teacher evaluations, school leaders are spending more time in 
classrooms and having professional conversations about practice.  Among the educators, we are implementing more 
intervisitations so that colleagues can learn through constructive feedback and from one another. We are continuing to develop 
partnership with neighboring schools that have similar ESL or dual language program models to share best practices. In all teams 
and specifically in the dual language vertical planning team, we are engaging in the inquiry cycle, conducting more analysis of 
student work,  and reflecting CCLS in our instructional practice. Last year, we received a generous gift to buy resources for our 
dual language program and this year, we are incorporating the new materials so that in the near future, each class will have equally 
robust classroom libraries. In our dual language team, we are assembling a Spanish resource toolkit in order to collect more 
Spanish language materials to use in our dual language classes. We are also developing an explicit language focused block of time 
that is dedicated to teaching foundational skills, academic vocabulary, speaking activities, and language skills that are outlined in 
the common core standards themselves. This year, we are continuing to be mindful of the 50:50 English proficient/ELL student 
balance in our dual language program and have refined the selection process by introducing the new criteria mentioned in part IV 
question 4 of the LAP. For our families and students, we had our first Hispanic Heritage Celebration and have our annual 
Multicultural Celebration at the end of the year. Furthermore, we are offering more family support and family workshops 
including those that give parents a clear sense of the new common core standards. We are piloting an adult ESL program for 
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families of ELLs. 
12. What programs/services for ELLs will be discontinued and why?  

All programs remain in full effect including our title III program for ELLs entitled, The Little Society of Speakers. No programs 
will be discontinued. Our school is expanding and growing not minimizing. 

13. How are ELLs afforded equal access to all school programs?  Describe after school and supplemental services offered to ELLs in 
your building. 
ELLs have equitable access to the curriculum and school community. They are fully integrated into our school and participate in 
all activities inside and outside of the classroom. ELLs partake in all of our specialty programs including social studies, literacy 
through content areas, dance, wellness, physical education, art, and music. At Grant Avenue, we have 6 additional programs in 
place that enhance learning. The first is an extended day program for an hour after school, which provides ELLs and all struggling 
readers with the opportunity to work on guided reading and implementing strategies in small groups. Second, our academic 
intervention specialist, Mr. Rahman, serves our ELLs and other at-risk, struggling readers in small groups. Third, our ELLs benefit 
from our Title III program that is heavily focused on implementing best practices for ELLs through the use of informational texts, 
technology, and thematic instruction. Fourth, as a supplement and outside enrichment, our school takes field trips that are relevant 
to the curriculum including a neighborhood walk and a trip to the local library. Fifth, we have weekly Family Fridays where 
families are invited into our classsrooms to learn alongside their children. Sixth, we have a unique, weekly advisory program that 
stresses our schoolwide core values like ‘making problems smaller.’ Our teachers follow a curriculum called 4Rs Family 
Connections (Reading, Writing, Respect, Resolution) developed by Morningside Center for teaching social responsibility, 
mediation, problem solving, and conflict resolution without violence that will foster responsible and mindful citizens in our 
schools and community at large.

14. What instructional materials, including technology, are used to support ELLs (include content area as well as language materials; 
list ELL subgroups if necessary)?
The instructional materials used during the school day include guided reading texts, read aloud/shared reading texts, poems, 
vocabulary cards, action cards, picture cards, emotion cards, classroom libraries, math manipulatives, puppets, white boards, 
alphabet cards, music, and language games. Technology is incorporated into our lessons through the use of websites that promote 
literacy and ELLs can listen to stories to increase their auditory skills. Like in our Title III program, we project big books onto the 
wall for shared reading. We also use books on tape and have phonics CDs. Some classrooms are equipped with smart boards and a 
limited number of computers are available to increase interactive learning. Many teachers have IPADs and document cameras as 
well.

15. How is native language support delivered in each program model  (TBE, Dual Language, and ESL)?
Our dual language program offers native language support in that the teachers are bilingual speakers of Spanish, books are 
available in the native language, and Spanish is used on alternating days. Our Spanish, bilingual ESL teacher uses the native 
language as a support (as per the CR 154 regulations, 25% of the time)for newcomers. Native language, Spanish, texts are 
available for both our ESL and Dual Language classes.

16. Explain how the required services support, and resources correspond to ELLs’ ages and grade levels. 
Grant Avenue believes and asserts that all supports, resources, and classroom materials must be authentic and developmentally 
appropriate for age and grade level. At first, we mainly draw on non-fiction texts that may be low level but high interest because 
even beginner ELLs can connect to the content by activating background knowledge on the topic or theme as well as access the 
information through both the photographs and captions. We know that students will gradually move reading levels as they acquire 
new skills. We do however, expose every ELL no matter their IEP or proficiency status to complex texts that are grade level 
appropriate and scaffolded by the teacher with supports like providing a word bank, providing sentence starters, heavily focusing 
on visuals, and chunking up the text so students are marking key words while being guided through the complexity paragraph by 
paragraph.  

17. Describe activities in your school that assist newly enrolled ELL students before the beginning of the school year.  Please include 
activities for new ELLs who enroll throughout the school year.
At the beginning of the school year, we have a family picnic day where ELLs and all students can meet and greet their teachers. 
We engage in many icebreakers and introductory conversation activities where newcomers can participate and practice oral 
English. Some of the activities will include pictures and hand gestures to invite more newcomer participation. We also pair our 
newcomers with other students so that they have a strong language model and a guide in their new setting. New ELLs that arrive 
throughout the school year are immediately integrated into either ESL or dual language program. They are also integrated through 
the use of routines. Our ELL coordinator monitors the transition as well as reaches out to new families to check that the 
adjustment is smooth and that the stduent feels comfortable in the new setting. 
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18. What language electives are offered to ELLs? 
The language elective offered to ELLs is Spanish and English as presented in our dual language program.

19. For schools with dual language programs:
a. How much time (%) is the target language used for EPs and ELLs in each grade? 
b. How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
c. How is language separated for instruction (time, subject, teacher, theme)?
d. What Dual Language model is used (side-by-side, self-contained, other)?
e. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time 

(simultaneous)?
  19A In our dual language program, the language of instruction is equally 50 % Spanish and 50% English. The instruction is 

given by certified bilingual teachers who teach in the appropriate language on alternating days of the week in a self-contained classroom.
19B. EPs and ELLs are integrated throughout the day and will continue to remain in the same class for the duration of their time at Grant 
Avenue. Content areas are taught 50/50 as well. Given the large percentage of Spanish speakers in our school, materials, resources, color-
coded vocabulary on word walls, and assessments are available in both Spanish and English.
19C. The dual language teachers hold a bilingual certification and teach all disciplines in both Spanish and English. The languages are kept 
separate by alternating the pattern of English and Spanish. We have a sign outside that indicates which is the language of the day and it is 
also discussed during morning meeting when the teacher’s convey the flow of the day. There are separate word walls for each language. 
There are separate places in the room for each content area and charts are provided in both languages. The children have become 
accustomed to the routine, know to expect a different language each day, know where to look in order to access the appropriate anchor 
chart that matches the daily target language. 
19D.We follow a dual language model of instruction where all content areas are taught in English and Spanish on alternating days of the 
week in a self contained classroom.  Dual language structures, routines, groupings, assessments, workshops, family engagement, and best 
instructional practices are discussed at our dual language vertical planning team meetings. We are always striving for growth, progress, and 
improvement at the highest levels. 
19E.Emergent Literacy is taught simultaneously in both the native language and target language. The dual language teachers teach the 
mainstream curriculum in both languages. They infuse extra language lessons and build vocabulary within each unit. The dual language 
teachers also make thoughtful groupings and partnerships based on data, proficiency levels, needs, and strengths to help support literacy 
development in both languages during strategy groups, and both reading and writing workshop. For example, an English dominant student 
would be paired with a Spanish dominant student. 
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C. Professional Development and Support for School Staff
1. Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.) 
2. What professional development is offered to teachers of ELLs (including ESL and bilingual teachers) in supporting ELLs as they 

engage in the Common Core Learning Standards?  
3. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?
4. Describe the minimum 7.5 hours of ELL training (10 hours for special education teachers) for all staff (including non-ELL 

teachers) as per Jose P.
1. Grant Avenue is a Teacher’s College Project School and all educators attend professional development workshops at TC. Our 

ESL teacher and the dual language educators attend workshops at Teacher’s College that are specific to Best Practices for ELLs and 
small group instruction. Our ELL educators work closely with our TC staff developer, Rachel Rothman, so that she can turn key ELL 
supportive strategies to our classroom teachers during lab-site meetings. Our ESL teacher represents Grant Avenue in our network and 
participates in the annual 3 part language series with our Network ELL Compliance and Performance Specialist, Amanda Gardner, so 
to further learn how to build ELL capacity programs at our school. Ms. Akselrad also attends other related ELL workshops that are 
compliance related workshops like those associated with AMAO, NYSESLAT, or RTI for ELLs. Our ELL educators often attend 
workshops sponsored by BETAC, TESOL, and NECTFL. Last year, we sent all our ELL educators to the Bilingual Symposium and 
we will continue to do so if our budget permits. Grant Avenue Elementary School is a place that supports close collaboration and 
drawing on the collective wisdom of its team. With this in mind, there are many forums that Ms. Akselrad and the ELL educators can 
share their knowledge of ELLs with classroom teachers and families. 

Grant Avenue Elementary School holds the following professional development dates for all teachers of ELLs including our 
Bilingual and ESL teachers. The calendar portrays a mini course on academic vocabulary that happens once a month, ELL Strategy 
Book Club in the spring 2014 (Dates TBD), CFN606 Language and Leadership Series, as well as TC Calendar Days for all teachers of 
ELLs. 

The mini course entitled, Academic Vocabulary in Complex Texts, is dedicated to studying the nature of words and the qualitative 
features of rigorous texts. In this course, we will collaboratively explore the implications of the common core language standards 
including shift 6 and how it applies in the reality of the classroom. 

 9-26-13: What are Tier II words and academic vocabulary?
 10-24-13: Examining specific strands of the Common Core language standards and shift six
 11-21-13: Qualitative features of complex texts
 12-19-13: Strategy: Chunking texts into accessible parts for all learners with informational texts
 1-23-14: Strategy: Strategic selection of words to teach
 2-27-14: Strategy: Shades of meaning and tier II vocabulary 
 3-27-14: Academic Vocabulary Sorts: picture sorts, sound sorts, word sorts, concept sorts, content sorts
 4-24-14: Strategy: Break up complex words with affixes and roots
 5-15-14: Facilitating a culture of accessible words and crafting a rich print environment
 Academic vocabulary classroom scaffolds
 6-12-14:Academic Vocabulary Family Friendly Toolkit: 
 Family friendly strategies to help their children support and encourage the use academic vocabulary at home (Paired with 

Parent Teacher Conferences). Develop academic vocabulary games to play in school (during Family Friday) and at home
 11-5-13 Election Day: Collaboratively discuss brief, intriguing articles on academic vocabulary by experts like Robert 

Marzano, Kate Kinsella, Elfrieda Hiebert, and Isabel Beck
 CFN 606: Improving ELL Achievement through CCLS-Aligned Instruction on November 8, 2013, December 12, 2013, 

and January 24, 2014.
the classroom. 
 Teacher's College Calendar Days for all teachers of ELLs regarding common core alignment and instruction for ELLs in 

non-fiction texts
9-24-13 TC Calendar Day for Ms. Andrade entitled Teaching Informational Writing for ELLs
10-30-13  TC Calendar Day for Ms. Riley entitled Drawing Clear Connections between Reading and Writing for ELLs
11-7-13 TC Calendar Day for Ms.Feliz entitled Accelerating Vocabulary for ELLs 
12-6-13 TC Calendar Day for Mr. Granillo entitled Supporting ELLs as they Tackle Higher Level Texts
3-3-14 TC Calendar Day for Ms. Akselrad entitled Shared Reading to Support Language Development, Speaking and Listening 

standards, Comprehension and Word Solving in Fiction and Informational Texts for ELLs
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2. Our ESL teacher, Ms. Akselrad, has been a senior common core fellow for two years and is highly trained in reading, 
interpreting, and implementing the standards. Ms. Akselrad leads professional development on the common core standards for the 
whole faculty during specific faculty conferences and turns keys CCLS insight in smaller ways to the other bilingual teachers (and all 
teachers) during dual language vertical planning team meetings. For all ESL and Bilingual teachers, we attend professional 
development at Teacher’s College and most workshops are geared towards the common core lens. Additionally, school-wide, we 
dedicate many faculty meetings towards analyzing CCLS, discuss performance tasks, evaluation of teachers, and measure of student 
learning. 

3. Grant Avenue currently serves grades K-5. Every year, we help our students transition from one grade level to the next. In order 
to help maintain a smooth transition, the teachers at Grant Avenue Elementary School write articulation cards that provide the next 
year's teacher with important information on each child like emergency contact numbers, student ID numbers, supports they receive, 
special services they receive like ESL, behavior plans, observations of the child, and comments that articulate motivations and 
successful practices that are effective with the child. Additionally, the cumulative records move to the next year's teacher and 
exemplary portfolio pieces also follow the child as well so that the child can start the following year right where he or she left off the 
previous year. Presently, this is our very first year where we will help our ELLs transition from elementary to middle school. In order 
to do this we will begin conversations with families and identify schools that have strong ELL supports so that they will continue in the 
appropriate model. The primary educators involved in the middle school articulation process are Ms. Cherry (Parent Coordinator), Ms. 
Yepes (Guidance Counselor), Mr. Marra (SETTS to help place IEP students in appropriate middle school setting) and Ms. Akselrad 
(ESL teacher to help with ELL placement). These professionals attend middle school recruitment and information sessions. As a team 
they conduct research on neighboring programs so together they are collecting information that will help drive the conversation and 
guide families to navigating the system effectively. 

4.  All teachers attend professional development because we are lifelong learners. Our classroom teachers and ESL teacher all 
attend lab-sites to receive training from our staff developer, Rachel Rothman, on how to effectively implement Teacher’s College 
reading and writing workshop for ELLs  through a common core lens. Our ESL teacher leads workshops for our team of educators on 
how to best serve our ELL population, and provide research based strategies to implement in the mainstream classroom to help 
differentiate our instruction. Our LAP team attends DOE sponsored workshops to ensure that we are delivering high quality instruction 
to our ELLs and implementing innovative research based strategies directly in the classroom. Our school is trained by a staff developer 
from Morningside Center to assist in our advisory program, which teaches our students conflict resolution strategies, character 
education, and develops oral language skills. Additionally, all teachers participate in common planning periods so that everyone is 
collaborating together as a strong team of educators. Teachers observe other teachers within and outside of school so that we are 
always sharing and learning from the talents of our professional colleagues. 

  Our ESL teacher, Ms. Akselrad, completed the Bilingual ESL Teacher Leadership Academy, BETLA. At Grant Avenue, she is a 
teacher leader who trains the entire faculty because every teacher at Grant Avenue is a teacher of ELLs. The workshops are centered 
on second language acquisition,  best practices for ELLs, state mandates, and common core for ELLs. One example of this is during 
our SBO time on Thursdays, Ms. Akselrad leads a workshop for all Grant Avenue staff on Academic Vocabulary and Complex Texts. 
A second example is how we, as a team of educators, annually dedicate a faculty meeting to reviewing the LAP. Together, we will 
understand how to read the RNMR and RLAT, ATS reports to analyze the data and understand the constituency and strengths of our 
ELLs. We will assign interventions and open the forum for collaboration among ELL service providers in light of newly understood 
proficiency levels. This happens during the summer retreat, during meetings at the beginning of the year, and several faculty meetings 
throughout the year. The ESL teacher also sets up a special, separate meeting with the school secretary and the parent coordinator 
because they play an integral role in the ELL identification process, registration, and family outreach. During this meeting we review 
the ELL checklist, which clarifies each step of ELL procedures. We do this in order to streamline, organize, explain, and delegate the 
roles of each player in the ELL identification process so that each step is carried out efficiently to ensure that we all meet the ELL 
mandates together as a team. 

  Additionally, two further structures are set in place to train all teacher's of ELLs. The first professional development structure 
takes place every Monday of our TITLE III afterschool program. The second structure includes our Dual Language Team Vertical 
Planning where we align CCSS standards to our Teacher's College curriculum units,  and strategize how to meet the language needs of 
the growing number of ELLs in our school. This year, our dual language team will lead a workshop for all staff on what is dual 
language, what are the benefits, and how to support ELLs. In both Title III and our Dual Language Team, we are drawing on current 
research to develop the strengths of our instruction and programs. Signed agendas and supporting documents that were given out at our 
professional development workshops and small group common team planning sessions are maintained in a binder located in our ESL 
office, room 118.
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D. Parental Involvement
1. Describe ELL parent involvement in your school. Include specific activities that foster parental involvement for parents of ELLs.
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL 

parents?
3. How do you evaluate the needs of the parents?  
4. How do your parental involvement activities address the needs of the parents?  

1. At Grant Avenue, we empower our parents with extensive knowledge about their child’s education so that they make informed 
choices and know that their children are a priority and come first. We honor the parents’ choices beginning on the very first day of 
registration during the process of ELL identification. Our staff is warm, thoughtful, multilingual, multicultural, and we provide 
written information that is available in many languages. We are responsive to our families needs and Ms. Cherry, our parent 
coordinator, helps to build a bridge between the school, our families, and the greater community. The School Leadership Team, 
SLT, has dedicated one high quality goal towards family engagement and Grant Avenue educators have dedicated their action 
plans toward contributing their efforts to help meet this school wide goal. We measure our families' in-school participation by a 
computerized photo identification system where families get a stamp on their "Grant Avenue Passport" when they participate in a 
school wide activity. There are rewards for active participation at various levels of achievement. 
  We have several programs that help establish the families as an integral part of our Grant Avenue Family. Our newest initiative 
is that we are piloting a DOE sponsored program entitled, MATT, Maestro en Casa. This is an ESL program for families of ELLs 
and will start in late November and will cover basic English skills as well as content related to life in New York. Every year, we 
invite parents to curriculum night to begin the open the lines of communication. We make calls home to share strengths and areas 
that need improvement. We have a family center dedicated to the families of our school equipped with a library, lists of local adult 
ESL classes, and resources for parents. Parents are invited to go to learn how to support their children's literacy by attending a 
family day at Teacher's College while learning about the Reading and Writing Workshop Model Strategies. Ms. Cherry takes the 
parents on various field trips to places like the Bronx Arts Museum. In the Spring, our parent coordinator and ESL teacher 
collaboratively plan our Multicultural Festival where we honor the families language and culture by sharing traditions and spicy 
food from their home country.  
  Our school invites families to attend school wide picnics, assemblies, award ceremonies, and weekly Family Fridays where we 
play learning games together and parents volunteer to do a 'read aloud' to the students from their favorite children's story. The 
teachers often send activities home that the parents can do with their child to build literacy and other skills. As part of our 
Morningside center, 4R advisory program, we give the students tools to build positive relationships in the home and during 
everyday interactions with people in the community. There is a family link that specifically helps our famiies to reinforce the 
schoolwide core values that include safety, teamwork, persistent effort, honesty, and solving problems at home. Our guidance 
counselor, Ms. Yepes, is bilingual and works closely with the families to help support their children emotionally, socially, and 
academically. Ms. Yepes, Ms. Cherry, Ms. George (assistant principal), and our ESL teacher conduct many workshops with the 
families so that they build a toolbox of skills to support their children and implement at home. We have a Learning Leaders 
initiative where parents are invited to be leaders in our school community. These structures are accessible to families because we 
provide translations in person, on the phone, and written by mail so to ensure that there is equal opportunities to participate in 
their children's education (We use the DOE language interpretation hotline/ interpretation unit for lesser known languages and 
will have other parents translate as well.)  These structures are in place to help the families feel valued, respected, a full partner in 
both the learning and teaching of their children, and deeply connected as a charter member of the Grant Avenue family.   
2) Grant Avenue partners with community based organizations to provide outside services to our families. We are part of the 
Children's First Network, CFN 606. This year, we started our first afterschool program with Building Young Professionals. We 
received a grant to open a medical clinic at school. We are proudly offering a new ESL program for parents. This parent ESL 
program is collaboratively lead by two bilingual teachers and the program is called MATT Maestro en Casa. We send our families 
who want additional English classes to our local library, Melrose Branch. Ms. Cherry, our parent coordinator provide our families 
with a toolbox of resources so that they can receive the care they need to help themselves and their children, which will in turn 
improve their child’s focus and education.  Information is available in person, by phone, and by mail in Spanish. We use the 
interpretation services for lesser known languages so to ensure equal access for all parents. 
3) The needs of our parents are evaluated through surveys, a family notebook, PTA meetings, conversation with families, parent's 
voice and representation at our SLT meetings, and through our parent coordinator who continually assesses the needs of our 
families on a daily basis. The needs assessment is conducted in several languages including Spanish, Bengali, and French. For 
lesser known languages, we consult the DOE sponsored interpretation unit or have a parent learning leader conduct translations 
while simultaneously modeling parental engagement for other families who need a strong role model to follow. This is 
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noteworthy evidence of our family outreach and partnership.
4) Grant Avenue is dedicated to nurturing a partnership with our parents. Our principal and assistant principal, Mrs. Erat and Mrs. 
George, are focused on maintaining an open dialogue with families, mediation between teachers and parents for both positive and 
negative situations, and they have become increasingly creative in ways to draw in families and increase participation in our 
school. We have a family literacy and family outreach team that continually develops programs for our families. Our activities 
address the needs of our families because it is the needs that drive the themes of parent workshops, topics of discussion, PTA 
activities, art exhibitions, theatre productions, multicultural celebrations, and subsequent course of action in terms of the direction 
our school pursues. At Grant Avenue, the administration, teachers, and families are close partners, equally important educators, 
and inspiring role models in the lives of our students. 

 

E. Additional Information 
Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs.  You 
may attach/submit charts.   This form does not allow graphics and charts to be pasted.  

Please note that only one student is recorded in ATS as having taken the ELE Spanish Reading Test and so we only recorded the 
percentage of this particular student. 
Please also note that the NYSESLAT RNMR modality report is not available as of November 5, 2013 and so it is not included 
above. The NYSESLAT narrative reflects current 2013 data. Please note that only one student is recorded in ATS as having taken 
the ELE Spanish Reading Test and so we only recorded the percentage of this particular student.
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Part VI: LAP Assurances
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School Name:   
Grant Avenue Elementary School                                                                              School DBN: 09X449
Signatures of LAP team members certify that the information provided is accurate.  

Name (PRINT) Title Signature Date (mm/dd/yy)

Mrs. Kristin Erat Principal 12/3/13

Mrs. Asalmah George Assistant Principal 12/3/13

Ms. Cherry Parent Coordinator 12/3/13

Ms. Akselrad ESL Teacher 12/3/13

Ms. Harrison Parent 12/3/13

Mr. Granillo, 3rd Grade Dual Teacher/Subject Area 12/3/13

Ms. Andrade, 2nd Grade 
Dual Teacher/Subject Area 12/3/13

     Coach      

     Coach      

Ms. Yepes Guidance Counselor 12/3/13

     Network Leader      

Mr. Marra Other SETTS Teacher 12/3/13

     Other           

     Other           

     Other           



LANGUAGE TRANSLATION AND INTERPRETATION 2013-2014 TO 2014-2015

Requirement under Chancellor’s Regulations – for all schools

DBN: 09X449           School Name: Grant Avenue Elementary School

Cluster: 6           Network: CFN606

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school 
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s 
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all 
parents are provided with appropriate and timely information in a language they can understand.

At Grant Avenue Elementary School, we are sensitive to the translation needs of our families. We try to create opportunities for effective home-
school communication across the language spectrum. Although we have a diverse set of families, the dominant home language at our school is 
Spanish. To assess and identify the home languages of our school community and the needs of our families we use the information from 3 
sources. These sources include part 3, questions 1 and 2, of the Home Language Identification Survey (HLIS), the language preference for 
written and oral communication indicated on the front of the emergency blue cards, and ATS reports (RHLA, RPOB, RADP). Copies of the HLIS 
are maintained in the ESL administrative binder and originals are placed in the student's cumulative file. Three copies of updated blue cards are 
maintained in the school (one copy for the teacher, one copy for a blue card file box, and a third copy is in the schoolwide emergency card 
administrative binder located in the main office). ATS reports related to language needs are maintained in the ESL administrative binder in the  
ESL office, room 118. The school community has access to this information so that each educator, administrator, school personel, guidance 
councelor, and parent coordinator can accurately identify which families need translation and interpretation services. 

Written communication home and materials in the school are available in both Spanish and English. With the help of the New York City 
Department of Education Translation and Interpretation Unit and over the phone interpretation services we ensure that all our families have 
equal access to the same information. We use these services during parent teacher conferences and to translate all critical documents 
regarding registration, emergency contact information card, discipline, safety, health, ELL program selection, Special Education program 
placement, and report cards are translated into Spanish and English. We frequently use these translation services especially if a family has 
special requests or needs. At Grant Avenue, we want our families to feel that they can participate, fully understand, communicate together, and 
be a part of our school community without a language barrier. A portion of our budget is allotted for translation services. Additionally, our staff is 
multilingual and we are able to provide on site oral and written translations in Spanish, Bengali, and French during parent workshops, parent 
meetings, phone conversations, and during individual conferences with families. Our parent coordinator, Mrs. Cherry, conducts a family survey 
to help identify and meet the language needs of our families. At Grant Avenue Elementary School, equity and equality in any and all languages 



is important so that are parents are active members of the community and in their child’s education. 

2. Summarize the major findings of your school’s written translation and oral interpretation needs.  Describe how the findings were reported to 
the school community.

We have families that speak English, Spanish, French, Arabic, Chinese, Bambara, Bemba, Ga, Hausa, Fulani, Twi, Mandingo, Soninke, and 
Bengali. RHLA and the RPOB ATS report indicates which specific families we need to target in order to meet their language needs. According 
to the RHLA, the data shows that families report the following home languages: We have 1 family who speaks Arabic, 2 families that speak 
Bambara, 1 family speaks Bemba, 9 families speak Bengali, 3 families speak Chinese, 225 are English dominant, 10 families speak French, 1 
family speaks Fulani, 1 family speaks Ga, 1 family speaks Hausa, 12 families speak Mandingo, 2 families speak Soninke, 151 families speak 
Spanish, 10 speak Twi, and 14 are unknown languages. From this data, it is evident that Spanish is the most dominant language but we make 
an effort to respond to all our families especially to each of the 9 covered languages that are indicated in CR A-663. The major findings of our 
school wide translation and interpretation needs assessment reveal that our Spanish speaking families request that communication with staff 
and information to be sent home be in Spanish, which we have honored. Our Bengali families have requested that Mr. Rahman, our academic 
intervention specialist, supports them during family workshops and individual meetings because he is able to communicate in their native 
language. Often, a parent for less common languages will also help with translations during workshops and school events. Our other families 
prefer information in English. All educators and families know we have access to the translation services as well. The information about our 
interpretation and translation needs were reported to the school community via the HLIS, one-on–one meetings with families, by our guidance 
counselor, through teachers or the parent coordinator, and at conferences.

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A.  Include 
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.  
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.



At Grant Avenue Elementary School it is important that our families feel included in the greater community and have a clear understanding of 
their child’s progress as a result of receiving an in depth explanation in their native language. We provide a translation of the written materials, 
resources, letters home, and critical documents in Spanish and English (also available in other languages upon request). We have identified a 
number of teachers who are capable of conducting accurate translations for our families. Our multilingual staff therefore does the majority of 
oral and written translations because they are both sensitive to the family’s cultural needs and are immediately available.  We also regularly use 
the NYC DOE Translation and Interpretation Unit as well especially for critical documents that are distributed school wide and when we are 
trying to communicate with a family who speaks a more rare or uncommon language.   

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A.  Indicate 
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

At Grant Avenue, our families can access several point people who speak their native languages including the school secretary, guidance 
counselor, ESL teacher, AIS teacher, school aids, and many classroom teachers. The faculty offers and the families can always ask for oral 
translations. Our school community makes use of the Oral Translation Unit by phone, which is sponsored by the Department of Education. Our 
in house Spanish, Bengali, and French speakers are readily available to make phone calls home to families, facilitate conversation during 
conferences, meetings, and workshops, or to simply help check in with families at dismissal. Parents will often offer to help with oral translations 
at workshops or school-wide events.

3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification requirements for translation 
and interpretation services.  Note: The full text of Chancellor’s Regulations A-663 (Translations) is available via the following link: 
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

As per Section VII of  the Chancellor's Regulations A-663, Grant Avenue makes a concerted effort to provide oral and written translation for the 
purpose of engaging families in their child's education and the school community. We do this by offering orientations, PTA meetings, parent 
meetings, faculty conferences, workshops, and other learning opportunities in Spanish and English. Our registration packets and critical 
documents pertaining to safety, health, rules, admission, discipline, academic standards, student progress, report cards, placement in special 
education, and school wide CEP goals are translated and communicated in Spanish and English. As per section VII, we have downloaded 
(from the DOE website), printed, and displayed the following documents in a prominent location in the main office. These documents include 
the Bill of Parent Rights and Responsibilities, Grant Avenue Elemntary School brochure, DOE parent's guide indicating the specific 
expectations for each grade level, and multiple signs in a variety of languages such as "welcome parents",  "language identification card", 
"availability of interpretation and translation services", and that the parent should "seek a staff member to direct them to translation and 
interpretation services".  The aforementioned documents are posted near the school's entrance/security desk, in the main office and outside the 
parent coordinator's door. The parent can request a copy of our school's safety plan and they are made aware of their right to interpretation 
services from day one at registration and during family orientations. Letters home are translated in house by bilingual staff who are fluent in 
Bengali, Spanish, and French or by the Language translation unit services.  All documents, interviews, and EPIC videos regarding our English 
Language Learners are available in a variety of home languages. Additionally, we annually honor our families' diverse home cultures and home 

http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf


languages in our Multicultural Celebration.  Lastly, families, students, administrators, educators, and supporting staff have access to oral and 
written translation services through the use of the DOE sponsored Translation and Interpretation Unit who will faciliate communication in a 
variety of languages in response to a request and need.  
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2012-13 Comprehensive Education Plan (CEP)

Title III Supplemental Program for ELLs

Directions: Title III supplemental services for ELLs must include all of the following three components:

 Direct instruction: activities must be used to support language development, English and native language 
instruction, high academic achievement in math, and/or other core academic areas. 

o The Title III supplemental instructional services must be based on student need
o These supplemental services should complement core bilingual and ESL services required under 

CR Part 154. 
o Direct supplemental services should be provided for before school, after school, and Saturday 

programs as well as reduced class-size, and/or push-in services. 
o Teachers providing the services must be certified bilingual education and/or ESL teachers.  

 High quality professional development that is “of sufficient intensity and duration to have a positive and 
lasting impact on the teachers’ performance in classrooms.” 

o Professional development activities should be well-planned, ongoing events rather than one-day 
or short-term workshops and conferences. 

 Parent engagement and supports must ensure that there are appropriate translation and interpretation 
services to meet community needs.  

o These are in addition to mandated activities, such as parent orientation during ELL identification 
process.  

For more information on Title III requirements, please see the School Allocation Memo #66 or contact your Senior 
ELL Compliance and Performance Specialist.  Submit this form to your Senior ELL Compliance and Performance 
Specialist by October 26.  

Part A: School Information
Name of School: Grant Avenue Elementary School DBN: 09X449
This school is (check one): conceptually consolidated (skip part E below)               

NOT conceptually consolidated (must complete part E below)    

Part B: Direct Instruction Supplemental Program Information 
The direct instruction component of the program will consist of (check all that apply):

Before school               After school             Saturday academy       Other:      

Total # of ELLs to be served: 60
Grades to be served by this program (check all that apply): 

K       1       2       3       4         5
6       7       8       9       10       11       12

Total # of teachers in this program: 5
# of certified ESL/Bilingual teachers: 3
# of content area teachers: 2

http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/offices/d_chanc_oper/budget/dbor/allocationmemo/fy12_13/FY13_PDF/sam66.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
http://schools.nyc.gov/NR/rdonlyres/3E8548AB-3824-4328-91CE-18F2399599BA/0/SENIORELLCPSLIST092812.pdf
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Part B: Direct Instruction Supplemental Program Information 
Describe the direct instruction supplemental program here and include the

 rationale
 subgroups and grade levels of students to be served 
 schedule and duration
 language of instruction
 # and types of certified teachers

 types of materials 

Begin description here: 
Description of the Program:
Grant Avenue Elementary School is in its fourth year of operation. We serve 78 English Language 
Learners (ELLs), which is 21% of our total population of students. Our Title III program is entitled the 
Little Society of Speakers (LSOS) because each ELL in Title III is a developing English speaker and a 
member of our Grant Avenue language learning community. Our program is an intensive 8-week 
afterschool program on Tuesdays, Wednesdays, and Thursdays following extended day focusing on 
reading, writing, listening, and speaking in English. 

Our Title III LSOS program has the following five components: 1) Professional Development 2) Rigorous 
literacy instruction with informational texts 3) NYSESLAT Preparation 4) Technology 5) Family English 
Literacy and Family Engagement. In Title III LSOS, we engage in a dynamic, balanced literacy curriculum 
called, AWARD Interactive Reading. We follow a collaborative co-teaching model of instruction where 
each team teaching pair has one ESL or Bilingual certified teacher matched with a general education 
teacher. Our ELLs are placed in small groups based on the data related to their English proficiency levels 
and reading levels. Each student produces a portfolio of work that marks measurable progress over 2 
months. Our Title III LSOS program is committed to providing high quality English instruction and an 
academic safety net for all our English Language Learners. 

Rationale: 
Our Title III LSOS program originates from the identified needs of our children and families. The first 
identified need is that many of our ELLs are performing at lower reading levels and are consequently 
performing below grade level. The NYSESLAT results are consistent with this data by showing that our 
students are stronger in communicative competence (BICS) and need extra support in reading and 
writing (CALPS). The Title III program is a direct response to this need by providing intensive literacy 
instruction for our ELLs. The second need is identified from family needs analysis surveys given by our 
parent coordinator and individual conversations with our families during EPIC orientations and Parent-
teacher conferences. This need is that our families want to advance their own English skills and want 
more opportunities to participate in their child’s education. Our Title III LSOS program reflects these 
needs.  

The Explicit Goals of the Grant Avenue Little Society of Speakers:
• Achieve proficiency in English: Read, Write, Listen, and Speak English with ease at school, at 
home, and in your community  
• Strengthen literacy habits and apply reading strategies
• Create a portfolio of high quality work that demonstrates measurable progress
• Support ELLs, ELLSWD, and former ELLs outside of our dual language and mainstream 
classrooms with high academic rigor and intensive literacy instruction that will help push them to meet 
the standards and reach grade level. 
• Boost reading levels
• Develop personal strengths as a reader, writer, and speaker of English
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Part B: Direct Instruction Supplemental Program Information 
• Prepare for the NYSESLAT (New York State mandated English proficiency exam)
• Build self-esteem and self confidence in English
• Welcome families, open our doors to our families, build family connections, solidify our 
partnership and commitment to their child’s education
• Encourage reading at home. 
• Encourage parents to spend quality time engaging their children in conversation and giving their 
full attention to their children
• Create a forum for parents and children to learn English together
• Discover the joy of reading and learning in a safe, supportive environment

Subgroups and grade levels of students to be served: 
Our Title III program, LSOS, serves ELLs in grades 1-4. We invite ELLs and their families to participate in 
our Title III program. These students are from our ESL classes, dual language classes, and special 
education classes. We also invite former ELLs as an additional support for their continued language 
growth. The students will be homogenously classified into small, flexible groups by literacy and English 
proficiency needs.

Schedule and Duration: 
Our Title III program, LSOS, is an 8-week after school program in March and April of 2013. Our ELLs 
attend our program on Tuesday, Wednesday, and Thursday afternoons from 3:15 p.m. – 4:15 p.m. 
following Extended Day. During our Title III program, One hour each day  is dedicated to intensive 
literacy instruction using AWARD Interactive Reading resources. The families of our ELLs are invited to 
join their children in the learning process and take part in all activities on each Thursday afternoon of 
our program.  Mondays are reserved for Title III LSOS educators to collaboratively plan and analyze 
student work. This time will also be used for professional development and collaborative inquiry based 
work where we learn about best practices to implement with ELLs. Our Title III LSOS team of educators 
have built in time on Mondays to ensure collaboration, teamwork, and to set goals for both the students 
and families. 
Language of instruction: The primary language of instruction is English but we provide native language 
support in Spanish as needed. 

Number and types of certified teachers: 
A total of five educators will be teaching in our Title III program, LSOS. Our ESL teacher, Ms. Akselrad, 
will be our Title III LSOS coordinator. There will be 1 New York State certified ESL teacher, Ms. Akselrad, 
2 New York State Bilingual teacher, and 2 New York State certified general education teachers who will 
help support our ELLs. We follow a collaborative team teaching model of language instruction and each 
team teaching pair has one ESL or bilingual teacher. 

Types of materials: 
In light of the Common Core State Standards (CCSS) and the NYSESLAT, our instructional materials focus 
on informational texts and building academic vocabulary. The program we have selected to use is 
AWARD Interactive Reading because it is a developmentally appropriate, balanced literacy curriculum. It 
naturally provides many scaffolds and supports for ELLs including word-picture cards, songs, rhymes, 
TPR, phonics component, fluency-building reader’s theatre, interactive grammar games, task cards, 
multiple forms of assessment, and interactive technology. The interactive technology is a series of non-
fiction shared readings that we project onto a big screen. The non-fiction shared readings highlight text 
features, adding details, and learning new facts. We begin each day of the Title III program, LSOS, with a 
non-fiction, interactive shared reading. 
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Part B: Direct Instruction Supplemental Program Information 
Title III LSOS Routines: 
Mondays are reserved for professional development for all Title III LSOS educators. On Tuesday, we will 
do a first exposure to the shared reading with the whole class. We notice the text features of non-fiction 
and we will spend the remaining time teaching related vocabulary with a focus on tier II words. On 
Wednesday, we will do a second reading of the shared reading informational text and click on the 
AWARD buttons that add more details to the story. Then, we will break up into small, guided reading 
groups (groupings are formed based on both reading and NYSESLAT data) and target specific strategies 
or skills that will help boost knowledge of vocabulary, decoding, and comprehension. The most 
advanced ELLs engage in literacy circles and book clubs where each student has an assigned role and a 
guide for encouraging accountable talk. On Thursday, the families join LSOS and the students read the 
informational text to their families. We engage in an interactive family project and share our learning 
from the week in a performance related to the weekly theme where we build confidence as ‘Little 
Speakers’ of English.

Analysis and Assessment:
• Our team of educators will analyze NYSESLAT scores and develop action plans and goals for our 
students
• Analyze student work and writing samples at various points during the program
• Ongoing observations and feedback between teachers, students, and families
• AWARD Reading has built in assessments that will be administered to mark progress throughout 
the Title III program
• Compare baseline reading data with reading data after the program ends 
• Culminating Portfolio 

Part C: Professional Development 
Describe the school’s professional development program for Title III Program teachers as well as other 
staff responsible for delivery of instruction and services to ELLs.  

 rationale
 teachers to receive training 
 schedule and duration
 topics to be covered

 name of provider

Begin description here: 
Rationale:
The professional development piece of Title III LSOS is critical to the success of the program because it 
fosters collaboration, teamwork, and setting individualized goals for students, families, and the program 
as a whole. The Title III LSOS professional development is a built-in structure that prepares our 
educators for the important work they do during the program by providing the educators with a toolkit 
of resources that will help them scaffold their instruction and meet the needs of our ELLs. Together, we 
shape the Title III program by making collaborative decisions that will positively impact both our 
students’ and families’ language learning experience.

Teachers To Receive Training: 
ESL Teacher Ms. Akselrad, Second Grade Dual Language Teacher Ms. Andrade, one other bilingual 
teacher, and two other general education educators. 
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Part C: Professional Development 
Schedule and duration:
Our professional development occurs from 2:30 p.m. to 3:30 p.m. every Monday of the Title III LSOS. 
There are 2 longer 2-hour sessions before Title III LSOS begins to build our team, set educator 
expectations, analyze data, make small groups, and share best practices for ELLs. There are eight 1-hour 
sessions during Title III LSOS to refine our practice and collaboratively plan our lessons. Then, there is 
one 1 hour post meeting for critical reflections on the successes of Title III LSOS and plan next steps for 
our 2014 program.

Topics to be covered: 
The topics to be covered during our Monday planning time include data analysis, CCSS language 
standards, differentiation for ELLs, reading strategies, academic vocabulary, language frames and 
accountable talk, ELL chants and songs, language games, student work analysis protocols, ELL reading 
and writing rubrics. On our built in planning day (Monday), the team of educators will be reading and 
discussing selected chapters from 4 texts: 1) Balancing Reading and Language Learning: A Resource for 
Teaching English Language Learners, K-5, Mary Cappellini 2) When Kids Can’t Read: What Teacher’s Can 
Do, Kayleen Beers’ 3) Balanced Literacy for English Language Learner’s K-2, Chen and Mora Flores 4) 
Differentiated Early Literacy for English Language Learners: Practical Strategies, Boyd-Batstone. 
Additionally, we will select reading goals from the guided reading section of The Continuum of Literacy 
Learning: Behaviors and Understandings to Notice, Teach, and Support for Grades K-8, Fountas and 
Pinnell.

Name of Professional Development Providers: 
Our ELL Coordinator, Ms. Akselrad, will provide all professional development workshops for our Title III 
LSOS educators to enhance their knowledge of best practices and research based, effective strategies 
for ELLs. Additionally, our AWARD Interactive Reading professional development consultant, Ms. 
Minaya, will collaboratively present with Ms. Akselrad on elements of balanced literacy, model lessons, 
and familiarize our teachers with the AWARD Curriculum.

Part D: Parental Engagement Activities  
Describe the parent engagement activities targeted toward parents of ELLs that will impact higher 
achievement for ELLs.  NOTE: These are in addition to mandated activities, such as parent orientation 
during ELL identification process.  

 rationale
 schedule and duration
 topics to be covered

 name of provider

 how parents will be notified of these activities

Begin description here: 
Family engagement:
Rationale:
Family outreach and family literacy is important because it strengthens the home-school connection and 
it builds a partnership between both constituencies who share common goals and high expectations for 
their children’s academic success. A unique feature of Title III LSOS is that the families are invited into 
the classrooms to learn English with their children, read with their children, and engage in conversation 
with their children. We will be teaching strategies that can be practiced at home to reinforce literacy 
habits in order to help our families help their children reach high levels of success in English. Through 
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Part D: Parental Engagement Activities  
surveys and conversations, our families have expressed that they want to advance their own 
communication skills in English because they need it for survival, work, everyday interactions with their 
communities, and to help their children with their homework. Our program simultaneously helps 
parents and students learn English together side by side so that hopefully the literacy habit and 
strategies can be transferred and reproduced at home.  

Schedule and Duration:
Families are invited to actively participate in Title III LSOS every Thursday afternoon for the duration of 
our 8 week program.  

Topics to be covered:
The topics to be covered connect to the selected text of the week. Our weekly themes are centered on 
some aspect of families. This is evident by some of the AWARD Interactive shared reading titles like Our 
Home, Taking Turns, Mommy and Daddy. Every week, we have a project that promotes family 
engagement and sharing of learning.

Name of Providers: All Title III LSOS educators including our ESL teacher Ms. Akselrad, our second grade 
Dual Language teacher Ms. Andrade, one other bilingual teacher, and two other general education 
educators. 

How will parents be notified of these activities?
Families are notified of these activities from the outset when we send home Title III LSOS invitation 
letters and permission slips, families receive written notification, and weekly phone calls home. All 
communication, oral and written, is translated into the appropriate home languages. 

Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $11200.00
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

Professional salaries 
(schools must account for 
fringe benefits)

 Per session
 Per diem

          

Purchased services
 High quality staff 

and curriculum 
development 
contracts.

      

Supplies and materials
 Must be 

supplemental.
 Additional 
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Part E: Budget 
FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY.  Ensure that your Title III budget matches 
your Title III Plan.
Allocation Amount: $11200.00
Budget Category Budgeted Amount Explanation of expenditures in this 

category as it relates to the program 
narrative for this title.

curricula, 
instructional 
materials.

 Must be clearly 
listed.

Educational Software 
(Object Code 199)

          

Travel           

Other           

TOTAL       


