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Section 1: School Information Page

School Name:

Murry Bergtraum High School

School Information

School Level: High School

Grades Served: 9-12

School Number (DBN):

School Address:

411 Pearl Street New York, New York 10038

Phone Number: (212) 964-9610

Fax: (212)-732-6622

School Contact Person:

MariellaRueda

Email Address:

Mrueda2@schools.nyc.gov

Principal:

NaimalJ.Cook

UFT ChapterLeader:

John Elfrank-Dana

Parents’ Association President:

Valerie Roman

School Leadership Team
Chairperson:

Zaileen Washington

Student Representative(s):

AlviaRichard

District: 02

Superintendent’s Office Address:
Superintendent’s Email Address:

Phone Number: (212) 356-7563

District Information

Superintendent:  Marisol Bradbury

333 7" Avenue New York, New York 10001

MBradbu@schools.nyc.gov

Fax: (212) 356-7514

Cluster and Network Information

Cluster Number: 5

ClusterLeader:

Debra Maldonado

Network Number: 536

Network Leader:

Gerard Beirne
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Section 2: School Leadership Team (SLT) Signature Page

All SLT members are expected to sign this page to confirmtheir participation in the development of this School
Comprehensive Educational Plan (SCEP) and consultation regarding the alignment of funding to support this school’s
educational program, which includes annual goals and action plans, AcademicIntervention Services (AlS), Parent
Involvement Policy (PIP)and School-Parent Compact (SPC). The SLT mustinclude an equal number of parents and staff
and have a minimum of 10 and a maximum of 17 members, in accordance with Chancellor’s Regulation A-655,
available onthe New York City Department of Education (NYCDOE) website.

Directions:

1. List the names of each SLT memberin the left-hand column on the chart below. Specify any position held by
the team member, e.g., Chairperson and the constituent group represented, e.g., parent, staff, student, or
Community Based Organization (CBO). Core mandatory SLTmembers are indicated by an asterisk*.

2. SLT members should review this documentand sign inthe right-hand columnin blue ink. If an SLT member
doesnotwishto signthis plan, the membermay attach a written explanationin lieu of his/hersignature,

which must be maintained on fileat the school with the original SLT signature page.**

3. The original signed copy, along with any written communications pertaining to this page, istoremainon file in
the principal’s officeand be made available upon written request.

Name

Position and Constituent Group
Represented

Signature
(Blue Ink)

Naimal. Cook

*Principal or Designee

John Elfrank-Dana

*UFT ChapterLeaderor Designee

Valerie Roman

*PA/PTA President or Designated Co-
President

DC 37 Representative, if applicable

AlviaRichard
Wilson Dupree

StudentRepresentative

(optional for elementary and middle
schools; a minimum oftwo members
required for high schools)

CBO Representative, if applicable

Zaileen Washington

Member/ SLT Chairperson

Jeffrey Mardy

Member/ Assistant Principal

Jeremy Daniel

Member/ Assistant Principal

TrevorKerr

Member/ Parent

Denise Kerr

Member/ Parent

Kimberleee Imperato

Member/ Parent

Karlene Ramirez

Member/ Parent

Member/

Member/

Member/

**Signature of constituent only indicates consultationin the development of the SCEP, notapproval.
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Section 3: Directions and Guidance for Developing the School Comprehensive Educational Plan

The School Comprehensive Educational Planis meantas a tool to facilitate continuous improvement planning - to
supportschoolsin engaging theirstaff, parents, students, and community partnersin assessingand prioritizing school
needs, setting measurableimprovement goals, selecting appropriate strategies toimprove student outcomes,
monitoring progress toward meeting annual goals, and communicating these efforts to the broader school community.
This section will provide School Leadership Teams (SLTs) with guidance regarding CEP developmentinformed by the
Capacity Framework. Additional informationis availablein the Comprehensive Educational Planning Memorandum.

The Capacity Framework and SCEP Development

The Capacity Framework encourages parents, educators, school communities, and external stakeholders to work
togethertoimprove student achievement. This collaborative focus will ensure that every child is consistently ready for
the nextgrade, level, and set of challenges. The School Comprehensive Educational Plan (SCEP) will reflect this focus and
should serve asthe blueprintthat engages a school community in a systematic, ongoing review and analysis of student
needstoidentify and address root causes and implement strategies and activities thatimprove outcomes for students.

Aligned with the Chancellor’s Four Pillars, the Capacity Framework takes us away from
market-based competitive models to an approach focused on collaboration. This new
model looks at how schools can improve, and students can achieve more, when all
members of the community work together.

Based on robustresearch, the six elements of the Framework identify the areas that we
mustimprove to accomplish high student achievement. By focusing attention and
resources on what ittakesfor schools to function well, the Capacity Framework
identifies the underlying strengths and weaknesses of a school and shows community
members concrete ways toimprove.

In accordance with the requirements of Chancellor’s Regulations A-655, all SLTs are to develop an educational planin
consultation with parents, school staff, and students, to provide a meaningful opportunity for stakeholders to
participate in shared decision making and school improvement. The expectationisthat SLTs will engageina
comprehensive educational planning process to inform the development of five goals and action plansin response to
the first five elements of the Capacity Framework (listed below), with the sixth element, Trust, addressed within each
action plan.

The Six Elements of the Capacity Framework

1 Rigorous Instruction: Instructionis customized, inclusive, motivating, and aligned to the Common Core. High
standards are setin every classroom. Students are actively engaged in ambitious intellectual activity and
developing critical thinking skills.

2. Supportive Environment: The school establishes a classroom and school culture where students feel safe,
supported, and challenged by theirteachers and peers.
3. Collaborative Teachers: Teachers are committed to the success and improvement of their classrooms and

schools. They have the opportunity to participate in professional development within a culture of respectand
continuous improvement.

4, Effective School Leadership: Principals lead by example and nurture the professional growth of teachers and
staff, developing and delivering the instructional and social -emotional support that drives student
achievement.

5. Strong Family-Community Ties: School leadership brings resources from the communityinto the school
building by welcoming, encouraging, and developing partnerships with families, businesses, and community-
based organizations.

6. Trust: Everyone works toward the shared goal of improving student outcomes, preparing students for success
inschool and beyond. Across the school community, there is respect. School staff, parents, students and
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administrators value each other.

Accountability Tools and the Capacity Framework

In orderto address the six elements of the Capacity Framework, school communities should engageinimprovement
planningthatisinformed by the New York State Education Department’s (NYSED) Diagnostic Tool for School and Di strict
Effectiveness (DTSDE) Tenets, the NYCDOE’s Quality Review Indicators and other quantitative and qualitative data.

NYSED's Six DTSDE Tenets

The DTSDE protocol includesarubric, which identifies clearand coherent expectations of the optimal conditions of an
effectiveschool and school district across the following six tenets:

1 Tenet 1: District Leadership and Capacity

Tenet 2: School Leader Practices and Decisions

Tenet 3: Curriculum Developmentand Support

Tenet4: Teacher Practices and Decisions

Tenet5: Student Social and Emotional Developmental Health, and

Tenet 6: Family and Community Engagement.

o Uk wN

NYCDOE’s Quality Review (QR)
The Office of School Quality (0SQ) supports school improvement across the NYC Department of Education (DOE) by
coordinating qualitative assessments of principals and school communities. All of the qualitative assessments are rooted
inthe Quality Review rubricand drive improvements to principal and school practice, with the ultimate goal of
impacting student achievement. The 2014-15 Quality Review (QR) Rubrichas tenindicators within three categories as
outlined below:

e Instructional Core Across Classrooms: Curriculum (1.1), Pedagogy (1.2), Assessment (2.2)

e School Culture: Positive Learning Environment (1.4), High expectations (3.4)

e StructuresforIimprovement: Leveraging Resources (1.3), Teachersupportand supervision (4.1), Goals and

action plans(3.1), Teacherteams and leadership development (4.2), Monitoring and revising systems (5.1)

Next Steps for SCEP Development

School Leadership Teams should engagein the following steps:

7. Step 1: Conducta comprehensive needs assessmentinformed by the school’s updated NYSED
accountability status and most current quantitative and qualitative data. Prioritize areas of focus for this
school year.

8. Step 2: ForschoolsthatreceivedanIntegrated Intervention Team (lIT) School Review Report, enter the

HEDI rating for each assessed Statement of Practice (SOP) in Part 1A of the needs assessment. Forschools
that did not undergo an lIT review, referto the major findings/recommendations from your Quality
Review (QR) orAlternative QR (AQR), and other qualitative and quantitative data, to self-rateyourschool
for eachSOP inPart 1 of the Needs Assessment.

9. Step 3: Revisityourschool’s Initial Goals and Budget Alignment Form (IGBAF) and modify your goals, as
needed, to align with the Capacity Framework. Ensure the annual goals are SMART — Specific, Measurable,
Achievable, Relevant, and Time-bound.

10. Step 4: Build consensusaround strategies, activities, and programs to address students’ needsin each
action plan. Create action plans that translate into observable, effective strategies toimprove student
achievement.

11. Step 5: Update your school’s AlSsection. All Title I schools update the ParentInvolvement Policy (PIP) and
School-Parent Compact (SPC).

12, Step 6: Establishaprocessfor engagingin progress monitoringthroughoutthe school yearas part of an
overall cycle of continuous improvement planning to assess whether strate gies and activities outlinedin
the action plans are resultinginimproved student performance. Adjust practices, when necessary.
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Remember, the planisonly the beginning. Treatitasa livingdocument and feel free to adjust along the way as your
experiencesand the evidence justify. Careful implementation of yourideas, follow -through, and continuous evidence-
based monitoring of progress are the keys to accomplishing desired results.
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Section 4: SCEP Overview

Develop anarrative summary thatincludes:
Contextual information about yourschool’s community and its unique/important characteristics, including your
school’s mission statement and a description of strategic collaborations/ partnerships and/or special initiatives
beingimplemented.
School strengths, accomplishments, and challenges.
The DTSDE Tenet(s) in which your school made the most growth duringthe previous yearand the key areas of focus
for this school year.

Murry Bergtraum High School for Business Careers is a high school with 986 students from grade 9 through grade 12.
The school population comprises 44% Black, 42% Hispanic, 2% White, and 10% Asian students. The student body
includes 12% English language learners and 16% special education students. Boys account for 49% of the students
enrolled and girls account for 51%. The average attendance rate for the schoolyear2013 -2014 was 68.3%.

Murry Bergtraum High School is dedicated to preparing young adults for the intellectual and academic rigors
necessary for college as well as the social demands of the business world. The school's mission, therefore, is to instill
in its students a strong sense of ethics, problem solving skills, strategies for consensus building, team spirit, a work
ethic, a sense of self-esteem, critical thinking and interpersonal skills. This vision continues to be realized through a
continuous effort of change guided by our School Leadership Team. The SLT unites the administration, staff, parents,
teachers and studentsinto a school policymaking body responsive to the needs of all members of the school
community. The support system provided for students, our dedication to high academic standards and our extensive
connections with the business community make Bergtraum the first choice for students who have decided upon
business careers.

The 2014-2015 Instructional Focus is: Our students will use text based evidence to develop the skills to coherently
articulate theirideas and arguments in their speaking and writing across all content areas. The construction of this
focus was informed by analyzing students’ work products across the disciplines fromthe 2013-2014 school year as
wellas the June 2014 Regents’item analysis and City-Wide Expectations.

According to the 2013-14 Quality Review:
Strengths:

e The administration’s effective use of technology, budget, coaches, partnerships, teacher assignment,
professional development and student programs support the academic, social and emotional needs of
students. (1.3)

e Schoolleaders and staff consistently communicate high expectations and offer feedback, guidance and
supports aligned to the Danielson Framework for Teaching to prepare student for the next level. (3.4)

e Schoolleaders frequently observe teachers using the Danielson Framework in order to capture strengths and
challenges, offer feedback and design professional development opportunities based on observed patterns.
4.1)

Challenges:

e Continue to align curricula and tasks to CCCLS so that they consistently emphasize rigorous habits and
higher-order skills across grades and subjects and for all students with disabilities and English language
learners. (1.1)

e Strengthen teaching practices to provide high quality support for all students in order to reflect the common
belief that students learn best by being engaged in challenging tasks so that work products reflect higher
order thinking. (1.2)

e Strengthen the use of ongoing checks for understanding and common assessment practices in order to
consistently make effective adjustments in response to student learning needs across classrooms (2.2)
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02M520 School Information Sheet Key

School Configuration (2014-15)

Grade Configuration | (1)212 | Total Enrollment 978 SIG Recipient N/A
Types and Number of English Language Learner Classes (2014-15)
# Transitional Bilingual | 12 | #Dual Language | N/A | # Seli-Contained English as aSecond Language [ N/A
Ty pes and Number of Special Education Classes (2014-15)
# Special Classes | 18 | #SETSS [ 1 | # Integrated Collaborative Teaching [ 23
Types and Number of Special Classes (2014-15)
# Visual Arts 7 # Music 5 # Drama N/A
# Foreign Language 14 # Dance N/A # CTE 18
School Composition (2013-14)
% Title | Population 68.5% % Attendance Rate 68.3%
% Free Lunch 70.2% % Reduced Lunch 2.5%
% Limited English Proficient 11.7% % Students with Disabilities 17.1%
Racial/Ethnic Origin (2013-14)
% American Indian or Alaska Native 0.5% % Black or African American 44.4%
% Hispanic or Latino 42.3% % Asian or Native Hawaiian/Pacific Islander 9.8%
% White 2.4% % Multi-Racial N/A
Personnel (2014-15)
Years Principal Assigned to School (2014-15) 0.19 # of Assistant Principals (2014-15) 7
# of Deans (2014-15) 1 # of Counselors/Social Workers (2014-15) 10
Personnel (2013-14)
% of Teachers with No Valid Teaching Certificate (2013-14) N/A % Teaching Out of Certification (2013-14) 17.7%
% Teaching with Fewer Than 3 Years of Experience (2013-14) 0.3% Average Teacher Absences (2013-14) 6.45
Student Performance for Elementary and Middle Schools (2013-14)
ELA Performance at levels 3 & 4 [ N/A | Mathematics Performance at levels 3 & 4 [ N/A
Science Performance at levels 3 & 4 (4th Grade) [ N/A | Science Performance at levels 3 & 4 (8th Grade) [ N/A
Student Performance for High Schools (2012-13)
ELA Performance at levels 3 & 4 | 57.1% | Mathematics Performance at levels 3 & 4 | 38.9%
Credit Accumulation High Schools Only (2013-14)
% of 1st year students who earned 10+ credits 52.1% % of 2nd year students who earned 10+ credits | 38.6%
% of 3rd year students who earned 10+ credits 50.7% 4 Year Graduation Rate | 50.6%
6 Year Graduation Rate 70.3%
Overall NYSED Accountability Status (2014-15)
Reward Recognition
In Good Standing Local Assistance Plan
Focus District X Focus School Identified by a Focus District X
Priority School
Accountability Status — Elementary and Middle Schools
Met Adequate Yearly Progress (AYP) in ELA (2012-13)
American Indian or Aaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A
Met Adequate Yearly Progress (AYP) in Mathematics (2012-13)
American Indian or Alaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A
Met Adequate Yearly Progress (AYP) in Science (2012-13)
American Indian or Alaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A
Accountability Status — High Schools
Met Adequate Yearly Progress (AYP) in ELA (2012-13)
American Indian or Aaska Native N/A Black or African American NO
Hispanic or Latino NO Asian or Native Hawaiian/Other Pacific Islander NO
White N/A Multi-Racial N/A
Students with Disabilities NO Limited English Proficient NO
Economically Disadvantaged NO
Met Adequate Yearly Progress (AY P) in Mathematics (2012-13)
American Indian or Alaska Native N/A Black or African American NO
Hispanicor Latino NO Asian or Native Hawaiian/Other Pacific Islander NO
White N/A Multi-Racial N/A
Students with Disabilities NO Limited English Proficient NO
Economically Disadvantaged NO
Met Adequate Yearly Progress (AYP) in Graduation Rate (Z012-13)
American Indian or Alaska Native N/A Black or African American YES
Hispanic or Latino YES Asian or Native Hawaiian/Other Pacific Islander YES
White N/A Multi-Racial N/A
Students with Disabilities NO Limited English Proficient NO
Economically Disadvantaged YES
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Section 5: Needs Assessment, Annual Goals and Action Plans

Section 5A — Capacity Framework Element - Rigorous Instruction: Instructionis customized, inclusive, motivating, and
alignedtothe Common Core. High standards are setin every classroom. Students are actively engaged in ambitious
intellectual activity and developing critical thinking skills. (Aligned to DTSDE Tenet 3: Curriculum Development and Support)

Part 1 — Needs Assessment

Part 1a. HEDI Rating (Highly Effective, Effective, Developing, or Ineffective) for DTSDE Tenet 3:

e Forschoolsthatreceived an Integrated Intervention Team (1IT) School Review Report: Enterthe HEDI rating for
each assessed Statement of Practice (SOP) on the chart below.

e Forschoolsthatdid not receive an lIT School Review, ordid notreceive a HEDI ratingfor one or more SOPs:
Self-rate yourschool forthat SOP, informed by an analysis of student performance trends and any major
findings/recommendations from your Quality Review (QR) or Alternative QR (AQR), and otherrelevant
qualitative and quantitative data. Enter your HEDI self-rating(s) on the chart below.

Tenet 3 Statement of Practice (SOP) Addressed HE.D !
Rating
3.2 | Theschoolleaderandstaff supportand facilitate the qualityimplementation of rigorous and coherent D

curriculaappropriately aligned tothe Common Core Learning Standards (CCLS) in Pre K-12.

3.3 | Teachersensure thatunitand lesson plansthatare appropriately aligned to the CCLS coherent
curriculum introduce complexmaterials that stimulate higher-order thinking and build deep conceptual D
understanding and knowledge around specificcontent.

3.4 | Theschoolleaderandteachersensure thatteacher collaboration within and across grades and subjects
existsto enable students to have access to a robust curriculum thatincorporates the arts, technology D
and otherenrichment opportunities.

3.5 | Theschoolleaderandteachersdevelop adata-driven culture based onstudent needs, assessmentsand
analysis, which leads to strategicaction-planning thatinformsinstruction and resultsin greaterstudent D
achievement outcomes.

Part 1b. Needs/Areas forImprovement:

1. Reflect on yourschool’s HEDI ratings (or self-ratings)in Part 1a, particularly any ratings of Developingand
Ineffective.
2. Summarize yourschool’s strengths and needs relative to this Capacity Framework element and DTSDE tenet (in

a narrative or bulletformat), and identify the priority need(s) that will be addressed in the goal and action plan
for this section. Cite all data sources.

Strengths:
e CCLSaligned curriculumdelivered toteachersinatimely manneratthe start of the 2014-15 school yearin
Math, English, Science and Social Studies.
e Professional Developmenthas been provided to teachers onthe Danielson 8 Components, Academic
Vocabulary and Writing Mastery Objectives.
e MP1 Pass Rates Showed Growthin 3 out of the 4 Core Subject AreasfromLY to TY:

Subject MP1 2013 Pass Rate MP1 2014 Pass Rate
English/ELA 49.54% 60.12%
Social Studies 53.6% 53.48%
Math 39.8% 56.58%
Science 52.96% 60.10%

Priority Needs and Action Plan:
e Coherently designed units of study and lesson plans.
o ActionPlan:
1. Theschool’s cabinet will review mastery objectives with teachers and highlight Danielson
component 1E and itsimpact on the other components, especially 3b, 3c and 3d.
2. The quality of student work products and discussions varies across the school. The school has
started implementing the Atlas “Looking at Student Work” protocol in department meetings
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during the Other Professional Work time on Tuesdays to shape future instructional choices.
3. Teachersand Administrators will review data (Regents Item Analysis, Baseline Assessments and
classroom assessments) to design the access points forall students.

Part 2— Annual Goal

List yourschool’s 2014-15 goal for improving student outcomes and school performance that addresses Capacity
Framework element—Rigorous Instruction. Your goal must be responsive to the identified priority need(s) indicated in
Part 1b, and should be written as SMART — Specific, Measurable, Achievable, Relevant, and Time-bound.

By June 2015, administrators and teachers will continue to engage in professional developmentaligned to Danielson
Framework components 3b, 3c, and 3d as evidencedin a 10% growth in Advance teacher observations from developing

to effective.

Part 3— Action Plan

Activities/Strategies: Detail below the actions, strategies, and Target Timeline Key Personnel
activities yourschool willimplement to achieve the identified goal Group(s) Whatis the | Who'is responsible
for this Capacity Framework element, including: Who will be | startand forimplementing
4. Research-basedinstructional programs, targeted? enddate? | andoverseeingthe
professional development, and/orsystemsand activity/strategy?
structures needed toimpact change
5. Strategiestoaddressthe needs of students with
disabilities, English language learners, and other
high-need student subgroups (e.g.,
overage/under-credited, SIFE, STH).
6. Strategiestoincrease parentinvolvementand
engagement
7. Activities thataddress the Capacity Framework
element of Trust
Teacherswill engage in professional development sessionsthathelp | All Teachers | Weekly, Principal, Assistant
them unpack the 8 NYC DOE Danielson Framework components, September | Principals, Network
looking at student work to implement pedagogy changesintheir 2014-June | instructional
classroom that will lead to higher levels of effective teachingand 2015 supportspecialist
increase studentachievement. and teachers
Administrators will attend professional development sessions on Principal September | Principal and
Advance and CCLS to ensure effective practices are accurately being and 2014-June | AssistantPrincipals
assessed. Assistant 2015
principals
On-going observations with feedback sessions toimprove pedagogy All Teachers | Weekly, Principal, Assistant
inthe classroom. September | Principals, Network
2014-June | instructional
2015 supportspecialist

and teachers

Part 4 — Resources Needed

Indicate resources needed toimplement this action plan, including human resources, instructional resources, schedule

adjustments, etc.

e Weekly professional development sessions forteachers.

e Networkand central staff to provide professional developmentfor Principal, Assistant Principals and additional staff

members.

e Common planningtime, Department Meetings and Team Meetings.

2014-15 SCEP-F
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Part 5— Budget and Resource Alignment

Indicate using an “X” the fund source(s) that will be utilized to support achievement of the specified goal.

X Tax X Title | Title | Title lIA Title il X P/F Set-

Levy Basic 1003(a) i Grants

List below any additional funding sources that will be utilized to support achievement of the goal.

N/A

Part 6 — Progress Monitoring

Part 6a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous improvement
planning. Inthis part:

1. Identify amid-point benchmark(s) that willindicate school progress toward meeting the specified goal.

2. Specify atimeframe for mid-point progress monitoring activities.

By February 2015, administrators and teachers will continueto engage in professionaldevelopment aligned to
Danielson Framework components 3b, 3c, and 3d as evidencedin a 5% growth in Advance teacher observations from
developingto effective.

Part 6b. Complete in February 2015.

1. Did the school meetthe mid-point benchmark(s)inthe timeframe
. Yes No
specified?
2. If the mid-point benchmark(s) was not met, describe any revisions made to the action planto achieve the goal?
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Section 5: Needs Assessment, Annual Goals and Action Plans

Section 5B — Capacity Framework Element - Supportive Environment: The school establishes a classroom and school
culture where students feel safe, supported, and challenged by theirteachers and peers. (Aligned to DTSDE Tenet 5:
Student Social and Emotional Developmental Health)

Part 1— Needs Assessment

Part 1a. HEDI Rating (Highly Effective, Effective, Developing, or Ineffective) for DTSDE Tenet 5:

e Forschoolsthatreceivedan Integrated Intervention Team (1IT) School Review Report: Enter the HEDI rating for
each assessed Statement of Practice (SOP) onthe chart below.

e Forschoolsthatdid not receive anlIT School Review, ordid not receive a HEDI rating for one or more SOPs:
Self-rate yourschool forthat SOP, informed by an analysis of student performance trends and any major
findings/recommendations from your Quality Review (QR) or Alternative QR (AQR), and otherrelevant
qualitative and quantitative data. Enteryour HEDI self-rating(s) on the chart below.

. HEDI
Tenet5 Statement of Practice (SOP) Addressed .
Rating
5.2 | The school cultivates the development of overarching systems and partnerships that support and sustain D

social and emotional developmental health.

5.3 | The school articulates and systematically promotes avision for social and emotional developmental
health thatis connectedtolearning experiences and resultsin building asaferand healthierenvironment D
for families, teachers and students.

5.4 | Allschool constituents are able to articulate how the school community is safe, conducive to learningand
fosters a sense of ownership thatleads to greaterstudent outcomes.

5.5 | The school leaderand student support staff work togetherto develop teachers’ ability to use datato
respondto students’ social and emotional developmental health needs, so students can become D
academically and socially successful.

Part 1b. Needs/AreasforImprovement:
e Reflectonyourschool’s HEDI ratings (or self-ratings)in Part 1A, particularly any ratings of Developingand
Ineffective.
e Summarize yourschool’s strengths and needs relative to this Capacity Framework element and DTSDE tenet (in
a narrative or bulletformat), and identify the priority need(s) that will be addressed in the goal and action plan
for this section. Cite all data sources.

Strengths:
e There are arange of school counselors, SAPIS counselor, School Based Support Team members to support
student needs.

e Thenumberof incidents, specifically violentincidents have decreased from September 2014 — November 2014
vs September 2013 — November 2013.
Priority Needs and Action Plan:
e Increase the numberof extra-curricular activities forstudents to engage in and ultimately reduce the need for
inappropriate behavior.
o ActionPlan:
1. Strengthenthe studentvoice by retoolingthe Student Government structure.
2. Teacherswill work together weekly inteams to discuss a variety of issues related to student
performance, attendance, social & emotional learning, and interventions that willbe datadriven.

Part 2— Annual Goal

List yourschool’s 2014-15 goal for improving student outcomes and school performance that addresses Capacity
Framework element—Supportive Environment. Your goal must be responsive to the identified priority need(s)
indicatedin Part 1b, and should be written as SMART — Specific, Measurable, Achievable, Relevant, and Time-bound.

By June 2015, school and classroom culture will improve as evidenced by a 10% growth inthe number of students
reporting they feel safe as measured by the 2014-15 school surveyin comparison to the 2013-14 school year.
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Part 3— Action Plan

Activities/Strategies: Detail below the actions, strategies, and Target Timeline Key Personnel
activities yourschool willimplement to achieve the identified goal Group(s) Whatis the | Who'is responsible
for this Capacity Framework element, including: Who will be | startand forimplementing
3. Research-basedinstructional programs, targeted? enddate? | andoverseeingthe
professional development, and/or systems and activity/strategy?
structures needed toimpact change
4. Strategiestoaddressthe needs of students with
disabilities, English language learners, and other
high-need student subgroups (e.g.,
overage/under-credited, SIFE, STH).
5. Strategiestoincrease parentinvolvementand
engagement
6. Activitiesthataddressthe Capacity Framework
elementof Trust
Develop a Student Government program for students to voice their Students February Principal, Assistant
concerns and desires to school administration. 2015- June | Principals,
2015 Teachersand
Counselors
Develop a Gay Straight Alliance (GSA) for students to create a safe Students February Principal, Assistant
and inclusive school environment. 2015- June | Principals,
2015 Teachersand
Counselors
Develop a Morning Basketball program as a positive activity to Students November | Principal and
increase student buy-intothe school culture. 2014- June | AssistantPrincipals
2015
Implement bi-weekly grade team meetings forteachersto share 9™ Grade September | Principal, Assistant
strategies about struggling students and problem solve together. Students 2014 — Principalsand
June 2015 | Teachers

Part 4 — Resources Needed

Indicate resources needed toimplement this action plan, including human resources, instructional resources, schedule
adjustments, etc.

e Fundingfora Student Government program
e Fundingfora GSA program
e Fundingfora Morning Basketball program

Part 5— Budget and Resource Alignment

Indicate using an “X” the fund source(s) that will be utilized to support achievement of the specified goal.

Tax Title | Title | P/F Set-

X Levy X Basic 1003(a) aside

Title IIA Title 1Nl X Grants

List below any additionalfunding sources that will be utilized to support achievement of the goal.

N/A

Part 6 — Progress Monitoring

Part 6a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous improvement
planning. Inthis part:

1. Identify amid-point benchmark(s) that willindicate school progress toward meeting the specified goal.

2. Specify atimeframe for mid-point progress monitoring activities.

By February 2015, there will be anincrease in student attendance by 2% from September 2014 —January 2015
compared to September 2013 — January 2014.
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Part 6b. Complete in February 2015.

1. Didthe school meetthe mid-point benchmark(s)inthe timeframe
e Yes No
specified?
2. If the mid-point benchmark(s) was not met, describe any revisions made to the action planto achieve the goal?
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Section 5: Needs Assessment, Annual Goals and Action Plans

Section 5C — Capacity Framework Element - Collaborative Teachers: Teachers are committed to the successand
improvement of their classrooms and schools. They have the opportunity to participate in professional development
withina culture of respectand continuousimprovement. (Aligned to DTSDE Tenet 4: Teacher Practices and Decisions)

Part 1— Needs Assessment

Part 1a. HEDI Rating (Highly Effective, Effective, Developing, or Ineffective) for DTSDE Tenet 4:

e Forschoolsthatreceivedan Integrated Intervention Team (IIT) School Review Report: Enter the HEDI rating for
each assessed Statement of Practice (SOP) on the chart below.

e Forschoolsthatdid not receive anlIT School Review, ordid not receive a HEDI rating for one or more SOPs:
Self-rate yourschool forthat SOP, informed by an analysis of student performance trends and any major
findings/recommendations from your Quality Review (QR) or Alternative QR (AQR), and otherrelevant
qualitative and quantitative data. Enteryour HEDI self-rating(s) on the chart below.

Tenet4 Statement of Practice (SOP) Addressed HE.D :
Rating

4.2 | Teachersuseinstructional practices and strategies organized around annual, unitand daily lesson plans to D
meet established student goals and promote high levels of studentengagementandinquiry.

4.3 | Teachers provide coherent, appropriately aligned Common Core Learning Standards (CCLS) -based D
instruction thatleads to multiple points of access for all students to achieve targeted goals.

4.4 | Teacherscreate a safe environmentthatis responsive to students’ varied experiences, tailored to the b
strengths and needs of all students, and leads to high levels of student engagement and inquiry.

4.5 | Teachers use a variety of data sources including screening, interim measures and progress monitoring to
informlesson planning, develop explicit teacher plans and foster student participationin theirown D
learning process.

Part 1b. Needs/AreasforImprovement:
e Reflectonyourschool’s HEDI ratings (or self-ratings)in Part 1A, particularly any ratings of Developingand
Ineffective.
e Summarize yourschool’s strengths and needs relative to this Capacity Framework element and DTSDE tenet (in
a narrative or bullet format), and identify the priority need(s) that will be addressed in the goal and action plan
for thissection. Cite all datasources.

Strengths:
e Theschool has a well-defined instructional focus 2014-2015.

Priority Needs and Action Plan:
e Teacherswill meettolookatstudentworkina collaborative process tolearn about the effectiveness of their
instruction, better understand students'learningand development, develop more effective curriculumand
assessment, and find ways to help students do higher quality work.

Part 2— Annual Goal

List yourschool’s 2014-15 goal for improving student outcomes and school performance that addresses Capacity
Framework element—Collaborative Teachers. Your goal must be responsive to the identified priority need(s) indicated
in Part 1b, and should be written as SMART — Specific, Measurable, Achievable, Relevant, and Time-bound.

By June 2015, teacherteams will design units and implement curriculum in Math, ELA, History, and Science that are
aligned tothe CCLS as evidenced by 80% CCLS alignmentin unit plansandlesson plans.

Part 3— Action Plan

Activities/Strategies: Detail below the actions, strategies, and Target Timeline Key Personnel
activities yourschool willimplement to achieve the identified goal Group(s) Whatis the | Who'is responsible
for this Capacity Framework element, including: Who will be | startand forimplementing
1. Research-based instructional programs, professional targeted? enddate? | andoverseeingthe
development, and/orsystems and structures needed to activity/strategy?
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impact change
2. Strategiesto address the needs of students with disabilities,
English language learners, and other high-need student
subgroups (e.g., overage/under-credited, SIFE, STH).
3. Strategiestoincrease parentinvolvement and engagement
4, Activities thataddress the Capacity Framework element of
Trust
Develop the school’s PD Committee to address teachers’ instructional | Teachers November | Principal, Assistant
needs and teacher-driven professional development. 2014 — Principals, PD
June 2015 Committee
Implementthe Atlas “Looking at Student Work” protocol in all Teachers October Principal, Assistant
departments. 2014 — Principals,
June 2015 | Teachers
Establish intervisitations with schools and teachers who successfully | Teachers January Principal, Assistant
work with students thatare similarto our population of students. 2015- June | Principals,
2015 Teachers

Part 4 — Resources Needed

Indicate resources needed toimplement this action plan, including human resources, instructional resources, schedule
adjustments, etc.

Professional Development Funding
Partnerschools, principals and teachers

Part 5— Budget and Resource Alignment

Indicate using an “X” the fund source(s) that will be utilized to support achievement of the specified goal.

X Tax X Title | Title | Title lIA Title Il X P/F Set-

Levy Basic 1003(a) i Grants

List below any additionalfunding sources that will be utilized to support achievement of the goal.

N/A

Part 6 — Progress Monitoring

Part 6a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous improvement
planning. Inthis part:

5. Identify amid-point benchmark(s) that willindicate school progress toward meeting the specified goal.

6. Specify atimeframe for mid-point progress monitoring activities.

By February 2015, teacherteams will design units and implement curriculum in Math, ELA, History and Science that are
aligned tothe CCLS as evidenced by 50% CCLS alighmentin unit plans andlesson plans.

Part 6b. Complete in February 2015.

1. Did the school meetthe mid-point benchmark(s)inthe timeframe
g Yes No
specified?
2. If the mid-point benchmark(s) was not met, describe any revisions made to the action planto achieve the goal?
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Section 5: Needs Assessment, Annual Goals and Action Plans

Section 5D — Capacity Framework Element - Effective School Leadership: Principals lead by exampleand nurture the
professional growth of teachers and staff, developing and delivering the instructionaland social -emotional support
that drives student achievement. (Aligned to DTSDE Tenet 2: School Leader Practices and Decisions)

Part 1— Needs Assessment

Part 1a. HEDI Rating (Highly Effective, Effective, Developing, or Ineffective) for DTSDE Tenet 2:

e Forschoolsthatreceived an Integrated Intervention Team (1IT) School Review Report: Enterthe HEDI rating for
each assessed Statement of Practice (SOP) onthe chart below.

e Forschoolsthatdid not receive anIIT School Review, ordid not receive a HEDI rating for one or more SOPs:
Self-rate yourschool forthat SOP, informed by an analysis of student performance trends and any major
findings/recommendations from your Quality Review (QR) or Alternative QR (AQR), and otherrelevant
qualitative and quantitative data. Enteryour HEDI self-rating(s) on the chart below.

HEDI

Tenet 2 Statement of Practice (SOP) Addressed .
Rating

2.2 | Leadersensure anarticulated vision, understood and shared across the community, with ashared sense
of urgency about achieving school-wide goals aligned with the vision as outlined in the School D
Comprehensive Educational Plan (SCEP).

2.3 | Leaders effectively use evidence-based systems to examine and improve individual and school-wide
practicesinthe critical areas (studentachievement, curriculum & teacher practices; leadership

. . . ) D
development; community/family engagement; and student social and emotional developmental health)
that make progress toward mission-critical goals.
2.4 | Leaders make strategicdecisions to organize resources concerning human, programmaticand fiscal b

capital so that school improvementand student goals are achieved.

2.5 | The school leaderhasa fully functional systemin place to conduct targeted and frequent observations;
track progress of teacher practices based on student data, feedback and professional development D
opportunities; and hold administrators and staff accountable for continuous improvement.

Part 1b. Needs/AreasforImprovement:
e Reflectonyourschool’s HEDI ratings (or self-ratings)in Part 1A, particularly any ratings of Developingand
Ineffective.
e Summarize yourschool’s strengths and needs relative to this Capacity Framework element and DTSDE tenet (in
a narrative or bulletformat), and identify the priority need(s) that will be addressed in the goal and action plan
for this section. Cite all data sources.

Strengths:
e School developed aSchool Implementation Team (SIT) tofacilitate the needs of students with disabilities.
e There are three Connecting Adolescents to Comprehensive Health (CATCH) counselors who support the
physical and social-emotional needs of students.
Priority Needs and Action Plan:
e Comprehensivesupporttosupportthe social-emotional needs of students that will improve student
attendance, reduce the number of discipline referrals and suspensions.

Part 2— Annual Goal

List yourschool’s 2014-15 goal for improving student outcomes and school performance that addresses Capacity
Framework element—Effective School Leadership. Your goal must be responsive to the identified priority need(s)
indicatedin Part 1b, and should be written as SMART — Specific, Measurable, Achievable, Relevant, and Time-bound.

By June 2015, the social-emotional supports that drive student achievement will increase as measured by a 5% decrease
inthe number of suspensions from last yearas measured by Online Occurrence Reporting Systems (OORS).

Part 3— Action Plan
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Activities/Strategies: Detail below the actions, strategies, and Target Timeline Key Personnel
activities yourschool willimplement to achieve the identified goal Group(s) Whatis the | Who'is responsible
for this Capacity Framework element, including: Who will be | startand forimplementing
1. Research-based instructional programs, professional targeted? enddate? | andoverseeingthe
development, and/orsystems and structures needed to activity/strategy?
impact change
2. Strategiestoaddress the needs of students with disabilities,
English language learners, and other high-need student
subgroups (e.g., overage/under-credited, SIFE, STH).
3. Strategiestoincrease parentinvolvement and engagement
4, Activities that address the Capacity Framework element of
Trust
Provide professional developmentforteachers onhowtoget to know | Teachers January Principal, Assistant
the whole studentand support their needs. 2015 —June | Principals, PD

2015 Committee,
Teachers and Staff.

Part 4 — Resources Needed

Indicate resources needed to implement this action plan, including human resources, instructional resources, schedule
adjustments, etc.

Professional Development session for teachers on meeting student needs.

Part 5 - Budget and Resource Alighment

Indicate usingan “X” the fund source(s) that will be utilized to support achievement of the specified goal.

Tax Title | Title | P/F Set-

X X 1003(a) aside

. Title IIA X
Levy Basic itle

Title 1Nl X Grants

List below any additionalfunding sources that will be utilized to support achievement of the goal.

N/A

Part 6 — Progress Monitoring

Part 6a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous improvement
planning. Inthis part:

1. Identify amid-point benchmark(s) that willindicate school progress toward meeting the specified goal.

2. Specify atimeframe for mid-point progress monitoring activities.

By February 2015, the social-emotional supports that drive student achievement willincrease as measured by a 3%
decrease inthe numberof suspensions from last year as measured by Online Occurrence Reporting Systems (OORS).

Part 6b. Complete in February 2015.

1. Did the school meetthe mid-point benchmark(s)inthe timeframe
o Yes No
specified?
2. If the mid-point benchmark(s) was not met, describe any revisions made to the action planto achieve the goal?
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Section 5: Needs Assessment, Annual Goals and Action Plans

Section 5E — Capacity Framework Element - Strong Family and Community Ties: The school creates a welcoming
environment for families and takes advantage of community resources to enrich the civiclife of the school. (Alignedto
DTSDE Tenet 6: Family and Community Engagement)

Part 1— Needs Assessment

Part 1a. HEDI Rating (Highly Effective, Effective, Developing, or Ineffective) for DTSDE Tenet 6:

e Forschoolsthatreceived an Integrated Intervention Team (1IT) School Review Report: Enterthe HEDI rating for
each assessed Statement of Practice (SOP) on the chart below.

e Forschoolsthatdid not receive anIIT School Review, ordid not receive a HEDI rating for one or more SOPs:
Self-rate yourschool forthat SOP, informed by an analysis of student performance trends and any major
findings/recommendations from your Quality Review (QR) or Alternative QR (AQR), and otherrelevant
qualitative and quantitative data. Enteryour HEDI self-rating(s) on the chart below.

Tenet 6 Statement of Practice (SOP) Addressed HE.D :
Rating
6.2 | The school atmosphere is welcoming and fosters a feeling of belonging and trust, which encourages b
familiesto freely and frequently engage with the school, leading to increased student success.
6.3 | The school engagesin effective planning and reciprocal communication with family and community D

stakeholders so that students’ strength and needs are identified and used to augment learning.

6.4 | The entire school community partners with families and community agencies to promote and provide
professional development across all areas (academicand social and emotional developmental health)to D
supportstudent success.

6.5 | The entire school sharesdatain a way that empowers and encourages families to use and understand
data to promote dialogue between parents, students and school constituents centered on student D
learning and success.

Part 1b. Needs/Areas forImprovement:
e Reflectonyourschool’s HEDI ratings (or self-ratings)in Part 1A, particularly any ratings of Developingand
Ineffective.
e Summarize yourschool’s strengths and needs relative to this Capacity Framework element and DTSDE tenet (in
a narrative or bulletformat), and identify the priority need(s) that will be addressed in the goal and action plan
for this section. Cite all datasources.

Strengths:
e FunctioningParent Teacher Association.
e Teachersuse the weekly Parent Engagementtime toinvite parentsinto the school, have parent meetings
Priority Needs and Action Plan:
e Increase parentengagementat Parent Teacher Conferences by making personal phone calls followed u p by
robo-callstoinvite parentsinto Parent Teacher Conferences.

Part 2— Annual Goal

List yourschool’s 2014-15 goal for improving student outcomes and school performance that addresses Capacity
Framework element—Strong Family and Community Ties. Your goal must be responsiveto the identified priority
need(s) indicatedin Part 1b, and should be written as SMART — Specific, Measurable, Achievable, Relevant, and Time-
bound.

By June 2015, parentengagementwill increase by 3% as measured by the 2014-15 NYCDOE School Survey Report
parental response rate.

Part 3— Action Plan

Activities/Strategies: Detail below the actions, strategies, and Target Timeline Key Personnel
activities yourschool willimplement to achieve the identified goal Group(s) Whatis the | Who'is responsible
for this Capacity Framework element, including: Who will be | startand forimplementing
3. Research-based instructional programs, professional targeted? enddate? | andoverseeingthe
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development, and/or systems and structures needed to activity/strategy?
impact change

4, Strategiesto address the needs of students with disabilities,
English language learners, and other high-need student
subgroups (e.g., overage/under-credited, SIFE, STH).

5. Strategiestoincrease parentinvolvement and engagement
6. Activities that address the Capacity Framework element of
Trust
Increase parentteacher conference attendance by sending letters, Parents January Principal, Assistant
robocalls and personal calls from school staff. 2015-June | Principals, PD
2015 Committee,
Teachers and Staff.
Implementapeer mediation programto help studentslearn how to Teachers February Principal, Assistant
advocate for themselves and problem solve productively. and School | 2015-June | Principals, PD
Counselors | 2015 Committee,

Teachers and Staff.

Part 4 — Resources Needed

Indicate resources needed toimplement this action plan, including human resources, instructional resources, schedule
adjustments, etc.

e ParentCoordinator
e Teachers
e Teacherper sessionand perdiem

Part 5— Budget and Resource Alignment

Indicate using an “X” the fund source(s) that will be utilized to support achievement of the specified goal.

X Tax x (. il Tilena | x | Tiem | x | P/FSet

Levy Basic 1003(a) i Grants

List below any additionalfunding sources that will be utilized to support achievement of the goal.

N/A

Part 6 — Progress Monitoring

Part 6a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous improvement
planning. Inthis part:

1. Identify amid-point benchmark(s) that willindicate school progress toward meeting the specified goal.

2. Specify atimeframe for mid-point progress monitoring activities.

By February 2015, there will be 150 parents and guardians engagedin theirstudent’s educational process as measured
by the number of parent/guardian meetings.

Part 6b. Complete in February 2015.

1. Did the school meetthe mid-point benchmark(s)inthe timeframe
. Yes No
specified?
2. If the mid-point benchmark(s) was not met, describe any revisions made to the action planto achieve the goal?
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Section 6: Academic Intervention Services (AlS)

(Required for All Schools)

Directions: Schools need to maintain accurate records of students who are receiving Academic Intervention Services
(AIS) to ensure that students who are not achieving at proficiency receive effective and timely assistance. These records
needto be made available uponrequestandindicate the total number of students receiving AlSin each subject area
listed below and foreach applicable grade in yourschool.

Type of Academic
Intervention Service
(AIS)

Criteriafor
determining AIS
services

Type of Program or
strategy (e.g.
repeated readings,
interactive writings,

Method for delivery
of service (e.g. small
group, one-to-one,
tutoring, etc.)

Whenthe serviceis
provided (e.g. during
the school day,
before orafter

etc.) school, etc.)
English Language Studentswhoscored | Remedial Assistance | Small groupand AfterSchool
Arts (ELA) belowalevel3on the Tutoring
8" grade New York
State ELA exam.
Mathematics Studentswhoscored | Remedial Assistance | Small groupand AfterSchool
belowalevel 3onthe Tutoring
8™ grade New York
State Math exam.
Science Studentswhoscored | Remedial Assistance | Smallgroup and AfterSchool
belowalevel 3on the Tutoring
7" grade New York
State Math exam.
Social Studies Studentswhoscored | Remedial Assistance | Smallgroupand AfterSchool

belowalevel 3on the
7" grade New York
State Math exam. b

Tutoring

At-risk services (e.g.
provided by the
Guidance Counselor,
School Psychologist,
Social Worker, etc.)

Teacher, Guidance
Counselor

Counseling Sessions

Small group and one-
to-one

Duringthe school day
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02M520 School Information Sheet Key

School Configuration (2014-15)

Grade Configuration | giig Total Enrollment 978 SIG Recipient N/A
Ty pes and Number of English Language Learner Classes (2014-15)
# Transitional Bilingual [ 12 | #Dual Language N/A | # Self-Contained English as a Second Language | N/A
Ty pes and Number of Special Education Classes (2014-15)
# Special Classes [ 18 | # SETSS | 12 | # Integrated Collaborative Teaching | 23
Types and Number of Special Classes (2014-15)
# Visual Arts [ 7 | #Music 5 | #Drama [ N/A
# Foreign Language [ 14 | #Dance N/A | #CTE | 18
School Composition (2013-14)
% Title | Population 68.5% % Attendance Rate 68.3%
% FreeLunch 70.2% % Reduced Lunch 2.5%
% Limited English Proficient 11.7% % Students with Disabilities 17.1%
Racial/Ethnic Origin (2013-14)
% American Indian or Alaska Native 0.5% % Black or African American 44.4%
% Hispanic or Latino 42.3% % Asian or Native Hawaiian/Pacific Islander 9.8%
% White 2.4% % Multi-Racial N/A
Personnel (2014-15)
Years Principal Assigned to School (2014-15) 0.19 # of Assistant Principals (2014-15) 7
# of Deans (2014-15) 1 # of Counselors/Social Workers (2014-15) 10
Personnel (2013-14)
% of Teachers with No Valid Teaching Certificate (2013-14) N/A % Teaching Out of Certification (2013-14) 17.7%
% Teaching with Fewer Than 3 Years of Experience (2013-14) 0.3% Average Teacher Absences (2013-14) 6.45
Student Performance for Elementary and Middle Schools (2013-14)
ELA Performance at levels 3 & 4 N/A Mathematics Performance at levels 3 & 4 N/A
Science Performance at levels 3 & 4 (4th Grade) N/A Science Performance atlevels 3 & 4 (8th Grade) N/A
Student Performance for High Schools (2012-13)
ELA Performance at levels 3 & 4 | 57.1% | Mathematics Performance at levels 3 & 4 | 38.9%
Credit Accumulation High Schools Only (2013-14)
% of 1st year students who earned 10+ credits 52.1% % of 2nd year students who earned 10+ credits 38.6%
% of 3rd year students who earned 10+ credits 50.7% 4 Year Graduation Rate 50.6%
6 Year Graduation Rate 70.3%
Overall NYSED Accountability Status (2014-15)
Reward Recognition
In Good Standing Local Assistance Plan
Focus District X Focus School Identified by a Focus District X
Priority School
Accountability Status — Elementary and Middle Schools
Met Adequate Yearly Progress (AYP) in ELA (2012-13)
American Indian or Alaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A
Met Adequate Yearly Progress (AYP) in Mathematics (2012-13)
American Indian or Alaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A
Met Adequate Yearly Progress (AYP) In Science (2012-13)
American Indian or Alaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A
Accountability Status — High Schools
Met Adequaie Yearly Progress (AYP) in ELA (2012-13)
American Indian or Alaska Native N/A Black or African American NO
Hispanic or Latino NO Asian or Native Hawaiian/Other Pacific Islander NO
White N/A Multi-Racial N/A
Students with Disabilities NO Limited English Proficient NO
Economically Disadvantaged NO
Met Adequate Yearly Progress (AYP) in Mathematics (2012-13)
American Indian or Alaska Native N/A Black or African American NO
Hispanic or Latino NO Asian or Native Hawaiian/Other Pacific Islander NO
White N/A Multi-Racial N/A
Students with Disabilities NO Limited English Proficient NO
Economically Disadvantaged NO
Met Adequate Yearly Progress (AYP) in Graduation Rate (2012-13)
American Indian or Alaska Native N/A Black or African American YES
Hispanic or Latino YES Asian or Native Hawaiian/Other Pacific Islander YES
White N/A Multi-Racial N/A
Students with Disabilities NO Limited English Proficient NO
Economically Disadvantaged YES
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Section 7: Title | Program Information

Directions:

3. All schools mustindicate theirTitle I statusin Part 1

4, All elements of the All Title | Schools section must be completed in Part 2

5. All Targeted Assistance (TA) Schools must also completethe TA Schools Only sectionin part 3

6. All Schoolwide Program (SWP) schools must also complete the SWP Schools Only sectionin Part4

7. If a required componentisaddressed elsewhere inthis plan, you may referto the page number(s) where the

response can be found
8. For additional information, visitthe Title | Intranet webpage

Part 1: Title | Status

Indicate with an “X” your school’s Title | Status.

X | Schoolwide Program (SWP) Targeted Assistance (TA) Schools Non-Titlel|

Part 2: All Title I Schools
2a. Highly Qualified Teachers (HQT)

Describe the strategies and activities including strategies for recruitment, retention, assignments, and supportincluding
high quality professional development that ensures staff is highly qualified.

The school has participatedinthe NYCDOE Teacher Recruitment Fair to attract and retain highly qualified staff.

2b. High Quality and Ongoing Professional Development

Describe the strategies and activities for high quality professional development forteachers, principals, and
paraprofessionals, and staff that enable all students to meet Common Core State Standards (CCSS).

The professional development sessions will be designed based on data collected from teachers from school surveysand
observation trends collected by administrators from school. The purpose of the professional development sessionswill
be to increase teachereffectiveness and student performance.

Part 3: TA Schools Only

3a. Use of Program Resources

Describe how the TA program resources will assist participating children to meet proficiency.

3b. TA Coordination with the Regular Program

Describe the planning, coordination and support of the TA program with the regular educational program (i.e., providing
ELT, accelerated, high—quality curriculum, including applied learning; and minimize removing children from the regular
classroom duringregularschool day).

Part 4: SWP Schools Only

4a. Transition Plans to Assist Preschool Children (Elementary Schools Only)

Describe the transition plans used to assist preschool children from early childhood programs to the elementary school
program (e.g. aligned curriculum, joint PD & parentinvolvement activities, sharing of records/info, early intervention
services, etc.).
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4b. Measures to Include Teachers in Decisions Regarding Assessments

Describe the decision making process that teachers participate in regarding the use and selection of appropriate
multiple assessment measures and the professional development provided regarding the use of assessment results to

improve instruction.

Teachers onthe MOSL team have worked collaboratively fo determine the selection of multiple assessment
measures, professional development has been provided to the entire staff.

4c. “Conceptual” Consolidation of Fundsin SWP Schools

Directions: All Schoolwide Program (SWP) schoolsin NYCare conceptually consolidating their Federal, State, and
Local funds, even though the Galaxy system reports the allocations in separate accounting codes”. To be eligible for
the flexibility consolidation of Federal funds enables, a Schoolwide Program school mustidentify inits Schoolwide
plan (SCEP) which programs are includedinits consolidation and the amount each program contributes to the
consolidated Schoolwide pool. Additionally, the school plan must document thatithas metthe intentand purposes
of each program whose funds are consolidated’. On the chart below, indicate which Federal, State, and/or local Tax

Levy program funds thatare consolidated in yourschool’s Schoolwide Program, the amount each program
contributestothe consolidated Schoolwide pool, and verification that the school has met the intentand purposes
of each program whose funds are consolidated.

Program Name

Fund Source
(i.e.Federal,
State or Local)

Funding Amount:
Indicate the amount
contributed to
Schoolwide pool.
(Referto Galaxy for
FY’15 school
allocation amounts.)

Place an (X) in Column A below to verify that
the school has metthe intentand purposes
of each program whose funds are
consolidated. Indicate in Column B, page #
references where arelated program activity
has been described in this plan.

Column A
Verify with an (X)

Column B
Page # Reference(s)

Title | Part A (Basic) Federal 701,381 X pp.11, 13, 16, 18, 20
Title I School Improvement

1003(2) Federal 16,961 X pp. 11, 13, 16, 18, 20
Title | Priority and Focus Federal 261,004 X op. 11, 13, 16, 18, 20
School Improvement Funds

Title Il, Part A Federal

Title I, Part A Federal 20,596 X pp.20

Title lll, Immigrant Federal

Tax Levy (FSF) Local 5,159,011 X pp. 11, 13, 16, 18, 20

'Explanation/Background:

Title I Schoolwide Program schools are expected to use the flexibility available to them to integrate services and
programs with the aim of enhancing the entire educational program and helpingall students reach proficientand
advanced levels of achievement. Inadditionto coordinating and integrating services, Schoolwide Program schools
may combine most Federal, State and local funds to provide those services. By consolidatingfunds from Federal,
State, and local sources, a Schoolwide Program school can address its needs using allits available resources. This
givesa school more flexibility in how it uses availableresourcesto meetthe identified needs of all its students.

Consolidating fundsinaSchoolwide Program means thataschool treats the fundsit is consolidating like they are a
single “pool” of funds. Inotherwords, the funds from the contributing programsinthe school lose theirindividual
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identity and the school has one flexible pool of funds. The school uses funds from this consolidated Schoolwide pool
to supportany activity of the Schoolwide Program without regard to which program contributed the specificfunds
usedfora particularactivity. To consolidate fundingin a Schoolwide Program, the school does notliterally need to

combine fundsinasingle accountor pool withits own accounting code. Rather, the word “poo

IM

is used

conceptually to convey thata Schoolwide Program school has the use of all consolidated funds availabletoitforthe
dedicated function of operating aSchoolwide Program without regard to the identity of those funds.

Consolidating Federal fundsinaSchoolwide Program has the following additional advantages:

Consolidating Federal funds eases the requirements foraccounting for funds from each specific program
separately, becauseaSchoolwideschool is not required to distinguish among funds received from different
sources when accountingfortheiruse.

A school that consolidates Federal fundsinits Schoolwide Programis not required to meet most of the
statutory and regulatory requirements of the specific Federal programs included in the consolidation (e.g.,
semi-annualtime and effort reporting for Title ). However, the school must ensure thatit meetsthe intent
and purposes of the Federal programs included in the consolidation so that the needs of the intended
beneficiaries are met.

’The intentand purposes of the Federal programsindicated on the chart above (Part 4C of this section) are as

follows:

Titlel, Part A — Schoolwide Programs: To upgrade the entire educational programinthe school in orderto
improve the academicachievement of all students, particularly the lowest-achieving students. Thisincludes
provision of services for Studentsin Temporary Housing (STH).

Title I School Improvement 1003(a) - supportimplementation of school improvement activities identified
through the Diagnostic Tool for School and District Effectiveness (DTSDE) re views or a school review with
districtoversightandincludedinthe DCIP/SCEP.

Title | Priority and Focus School Improvement Funding: supportimplementation of school improvement
plansthat aimsto improve instructionand address the identified needs

TitleIl, Part A: Supplementary funding toimprove student academicachievement by reducing class size in
gradesK, 1, 2, and 3, with an emphasis on grades with average register greaterthan 20. If spaceis not
available to form additional classes, funds may support push-in teacher(s)to supplement the instructional
program.

Title lll, Part A: To help ensure that children with limited English proficiency become proficientin English,
develop high academicattainmentin English, and meet the same challenging State academic contentand
achievement standardsin the core academicsubjects thatall otherchildren are expected to meet. Another
purpose of this program is to increase the capacity of schools to establish, implement and sustain high -
quality language instruction programs and English language development programs that assist schoolsin
effectively teaching students with limited English proficiency. Titlelll, Part Ais also designed to promote the
participation of parents and communities of limited English proficient childrenin English language
instruction programs.

Title IIl Immigrant: Supplementary and enhanced servicesto LEP/ELL immigrant students, inthe areas of
English language acquisition and content areaachievement.

Important Note: The following funds may not be consolidated:

Title | Parent Involvement Set-aside: Title |, Part A funds mustsupport parentinvolvementactivities and
programs. Chancellor’'s Regulation A-655requires School Leadership Teams to consult with Title | parent
representatives regarding the Title | program and the use of these funds. Parentinvolvement activities
fundedthroughTitle Imust be includedinthe parentinvolvement policy and aligned with student
achievementgoalsinthe school comprehensive educational plan.

Title | Priority and Focus School Parent Engagement Set-aside: Additional set-aside is to enable greaterand
more meaningful parent participation inthe education of theirchildren.

IDEA: To ensure thatall children with disabilities have available to them afree appropriate publiceducation
designed to meettheirindividual needs.
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e Grant funds awarded via a competitive process, including Title 1 1003(g) SIG or SIF funds: These funds
must be used forthe purposes specified by the Grantor, as described in the school’s approved grant
application.
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Section 9: Parent Involvement Policy (PIP) and School Parent Compact (SPC)

(Required for All Title | Schools)

Directions: All Title | schools are required to develop a Parent Involvement Policy (PIP) that meets the parental
involvement requirements of Title |. The PIP should describe how your school will plan and implement effective parent
involvement activities and/or strategies toimprove student academicachievement and school performance. The
School-Parent Compact (SPC) isa component of the PIP that outlines how parents, the entire school staff, and students
will share this responsibility.

The activities and/orstrategiesincluded in your school’s PIP should align with current SCEP goals for improving student
achievement. Schoolsare encouragedtoinclude feedback fromthe Parent Coordinator when updating the policy. In
addition, if the school community will be engaged this yearin central parentinvolvement initiatives, such as Parent
Academy, which will provide training for school communities to help strengthen family-school partnerships, please be
sure to include these activitiesin the school’s policy.

Your school is encouraged to use the sample PIP and SPCtemplates below (which meet federal Title | parental
involvement requirements)as guidance forupdating the school’s current policy.

Parent Involvement Policy (PIP) Template

Educational research shows a positive correlation between effective parental involvement and student achievement.
The overall aim of this policy isto develop a parentinvolvement program that will ensure effectiveinvolvement of
parentsand communityinthe school 02M520, in compliance withthe Section 1118 of Title I, Part A of the No Child Left
Behind (NCLB) Act, isresponsible for creatingand implementing a parentinvolvement policy to strengthen the
connection and support of student achievement between the school and the families. The school’s policy is designed to
keep parentsinformed by actively involving them in planning and decision-makingin support of the education of their
children. Parents are encouragedto actively participate on the School Leadership Team, Parent Association, and Title|
Parent Committee astrained volunteers and welcomed members of the school community. 02M520 will support
parentsand families of Title | students by:

e providing materialsandtrainingto help parents work with theirchildrentoimprovetheirachievementlevel,
e.g., literacy, mathand use of technology;

e providing parents with the information and training needed to effectivelybecome involvedin planning and
decision makingin support of the education of theirchildren;

e fosteringacaring and effective home-school partnership to ensure that parents can effectively supportand
monitortheirchild’s progress;

e providingassistance to parentsin understanding City, State and Federal standards and assessments;

e sharinginformation aboutschool and parent related programs, meetings and otheractivitiesinaformat, andin
languages that parents can understand;

e providing professional development opportunities for school staff with the assistance of parents toimprove
outreach, communication skills and cultural competency in orderto build strongerties between parentsand
other members of the school community;

The school’s Parent Involvement Policy was designed based upon a careful assessment of the needs of all
parents/guardians, including parents/guardians of English Language Learners and students with disabilities. The school
community will conduct an annual evaluation of the content and effectiveness of this parentinvolvement policy with
Title | parents to improve the academic quality of the school. The findings of the evaluation through school surveysand
feedback forms will be used to design strategies to more effectively meet the needs of parents, and enhance the
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school’s Title | program. This information will be maintained by the school.

In developingthe Titlel Parent Involvement Policy, parents of Title | participating students, parent members of the
school’s Parent Association (or Parent-Teacher Association), as well as parent members of the School Leadership Team,
were consulted on the proposed Title | Parent Involvement Policy and asked to survey theirmembers for additional
input. To increase and improve parentinvolvement and school quality, the school will:

activelyinvolve and engage parentsin the planning, review and evaluation of the effectiveness of the school’s
Title | program as outlined in the School Comprehensive Educational Plan, i ncluding the implementation of the
school’s Title | Parent Involvement Policy and School-Parent Compact;

engage parentsindiscussion and decisions regarding the required Title | set-aside funds, which are allocated
directly tothe school to promote parent involvement, including family literacy and parenting skills;

ensure thatthe Title | funds allocated for parentinvolvement are utilized to implement activities and strategies
as describedinthe school’s Parent Involvement Policy and the School-Parent Compact;

supportschool-level committees thatinclude parents who are members of the School Leadership Team, the
Parent Association (or Parent-Teacher Association) and Title | Parent Committee. Thisincludes providing
technical supportand ongoing professional development, especially in developing leadership skills;

maintaina Parent Coordinator (or a dedicated staff person)to serve as a liaison between the school and
families. The Parent Coordinatorora dedicated staff person will provide parent workshops based onthe
assessed needs of the parents of children who attend the school and will work to ensure that the school
environmentis welcoming andinvitingto all parents. The Parent Coordinator will also maintain alog of events
and activities planned for parents each month and file areport with the central office.;

conduct parent workshops with topics that may include: parenting skills, understanding educational
accountability grade-level curriculum and assessment expectations; literacy, accessing community and support
services; and technology training to build parents’ capacity to help their children athome;

provide opportunities for parents to help them understand the accountability system, e.g., NCLB/State
accountability system, student proficiency levels, Annual School Report Card, Progress Report, Quality Review
Report, Learning Environment Survey Report;

host the required Annual Title | Parent Meeting on or before December 1* of each school yearto advise parents
of children participatingin the Title | program about the school’s Title | funded program(s), theirright to be
involvedinthe programand the parentinvolvement requirements underTitlel, Part A, Section 1118 and other
applicable sections underthe No Child Left Behind Act;

schedule additional parent meetings, e.g., quarterlymeetings, with flexible times, such as meetingsinthe
morningor evening, toshare information about the school’s educational program and other initiatives of the
Chancellorand allow parents to provide suggestions;

translate all critical school documents and provide interpretation during meetings and events as needed;

conduct an Annual Title | Parent Fair/Event where all parents are invited to attend formal presentations and
workshopsthataddresstheirstudentacademicskillneeds and what parents can doto help;

The school will further encourage school-level parental involvement by:

holdingan annual Title | Parent Curriculum Conference;
hosting educational family events/activities during Parent-Teacher Conferences and throughout the school year;

encouraging meaningful parent participation on School Leadership Teams, Parent Association (or Parent -
TeacherAssociation) and Title | Parent Committee;

supporting or hosting Family Day events;
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establishinga Parent Resource Center/Areaorlendinglibrary; instructional materials for parents;

encouraging more parents to become trained school volunteers;

providing written and verbal progress reports that are periodically given to keep parents inform ed of their
children’s progress;

developing and distributing aschool newsletter orweb publication designed to keep parentsinformed about
school activities and student progress;

providing school planners/folders for regular written communication between /teacherandthe homeina
format, and to the extent practicable in the languages that parents can understand

School-Parent Compact (SPC) Template

02M520, in compliance withthe Section 1118 of Title |, Part A of the No Child Left Behind (NCLB) Act, is implementing a
School-Parent Compactto strengthen the connection and support of studentachievement between the school and the
families. Staff and parents of students participatingin activities and programs funded by Title |, agree that this Compact
outlines how parents, the entire school staff and students will share responsibility forimproved academicachievement
and the means by which a school-parent partnership willbe developed to ensure that all children achieve State
Standards and Assessments.

. School Responsibilities

Provide high quality curriculum and instruction consistent with State Standards to enable participating children to meet
the State’s Standards and Assessments by:

using academiclearning time efficiently;

respecting cultural, racial and ethnicdifferences;
implementingacurriculumaligned tothe Common Core State Learning Standards;
offering high qualityinstructioninall content areas;

providinginstruction by highly qualified teachers and when this does not occur, notifying parents asrequired by
the No Child Left Behind (NCLB) Act;

Supporthome-schoolrelationships and improve communicationby:

conducting parent-teacher conferences each semester during which the individual child’'s achievement will be
discussed as well as how this Compactis related;

conveningan Annual Title | Parent Meeting priorto December 1* of each school yearfor parents of students
participatinginthe Title | program to inform them of the school’s Title | status and funded programs and their
rightto be involved;

arranging additional meetings at other flexible times, e.g., morning, evening and providing (if necessary and
funds are available) transportation or child care for those parents who cannot attend a regular meeting;

respecting the rights of limited English proficient families to receivetranslated documents and interpretation
servicesinorderto ensure participationinthe child’s education;

providinginformation related to school and parent programs, meetings and other activitiesis sent to parents of
participating childrenin aformat and to the extent practicable in alanguage that parents can understand;

involving parentsinthe planning processto review, evaluate and improve the existing Title | programs, Parent
Involvement Policy and this Compact;
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providing parents with timely information regarding performance profiles and individual student assessment
results foreach child and other pertinentindividual schoolinformation;

ensuring that the ParentInvolvement Policy and School-Parent Compact are distributed and discussed with
parents each year;

Provide parents reasonable access to staff by:

ensuring that staff will have access tointerpretation servicesin orderto effectively communicate with limited
English speaking parents;

notifying parents of the proceduresto arrange an appointment with their child’s teacher or other school staff
member;

arranging opportunities for parentstoreceive trainingtovolunteerand participate in their child’s class, and to
observe classroom activities;

planning activities for parents during the school year, e.g., Parent-Teacher Conferences;

Provide generalsupport to parents by:

creating a safe, supportiveand effectivelearning community for students and a welcoming respectful
environment for parents and guardians;

assisting parentsin understanding academicachievement standards and assessments and how to monitortheir
child’s progress by providing professional development opportunities (times will be scheduled so that the
majority of parents can attend);

sharingand communicating best practices for effective communication, collaboration and partnering willall
members of the school community;

supporting parental involvement activities as requested by parents;

ensuring that the Title | funds allocated for parentinvolvement are utilized to implement activities as described
inthis Compact and the Parent Involvement Policy;

advising parents of theirrighttofile acomplaint underthe Department’s General Complaint Procedures and
consistent withthe No Child Left Behind Title | requirement for Elementary Secondary Education Act (ESEA) and
Title | programs;

Parent/Guardian Responsibilities:

monitor my child’s attendance and ensure that my child arrives to school on time as wel | as follow the
appropriate procedures toinformthe school when my child is absent;

ensure that my child comesto school rested by settinga schedule for bedtime based on the needs of my child
and his/herage;

check and assist my childin completinghomework tasks, when necessary;
read to my child and/ordiscuss what my child is reading each day (fora minimum of 15 minutes);
setlimitstothe amount of time my child watches television or plays video games;

promote positive use of extracurriculartime such as, extended day learning opportunities, clubs, team sports
and/or quality family time;

encourage my child to follow school rules and regulations and discuss this Compact with my child;
volunteerin my child’s school orassist from my home as time permits;

participate, asappropriate, inthe decisions relatingto my child’s education;
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communicate with my child’s teacher about educational needs and stay informed about their education by
prompting reading and respondingtoall notices received fromthe school ordistrict;

respondtosurveys, feedback forms and notices when requested;

becomeinvolvedinthe development, implementation, evaluation and revision to the Parent Involvement Policy
and this Compact;

participate in or requesttraining offered by the school, district, central and/or State Education Department leam
more about teachingand learning strategies whenever possible;

take partin the school’s Parent Association or Parent-Teacher Association or serve to the extent possible on
advisory groups, e.g., Title | Parent Committees, School or District Leadership Teams;

share responsibility for the improved academicachievement of my child;

Student Responsibilities:

attend school regularly and arrive ontime;

complete my homeworkand submitall assignments on time;
follow the school rules and be responsiblefor my actions;
show respect for myself, other people and property;

try to resolve disagreements or conflicts peacefully;

always try my bestto learn.
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OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION PoLICcY
SUBMISSION FORM
2013-14 10 2014-15 SCHOOL YEARS

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information n ecessary

for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This is a two-year plan on how

schools will support ELLs’ linguistic and academic needs. This LAP form is a part of the school’s CEP. Agendas and minutes of LAP

meetings should be kept readily available on file in the school. Also, when preparing your school’s submission, provide extended responses

in the green spaces. Spell-check has been disabled in this file, so consider typing responses to these questions in a separate file before

copying them into the submission form. For additional information, hold your aursor over the @.

A.School Information @

District 02 Borough Manhattan

SchoolNumber 520

SchoolName Murry Bergtraum

B. Language Allocation PO“CY Team Compositio n @ NOTE: The following staff members should be on the LAP team: principal, assistant
principal (where applicable), at least one bilingual te acher from each subject area (where thereis a bilingual program), at least one ESLteacher, and one parent.

Principal Lottie Almonte

Assistant Principal Jean Woods-Powell

Coach

Coach type here

ESLTeacher Jesus M. Duran Melo

Guidance Counselor Sandra Badillo

Teacher/Subject Area Leonidas Jimenez

Parent type here

Teacher/Subject Area YU Zhen Zong

Parent Coordinator Antonio Odrid ge

Related Service Provider 'rype here

Other type here

Network Leader(Only if working with the LAP team) type here

Other type here

C. Teacher Qualifications

Please provide a report of all staff members’ certifications referred to in this section.

and percentages.

Press TAB after each number entered to calaulate sums

Number of certified Number of certified
L bilingual teachers not currently Number of teachers who hold both content
ESL teachers currently teaching in [ 5 N R o 2 P
teaching in a  bilingual area and ESL certification
the ESL program.
program
E‘llljlnm k:;rl ::qcc:i::‘fslijrreml teaching | 4 mllj:;)feorr:: zelc::ﬂij e 3 N IR L S u)C 1
rngue Y 9 9 guag bilingual extension and ESL certification
in a bilingual program teachers
Number of certified ESL teachers Num:er OHeTfChers curro::lerl‘EﬂSYL | Number of special education te achers with
. . teaching a self-containe class
not currently teaching in the ESL 1 who hold both a common branch bilingual extensions 1
program license and ESL certification
D. Student Demographics
Total number of students in school Totalnumber of ELLs ELLs as share of total student population
(Excluding Pre-K) 1482 175 (%) 11.81%
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A. ELL Programs

This school serves the following
grades (includes ELLs and EPs)

Check all that apply

(H

e[ 1 701

14
8[|

2[]
X

3]

41 s

X 1nx 12

This school offers (check all that apply):

Transitional bilingual education program

YesX Noll

If yes, indicate language(s): Spanish/Chinese

Dual language program

YesL] Noll

If yes, indicate language(s):

Provide the number of dasses for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual Eduation,
Dual Language, and Self-Contained ESL), dasses refer to a chort of students served in a day. For push-in ESL dasses, refer to the separate

periods in a day in which students are served. Departmentalized schools (e.g., high school) may use the self-contained row.

ELL Program Breakdown

(50%:50%)

Freestanding ESL

self-contained

Transitional

Bilingual Education 39 32 14 41 12
(60%:40% > 50%:50% > 6
75%:25%)

Dual Language 0

Discrete ESL clas 19 9 7 15 50
Total 0 (o] 0 (o] 0 (o] 0 0 58 1 21 56 167

B. ELL Years of Service and Programs

Number of ELLs by Subgroups

All ELLs 175 New.comers (ELLs receiving 60 EI:L Sl'.ut:!.enis with 35
service 0-3 years) Disabilities
.. . Long-Term
SIFE ELLs receiving service 4-6 34 (completed 6+ 81
years
years)

Enter the number of ELLs by years of identificaation and program model in each box. Enter the number of ELLs within a subgroup who are
also SIFE or SWD. @

ELLs by Subgroups

ELLs ELLs Long-Term ELLs
(0-3 years) (4-6 years) (completed 6 years)
Al SIFE SWD Al SIFE SWD Al SIFE SWD Total
TBE 41 0 45 41 127
Dual Llanguage 0
ESL 3 9 4 39 28 48
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ELLs by Subgroups
Long-Term ELLs

(completed 6 years)

All SIFE SWD All SIFE SWD All

SIFE

SWD

Total

Total 41 (0] 3 54 80

28

175

Number of ELLs who have an alternate placement paraprofessional: 5

C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education

Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL
Spanish 22 | 15 | 10 | 13 | 60
Chinese 23 | 19 6 25 | 73
SELECT ONE 0
TOTAL 0 0 0 0 0 0 0 0 0 45 34 16 38 133
*EP=English proficient student
Dual Language (ELLs/EPs*)
K-8
K 1 2 3 4 5 6 7 8 TOTAL
ELL i EP | ELL i EP | ELL i EP | ELL i EP | ELL i EP | ELL i EP | ELL i EP | ELL{ EP | ELL i EP | ELL EP
SELECT ONE o o
SELECT ONE o o
SELECT ONE o o
TOTAL 0 0 0 0 0 0 0 () () 0 0 0 0 0 0 0 0 () 0 0
Dual Language (ELLs/EPs)
9-12
9 10 11 12 TOTAL
ELL EP ELL EP ELL EP ELL EP ELL EP
SELECT ONE o o
SELECT ONE o o
SELECT ONE ) 0
TOTAL 0 0 () () 0 0 o o 0 (]
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This Section for Dual Language Programs Only

Number of Bilingual students (students fluent in both languages): Number of third language speakers:
Ethnic breakdown of EPs (Number):

African-American: Asian: Hispanic/Latino:

Native American: White (Non-Hispanic/Latino): Other:

Freestanding English as a Second Language
Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL

Spanish 29 17 13 27 86

Chinese 12 16 5 24 57

Russian 2 1 1 1

Bengali

Urdu

Arabic

Haitian

French

Korean

Punjabi

Polish

Oo(O|O|O|O|O|(O|O(O|U

Albanian

Other 2 1 2 1

v | ON

TOTAL 0 0 0 0 0 0 0 0 0 45 35 21 53

—

Assessment Breakdown
Enter the number of ELLs for each test, aategory, and modality. Data should reflect latest results of aurrent students in your school.

OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)

| 12 | ToTAL
Beginner(B) 19 12 6 10 47
Intermediate(l) 23 18 11 31 83
Advanced (A) 18 12 4 19 53
Total 0 o 0] o o o o o o 60 | 42 | 21 60 | 183

Modality
Aggregate

Proficiency Level

LISTENING / B
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NYSESLAT Modality Analysis

Modality

Aggregate Proficiency Level K | 1
SPEAKING I

A

P

B
READING/ !
WRITING A

P

NYS ELA
| Grade Level 1 Level 2 Level 3 Level 4 Total
3 0
4
5 0
6 0
7 0
8 0
NYSAA Bilingual (SWD) 0
NYS Math
| Level 1 Level 2 Level 3 Level 4 ‘ Total
Grade English NL English NL English NL English NL
3 0
4 0
5 0
6 0
7 0
8 0
NYSAA Bilingual
(SWD) e 0
NYS Science
Level 1 Level 2 Level 3 Level 4 Total
English NL English NL English NL English NL

4 0
8 0
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NYS Science

| | Level 1 Level 2 Level 3 | Level 4 Total
English NL English NL English NL English NL
NYSAA
Bilingual 0
(SWD)
New York State Regents Exam
English Native Language English Native Language
Comprehensive English 54 12
Integrated Algebra 13 96 13 44
Geometry 4 28 3 20
Algebra 2/Trigonometry 14 9
Math
Biology
Chemistry 17 1
Earth Science 9 20 7 13
Living Environment 20 62 15 25
Physics
Global History and 11 40 10 19
Geography
US History and 6 68 6 25
Foreign Language 21 21
Government
Other ___
Other
NYSAA ELA
NYSAA Mathematics
NYSAA Social Studies
NYSAA Science

Native Language Tests

# of ELLs scoring at each quartile # of EPs (dual lang only) scoring at each quartile
(based on percentiles) (based on percentiles)
Q1 Q2 Q3 Q4 Q1 Q2 Q3 Q4
1-25 percentile 26-50 percentile 51-75 percentile 7699 percentile 1-25 percentile 26-50 percentile 51-75 percentile 76-99 percentile

ELE (Spanish Reading
Test)

Chinese Reading Test

After reviewing and analyzing the assessment data, answer the following:

1. Desaibe what assessment tool your school uses to assess the eatly literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and
Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs? How will this data help inform your school’s instructional
plan? Please provide any quantitative data available to supportyour response.

We are in the process of evaluating the options that are available to choose the best battery of examinations that suit the needs of
our students. Our ELL team will be investing a great deal of time during the next few months to evaluate the merits of each of the most

commonly utilized tools.
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2. What is revealed by the data patterns across profidency levels (on the LAB-R and NYSESLAT) and grades?
The data is convincing in respect to the lack of mobility of a considerable percentage of our ELL population. The fact that there are
ELLs who have remained at the same proficiency level for more than three years is witness to the need that there must be chan ges to
our instructional and administrative practices. Many students, after testing at the Beginner level on the LAB -R, have continued to score
at that same level for years. Others, after having scored at the Intermediate or Advanced levels, have regressed and have fallen
back to the previous proficiency level.

3.  How will patterns accoss NYSESLAT modalities—reading/wtiting and listening/speaking—affect instructional dedsions? How does
your school use information about Annual Measurable Achievement Objectives? What does the data reveal? (see SED memo and AMAO

tool)

N/A
4. For each program, answer the following:

a.  What are the patterns across profidendes and grades? How are ELLs faring in tests taken in English as compared to the
native language?

b. Desaibe how the school leadership and teachers are using the results of the ELL Periodic Assessments.

¢ Whatis the school learning about ELLs from the Periodic Assessments? How is the native language used?

a. Most of our students are still taking the content area examinations in their native tongue. That does not mean that they are not
capable of conducting them in English. We think this only reflects a tendency to use the most comfortable medium of communication to
express their knowledge. Our school is working diligently on changing this trend. We want students who have been in the country for less
than 3 years to rely on this modification but we expect to train them so that they can feel comfortable while taking their state examination
in English.

b. N/A

c. N/A

Desaibe how your school uses data to guide instruction for ELLs within the Response to Intervention (Rtl) framework (for grades K-5).
(see ReL Guide for Teachers of EIL.)

N/A

How do you make sure that a child’s second language development is consideted in instructional dedsions?

We believe the findings of neuro-linguistic studies on the positive correlation between the development of native language skills and

second language acquisition to be sound. As it states, the befter ELLs know their mother tongue, the better they will learn/acquire the
target language. It is to this effect that our ELL team is improving its relations with the bilingual content area teachers and native
language arts educators to precipitate a change in the way native language arts are taught. We need the school to foster the use of
academic Spanish and academic Chinese throughout the school day. Bilingual teachers are being trained on various aspects concerning
to this. Teachers are being informed about the new approaches to teaching emergent bilinguals. The use of the mother tongue in the
content area is being fostered throughout the building and in all content areas as a means to promote ELL integration and contribution
to the academic dialogue while their language skills are being honed.
For dual language programs, answer the following:

a. How are the English-profident students (EPs) assessed in the second (target) language?

b. Whatis thelevel of language profidency in the second (target) language for EPs?

¢ How are EPs performing on State and City Assessments?
N/A
Desaibe how you evaluate the sucess of your programs for ELLs (e.g. meeting AYP for ELLs, etc).
Starting this year we are putting in place a system for rapid intervention of ELLs. After every marking period, members of the ESL
team will be assigned specific periods to work with content area teachers on the challenges ELLs may be encountering within the
content classroom. These meetings will be structured in a way that provide evidence for the difficulties/challenges as well as the
corrective measures that can be utilized by teachers. The team will meet with students and create a plan for the current marking
period. Once the plan is designed, the ESL teachers once again meet with the content area educator to discuss the plan and im prove its
design if necessary as well as provide suggestions for the development of the student in that particular class. We are making all
teachers of ELLs aware of the demands of the AYP indictors. They are constantly reminded of the urgent need of intervention to avoid
losing the opportunity to help the student before it is too late.
We expect this new initiative will prevent ensure the success of many of our ELLs and will provide teachers with the necessary

motivation and structure to guide them.



http://www.p12.nysed.gov/biling/NEWTIII.html
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/amaovideos.htm
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/amaovideos.htm
http://schools.nyc.gov/Academics/ELL/EducatorResources/rti%20guide.htm

Desaibe how you identify English Language Learners (ELLs) in your school. Answer the following:

1. Desaibe the steps followed for the initial identification of ELLs. These steps mustindude administering the Home Language
Identification Survey (HLIS) which indudes the informal oral interview in English and in the native language, and the formal initial
assessment. Identify the person(s) responsible, induding their qualifiations, for conducting the initial sareening, administering the
HIIS, the LAB-R (if necessary), and the formal initial assessment. (Refer to EIL Policy Brief and EPIC.)

When a student uses our school as the entry point to the NYC Education System, there is an established protocol to follow. The
counselors meet with the parents and administer the home language survey. Once it is determined that the students home langua ge
is other than English, we proceed to interview the student and schedule with them a day for the administration of the LAB -R (to
determine English language Proficiency) and the Spanish LAB (if the student is of Latino origin). The examinations are scored and
entittement is determined by the accumulation of points and the cut-off scores provided by the Office of Testing and Accountability
(Memo #2). After the level of proficiency is determined, the student is placed in the appropriate classes.

2. What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingu al, Dual
Language, Freestanding ESL)? Please desaibe the process, outreach plan, and timelines.

After students have been tested and within the 10 days alloted by the NYSED stipulations, our ELL department scedules a meeting
with the parents to expain the different options the city of New York has to offer through our school. Parents are then given the
appropriate forms to take home and given a date for the submission of the documents. These signed forms are kept in a secure
place (ELL Coach Office) and are made available for future reference.

3. Desaibe how your school ensures that entitlement letters are distributed and Parent Sutvey and Program Selection forms are returned,
and seaured/stored. (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per CR Part 154
[see tool kit].)

After the scoring of the LAB-R and finding that the student is entiled to ESL services, our ELL Department proceeds to send letters to
the parents. Two letters are sent: 1) with the student and 2) through the mail. Parents are required to return one signed le tter. Thisis
done to ensure the delivery of the forms. The forms have a tentative date of return. By the assigned date, we encourage the student
to bring the letters signed by the parents. If a letter is not returned, we assign the student to our Trasitional Bilingual E ducation
program.

Once the letters are returned, they are stored within the ESL Coach Office and kept secure in a file cabinet in which only
appropriate officials have access to.

4. Desaibe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional pro grams;
desaiption mustalso indude any consultation/communication activities with parents in their native language.

All bilingual and ESL placement is informed to the parents and they are explained the program of study that the ELL will be
undertaking. At the end of every year the parents are invited to meet with teachers to discuss the development of the program of

study and the modifications that might be necessary to corect situations. Important information is provided in writen to the parents, in

Spanish and Chinese, too.

5. Desaibe the steps taken to administer all sections of the New York State English as a Second Language Achievement Test
(NYSESLAT) to all ELLs each year.

Our school understands that testing out of ESL provides the student with more time for the improvement of their academic skills. Our
approach to the NYSESLAT is that we prepare our students from the first week of the school year for this examination. Though our
instruction is not test directed, we implement test taking skills so that students can become comfortable when sitting for the test. All
students are encouraged to participate. During the school year, teachers reinforce expectations for the NYSELAT. Posters are
placed throughout the building and inside the ESL/Bilingual education classrooms to keep students informed of the dates and the
challenges they need to be ready to face and overcome.

The most difficult group has historically been Long-Term ELLs and for that reason we put a lot of effort in helping these students
understand the benefits of testing out and the purpose of doing well on the examination.

6. After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that
parents have requested? (Please provide numbers.) Are the program models offered at your school aligned with parent requests? If no,
why not? How will you build alignment between parent choice and program offerings? Desaibe spedfic steps underway. @

Our program offering has been aligned with what parents expect to be available to their children. Due to the availability of two of
the three options offered by the city, we are able to satisfy program choices. We are prepared to alter our instructional pro gram
in the event parents’ choices begin to sway in a different direction. The addition of a third option will be based on the mandated
minimum number of students of a specific language group, per grade.
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| A. Programming and Scheduling Information

1. How is instruction delivered? (see LThe Practitioners’ Work Group for Accelerating English Language I earner Student Achievement: Nine Common
Eeatures of Successful Programs for EILy)
a.  What are the organizational models (e.g., departmentalized, push-in [co-teaching], pull-out, collaborative, self-contained)?

b.  What are the program models (e.g., block [dass travels together as a group]|, ungraded [all students regardless of grade are in
one dass], heterogeneous [mixed profidency levels], homogeneous [profidency level is the same in one dass])?

a. Our stand alone ESL program follows a departmentalized model of instruction to satisfy the needs of ELLs. Students are
assigned to ESL classes based on proficiency level (Beginner, Intermediate, Advance). At the same time, ESL teachers provide
extra support by attending specific content area classes, at a teachers’ request, to work with ELLs on specific assignments
and/or projects. Due to differing linguistic proficiencies, we have decided to group our ELL students according to their
proficiency levels. This homogenous approach allows for targeted growth in all areas of language development and in all four
modalities (listening, speaking, writing, and reading).

b. Within the content areas, ELLs are programmed according to their grade levels. Their proficiency levels differ from class-to-class
but we carefully program them so that they are placed with the mainstream population and in an environment that fosters
academic and linguistic growth. There are cases in which we program ELL students to be in content classes specifically designed
for the needs of the ELL population. TBE students, once transitioned out of the program, continue to be programmed into classes
where the teachers, if they do not possess a bilingual license in any of our bilingual languages, are receptive to the academic
opportunities the ELLs should be provided. ESL students are programmed into classes where teachers are trained to help them
(e.g. QTEL trained or certified)

2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided acording to
profidengy levels in each program model (TBE, Dual Language, ESL)?
a. How are explidt ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see table
below)?
The six certified ESL teachers that comprise our teaching staff meet the needs of our academic program. As per state mandates,
ELLs receive the specific direct ESL instruction as well as the specific native language direct instruction.
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0 Beginners receive the stated 540 minutes of ESL plus 1 unit of native language a week.
0 Intermediate students receive 360 minutes of ESL plus 1 unit of native language a week.
0 Advanced students receive 180 minutes of ESL plus 1 unit of native language a week.

3. Desaibe how the content areas are delivered in each program model. Please spedfy language, and the instructional approaches and
methods used to make content comprehensible to foster language development and meet the demands of the Common Core Learning
Standards.

a. For ESL students, content area classes are delivered in English, however, this does not prevent us from using language strategies
that help developing speakers. Teachers with ELLs in their classes are encouraged to use interlanguaging techniques if they are
capable of speaking the native language of the learner or to utilize other students who might help the student make sense of the
content. ESL teachers provide support to all teachers in cases requested.

b. Bilingual students on their part are taught following their mandated TBE implementation. Though the native language is initially
the main channel for the delivery of instruction, ELLs are exposed from the start to the use of English (e.g. 60:40)

4. How do you ensure that ELLs are appropriately evaluated in their native languages throughout the year?

Teachers of ELLS take great measures in preparing materials to support the development of English language learners in their
native tfongues. A number of assessments in the content areas are designed in specific languages. Teachers inform the ESL
department about the need for the translation of any important assignment. The ESL department has a team of academic
translators (made up of advanced ESL students who work with a teacher leader to translate documents). Teachers also rely on the
translation capabilities of online software for other less common languages. ELLs are also provided with final evaluations in a
blended form: English and native language).

5. How do you ensure that ELLs are appropriately evaluated in all four modalities of English acquisition throughout the year?

Content area teachers are encouraged to promote the improvement of all language skills of all learners regardless of their
language background or proficiency. This approach creates a safe haven for ELLs to try their newly acquired language skills. These
learners need to exercise and develop their speaking, reading, writing, and listening skills throughout the year and teachers
collaborate with them to assist in that development. Content area teachers ensure that all four modalities are evaluated thro ughout
the year. Quizzes, exams, and projects are created that demand the use of specific target skills. The educator follows the goals set
by the ESL team and presented in the ELL Snapshot report to ensure that students receive the appropriate exposure and valid
summative evaluation of their progress.

6. How do you differentiate instruction for ELL subgroups?

Desaibe your instructional plan for SIFE.

Desaibe your plan for ELLs who have been in US schools less than three years (newcomers)..

Desaibe your plan for ELLs recciving setvice 4 to 6 years.

g e oF B

Desaibe your plan forlong-term EILs (completed 6+ years).
e. Desaibe your plan for former ELLs (in years 1 and 2 after testing profident).

a. SIFE- SIFE students are pre-evaluated and assigned to the respective literacy session or specific academic support. These special
students do join the regular classrooms and at the same time, their literacy skills are targeted. The SIFE sessions are daily sessions taught by
rotating teachers. The ESL teachers and native language teachers are assigned a period at a time for teaching these sessions. Students are
pulled out of different classes for one unit per day. They are also supported within the classroom by paraprofessionals and at other times,
push-in teachers.

b. Newcomers- Content area teachers modify their lessons to meet the needs of our newcomers. Lessons are taught in English but
teachers provide students with timely intervention such as using the students' native language (if they are speakers of it), pairing the student
with a native peer, and displaying content in bilingual format throughout the classroom. Educators also have dictionaries and glossaries in
the room.

c. (4-6 years)- For students who have already passed the transitional stage of our program, teachers will design interventions
based on the Snapshots created by the ELL department. The specific language needs of our children are targeted and lessons mo dified.

d. (6+ years)- These long-term ELLs may be of two kinds: a) those born and/or raised in the US, and b) those who have not
reached the Proficient level on the NYSESLAT. For the former group, the teachers will focus mostly on their reading and writing deficiencies.
These students may speak and have the listening skills of native speakers but lack the academic language that is required to pass the
NYSESLAT and other standardized examinations. The teacher enforces the conventions of the English language as well as the use of
academic language in the room (literacy driven).

e. (1-2 years after testing out)- Students who test out of our program will remain under our guidance for two years thereafter.
These students will be supported in all of their classes, as needed, and their teachers will be made aware that they are former-ELLs.

7.  What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide acess to academic content
areas and acxlerate English language development?

ELL-SWDs are a focus group in our population. Their teachers are constantly made aware of the needs of this special population in
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the hope that all lessons will be modified with their learning difficulties in mind. Supervisors are adamant about the importance of
approaching this population with greater intentionality. Teachers will keep in mind the time allocations for our students and modify
the language content of their lessons and assignments to meet the linguistic and cognitive needs of their ELL-SWDs.
The material used for each student will be selected from the IEP document that each student has. Teachers in the Special Educ ation
department will give a review of the academic goals of each of their students and how to best support them. This information will
be utilized within the content areas to ensure that special education students have the entry points that fit their particular learning
styles and needs.
The implementation of the online program Achieve-3000 provides teachers with high quality content material that can be adapted
to the reading levels of the ELL-SWD (this program is used primarily with the intermediate and advanced levels of ESL).

8. How does your school use curricular, instructional, and scheduling flexibility to enable diverse ELL-SWDs to achieve their IEP goals
and attain English profidency within the least restrictive environment?
Due to the intensive nature of our new ESL program, students with learning disabilities might be at risk of being left behind. To
prevent this, our ELL Team is parinering with the Special Education department to set the most realistic, rigorous academic and
language goals for the ELL-SWD. These goals will function as the framework of academic work within our ESL, TBE, and content
area classes. We do believe that students benefit from peer interaction at their grade level. That is why we promote the
integration of all ELL-SWDs into the daily academic activities occurring in our classrooms. In addition to all these approaches, we
have a number of paraprofessionals who service our TBE and ESL population. Among these paraprofessionals are speakers of the
two languages of our bilingual program, Chinese and Spanish.
Our curriculum is adapted to the highest expectations for ELL-SWDs. Their annual academic goals are the result of an exhaustive
decision process conducted in the best interests of our students’ academic achievement. As a result, we are prepared to make
adaptations to the academic requirements of our students with disabilities. Our curriculum guides include instructional expectations
from the state and federal levels.

Courses Taught in Languages Other than English @
NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class
speak. Do not include:
e  classes that are taught in English using books in the native language

e  heritage classes
e foreign language (LOTE) classes

Class/Content Area Language(s) of Instruction Class/Content Area Language(s) of Instruction

Native Language Arts: Spanish/Chinese

Social Studies: Spanish/Chinese
Math:
Science: Spanish/Chinese

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8

Beginning Intermediate Advanced
ESL instruction for all ELLs as required under 360 minutes 360 minutes 180 minutes
CR Part 154 per week per week per week
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NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8
Beginning Intermediate Advanced
ELA instruction for all ELLs as required under 180 minutes
CR Part 154 per week
45 minutes per day 45 minutes per day

FoRr TBE /DL PROGRAMS:
Native Language Arts

45 minutes per day

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12
Beginning Intermediate Advanced
ESL instruction for all ELLs as required under 540 minutes 360 minutes 180 minutes
CR Part 154 per week per week per week
ELA instruction for all ELLs as required under 180 minutes
CR Part 154 per week
45 minutes per day 45 minutes per day

FoRr TBE /DL PROGRAMS:

45 minutes per day

Native Language Arts

Native Language Usage /Support
100%

Native Language Usage and Supporis
The chart below is a visual representation designed to show the vatiation of native language usage and suppotts
across the program models. Please note that native language support is never zeto.

Transitional Bilingual Education (TBE)

75%

50%

25%

100%

Dual Language

75%

50%

25%

100%

Freestanding ESL

75%

50%

25%

», DIA

TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has

ADVA D,

native language supports.
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10.

11.

12.

13.

14.

15.

16.

Programming and Scheduling Information--Continued

Desaibe your targeted intervention programs for ELLs in ELLA, math,and other content areas (spedfy ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above ateas as well as the language(s) in which they are
offered.

We are taking great measures to ensure the success of our ELLs. ESL Teachers and administrators are spending ample time looking
at the data coming from such sources as progress reports and NY state content Regents. We are interested in creating awarene ss
of the specific needs of ELLs. Some ethnic groups seem to be doing better than others in certain subject areas. We started to take
measures to use the strength of some of these ethnicities to help other groups create better academic habits. As a learning
community, we encourage interaction between heterogeneous cultures that are part of our population. We are making sure that
Hispanic and Chinese students learn to interact and work in collaboration within the school structure. This will, in time, allow us to
make better use of the capacities and talents of each particular group to benefit the other. As is not a secret, Asian students tend to
be good at mathematical subjects. Hispanic students, on the other hand, traditionally have not been as strong. Our approach seeks
to partner students with the better peers to precipitate a new shift in academic growth.

The ELL team is devoting time to meet with the leaders of content areas to identify the ELLs in greater need of intervention. These
students are supported during the school day and offered after school tutoring in the content areas with bilingual teachers or
regular content teachers with translation support. Thisis to be done in all content areas throughout the year.

Desaibe the effectiveness of your aurrent program and how it is meeting the needs of your ELLs in both content and language
development.

We are currently implementing a new program to meet the needs of our ELLs. Quantitative data is not available as of yet because
it has been so short a time since implementation began, but in terms of the adaptation of the students to it, it seems to be working
and encouraging students to improve their English skills. In the previous system, students were promoted without the necessary levels
of proficiency. That is why we found that students might have scored Intermediate or Advanced on the NYSESLAT examination but
their communicative skills are very limited. The following semester will be a better point of comparison for the newly established
program.

What new programs or improvements will be considered for the upcoming school year?

We are designing the English for Specific purposes model for the Advanced and long-term ELLs who have not passed the
NYSESLAT. These classes will focus on academic language to sharpen students' linguistic and professional language skills. We plan
to create elective classes designed specifically for ELLs. Our Language Lab is being created for the improvement of students’
pronunciation (one of the greatest challenges with our population) and other vital skills (writing, reading, listening). We are
equipping the lab with audio headphones/microphone capabilities and software to encourage language aquisition.

What programs/setvices for ELLs will be discontinued and why?

N/A

How are ELLs afforded equal acess to all school programs? Desaribe after school and supplemental services offered to ELLs in your
building.

During the year, students are provided with opportunities for support with ESL and content area tutoring. ESL students are
encouraged to be a part of different programs such as sports activities and various clubs the school offers. They are then monitored
by the ESL team to ensure they are being treated fairly (no discrimination based on language proficiency) and that school resources
are being utilized to benefit ELLs as part of the larger community.

What instructional materials, induding technology, are used to support ELLs (indude content area as well as language materials; list
ELL subgroups if necessaty)?

Materials are available for ELLs to reach their adequate yearly level. The ESL classrooms have a variety of dictionaries, picture
dictionaries, and school supplies. The ESL department has different resources available. The language Lab is opened two days a
week to allow ELLs to complete academic work. Computers are being made available in each ESL and TBE classroom. A variety of
reading materials such as fiction and nonfiction books (leveled libraries, abridged version, full versions) are part of our m aterial.
Students have permanent access to online software to practice and enhance their skills. There are licenses available for Rosetta
Stone, Castle Learning, Achieve 3000, and other computer programs.

How is native language supportdelivered in each program model (TBE, Dual Language, and ESL)?

TBE students are scheduled for one unit of native language arts every day. There are resources in their native language that
support their language acquistion and refinement. Computer programs are an enaging piece of our program. Students spend 1-2
periods a week in the language lab to expose them to academic variants of the language. A huge selection of texts (fiction and
nonfiction) is also on hand.

Explain how the required services support, and resources correspond to ELLs” ages and grade levels.

All of our resources and supports are chosen from the perspective of their utility and effectiveness with teenage learners. |t is also
important that they represent traditional multicultural values and types so that students feel connected to them, The new ESL
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17.

18.

19.

textbook is a colorful text covering topics related to young learners. Such topics as music, food, interests, and travel are at the
center of the thematic instructional approach. Literary works have been selected from a variety of literary periods and world
cultures. Classic, as well as contemporary literature, will be presented to engage all learners. The materials will promote critical
thinking and the evaluation of claims by the authors.
The content area teachers will utilize the same level of textbooks that are used in the regular content classes. That means ELLs do not
lack the exposure to the high quality materials.
Desaibe adtivities in your school that assist newly enrolled ELL students before the beginning of the school year. Please indude
activities for new ELLs who enroll throughout the school year.
We plan to create a summer institute for ELL students. It will be entitled “The ESL Summer Immersion Program." This one week
program will immerse students in the fundamentals of English language acquisition and give them an overview of the American
experience. Trips and activities will supplement to activate interest. This will include a two day camp trip outside of New Y ork City.
July is the proposed month for this program.
For the ELLs who enroll during the school year, we plan to have five two hour sessions of language acquisition to help them get up to
date with the language content already learned by their peers.
What language electives are offered to ELLs?
ELLs are encouraged to take foreign language courses other than their native tongues. Traditionally, many schools have made it
common practice to assign ELLs to take courses in their mother language instead of motivating them to come out of their comfort
zone and learn a new one. We plan to offer Chinese students two courses in Spanish and two courses of Chinese to Hispanic
students.
For schools with dual language programs:

a.  How mudh time (%) is the target language used for EPs and ELLs in each grade?
How much of the instructional day are EPs and ELLs integrated? What content ateas are taught separately?
How is language separated for instruction (time, subject, teacher, theme)?
What Dual Language modelis used (side-by-side, self-contained, other)?

oo T

Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time
(simultaneous)?
Paste response to questions here:
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C. Professional Development and Support for School Staff

1. Desaibe the professional development plan for all ELL personnel at the school. (Please indude all teachers of ELLs.)

2. What professional development is offered to teachers of ELLs (induding ESL and bilingual teachers) in supporting ELLs as they
engage in the Common Core Learning Standards?

3. What suppott do you provide staff to assist ELLs as they transition from elementaty to middle and/or middle to high school?

4. Desaibe the minimum 7.5hours of ELL training (10 hours for spedal education teachers) for all staff (induding non-ELL teachers)
as per Jose P.

The ESL department is currently working with the administration to create a common planning period for all teachers who work with
ELLs. This will facilitate effective communication with staff members and will eventually promote the mindset the school needs to help ELLs
accomplish their goals. Previously teachers were deparimentalized and there was little or no interaction between the ESL department
and other departments. This year we plan to open that common planning time to have teachers work together to understand the
challenges ELLs face and how to best support them. The Applied linguistics library will be created to provide teachers with updated
research and other academic support.

We plan to promote action research in the ESL and TBE classrooms. Teachers will be trained in action research and their findings
will be published in the newly created SLT Journal for Action Research (this publication will be published twice a year with the work of
teachers).

ESL teachers will attend regular internal PD sessions as well as outside the building. The workshops selected will benefit
pedagogical growth as language professionals. Some PD will be conducted directly by the office of ELLs and others will focus on
language instruction and CCLS adaptation to teaching ELLs. Another implementation will be the creation of the Murry Bergtraum ESL
Teacher Institute. Through this new initiative, ESL teachers will be trained in new approaches in applied linguistics, psycho linguistics, and
other key areas of interest.

TBE teachers will attend seminars based on their particular subject areas. One of the annual programs is the QTEL Institute that runs
for various sessions throughout the school year. Content teachers will attend the seminars to refresh their vocation and arouse a new
vitality for their task of teaching. The results will later be seen in student improvement.

All teachers working with TBE students are going to be provided with training in Chinese and Spanish. These learning sessions will
be conducted once a week but teachers will have the opportunity to practice through the online system any day of the week they see fit.
TBE teachers will be offered the possibility of learning the other language of the TBE (e.g. a teacher with a bilingual license or teach
Chinese will be trained in Spanish and vice versa).

As per Jose P, we will hold one whole school PD session and two departmental sessions, totaling 7.5 hours, to cover the fundamental
elements of the law. All topics will relate to the needs and requirements of our SWD population and the most appropriate way to meet
the needs. The ESL department will work in conjunction with the Special Education department to coordinate these sessions. Th e content
will be prepared by both departments and the delivery will be assigned to specific staff members and/or administrators.
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D. Parental Involvement

. Desaibe ELL parent involvement in your school. Indude spedfic activities that foster parental involvement for parents of ELLs.

1
2. Does the school partner with other agendes or Community Based Organizations to provide workshops or services to ELL parents?

3. How do you evaluate the needs of the parents?

4. How do your parental involvement activities address the needs of the parents?

Because parental involvement is so critical for the development of ELLs, we have created a strategy in which parents will take an
active role in their child's academic progess and success. One of the most salient initiatives we have to promote parent involvement
is the creation of the “Annual ESL Gala." Thisis a night in the month of May when all parents of ELLs and their relatives are invited
to attend a series of artistic presentations and student performances. This activity will be inclusive of all cultural heritages
represented in our ELL community. This activity will be promoted from the start of the second term and we expect the support and
attendance of a great number of parents and ESL students.

The ELL team will encourage teachers of ESL, TBE, and all content-areas to conduct frequent home calls. We are inviting parents of
ELLs to visit the school on days other than the mandated NYC teacher-parent conferences. This will allow us to foster great
relationships with our parents and help them understand the value of being part of their children’s education.

Periodic notes will be sent to parents to inform them of their childrens' progress in their native language's.

We will also have the “ELLs’ Parent Visit Day." This visit will take place for a total of two hours and parents will be intro duced to
staff members that work with their children. This will be an annual event. Part of the activities of that day will be conducted by
students. Students will be celebrated and receive awards for their academic performance.

We will conduct surveys to determine the social and educational needs of the parents of ELLs. Many of them, after being in the US
for more than three years, do not possess any more than just survival English language skills. The parent surveys will inform us about

the programs we should develop for them or the agencies to connect them to.

E. Additional Information

Please indude any additional information that would be relevant to your LAP and would further explain your program for ELLs. You may

attach/submit charts. This form does not allow graphics and charts to be pasted.
N/A
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School Name:

School DBN:

Signatures of LAP team members certify that the information provided is accurate.

Name (PRINT)

Title

Signature

Date (mm/dd/yy)

Lottie Almonte

Principal

1/1/01

Jean Woods-Powell Assistant Principal 1/1/01
Anthonio Odridge Parent Coordinator 1/1/01
Jesus M Duran Melo ESL Teacher 1/1/01
Parent 1/1/01
Leonidas Jimenez Teacher/Subject Area 1/1/01
Yu Zhen Zhong Teacher/Subject Area 1/1/01
Coach 1/1/01
Coach 1/1/01
Sandra Badillo Guidance Counselor 1/1/01
Network Leader 1/1/01
Other ____ 1/1/01
Other ___ 1/1/01
Other ____ 1/1/01
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Other __

1/1/01
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LANGUAGE TRANSLATION AND INTERPRETATION 2013-2014 10 2014-2015

Requirement under Chancellor’'s Regulations — for all schools

DBN: 02M520 School Name: Murry Bergtraum High School

Cluster: 5 Network: 536

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all
parents are provided with appropriate and timely information in a language they can understand.

There are two kinds of sources we will rely on to collect data to conduct a thorough analysis of the language translation needs of our students'
(parents, tutors, etc.):

a. Data from the Home Language Survey- All data available through the NYC Education Department is given priority for the development of our
language translation plan. This information allows us to create letter templates in all represented languages.

b. Internal Language Interview- Because the language used at home may have changed, we ensure that our students are interviewed to
determine current language status of the parents. This may be due to the parents having achieved English proficiency or due to a change in
parent/tutor responsible for the child. We make sure to communicate with parents effectively. In some cases, parents may be fluent speakers of
the language but lack academic training to be able to read it. In those instances, we need to make sure that parents are contacted using the
most effective means of communication.

2. Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were reported to
the school community.

The school will provide all communication in the most effective manner for parents. Al communication documents (e.g. letters, reports,
messages, invitations, etc.) is offered in the native language of the parent/tutor as well as in English. For less standard messages, the school
relies on the native speaking faculty. This is mainly in Chinese and Spanish. However, when it comes to other languages, we utilize the
translation services available through the NYC Department of Education.

These services is coordinated by the Parent coordinator who has to his charge the internal, as well as the external, organization of services.

In addition to the translation services we have highlighted above, we are preparing a pool of standard messages formatted for word processors
from which staff and faculty can pull phrases to create specific messages.

This information is provided to staff and faculty members so that they are aware of the language needs in our school. Teachers are supplied




with lists of students, their respective language, and preferred channel of communication.

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

The school will provide all communication in the most effective manner for parents. All communication documents (e.g. letters, reports,
messages, invitations, etc.) is offered in the native language of the parent/tutor as well as in English. For less standard messages, the school
relies on the native speaking faculty. This is mainly in Chinese and Spanish. However, when it comes to other languages, we utilize the
translation services available through the NYC Department of Education.

These services is coordinated by the Parent coordinator who has to his charge the internal, as well as the external, organization of services.

In addition to the translation services we have highlighted above, we are preparing a pool of standard messages formatted for word processors
from which staff and faculty can pull phrases to create specific messages.

This information is provided to staff and faculty members so that they are aware of the language needs in our school. Teachers are supplied
with lists of students, their respective language, and preferred channel of communication.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

For all meetings and/or assemblies (e.g. graduation ceremonies, etc.) where parents are in attendance, oral interpretation services will be
provided to facilitate understanding of the message and to encourage inclusion. The Parent Coordinator will schedule the intended services
with the NYC Department of Education Translation Services and will arrange for an organized process. The technological devices and the
trained interpreter(s) will be provided by the NYC Translation Services.

When conversations over the phone are necessary, the staff or faculty member will inform the Parent Coordinator and he will arrange for the
services to be provided.




3. Describe how the school will fulfill Section VII of Chancellor's Regulations A-663 regarding parental notification requirements for translation
and interpretation services. Note: The full text of Chancellor's Regulations A-663 (Translations) is available via the following link:
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

We are developing a process in which parents are made aware of their rights to be provided translation and interpretation services. As per
Chancellor's Regulation A-663 we are:

a. providing parents with a copy of the Bill of Parent Rights and Responsibilities. (A-663.VIl.a)
b. preparing and posting the signs for publicizing the availability of services for parent who do not speak English. (A-663.VIIl.b)

c. structuring a contingent plan in which teachers/staff are assigned the task of serving as interpreters during emergency situations in which
parents try to communicate with the school. (A-663.VIl.c)



http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf

Department of English Language Learners and Student Support
MiladyBaez, Senior Executive Director
52 Chambers Street, Room 209

Debai‘tment f | New York, New York 10007

Education Phone: 212-374-6072
http://schools.nyc.gov/Academics/ELL/default.htm
Carmen Farifia, Chancellor

Title lll Supplemental Program for ELLs for the 2014-15and 2015-16 SY

Directions:Titlelll supplemental services for ELLs must include all of the followingthree components:
e Direct instruction: activities mustbe used to supportlanguage development, English and nativelanguage
instruction, high academic achievement in math, and/or other core academic areas.
o TheTitlelll supplemental instructional services mustbe based on student need
o These supplemental services should complement core bilingualand ESL services required under
CR Part 154.
o Direct supplemental services should be provided for before school, after school,and Saturday
programs.
o Teachers providingthe services mustbe certified bilingual education and/or ESL teachers.
e High quality professional development thatis “of sufficientintensity and duration to have a positiveand
lastingimpactonthe teachers’ performanceinclassrooms.”
o Professional development activities should be well-planned, ongoing events rather than one-day
or short-term workshops and conferences.
e Parent engagement and supports must ensure that there are appropriatetranslation andinterpretation
services to meet community needs.
o These areinadditionto mandated activities,such as parentorientation during ELL identification
process.

NOTE: The Title Il programplanningratioisas follows: 60%directto instruction, 10% to parental involvement,
10% to professional development, and 20% to OTPS.

For more information on Title Il requirements, pleasesee the School Allocation Memo or contactyour Senior ELL
Complianceand Performance Specialist. Submitthis form to your Senior ELL Complianceand Performance
Specialistby October 31, 2014.

Part A: School Information
Name of School: Murry Bergtraum HS DBN: 02M520
This school is (checkone): [X|conceptually consolidated (skip part E below)
[_INOT conceptually consolidated (must complete part E below)

Part B: Direct Instruction Supplemental Program Information

The directinstruction component of the program will consist of (check all thatapply):
[1Before school X Afterschool X saturday academy

Total # of ELLs to be served:
Gradesto be served by this program (check all that apply):

[Ik [J1 [J2 [13 [Ja [ls
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Part B: Direct Instruction Supplemental Program Information

Total # of teachersinthis program: 11
# of certified ESL/Bilingual teachers: 8
# of contentarea teachers: 3

Describe the directinstruction supplemental program here and include the
e rationale
e subgroupsandgrade levels of students to be served
e schedule andduration
e language of instruction
e #andtypesof certified teachers

e typesof materials

Begin description here: Allocated Amount: $ 14,474.21
Breakdown of teachers by certification license area:

100 % of ESL teachersinvolvedinthe program hold the NYSlicense for English to Speakers of Other
Languages

100% of subjectteachersinvolvedinthe program hold the NYS license intheirrespective contentarea.

————— Newcomers----—- -

There are 17 newcomer ELLs in our school. Most of this population are in the 9th grade (12 out of the
17). These are the programs we have designed forthem.

Title 11l After School AIS Program--- e

We have designed asocio-academicintegration program in whichthe 17 newcomers willbe exposed
to academicas well as social norms that regulate the life of studentsin the U.S. This program will run for
8 weeks (2hours a week, from December 15th through May 22th). The period will be delivered on
Wednesday and Thursday’s from 2:30-3:30 p.m. forgroup one and 3:18-4:18 p.m. for group 2. These
students’ academiclevelsrange from the 9thto the 11th grades. These 8 weeks willamountto 16
instructional hours. 2 ESL certified teachers will be in charge of this instructional program.

The rationale for this program is that newcomers need structured integration to theirnew academic
and social environment. New York City has much to offerthese students, therefore they would benefit
froma programthat helpsthemimprove academically and to acclimate to American culture. The
program will alternate between academicand social topics. Here is a list of the first 12 topics that will be
addressed: 1: “School in the US”, 2: “Writing formatsinthe US”, 3: “Understanding school structure in
the US” (high school to college), 4: “Standardized testing strategies 1”, 5: “Language and numbersinthe
US”, 6: “Being part of the community” (trip to get acquainted with the community, at no cost forTitle lll,
otherthan persession), 7: “Using the Internet for communication”, 8: “Using the internet for research”
9: “Standardized testing strategies 2”, 10: “The governmentinthe US (municipal state, federal)”, 11:
“Academiclanguage and academicattitudes”, 12: “Assessing the opportunities the US offers”. Students
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Part B: Direct Instruction Supplemental Program Information

will be engaged in much hands-on, project based learning. Teachers will be chosen based on their
familiarity and sensibility to culturally diverse populations.

The cost of thisinitiative will be $1,648.32. 2 ESL Teachers. 16 hours.

NYSESLAT Preparation: Newcomers will also be prepared forthe state examination forELLs
(NYSESLAT). We have designed this to be a Saturday program. These are the dates forthis program:
March 28; April 18, 25; May 2nd. One certified ESLteacherwill conductthe directinstruction during
these three hoursessions (9a.m.-12p.m.)

Newcomers need coachingto acquire the skills necessary to gain proficiency for the NYSESLAT. Most
of ourELLs come from nationsin which standardized tests are not the norm, therefore, they lack the
skillstosucceed. The content which will be focused on during these sessions is the following: test-taking
strategies, listening strategies, and note taking, writing forthe descriptive paragraph section, writing for
the fact-based writing part of the test, etc. S1: “Using descriptive language and writing descriptive
paragraphs”; S2: “Listening and note-taking strategies forthe NYSELAT”; S3: “Reading strategies forthe
NYSESLAT”; S4: “Test-taking strategies: time and concentration”.

The amount of hours allotted for this programis 12. This will total $618.12. 1 ESL teacher.

————————— Long-Term ELLs —

There are 32 students designated as Long-term ELLs in our school. The average number of years of
service forthis population is 9years. These are the initiatives that we have putin place and the rationale
foritsimplementation. Below is the rationale for programs that have to be put in place to address the
needs of our Long-term ELLs.

Title Il After School AlS Program--- - -

NYSESLAT Preparation: Due to the fact that many of these students have remained stagnant within the
ESL program, we believe they will benefit from adirectinstructional program that targets their specific
needs. The program will target twenty (20) of these students to prepare them forthe NYSESLAT.

These students will be trained in test-taking strategies, listening strategies, note taking skills, writing
for the descriptive paragraph section, writing for the fact-based writing part of the test, etc. The
program will be facilitated by two (2) certified ESLteachers.

The 20 LT-ELLs will be separated, accordingto theirlanguage needs, into two tracks. This program wil |
run for 6 weeks, from February 25th to April 23rd (every Wednesday & Thursday at 2:35 p.m. (session 1)
and 3:20 p.m. (session 2) excluding the weeks of the Winter break, Spring break, and Teacher-Parent
meetings). Each individual session will be one hour long. The total amount of hours for the program is 24
(12 pertrack).
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Part B: Direct Instruction Supplemental Program Information

Total cost-$2,472.48. 2 ESL teachers. 24 hours.

English Regents Preparation: There are 7 juniors/seniors who are mandated to take the ELA Regents
thisyear. This program will allow us to support theiracademicneeds and provide them with the skills to
be able to pass the examination.

The program will run 8 weeks, 24 hours. 1 ESL teacherwill facilitate these classes. The classes will be
facilitated in two sessions: Session 1 will run from December 3rd to January 15th; and session 2 will go
from May 6th to June 18th. The classes will take place every Wednesday and Thursday from 3:30-5 p.m.

The content of these sessions willbe based on test-taking strategies, writing skills, reading skills,
listening strategies, and note taking for the ELA Regents.

The total cost will be $1,236.14 . (1 ESL teacher, 24 hours)

Title Il AIS Saturday School Program------- -

Math Regents Preparation (Spanish/Chinese): Of the 32 LT-ELLs, only two students have already
passedthe Algebra Regents examination. Out of the 32 students, only two of these students do not have
Spanish as theirhome language. This program will help our students achieve mastery of the common
vocabulary used onthe examination as well as strengthen their basic mathematical skills so that more
advanced elements may be included. The math teacherwill be supported by an ESL teacherto help
students develop test taking skills for the math exam.

The program will run for 18 hours (3 hours persession-9a.m.-12 p.m.) . Half of these (9 hours) will be
used to facilitate Regents’ preparation before the January Regents Examination period, and the second
half will be used tofacilitate instruction forthe June examination period.

Three (3) teachers will take partin this program: 2 ESL and one math content teacher. The cost of the
program will be $2,781.54. (2 ESL teachers, 1 Math ContentTeacher, 18 hours)

ELA Regents Preparation: This Saturday program will work as an intensive preparation forthe ELA
Regents examination. Students will benefitimmensely by the direct teaching of important elements of
the ELA Regents examination (note taking skills, reading skills, writing skills, listening skills, and multiple
choice strategies).

The program will take place for four (4) Saturdays from 9 a.m.-12 p.m.: 2 Saturdays before the January
ELA Regents examination and 2 Saturdays before the June ELA Regents examination.

The total of hours willamount to 16, and the sessions will be facilitated by 2 certified ESLteachers.
The total cost of this program will be $1,648.32.

----- SIFE--

30 ELL students at MBHS have been designated as SIFE out of the 109 total ELL student population.
These are the initiatives that we have putin place to address the specificacademicneeds of our SIFE
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Part B: Direct Instruction Supplemental Program Information

students and the rationale for theirimplementation.
Thisis the format of the Title Ill AlS Saturday School Program:

Math Regents Preparation: There are eleven (11) Spanish-speaking-SIFE students who have notbeen
able to passthe AlgebraRegents examination. Thisis due totheirlow literacy and numeracy skills. This
program will help them to achieve mastery of the common vocabulary used on the Algebra Regents
examination as wellas strengthen their basic mathematical skills, so that more advanced elements may
be includedintheinstruction. The program will be designed specifically for SIFE studentsinregard to
the implementation of specific pedagogical strategies and utilization of resources.

This program will be run for 18 hours (9 hours in preparation for the January Algebra Regents
examination and 9hours for the June Algebra Regents administration). Sessions will be from9a.m.-12
p.m. There will be a certified ESLteacheraccompanying any math content teacher who does not possess
a bilingual license. The ESLteacher will speak the language corresponding to these students.

The cost of this program will be S1, 854.36. (2 teachersintotal (1 ESL, 1 content Math, 18 hours)

ELA Regents Preparation: There are twenty (20) SIFE students (8 Spanish, 11 Chinese, and 1 Arabic)
whoare inthe 11th/12th grade that need to pass the ELA Regents examination. This program will help
them achieve mastery of the common vocabulary used on the examination as well as help them to
exercise theirlinguisticand literary skills. The program will be designed for SIFE students only and the
teachingstrategies and resources will be specificallydesigned with themin mind.

The program will take place for 15 hours (6 hoursin preparation for the January examination, and 9
hoursfor the June administration) and will be facilitated by one certified ESLteacher. Sessions will be
from9 a.m.to 12 p.m.

The cost of this program will be $772.65. (1 ESL Teacher, 15 hours in total, 3 hours for five Saturdays)

Otherprograms are designed to promote theirachievementinthe NYSESLAT. These are to be
conducted during after school hours:

Title 111 AIS Afterschool Program-

NYSESLAT Preparation: Thisinitiative promises to train our SIFE students to understand the format of
the NYSESLAT test as well as review critical language structures and vocabulary necessary for passing
this examination. These hours have been limited to one hour persession so that students do not feel
overwhelmed with the amount of time they spend in the building.

Twenty (20) SIFE students will take partin thisinitiative. This program will be facilitated by two (2) ESL
certified teachers.

It will run from February 25th to April 2nd (every Wednesday & Thursday at 2:35 p.m. (session 1) and
3:20 p.m. (session 2) excluding the weeks of Winter break, Spring break, and Parent-Teacher meetings.
This program will be 14 hours in total and two (2) certified ESLteachers will be involved in the
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Part B: Direct Instruction Supplemental Program Information
facilitation process. Each session will be forone hourlong.

The cost of thisinitiativeis $1,442.28 (2 ESL teachers, 14 hours).

Part C: Professional Development
Describe the school’s professional development program for Title Il Program teachers as well as other
staff responsible for delivery of instruction and services to ELLs.

e rationale

e teachersto receive training

e schedule andduration

e topicsto be covered

e name of provider

Begin description here: Allocated Amount: $4,944.96

----- Newcomers

Teacher Development Program --- ---

Teacherswho are involvedinthe instruction of newcomers will receive professional development
hours so that they can plantheirinstructionin accordance with the most effective practices that this
population demands.

The teachers selected forthe program will take partin 6 sessions of PD. This willamountto 6 hours for
the whole group. A certified ESLteacher (oreven the departmentadministrator, at no cost to Title l11)
will be in charge of facilitating the training sessions. These sessions willbe distributed throughout the
school year: three during the Fall semesterand the otherthree duringthe Spring semester.

The topicstreatedin these PD will be the following: PD 1: “Who is a Newcomer?”; PD 2: “Language
Skills Transference (L1to L2)”; PD 3: “Teaching Strategies for Teachers of Newcomer ELLs”; PD 4:
“Teaching Reading Strategies to ELLs Using Their Native Language”; PD 5: “Integratingthe Newcomer
intothe Educational Community”; PD 6: “Promoting Self-awareness and Confidence in Newcomer Ells”.

The cost of this professionaldevelopment program will be $927.18. (3 ESL teachers, six | hour sessions,
4-5 p.m.on Monday afternoons)

NYSESLAT: Teachers who teach the NYSESLAT sessions will also be trained in helping newcomer
students gain necessary skills for proficiency on the NYSESLAT. There will be three PD sessions: PD 1:
“Teaching Explicit Reading and Writing Skills to Succeed on the NYSESLAT”; PD 2: “Teaching Strategies
for the NYSESLAT 1 (readingand listening)”; PD 3: “Teaching Strategies forthe NYSESLAT 2 (descriptive
writing and essay writing)”.

These three sessions willbe conducted for 2 hours each (total of 6 hours), and will includetwo (2)
certified ESLteachers and an ESL facilitator. The cost of thisinitiativeis $927.18. (3 ESL teachers, 2 hour
sessions, 4-6 p.m. on Monday afternoons)
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Part C: Professional Development

————— --Long-term ELLs------

Teacher Development Program —

Teacherstaking part in the teaching process of Title Il programs will be part of PD sessions geared to
meetingthe specificneeds of LT-ELLs. These sessions will provide teachers with the necessary tools to
understand the characteristics and behaviors of LT-ELLs and how to better help them achieve specific
goals.

Topics that will be covered are: PD 1: “Who is a LT-ELL?”; PD 2: “Teaching Writing Structure for LT-ELLs”;
PD 3: “Math Strategies for Teachers of LT-ELLs”; PD 4: “Teaching Reading strategies for LT-ELLs”; PD 5:
“Reading Resources to Aidin the Passing of the ELA Regents Examination”; PD 6: “Teaching Necessary
Skills forthe Math Regents Examination”.

The PD will be facilitated by 1ESL teacherand will runfor 1 hour each session (6 hours total). 3
teachers will participate in these sessions as trainees. Some of these PDs may be deliveredin
conjunction with the network (at no cost for Title I11). The total cost will be $927.18. (3 ESL teachers, 1
hour sessions, 4-5p.m. on Monday afternoons)

----- ~-—-SIFE-

Regents Preparation PD: Teachers taking partin this program are those responsibleforthe
instructional sessions geared for SIFE students. The content of these PDs will be driven by the needs of
this specific population. The topics (2 hours each) include: PD 1: “Who is a SIFE student?” (Looking at the
characteristics that make up a SIFE student and the population of SIFEELLs presentin our school and
taking partinthe program); PD 2: “Teaching Numeracy and Literacy to the SIFE student?”; PD 3:
“Teaching Skills forthe Math Regents’ Examination”; PD 4: “Teaching Skills for the ELA Regents’
Examination”; Semester2: PD 5: “Strategies forthe Development of Reading, Writing, and Numeracy
Skills of SIFEELLs” (focused survey of trending resources focused on strategies toimplement with SIFE
students); PD 6: “Looking at Student Work to Inform Instruction”; PD 7: “Teaching of Skills for the Math
Regents Examination”; PD 8: “Teaching of Skills for the ELA Regents Examination”.

Three (3) teachers will take partin this program. Thisinitiative willrun for 8 hours, 1 hour persession,
afterschool. The meetings will occur on Monday afternoons (4-5p.m). The total cost of this program will
be $1,236.24.

NYSESLAT Preparation PD: Teachers working with the NYSESLAT sessions will be provided with PD
opportunities to review and implement best practices forthe populationinfocus. There willbe an ESL
certified presenter, and 2 participantsin each of the training sessions. This program will run for6 hours.

These are the topics that will be focused on: PD 1: “The Content of the NYSESLAT” (Looking at
Exemplars from the NYSESLAT Examination and Practicing the Grading of Quality Work); PD 2: “Teaching
Strategiesforthe NYSESLAT 1 (Readingand Listening)”; PD 3: “Teaching Strategies forthe NYSESLAT 2
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Part C: Professional Development
(Descriptive Writing and Essay Writing").

The cost of this program will be $927.18. (3 ESL teachers, 6 hours, Monday afternoons from4-6 p.m.)

Part D: Parental Engagement Activities

Describe the parent engagement activities targeted toward parents of ELLs that will impact higher
achievementforELLs. NOTE: These are inaddition to mandated activities, such as parent orientation
during ELL identification process.

e rationale

e schedule andduration

e topicsto be covered

e name of provider

e how parents will be notified of these activities

Begin description here: Allocated Amount: $1,081.71

————— —-- —-- Newcomers------ —-- —--

Parents of newcomers need to be aware of the importance of the new comeradaptingto a new lifein
the United States. These sessions will help the parent engage with the learning community and start to
build a stronger relationship with the school. The parents of our newcomer students will be invited to
attend these sessions by staff phone calls, school notices given to students, and mail (letters). The topics
of the sessions will be: S1: “What does it mean to study in the U.S.?” (December 2014, 1.5 hours)
(Presentingand Evaluating the Educational Resources offered to all Newcomersinthe U.S.); S2: “How
can | Become a Part of my Community?” (February 2015, 1.5 hours) (Community based organizations
are invited to talk to students and parents about theircommunities and how to participatein
community dialogues); S3: “What can | do to Help my Child Excel Academicallyand on Standardized
Tests?” (April 2015, 1.5 hours)

Parents will learn how to meet the academic, social, and emotional needs of their childrenin helping
them develop study habits and skills necessary to excel on state and national examinations. The sessions
will runfortwo hoursand will be facilitated by two certified ESLteachers (one whois adeptin Chinese
and the otherteacherin Spanish-translation purposes).

Total # of hours- 4.5 hours (1.5 hours each session)

Dates- December 2014, February 2015, and April 2015, Thursday Evenings from 5:30-7 p.m. or
Saturday/Sunday mornings from 10:30 a.m.- 12 p.m. (3 sessionsin total)

# of teachers (facilitators)- 2teachers

Total Cost- $463.59
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Part D: Parental Engagement Activities

----- [ — =

Parents of SIFE students need to be aware of the implications of the SIFE classification and how to help
theirchildren adapttothe academicenvironmentinthe U.S. We have planned informational sessions
for the parents of our SIFE students. The topics of oursessions will be: S1: “Whois considered a SIFE
student?”; S2: “What Can | Do to Help my Child Acquire the Necessary Skills to Excel in School and on
Standardized Tests?”

Parents will gainan understanding as to the importance of theirchild developing skills, study strategies,
and habits to excel in school and on state and national examinations. The sessions will runfor 1.5 hours
and will be facilitated by 2 certified ESLteachers (1 fluentin Chineseand the other, fluentin Spanish

(translation purposes). The first session will occurin December 2014 and the other session, March 2015.

Total # of hours- 3 hours

Dates- December 2014 and March 2015, Thursday evenings from 5:30-7 p.m. or Saturday/Sunday
mornings from 10:30 a.m.to 12 p.m.

# of teachers (facilitators)- 2 ESL teachers

Total Cost- $309.06

————— Long-Term ELLs--------

Parents will attend two (2) informational sessions- one during the month of December 2014 and the
otherduring the month of March 2015. The titles of the sessionswillbe:S1: “Who is considered a
LongTerm ELL student?”;S2: "How can | Support my Child with Language Acquisition and Acquistion of
academicskills?"

These sessions will be facilitated by two certified ESLteachers (1 teachera Chinese speakerand the
other, a Spanish speaker). The sessions will runfor 1.5 hours each.

Total # of hours- 3 hours

Dates- December 2014 and March 2015, Thursdays evenings from 5:30-7 p.m. or Saturday/Sunday
mornings from 10:30 a.m.to 12 p.m.

# of teachers (facilitators)- 2 ESL teachers
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Part D: Parental Engagement Activities
Total Cost- $309.06

Part E: Budget

FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY. Ensure that your Title Ill budget matches

your Title Il Plan.

Allocation Amount: S
Budget Category

Professionalsalaries
(schools must account for
fringe benefits)

e Persession

e Perdiem

Budgeted Amount Explanation of expendituresin this
category as it relates to the program
narrative forthistitle.

Purchased services
e High quality staff
and curriculum
development

contracts.
Supplies and materials _ _
e Mustbe
supplemental.
e Additional
curricula,
instructional
materials.
e Must be clearly
listed.
Educational Software _ _
(Object Code 199)
Travel _ _
Other - -
TOTAL
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