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School Leadership Team (SLT) Signature Page

Use this page to identify SLT members and confirm their participation in the development of this Comprehensive
Educational Plan (CEP), which includes goals and action plans, a summary of Academic Intervention Services (AlS),
and the Parent Involvement Policy (PIP). The signatures of SLT members indicate their participation in the development
of the CEP and serve as confirmation that consultation has occurred to align funding in support of educational
programs. The SLT must include an equal number of parents and staff and have a minimum of 10 and a maximum of 17
members, in accordance with the Chancellor's Regulation A-655, available on the NYC DOE Web site.

Directions:
1. List each SLT member in the left-hand column on the chart below. Specify any position held by the team
member, e.g., Chairperson, SLT Secretary and the constituent group represented, e.g., parent, staff, student, or

CBO. Core mandatory SLT members are indicated by an asterisk*.

2. Ensure that SLT members review this document and sign in the right-hand column in blue ink. If an SLT
member does not wish to sign this plan, he/she may attach a written explanation in lieu of his/her signature**.

3. Add rows as needed to ensure that all SLT members are listed.

4. The original copy, along with any written communications pertaining to this page, is to remain on file inthe
principal’s office and be made available upon written request.

5. Names of SLT members must be added to this form for posting. The signed original document must be
maintained on file at the school.

Position and Constituent Group

Name Represented Signature
Louis Pavone *Principal or Designee
*
Victoria Mulligan UFT Chapter Leader or
Designee

*PA/PTA President or Designated
Co-President

DC 37 Representative, if
applicable

Student Representative (optional
for elementary and middle
schools; a minimum of two
members required for high
schools)

Jackie Freund

Carmen Gibson

CBO Representative, if applicable

Gerry Gianutsos Member/ Teacher
Robert Brusca Member/ Teacher
Lakshmi Reddy Member/ Parent
Gabriela Hernandez Member/ Parent
Roger Hart Member/ Parent
Rey Fernandez Member/ Parent

**Signature of constituent only indicates participation in the development of the CEP, not approval. Note: If for any
reason a SLT member does not wish to sign this plan, he/she may attach an explanation in lieu of his/her signature
which must be maintained on file at the school with the original SLT signature page.



Comprehensive Education Plan (CEP) Reguirements
Which Schools Need to Complete the CEP?

All Reward, Recognition, In Good Standing and Local Assistance Plan (LAP) schools should identify and submit annual goals and
action plans in consultation with their School Leadership Team (SLT).

e Explicitly delineate the school’s plan for annually increasing student performance through comprehensive instructional
programs and services as well as the plan for enhancement of teacher and leader effectiveness.

e Address how the school will use its full range of resources (which may include but is not limited to Title I, Title I, and/or Title lll,
1003(a) and/or 1003(g) School Improvement, Race to the Top, School Innovation or local funds) to support improvement efforts
for the identified sub-group(s) on the identified accountability measures.

e Develop the CEP in consultation with parents, school staff, the School Leadership Team (SLT), and others in accordance with
the requirements of Chancellor’s Regulations A-655 to provide a meaningful opportunity for stakeholders to participate in the
development of the plan and comment on the CEP before it is approved.

e Align the identified goals to the strategies and activities in your Parent Involvement Policy (PIP). The PIP template is provided
on pages 12 and 13. Your school is encouraged to use the template as it is provided, or align it in accordance with your
school’s goals, or replace it entirely with a Parent Involvement Policy created by your school that meets federal requirements.
You may use or amend relevant sections of your PIP so they directly align to the parent involvement activities that support each
goal and action plan. All schools should cite strategies to increase parent involvement that align to the goal when applicable.
Title | schools should reference these strategies and activities in the school’s Title | Parent Involvement Policy (PIP).
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Goal setting for the CEP is done in collaboration with the school community to support student achievement and the implementation
of school-wide goals as well as document how your school is meeting Federal, State, and City regulations. For SY 2013-14 when
developing their goals, schools should do the following:

¢ Identify a minimum of three and a maximum of five annual goals.

¢ Align their goals with the current citywide instructional expectations.

o Develop goals that are “SMART” - specific, measurable, achievable, realistic, and time-bound.
e Conduct a needs assessment of your school

e Use quantitative and/or qualitative data in providing the rationale for each goal.

e Cite sources that contributed to the rationale such as the Progress Report, Quality Review, School Survey, state and school
assessment results, attendance records, inquiry team work, etc. to form the basis of your needs assessment.

e Cite the strategies and activities within each goal and action plan requires your school to in your Parent Involvement Policy
(PIP) that will be implemented to achieve the goal identified. The PIP template is provided on pages 12 and 13. Your schoolis
encouraged to use the template as it is provided, or align it in accordance with your school’s goals, or replace it entirely witha
Parent Involvement Policy created by your school that meets federal requirements. You may use or amend relevant sections of
your PIP directly to respond to the parental involvement section of each goal and action plan.

o Enumerate the strategies and activities that will be implemented to achieve each goal.
o |dentify all fund sources that will be used for the completion of each activity.
e List the projected timeline for completion of each activity, including the start and end date of each activity.

e Describe the programmatic details and resources that will be used for each instructional strategy and activity described for each
goal. Do not include the cost for each line-item-expenditure for the strategies and activities listed within the action plans.

School Receiving Title | Funds
School Wide Program (SWP) and Targeted Assistance (TA) Schools receiving Title | funds are required to complete the Title |
Information Page located on page 11 of the CEP.



CEP Checklist

All Schools

Indicate using an “X” in the box to the left of each section that the section has been completed

X | School Leadership Team Signature Page
Action Plans 1 — 5 (At least 3 of 5 Action Plans with the following elements)
*  Annual Goal
X = Comprehensive Needs Assessment
= |nstructional Strategies section, A-E for each new strategy or activity that supports the goal
= Budget & Resource Alignment section (indicating all funding sources)
X | Academic Intervention Services (AIS)

Title | Plan (Only for schools receiving Title | funding)

Parent Involvement Policy (PIP)




Goal and Action Plan #1
Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.

Annual Goal #1

Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

1. To increase achievement in literacy for all students in grades K-7 including students in subgroups and students with disabilities through Common Core aligned
curriculum and instruction. By June 2015, students in grades 3-7 will increase in progress by 2% in reading and writing, as measured by the New York State
Common Core English Language Arts Assessment (ELA).

Comprehensive Needs Assessment

Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, in relation to State
academic content and student achievement standards.

After conducting an analysis of student performance data on state assessments, it was determined that our median adjusted growth percentile for our school showeda
decrease in student progress of 2.5 % on the ELA assessment. The median adjusted growth percentile for our school underperformed the median adjustment growth from
2012-13. As a result, we have made progress for our grades 4-7 students on the median adjusted growth percentile for our school a priority goal for the school year.

Instructional Strategies/Activities

Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A. Enumerate each strategy/activity and its corresponding
subsection in parts B, C, D, and E. For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.

A. Strategies/activities that encompass the needs of identified subgroups

1. Professional Development will be given on the following topics: Effective questioning, interim assessments to monitor and revise curriculum; use of rubrics with the
language of the standards to provide specific feedback to students regarding their work; use of student data to plan and set goals; further development of inquiry as
teams of teachers use student work and assessments to inform differentiated lesson planning; guided reading and strategy lessons.

2. Weekly inquiry team meetings

3. After School Programs-Target Instruction

4. RTI- Academic Support Level 1 and 2, Flexible Grouping

5. Title lll Academic Support

6. Renzulli/SEM

B. Key personnel and other resources used to implement each strategy/activity

1. Principal, Assistant Principal, and Network Support Specialists

2. Principal, Assistant Principal, Teachers, and Network Support Specialists

3. Principal, Assistant Principal and Teachers

4. Principal, Assistant Principal and Teachers

5. Principal, Assistant Principal and ESL Teacher

6. Principal, Assistant Principal and Teachers

C. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity

1. Professional development of CCLS, close reading of texts, and network professional development will be utilized to support these activities.

2. Inquiry teams will monitor progress each week utilizing progress monitoring benchmarks/rubrics. Staff determined that a 1% increase in student performance would
be the interim benchmark used by teacher teams to measure the effectiveness of the activity/strategy

3. After School assessments will be monitored during teacher team meetings

4. Formal and Informal Observations will monitor best practices

5. ESL Teacher assessments of students

6. SEM Coordinator monitors Student progress.

D. Timeline for implementation and completion including start and end dates

1. August 2014 through June 2015

2. August 2014 through June 2015

3. January 2015 through June 2015

4. Teacher created Performance Assessment Dates: October MOSL Benchmark Assessment 2014, MOSL End of Year Assessment May 2015

5. September 2014 through April 2015

6. January 2015 through May 2015

E. Describe programmatic details and resources that will be used to support each instructional strategy/activity
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On-going professional development provided by administrators during: Monday Extended Time, grade conferences, scheduled mentoring times, inter-visitations
Inquiry team meetings and grade conferences are scheduled to meet during data periods and common planning.

After School Academic Support/Saturday Academy- scheduled for Thursdays and Saturdays from January 2015 through April 2015 is targeted instruction for students
below Scale Score levels for English Language Arts (ELA):

Grade 3 English language arts, a scale score of 299

Grade 4 English language arts, a scale score of 296
Grade 5 English language arts, a scale score of 297
Grade 6 English Language Arts, a scale score of 297
On-going professional development provided by administrators during: Monday Extended Time, grade conferences, scheduled mentoring times, inter-visitations

ESL Teacher push in to classes to support student achievement
Renzulli/SEM is scheduled Friday afternoons from January 2015 through May 2015

Strategies to Increase Parental Involvement

All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title | schools should reference these activities in your school’s Title | Parent
Involvement Policy (PIP).

P.S./1.S. 78Q will build the school’s and parents’ capacity for strong parental involvement, in order to ensure effective involvement of parents and to support a partnership
with the parents, and the community to improve student academic achievement, through the following activities specifically described below:

e CCLS Parent Workshop given by Network Support Specialist

Tuesday Phone Calls and Meetings

Parents will be trained on how to use ARIS Parent Link by Data Specialist
Distribution of Parent Handbook in English/Spanish

Handbook of strategies for parents in Reading and Writing-English/Spanish
Student Goals/Interim Progress Reports

e Parent Teacher Conference Four Times a year

e ELL Parent Workshop

e ELA Parent Workshops given by school staff and network support specialists

Budget and Resource Alignment

Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

X | Tax Levy | | Title IA | | Title 1A | | Title Nl | Set Aside | Grants

List any additional fund sources your school is using to support the instructional goal below.




Goal and Action Plan #2
Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing thisgoal.
Annual Goal #2

Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

2. To increase achievement in mathematics for all students in grades K-7 including students in subgroups and students with disabilities through Common Core
aligned curriculum and instruction. By June 2015, students in grades 3-7 will increase in progress by 2% in operations and algebraic thinking, number and
operations in base ten and fractions, measurement and data, geometry and mathematical practices as measured by the New York State Common Core
Mathematics Assessment.

Comprehensive Needs Assessment

Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, in relation to State
academic content and student achievement standards.

After conducting an analysis of student performance data on state assessments, it was determined that our median adjusted growth percentile for our school showeda
decrease in student progress of 27 % on the Math assessment. The median adjusted growth percentile for our school underperformed the median adjustment growth from
2012-13. As a result, we have made progress for our grades 4-7 students on the median adjusted growth percentile for our school a priority goal for the school year

Instructional Strategies/Activities

Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A. Enumerate each strategy/activity and its corresponding
subsection in parts B, C, D, and E. For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.

A. Strategies/activities that encompass the needs of identified subgroups

1. Professional Development will be given on the following topics: Effective questioning, interim assessments to monitor and revise curriculum; use of rubrics withthe

language of the standards to provide specific feedback to students regarding their work; use of student data to plan and set goals; further development of inquiry as teams
of teachers use student work and assessments to inform differentiated lesson planning; guided reading and GO Math/CMP3/strategylessons.

2. Weekly inquiry team meetings

3. Title Il Academic Support/ GO Math Differentiated Strategies
4. After School Programs-Target Instruction

5. Renzulli/SEM

6. RTI- Academic Support Level 1 and 2, Flexible Grouping

B. Key personnel and other resources used to implement each strategy/activity

1. Principal, Assistant Principal, and Network Support Specialists

2. Principal, Assistant Principal/Data Specialist and Inquiry Team members

3. Principal, Assistant Principal and Teachers

4. Principal, Assistant Principal and Teachers

5. Principal, Assistant Principal, and SEM Cluster Facilitators

6. Principal, Assistant Principal and Teachers

C. ldentify targets to evaluate the progress, effectiveness, and impact of each strategy/activity

1. Professional development of CCLS, Go Math program/strategies, and network professional development will be utilized to support these activities.

2. Inquiry teams will monitor progress each week utilizing progress monitoring benchmarks/rubrics. Staff determined that a 1% increase in student performance would
be the interim benchmark used by teacher teams to measure the effectiveness of the activity/strategy.

3. Title lll Academic Support.

4. After School assessments will be monitored during teacher team meetings.

5. SEM Coordinator monitors Student progress

6. Formal and Informal Observations will monitor best practices




Timeline for implementation and completion including start and end dates

August 2014 through April 2015

August 2014 through June 2015

September 2014 through April 2015

January 2015 through April 2015

January 2015 through May 2015

Teacher created Performance Assessment Dates: October MOSL Benchmark Assessment 2014, MOSL End of Year Assessment May 2015

Describe programmatic details and resources that will be used to support each instructional strategy/activity
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On-going professional development provided by administrators during: Monday Extended Time, grade conferences, scheduling mentoring times, inter-visitations.
Inquiry team meetings and grade conferences are scheduled to meet during data periods and common planning.

ESL Teacher push in to classes to support student achievement

After School Academic Support/Saturday Academy-scheduled for Thursdays and Saturdays from January through April is targeted instruction for students below Scale
Score levels for Mathematics :

Grade 3 mathematics, a scale score of 293

Grade 4 Mathematics, a scale score of 284

Grade 5 Mathematics, a scale score of 289

Grade 6 Mathematics, a scale score of 289

Renzulli/SEM is scheduled Friday afternoons.
On-going professional development provided by administrators during: Monday Extended Time, grade conferences, scheduled mentoring times, inter-visitations

Strategies to Increase Parental Involvement

All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title | schools should reference these activities in your school’s Title | Parent
Involvement Policy (PIP).

P.S./1.S. 78Q will build the school’s and parents’ capacity for strong parental involvement, in order to ensure effective involvement of parents and to support a partnership
with the parents, and the community to improve student academic achievement, through the following activities specifically described below:

e CCLS Parent Workshop given by Network Support Specialist

Parents will be trained on how to use ARIS Parent Link by Data Specialist
Distribution of Parent Handbook in English/Spanish

Handbook of strategies for parents in Reading and Writing-English/Spanish
Student Goals/Interim Progress Reports

Parent Teacher Conference-four times a year

ELL Parent Workshop

Math Parent Workshops given by school staff and network support specialists

Budget and Resource Alignment

Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

X | Tax Levy | | Title 1A | | Title IIA | | Title Il | Set Aside | Grants

List any additional fund sources your school is using to support the instructional goal below.




Goal and Action Plan #3
Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing this goal.
Annual Goal #3

Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

3. By June 2015, all teachers instructing ELLs will implement targeted instructional strategies that will result in a 1% increase in English Language Learners (ELLS)
progress in grades 4-7 as measured by the New York State Common Core Assessments.

Comprehensive Needs Assessment

Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, in relation to State
academic content and student achievement standards.

After conducting an analysis of Closing the Achievement Gap data for our English Language Learners, it was determined that our English Language Learner’s
Progress decreased by 11.3%. The English Language Learner Progress underperformed from the 2012-2013 school year. As a result we have made English Language
Learner Progress our school priority.

Our school did not receive a QR in 2013-14. Based on the most recent report, our school received a Proficient for QR Indicator 1.2 The report stated “Refine differentiated
instruction so that lesson planning reflects purposeful groupings, challenging tasks and questioning to extend thinking and to maximize learning.”

Informed by Capacity Framework Element-Rigorous Instruction, current data and our most recent QR, there is a need to refine the use of strategies that provide scaffolds
and multiple entry points for ELLs. This needs assessment informed the development of the annual goal.

Instructional Strategies/Activities

Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A. Enumerate each strategy/activity and its corresponding
subsection in parts B, C, D, and E. For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.

A. Strategies/activities that encompass the needs of identified subgroups

1. Professional Development will be given on the following topics: UDL Principles with a focus on multiple entry points for all ELL students. Effective questioning, ELL
periodic assessments to monitor and revise curriculum; use of rubrics with the language of the standards to provide specific feedback to students regarding their work; use
of student data to plan and set goals; further development of inquiry as teams of teachers use student work and assessments to inform differentiated lesson planning;
guided reading and GO Math/CMP3/strategy lessons.

2. RTI- Academic Support Tiers 2 and 3, Flexible Grouping

3. Title Il Academic Support/ Saturday Academy

4. Renzulli/SEM is scheduled Friday afternoons.

Key personnel and other resources used to implement each strategy/activity

Principal, Assistant Principal, and Network Support Specialists
Principal, Assistant Principal and Teachers
Principal, Assistant Principal and Teachers
Principal, Assistant Principal and Teachers

Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity

PlO|d oD

Incorporation of UDL strategies in lesson plans. Evidence of Multiple Means of Representation in lessons: activating prior knowledge, clarifying vocabulary, maximize
transference, various ways of displaying information and offering information. Evidence of Multiple Means of Action and Expression: use of technology to
communicate, variety of methods for response, goal setting and strategy development. Evidence of Multiple Means of Engagement: providing choice and autonomy,
planning of authentic, meaningful activities, fostering a collaborative community, providing mastery oriented feedback, creating opportunities for self-assessmentand
reflection.

Formal and Informal Observations will monitor best practices

After School assessments will be monitored by Professional Learning Community inquiry teams.

SEM Coordinator and SEM cluster teachers monitor student progress.
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Timeline for implementation and completion including start and end dates




1. September 2014-June 2015

2. September 2014-June 2015

3. January 2015-April 2015

4. January 2015-May 2015

E. Describe programmatic details and resources that will be used to support each instructional strategy/activity

1. On-going professional development provided by administrators during: Monday Extended Time, grade conferences, scheduling mentoring times, inter-visitations.
2. Inquiry team meetings and grade conferences are scheduled to meet during data periods and common planning.

3. ESL Teacher push in to classes to support student achievement

4. Renzulli/SEM is scheduled Friday afternoons from January 2015 through May 2015

Strategies to Increase Parental Involvement

All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title | schools should reference these activities in your school’s Title | Parent
Involvement Policy (PIP).

P.S./I.S. 78Q will build the school’s and parents’ capacity for strong parental involvement, in order to ensure effective involvement of parents and to support a partnership
with the parents, and the community to improve student academic achievement, through the following activities specifically described below:

e CCLS Parent Workshop given by Network Support Specialist

e Parents will be trained on how to use ARIS Parent Link by Data Specialist

e Distribution of Parent Handbook in English/Spanish

e Handbook of strategies for parents in Reading and Writing-English/Spanish

e Student Goals/Interim Progress Reports

Parent Teacher Conference-four times a year

ELL Parent Workshop

Translations services

Math Parent Workshops given by school staff and network support specialists

Budget and Resource Alignment

Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

| Tax Levy | | Title IA | | Title 1A | X | Titleln | Set Aside | Grants

List any additional fund sources your school is using to support the instructional goal below.




Goal and Action Plan #4
Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing thisgoal.
Annual Goal #4

Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Comprehensive Needs Assessment

Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, in relation to State
academic content and student achievement standards.

Instructional Strategies/Activities

Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A. Enumerate each strategy/activity and its corresponding
subsection in parts B, C, D, and E. For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.

A. Strategies/activities that encompass the needs of identified subgroups

é.. Key personnel and other resources used to implement each strategy/activity

é. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity

é.. Timeline for implementation and completion including start and end dates

é. Describe programmatic details and resources that will be used to support each instructional strategy/activity
1.

Strategies to Increase Parental Involvement

All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title | schools should reference these activities in your school’s Title | Parent
Involvement Policy (PIP).

Budget and Resource Alignment

Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

| Tax Levy | | Title IA | | Title 1A | | Title Nl | Set Aside | Grants

List any additional fund sources your school is using to support the instructional goal below.




Goal and Action Plan #5
Use this template to identify an annual goal. Respond to each section to indicate strategies and activities in support of accomplishing thisgoal.
Annual Goal #5

Describe a goal you have identified for the year. Refer to the directions and guidance for assistance in developing your goals.

Comprehensive Needs Assessment

Describe the identified need that generated this goal. The needs assessment should encompass the entire school and be based on the performance of students, in relation to State
academic content and student achievement standards.

Instructional Strategies/Activities

Describe the research-based school wide reform instructional strategies and activities that will be used to achieve the goal in part A. Enumerate each strategy/activity and its corresponding
subsection in parts B, C, D, and E. For each strategy/activity identified in part A, a corresponding item must be provided in parts B, C, D, and E.

A. Strategies/activities that encompass the needs of identified subgroups

é.. Key personnel and other resources used to implement each strategy/activity

é. Identify targets to evaluate the progress, effectiveness, and impact of each strategy/activity

é.. Timeline for implementation and completion including start and end dates

é. Describe programmatic details and resources that will be used to support each instructional strategy/activity
1.

Strategies to Increase Parental Involvement

All schools should cite strategies to increase parent involvement that aligned to the goal when applicable. Title | schools should reference these activities in your school’s Title | Parent
Involvement Policy (PIP).

Budget and Resource Alignment

Indicate using an “X” the fund source(s) that your school is using to support the instructional goal.

| Tax Levy | | Title IA | | Title 1A | | Title Nl | Set Aside | Grants

List any additional fund sources your school is using to support the instructional goal below.




for each applicable grade in your school.

Description

Academic Intervention Services (AIS)

Schools need to maintain accurate records of students who are receiving Academic Intervention Services to ensure that students who are not at proficiency receive effective
and timely assistance. These records need to be made available upon request and indicate the total number of students receiving AlS in each subject area listed belowand

Type of Academic Intervention
Service (AIS)

Type of Program or strategy (e.g.
repeated readings, interactive
writings, etc.)

Method for delivery of service (e.g.
small group, one-to-one, tutoring,
etc.)

When the service is provided (e.g.
during the school day, before or after
school, etc.)

Word Study-Fundations, Words Their
Way, TC Reading and Writing

ELA strategies, and iReady ELA Online Small Group School Day, After School and Saturday
Program
GO Math Scaffold/Differentiated Support

Mathematics Groups, CMP3, iReady Math online Small Group School Day, After School and Saturday
Program

Science FO.SS Science Support, Harcourt Small Group School Day, After School
Science Modules

Social Studies Guided Reading using non-fiction texts Small Group School Day, After School

At-risk services (e.g. provided by the fca(r)rl:ilnsierlltg?\,/:r:;irclnsnkwork

Guidance Counselor, School y ' Small Group School Day

Psychologist, Social Worker, etc.)

crisis and mandated
support by social worker




Title | Information Page (TIP)

For Schools Receiving Title | Funding

o All elements of the All Title | Schools section must be completed*.
e School Wide Program (SWP) schools must also complete the SWP Schools Only section.
e Targeted Assistance (TA) Schools must also complete the TAS Schools Only section

*If a required component is addressed elsewhere in this plan, you may refer to the page number(s) where the response canbe
found.

Iitle | Status

Indicate with an “X” your school’s Title | Status.

| School Wide Program (SWP) | | Targeted Assistance (TA) Schools | X | Non-Title |










Department of English Language Learners and Student Support

| Milady Baez, Senior Executive Director

< | 52 Chambers Street, Room 209

' ' New York, New York 10007
Department of Phone: 212-374-6072

Education http://schools.nyc.gov/Academics/ELL/default.htm
Carmen Farifia, Chancellor

Title 11l Supplemental Program for ELLs for the 2014-15 and 2015-16SY

Directions: Title Ill supplemental services for ELLs must include all of the following three components:
e Direct instruction: activities must be used to support language development, English and native language
instruction, high academic achievement in math, and/or other core academic areas.
o TheTitle lll supplemental instructional services must be based on student need
o These supplemental services should complement core bilingual and ESL services required under
CR Part 154.
o Direct supplemental services should be provided for before school, after school, and Saturday
programs.
o Teachers providing the services must be certified bilingual education and/or ESL teachers.
e High quality professional development that is “of sufficient intensity and duration to have a positive and
lasting impact on the teachers’ performance in classrooms.”
o Professional development activities should be well-planned, ongoing events rather than one-day
or short-term workshops and conferences.
e Parent engagement and supports must ensure that there are appropriate translation and interpretation
services to meet community needs.
o These are in addition to mandated activities, such as parent orientation during ELL identification
process.

NOTE: The Title Ill program planning ratio is as follows: 60% direct to instruction, 10% to parental
involvement, 10% to professional development, and 20% to OTPS.

For more information on Title Il requirements, please see the School Allocation Memo or contact your
Senior ELL Compliance and Performance Specialist. Submit this form to your Senior ELL Compliance
and Performance Specialist by October 31, 2014.

Part A: School Information
Name of School: PS/IS 78 DBN: 30Q078

This school is (check one): [ Jconceptually consolidated (skip part E below)
IXINOT conceptually consolidated (must complete part E below)

Part B: Direct Instruction Supplemental Program Information

The direct instruction component of the program will consist of (check all thatapply):
Before school After school Saturday academy
— A A

Fotal # of ELLs to be servéé-‘:'@ A
Grades to be served by this program (check all that apply):

K 1 2 3 a4 5
[J6 [I7 [ls Xo Xho X1 1
X X L] L] L] L] L]



http://schools.nyc.gov/Academics/ELL/default.htm

Part B: Direct Instruction Supplemental Program Information

Total # of teachers in this program: 3
# of certified ESL/Bilingual teachers: 1
# of content area teachers: 2

Describe the direct instruction supplemental program here and include the
e rationale

subgroups and grade levels of students to be served

schedule and duration

language of instruction

# and types of certified teachers

e types of materials

Begin description here:
Language Instruction Program:

We propose to offer two supplemental after-school ESL classes to enhance the academiclanguage
development of our upper-grade ELLs, along with a Middle School Saturday Academy for 6th and 7th
grade students.

After analyzing our student data we identified three sub-groups of students whom we will target with an
after-school program:

1) 3rd Grade ELLs (and former ELLs)
2) 4th Grade ELLs (and former ELLs)
3) 5th Grade ELLs (and former ELLs)

We noticed that most of our 3rd grade ELLs did not achieve proficiency on the reading and writing
subtests of the 2014 NYSESLAT. Our running records from September 2015 indicate that most of the
third grade ELLs have reading levels that fall between | and K based on the Teachers College reading
assessments, which is below the grade-level standard. Our data shows that they need additional
practice with reading comprehension, making inferences, and using text-based evidence in their writing.
We’ve also identified weakness in math, particularly in the area of solving word problems and offering
verbal explanations of how they solved math problem:s.

Our 4th /5th -grade cohort consists of children who were newcomers last year and thus exemptfrom
the ELA exam, along with children who scored at level 1 on the State exams. All ELLs in 4th grade areat
the Beginner or Intermediate levels based on the 2014 NYSESLAT results, and will need intensive
academic support in order to meet the 4th-grade Common Core Learning Standards in both ELAand
math.

We will also be targeting a cohort of 5th, 6th and 7th grade students with a Middle School Saturday
Academy. Last year several of our 6th and 7th grade ELLs were newcomers who were exempt fromthe
ELA exam; they will need extra support to help them prepare for the Common Core ELA exams, which
they will be taking for the first time. There are also several ELLs and Former ELLs in the 7th gradewho
have yet to meet the Common Core standards with a Level 3 or 4 score in ELA and Math.




Part b: Direct Instruction Suppliemental Program Intormation

ELL After-School Academies

We propose two concurrent groupings of ELLs and proficient former ELLs, meeting Wednesdays and
Thursdays, from 2:30 until 4:00. Each group will be team-taught by a licensed common-branchteacher
and a licensed ESL teacher, using appropriate ESL methodologies to enhance comprehension. During
each 90-minute session, the licensed ESL teacher will teach a 45-minute literacy block, along with a 45-
minute math block led by the common branch teacher. With the two classes scheduled in adjacent
rooms, the licensed ESL teacher will spend half of the instructional period in each of the two rooms. A
Supervisor is needed because there is no other program.

10 Weeks/ 20 students

ELL Saturday Academy

Our Saturday Academy will be take place on four consecutive Saturdays, March 7-28, 2015 from 9:00am
to 11:00am. We will have two groups of students, with each group team-taught by a licensedcommon-
branch teacher and a licensed ESL teacher, using appropriate ESL methodologies to enhance
comprehension. During each two-hour session, the licensed ESL teacher will teach a one-hourliteracy
block, along with a one-hour math block led by the common branch teacher. With the two classes
scheduled in adjacent rooms, the licensed ESL teacher will spend half of the instructional period ineach
of the two rooms. A Supervisor is needed because there is no other program.

4 weeks/ 16 students

Describe the school’s professional development program for Title Il Program teachers as well asother
staff responsible for delivery of instruction and services to ELLs.

e rationale

e teachers to receive training

e schedule and duration

e topics to be covered

e name of provider

Begin description here:

Professional Development Program —

The teachers in our Title Il After-School program will need strategies to support the math and literacy
learning of their ELL students as they prepare for the rigorous Common Core assessments in the spring.

We will offer monthly professional development sessions for the staff of our Title Ill-funded after-school
program. During these sessions our licensed ESL teacher will train the teachers with common branch
licenses in specific ESL methodologies which will support the learning needs of the ELLs in theirafter-
school programs; teachers with common branch licenses will share instructional techniques tosupport
the literacy and math development of our participating children. We will use the followingonline
resources offered through ARIS Learn, the NYCDOE Office of English Language Learners, and the OELL’s
Partnership with Understanding Language at Stanford University.

What is Scaffolding? http://schools.nyc.gov/NR/rdonlyres/A7CBCOAC-6BD7-4886-998C-



http://schools.nyc.gov/NR/rdonlyres/A7CBC9AC-6BD7-4886-998C-

Part C: Professional Development

788A65ABBCB6/0/WalquiandStromBrief April2014 OELL.pdf

Disciplinary Literacy for ELLs http://schools.nyc.gov/NR/rdonlyres/8BD5F6FB-01FC-4AFC-B796-
F7BD1FF942A3/0/MichaelKiefferBrief April2014 OELL.pdf

ARIS Learn: #544 Cognitively Engaging Students through Differentiation

Key Principles for ELL Instruction
http://ell.stanford.edu/sites/default/files/Key%20Principles%20for%20ELL%20Instruction%20with%20re

ferences 0.pdf

Principles of Math Instruction for ELLs
http://ell.stanford.edu/sites/default/files/math learnmore files/2.Principles%20for%20Math%20Instru
ction%208-14-13.pdf

Describe the parent engagement activities targeted toward parents of ELLs that will impact higher
achievement for ELLs. NOTE: These are in addition to mandated activities, such as parentorientation
during ELL identification process.

e rationale

e schedule and duration

e topics to be covered

e name of provider
o how parents will be notified of these activities

Begin description here:

Parent Involvement:

At PTA meetings and SLT committee meetings, parents of our ELLs have expressed an interest in learning
more about how they can support their children’s language and literacy development athome.

We will offer a series of three parent workshops, targeting parents of ELLs and former ELLs, separated
into two different levels (K-2 and 3-5). Workshop topics will include study skills, homework help,
behavior management, digital media consumption, etc.

All invitations/notifications will be sent out in the parents’ preferred language and translation services
will be available during the workshops.

The workshops will meet for one hour during three consecutive weeks, exact dates TBD.

Part E: Budget

FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY. Ensure that your Title Ill budget matches
your Title 11l Plan.
Allocation Amount: $11200



http://schools.nyc.gov/NR/rdonlyres/8BD5F6FB-01FC-4AFC-B796-
http://ell.stanford.edu/sites/default/files/Key%20Principles%20for%20ELL%20Instruction%20with%20re
http://ell.stanford.edu/sites/default/files/math_learnmore_files/2.Principles%20for%20Math%20Instru

Budget Category Budgeted Amount Explanation of expenditures in this
category as it relates to the program

narrative for this title.

Professional salaries $9364.36 Teachers:
(schools must account for
fringe benefits) After-School:
e Persession
e Perdiem Lwreds
3 teachers

3 hours/week
$50.41/ hour
$4536.90
Supervisory:
10 weeks
1 supervisor
3 hours per week
X $52.75/hour
=$1582.50
Saturday Academy:
4 weeks
3 teachers
2 hours per week

x $50.41/ hour
=51,209.84 for teachers
Supervisory:
4 weeks
1 supervisor
2 hours per week
X $52.75/hour

=$422.00




Part E: Budget

FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY. Ensure that your Title Ill budget matches

your Title 11l Plan.

Allocation Amount: $11200

Budget Category Budgeted Amount Explanation of expenditures in this
category as it relates to the program

narrative for this title.

Parent Involvement:

ECC:

2 teachers

3 sessions

1 hour per session

6 hours x $50.41/ hour
=5302.46

MS:

2 teachers

3 sessions

1 hour per session

6 hours x $50.41/ hour
$302.46

Professional Development:
1 one-hour PD meeting per month
5 months

4 participants
$50.41/hour

=51008.20

Purchased services
e High quality staff
and curriculum
development
contracts.




Supplies and materials ‘ $1835.64 Materials for after school program




Part E: Budget

FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY. Ensure that your Title Ill budget matches

your Title 11l Plan.

Allocation Amount: $11200
Budget Category

Budgeted Amount

Explanation of expenditures in this
category as it relates to the program

narrative for this title.

e Must be and Saturday Academy and Parent
supplemental. Workshops.
e Additional
curricula,
instructional
materials.
e Must be clearly
listed.
Educational Software . -
(Object Code 199)
Travel
Other _
TOTAL $11, 200
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OFFICEOF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION PoLIcY
SUBMISSION FORM
2013-141702014-15SCcHOOL YEARS

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information necessary
for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This is a two-year plan onhow
schools will support ELLs’ linguistic and academic needs. This LAP form is a part of the school’s CEP. Agendas and minutes of LAP

meetings should be kept readily available on file in the school. Also, when preparing your school’s submission, provide extended responses

in the green spaces. Spell-check has been disabled in this file, so consider typing responses to these questions in a separate file before

copying them into the submission form. For additional information, hold your cursor over the @.

A. School Information @

District 30

Borough Queens

School Number 078

schoolName The Robert F. Wagner, Jr. School

B. Language AllocationPo Ilcy TeamCom position @ NOTE: Thefollowingstaffmembers should be onthe LAPteam: principal, assistant
principal (where applicable), atleast one bilingual teacher from each subjectarea (where there is a bilingual program), at least one ESL teacher, and one parent.

Principal LOUIS Pavone

AssistantPrincipal Deana Rombone

Coach

Coach

ESL Teacher Andrew Parker

Guidance Counselor Lisa Viglietta

Teacher/Subject Area \/ictoria Mulligan/ Science

Parent

Teacher/Subject Area Parent Coordinator
Related Service Provider Other
Network Leader(Only ifworking withthe LAP team) Other

C. Teacher Qualifications

Please provide a report of all staff members’ certifications referred to in this section.

and percentages.

Press TAB after each number entered to calculate sums

- Number of certified
Number ofcertified o
Ay bilingual teachers not currently Number of teachers who hold both content
E]Selétsiacrfgerrzrﬁurrently teachingin | 1 teaching in a bilingual 0 area and ESL certification 0
program. program
Number of certified Number of certified
- . ; Number ofteacherswho hold botha
ﬁ:"g%‘:ﬁrl];iﬁg%sg?;;emly teaching | O tl\éé%éc:;elgn language 0 bilingual extension and ESL certification 0
Number of certified ESL teachers g:&%ﬁ:&ﬁiﬂ:ﬁéizgrErgrljt?Ilass Number of special education teacherswith
—E%tL currently teaching in the 0 who hold both a common branch 0 bilingual extensions 0
program licenseand ESL certification
D. Student Demographics
Total number of students in school Total number of ELLsS ELLs as share of total student population
(Excluding Pre-K) 342 31 (%) 9.06%
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A.ELL Programs

Thisschoolservesthefollowing
grades (includes ELLs and EPs)

Check all that apply

KX

6 7]

11X 2K
801 9]

3

4 5[

100] 1100 12[]

This school offers (check all that apply):

Transitional bilingual education program

Yes |:|

NO|Z|

If yes, indicate language(s):

Dual language program

Yes |:|

NO|Z|

If yes, indicate language(s):

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual Education,
Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes, refer to the separate
periods in a day in which students are served. Departmentalized schools (e.g., high school) may use the self-contained row.

ELL Program Breakdown

Transitional
Bilingual Education 0
(60%:40% —> 50%:50% >
75%:25%)
Dual Language 0
(50%:50%) _
Freestanding ESL i eEe i = BT e T B T e i e s T
Push-In 2 2 1 2 10
Pull-out 2
Total 2 2 1 2 2 1 0 0 0 0 0 12
B.ELL Years of Service and Programs
Numberof ELLs by Subgroups
Newcomers (ELLsreceiving ELL Students
Al 31 service 0-3years) 23 with Disabilities 7
- . Long-Term
SIFE 0 EIéI;sr;ecelvmg service 4-6 6 (completed 6+ 2
Y years)

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who are
also SIFE or SWD. @

ELLs by Subgroups
ELLs ELLs Long-Term ELLs
(0-3 years) (4-6 years) (completed 6years)
Al SIFE SWD Al SIFE SWD Al SIFE SWD Total
TBE 0
Dual Language 0
ESL 23 0 1 6 0 4 2 0 2 31
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ELLs by Subgroups

ELLs Long-Term ELLs
(0-3 years) (completed 6years)
Al SIFE SWD Al SIFE SWD Al SIFE SWD Total
Total 23 0 1 6 0 4 2 0 2 31

Number of ELLs who have an alternate placement paraprofessional: O

C.Home Language Breakdown and ELL Programs

Transitional Bilingual Education
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL
SELECT ONE 0
SELECT ONE 0
SELECT ONE 0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0

*EP=English proficient student

Dual Language (ELLs/EPs*)

K-8
PDE 0 ) o (0] d d ® dfe 0 )

K 1 2 3 4 5 6 7 8 TOTAL

ELL EP | ELL: EP | ELL. EP | ELL: EP | ELL: EP | ELL: EP | ELL: EP | ELL: EP | ELL: EP | ELL EP

SELECT ONE 0 0
SELECT ONE 0 0
SELECT ONE 0 0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language (ELLs/EPs)
9-12
Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL
ELL EP ELL EP ELL EP ELL EP ELL EP
SELECT ONE 0 0
SELECT ONE 0 0
SELECT ONE 0 0
TOTAL 0 0 0 0 0 0 0 0 0 0
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This Section for Dual Language Programs Only

Number of Bilingual students (students fluent in both languages): Number of third language speakers:
Ethnic breakdown of EPs (Number):

African-American:; Asian; Hispanic/Latino: __

Native American: White (Non-Hispanic/Latino): Other:

Freestanding EnglishasaSecondLanguage
Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL
Spanish 3 6 2 2 2 1 3 19
Chinese 1 1
Russian 0
Bengali 1 1
Urdu 0
Arabic 1 1
Haitian 0
French 1 1
Korean 0
Punjabi 1 1
Polish 1 1
Albanian 1 1
Other 1 1 2 1 5
TOTAL 7 7 5 4 2 3 3 0 0 0 0 0 0 31

Assessment Breakdown

Enter the number of ELLs for each test, category, and modality. Data should reflect latest results of current students in your school.

OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FORNEW ADMITS)

Beginner(B) 1 2 1 0 1 0 5
Intermediate(l) 0 0 2 0 0 0 0 2
Advanced (A) 3 6 1 1 2 3 0 16
Total 4 8 4 1 3 3 0 0 0 0 0 0 0 23

Modality
Aggregate

LISTENING/ B

Proficiency Level
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NYSESLAT Modality Analysis

Modality 8.4
Aggregate Proficiency Level
SPEAKING |

A

P

B
READING/ I
WRITING A

P

NYS ELA

Level 1 Level 2 Level 3 Level 4 Total
3 1 1
4 1 2 3
5 2 1 3
6 0
7 0
8 0
NYSAA Bilingual (SWD) 0

NYS Math
Level 1 Level 2 Level 3 Level 4 Total
Grade English NL English NL English NL English NL
3 1 1
4 3 3
5 1 3 4
6 0
7 0
8 0
NYSAA Bilingual 0
(SWD)
NYS Science
| Level 1 Level 2 Level 3 Level 4 . Total
English NL English NL English NL English NL

4 1 2 3
8 0
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NYS Science

| Level 1 | Level 2 Level 3 Level 4 . Total
English NL English NL English NL English NL
NYSAA
Bilingual 0
(SWD)

New York State Regents Exam

English Native Language English Native Language

Comprehensive English
Integrated Algebra
Geometry

Algebra 2/Trigonometry
Math

Biology

Chemistry

Earth Science

Living Environment
Physics

Global Historyand
Geography

US History and
Foreign Language
Government

Other

Other
NYSAAELA

NYSAA Mathematics
NYSAA Social Studies
NYSAA Science

Native Language Tests

#of ELLsscoringateach # of EPs (dual lang only) scoring at each quartile
quartile (basedon (basedon percentiles)
Q1 Q2 Q3 Q4 Q1 Q2 Q3 Q4
1-25 percentile 2650 percentile 51-75 percentile 7699 percentile 1-25 percentile 26:50 percentile 51-75 percentile 7699 percentile

ELE (Spanish
Reading Test)

Chinese Reading Test

Afterreviewingandanalyzingthe assessmentdata, answer thefollowing:

1. Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and
Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs? How will this data help inform your school’s instructional
plan? Please provide any quantitative data available to support yourresponse.

We use the TCRWP reading assessment to measure the early literacy skills of our ELLs. We conduct running records on each of our ELLS
monthlyinordertoidentify eachchild’s strengths and weaknesses asareader, targetinstructionaccording to each child’sindividual
needs, and ensure that each child is reading at the appropriate “just right” level during ourindependent reading time.
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Our September 2013 TCRWP running records data indicates that in grades 1 and 2, 6 of the 12 ELLs (50%) are reading at level 1, 5
children (42%) are reading atlevel 2, and 1 child isreading atlevel 4. We understand that a child’s reading level is the most
important predictor of success on upper-grade exams and we have targeted the students reading atlevel 1 with additional support.

In 2013-14 we also will be introducing the NYS MOSL Performance Tasks, which will give us useful, skill-specific information about
student strengths and weaknesses which we can use to differentiate instruction and target interventions.

2. What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades?
The Assistant Principal and ESL Teacher reviewed the 2013 ELL exam datain order to identify patterns ortrends that could help us to
planinstruction forthe 2013-14 academic year. The 2013 NYSESLAT results show us that most students in all grades continued to
make steadyimprovement. Itis difficultto make precise year-to-yearcomparisons because the 2013NYSESLAT had arevised format
and as of this writing the NYSESLAT modality reporton ATS is notavailable, butwe canlook at changesin proficiency levels and scale
scores to get a general sense of student performance:

In 2013, out of 27 total test takers, 4 students (15%) achieved full proficiency, and 11 students (41%) went up at least one level. In
1stgrade, 3 of the students improved by two or more proficiency levels. In September 2013 we administered the LAB-R exam to 28
newly admitted students: 19 children (68%) scored at the proficient level; 3 children scored at the advanced level; and 6 children
were identified as intermediate or beginnerELLs.

3.  How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions? How does your
school use information about Annual Measurable Achievement Objectives? What does the data reveal? (see SED memo and AMAO
tool)

Again, itis not possible at this time to make precise calculations of our school’s comprehensive AMAO performance because our
modality data is not available, but we can determine that our school met the AMAO 2 benchmark for 2013 (set at 13.7%) with 14 %
of our ELLs achieving proficiency.

Itiscleartousthatoneresultofthe revisedformatofthe NYSESLAT isthatthe Speaking sub-testitems have become more challenging
and our students’ Speaking sub-testresults, takenasagroup, have declined from previous years. We willwork to ensure that
classroominstructionfocusesanappropriate amountoftime onthe CCLS Speakingand Listening StandardstoensurethatourELLs
continue tomakeprogressinallskillareas.

4. For each program, answer the following:

a.  What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in English as compared to the

native language?
b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.
c. Whatis the school learning about ELLs from the Periodic Assessments? How is the native language used?
Because we only have afreestanding ESL program atthistime, we are unable to compare the relative success ofthe ESL programto

a TBE or Dual Language program, but we can observe how our ELLs are faring onthe content area exams that they are taking in English.
Onthe 2013 ELA exam, outof six total ELL students, 3students (50%) scored atLevel 1 and 3 students (50%) scored at Level 2; no students
achieved Level 3or higher. Onthe 2013 Math exam, out of seven total ELL students, one student (14%) scored atLevel 1, and 6 students
(86%) scored at Level 2; no students achieved Level 3 or higher. Onthe Grade 4 Science exam, 2 students scored at Level 3and 1 student
scoredatLevel4.

Our grade 3-5 ELLs took the ELL Periodic Assessments twice during the 2012-13 school year. The school leadership, along with the
ESL Teacher and classroom teachers of ELLs, found the results to be helpful in targeting individual students’ strengths and weaknesses. We
could drill into the data to determine on which particular modality (Listening, Reading and Writing) or even on which particular standard
and performance indicator each individual child could use extra support. We found the 2012-13 ELL Periodic Assessments to be fairly
accurate predictors ofthe 2013 NYSESLAT results. In general, they reinforced our sense that reading skills (and inferencing skills in
particular) are an area of relative weakness for many of our current ELLs and we have been planning ourinstruction accordingly.

In our freestanding ESL program the children receive native language support through same-language peer partnerships, bilingual
reading materials, and web-based resources such as Google Translate.
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http://www.p12.nysed.gov/biling/NEWTIII.html
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/amaovideos.htm
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/amaovideos.htm
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/amaovideos.htm

Desctibe how your school uses data to guide instruction for ELLs within the Response to Intervention (Rtl) framework (for gradesK-5).
(see R Guide for Teachers of BI L s.)

We use assessment data from every student in each grade (ELLs and English proficient students alike) to determine which students are
meeting benchmark standards and which students are at risk for falling behind. School administrators also carefully monitor classroom
instruction to ensure that all students are receiving high-quality Tier 1 instruction, including differentiated lessons to meet the language
development needs of English Language Learners. If teachers and administrators feel that an ELL student is not meeting benchmark
standards in spite of high-quality Tier 1 instruction, the classroom teacher, ESL Teacher, and SBST staff will look at the data to
determine which specific skills are lagging and arrange Tier 2 intervention services to provide targeted instruction to address the
specific areas of need for each child. We take great care to ensure that our analysis of student assessment data takes into
consideration each child’s native language abilities and degree of English Language exposure/experience.

How do you make sure that a child’s second language development is considered in instructional decisions?
Classroom teachers and content area teachers work together with the ESL teacher to review ELL student performance data (NYSESLAT,
LAB-R, and ELL periodic assessments) and plan class instruction accordingly. We consider each child’s language-learning needs when
we make decisions about seating assignments, pairings and groupings, reading materials, writing assignments, and the pace and
manner of instruction. School administrators make frequent classroom visits and review teacher lesson plans to ensure that each child’s
language development needs are being addressed in the classroom.
For dual language programs, answer the following:

a.  How are the English-proficient students (EPs) assessed in the second (target) language?

b. Whatis the level of language proficiency in the second (target) language for EPs?

c. How are EPs performing on State and City Assessments?
N/A
Describe how you evaluate the success of your programs for ELLs (e.g. meeting AYP for ELLs, etc.).
In evaluating the overall effectiveness of our ESL program we start by looking at NYSESLAT progress and proficiency rates and
compare them to the AMAO benchmarks provided by New York State, but we also must consider our larger goal, whichis to ensure
that our English Language Learners, like their English-proficient peers, become fully proficient in academic English so that they can meet
and exceed Common Core Learning Standards in allareas.

Our LAP committee has noted that ELL students at PS/IS 78 have exceeded the AMAO benchmarks in each of the past three years, but
we recognize that the rigorous Common Core Learning Standards will create new challenges for all our students and we must be
prepared to respond accordingly with increasingly rigorous instruction for our ELLs, former-ELLs, and English-proficient students alike.

Describe how you identify English Language Learners (ELLs) in your school. Answer the following:
1.

Describe the steps followed for the initial identification of ELLs. These steps must include administering the Home Language
Identification Survey (HLIS) which includes the informal oral interview in English and in the native language, and the formal initial
assessment. Identify the person(s) responsible, including their qualifications, for conducting the initial screening, administering the
HLIS, the LAB-R (if necessary), and the formal initial assessment. (Refer to EILL Policy Briefand EPIC.)

Our quality service for English Language Learners starts during the initial intake process for newly enrolling students when parents
of new students meet with a licensed pedagogue (the Spanish-speaking ESL Teacher or the Assistant Principal) for an informal
interview. During this informal interview the pedagogue identifies the language in which the parents prefer to communicate, ensures
that they receive intake forms in their preferred language, and assists them with the Home Language Identification Survey (HLIS),
offering native language support if necessary through the use of the DOE Translation and Interpretation Unit or the assistance of a
parent volunteer. The ESL teacher then reviews the HLIS forms to determine each child’s home language and administers the LAB-R
exam to children with a home language other than English within the first ten days of their enrollment. Children with Spanish as their
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http://schools.nyc.gov/Academics/ELL/EducatorResources/rti%20guide.htm
http://intranet.nycboe.net/SpecialPopulations/ELL/Resources/default.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/ELL%2BParent%2BInformation%2BCase.htm

homelanguage who are identified as ELLs based ontheir LAB-R scores also take the Spanish LAB to determine their dominant
language. The classroom teachers assess newly identified ELLs with letter-recognition and concept-of-print tests, along with spelling
inventories, and TCRWP running records for more advanced students.

What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual, Dual
Language, Freestanding ESL)? Please describe the process, outreach plan, and timelines.

The ESL Teacher ensures that ELLs are correctly identified and placed in a program according to their parents’ wishes within the first
ten days of their enrollment by sending out entitlement letters to the parents of all newly-indentified ELLs in each family’s preferred
language and inviting them to an ELL orientation workshop during which they have the opportunity to learn more about their right to
choose one of the three instructional programs (TBE, Dual Language, or Freestanding ESL) for their child. At our orientation meetings
(which we offer twice a year, and as needed for parents of ELLs who arrive mid-year) parents view the Parent Orientation Video in
their home language, read the Parent Guide in their language, and have the opportunity to ask questions and discuss their options
with the Assistant Principal and ESL Teacher. Translation services are available at these meetings, either through parent volunteers or
through a conference call set up by the DOE’s Translation and Interpretation Unit. After reviewing and discussing their choices,
parents receive assistance filling out the Parent Survey and Program Selection form for their child. Parents who are unable to attend
one of our orientation meetings can make an appointment to meet with the ESL teacher privately to view the video and discuss their
options before making their program selection. While we currently do not offer any TBE or dual language programs, we are aware
of our responsibility to reach out to parents who have previously requested TBE/dual language programs to notify them if a
program in their requested language should become available.

Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are returned,
and secuted/stored. (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per CR Part 154
[see tool kit].)

The ESL teacher generates a list of newly eligible ELL students and creates a spreadsheet to monitor the distribution of entitlement
letters and the receipt of returned Parent Survey and Program Selection forms. If we do not receive the Program Selection formsin
atimely manner, we call parents to offer them any additional support that they might need in order to get the forms returned to us.
We continue to contact parents until we receive all outstanding Program Selection forms. While we wait for parents to select a
program, newly identified ELLs are temporarily placed in our freestanding ESL program so that they can receive the service to
which they’re entitled as per CR Part 154. All completed Parent Survey and Program Selection forms are stored in alocked file
cabinet in the ESL Teacher’s office, with copies kept in each child’s cumulative folder.

Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs;
desctiption must also include any consultation/communication activities with patents in their native language.

After receiving the completed Program Selection forms, school administrators evaluate the parent responses to see if sufficient
numbers of parents are requesting bilingual or dual language programs within the same grade band. The ESL Teacher sends home
program placement lettersin each family’s preferred language, along with continued entitlement letters for those children who did
not achieve full proficiency during the previous year. Copies of all entittement and placement forms are kept on file by the ESL
teacherinalockedcabinetinthe ESL office. The ESL Teacherisresponsible forupdatingthe ELPC screenin ATS within20 days of
each eligible child's initial enrollment. The ESL Teacher and Assistant principal are available atany time to respond to parent
inquiries, with translation assistance available as needed through the DOE Translation and Interpretation Unit.

Describe the steps taken to administer all sections of the New York State English as a Second Language Achievement Test
(NYSESLAT) to all ELLs each year.

Inthe spring of each school year the ESL Teacher and Assessment Coordinator runthe RLER report on ATS to determine NYSESLAT
eligibility and then create a NYSESLAT administration schedule/spreadsheet to ensure that all four components of the NYSESLAT
are administered to each eligible child. The results of the NYSESLAT exam are used to determine which students will continue to be
eligible to receive ESL services during the following year.

After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that
patents have requested? (Please provide numbers.) Ate the program models offered at your school aligned with parent requests? If no,
why not? How will you build alignhment between patent choice and program offerings? Desctibe specific steps underway. @

PS/IS 78 serves its diverse English Language Learner (ELL) population with a K-5 Freestanding ESL program with native language
support, in accord with the wishes expressed to us by the parents of our ELLs on their Program Selection forms. After an
examination of recent BESIS data collection reports and a review of the Program Selection forms which we’ve received during the
past three years for all of our General Education ELLs, we observed that 27 families had selected a Freestanding ESL program as

Page 31



http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language%2BAllocation%2BPolicy.htm
http://schools.nyc.gov/Academics/ELL/KeyDocuments/Language%2BAllocation%2BPolicy.htm

their first choice, with one family expressing a preference for a Dual Language Japanese program and one family requesting a
Japanese TBE program. From this overwhelming parent response in favor of a freestanding ESL program, we can conclude that we
are offering the service that parents are requesting, but we are aware that parent selections may change from year to year and
we understand that we need to be prepared to modify our program offerings in the future to meet parent requests.

A. Programmingand Scheduling Information

1. How is instruction delivered? (see The Practitioners’ Work Group for Accelerating English Langnage Learner Student Achievement: Nine Common

Features of Successful Programs for EI L)

a.  What are the organizational models (e.g., departmentalized, push-in [co-teaching], pull-out, collaborative, self-contained)?
b. What are the program models (e.g., block [class travels together as a group], ungraded [all students regardless of grade arein
one class], heterogeneous [mixed proficiency levels], homogeneous [proficiency level is the same in one class])?

ESL instruction is delivered through a push-in model, with the ESL teacher and classroom teacher working together to provide
academic language support for both the ELL students and their English-proficient peers. ELLs are taught in mixed-level groups,
with the instruction differentiated to allow for varied proficiency levels.

2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to
proficiency levels in each program model (ITBE, Dual Language, ESL)?

a.  How are explicit ESL, ELLA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see table
below)?
Allinstruction is delivered in English, with native language support offered whenever possible. Beginner and Intermediate-level
ELLs receive 360 minutes of ESL instruction per week, while advanced level students receive 180 minutes of ESL instruction per
week alongwithanadditional 180 minutes of ELAinstruction during their Literacy periods.

3. Describe how the content areas are delivered in each program model. Please specify language, and the instructional approaches and
methods used to make content comprehensible to foster language development and meet the demands of the Common Cote Learning
Standards.

While providing push-in ESL support during Literacy periods and other content areas (science, social studies and math), the ESL
teacherimplements avariety of techniques to make content comprehensible and enrich language development, such as pre-
teaching unfamiliar vocabulary, modeling, drawing on prior knowledge, using realiaand manipulatives, and explicitly developing
student awareness of comprehension strategies. The ESL teacher also emphasizes using text-based evidence to support arguments
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andopinionstoensurethatthe students are preparedto meetthe demands ofthe CCLS.

4. How do you ensure that ELLs are appropriately evaluated in their native languages throughout the year?
Because our Freestanding ESL programdoes notexplicitly teachinthe native languages ofthe students, our native language
testingislimited. Spanish-speaking newcomersare assessedwiththe Spanish Labiftheyfallbelowthe proficientlevelonthe
English Lab-R, and translation accommodations are made on State exams for eligible ELL students.

5. How do you ensure that ELLs are appropriately evaluated in all four modalities of English acquisition throughout the year?
All children are assessed regularly throughout the year to monitor their reading and writing skills, using TCRWP running records and
MOSL performance tasks. Additionally, the ESL teacher and classroom teacher carefully monitor the speaking and listening skills of
ELL children throughout the year during one-on-one conferences, group work, and “turn-and-talk” partner discussions. In the spring
of each school year the ESL Teacher and Assessment Coordinator run the RLER report on ATS to determine NYSESLAT eligibility and
then create a NYSESLAT administration schedule/spreadsheet to ensure that all four components of the NYSESLAT are administered
to each eligible child.

6. How do you differentiate instruction for ELL subgroups?

Describe your instructional plan for SIFE.

Describe your plan for ELLs who have been in US schools less than three years (newcomers)..

Describe your plan for ELLs receiving service 4 to 6 years.

o ow

Describe your plan for long-term ELLs (completed 6+ years).
e. Describe your plan for former ELLs (in years 1 and 2 after testing proficient).
Subgroups of ELL children at PS/IS 78 receive differentiated instruction based on their specific needs.

a) SIFEchildrenare carefullyassessedand giventargeted academicinterventiontoaddress gapsintheirformaleducation.

b) Newcomers receive explicit instruction in the reading comprehension skills that they need to meet Common Core Learning
standards and succeed on the ELA and content area exams, while using practice texts that are chosen to match each child’s independent
reading level.

candd)ELLswhohavebeenreceivingservicefor4-6yearsandlong-termELLsare considered at-riskandreceive supplemental
intervention services according to their individual needs.

e) Former ELLs receive test accomodations for two years after they reach proficiency. The ESL Teacher collaborates with classroom
teachers to monitor the progress of former ELLs to see if there are any language issues that may be affecting the children’s academic
performance. Former ELLs are also invited to participate in Title lll-funded after-school programs and Extended Day enrichment groups.

7. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic content
areas and accelerate English language development?
The ESL teacher works closely with the Special Education Coordinator, IEP teachers, and related-service providers to ensure that
ELLswithspecial needs have accesstothe same curriculumastheir English-proficient peers. Duringthe 2013-14 school yearwe
have introduced the ReadyGen literacy curriculum and the Go Math! math curriculum, both of which have been designed to
encourage high-levellanguage use and prepare all students to meet the cognitive and linguistic demands ofthe Common Core
Learning Standards. During SETSS instruction, ELL-SWDs work with the same grade-level materials as their general education peers
while receiving additional scaffolding such as guided reading and writing support and the use of graphic organizers,
manipulatives, andvisuals. The IEP Coordinatorand ESL Teacher use the SESIS systemto monitor the instruction of ELLs with
disabilities and ensure that all children are receiving the services that are stipulated on their IEPS.

8. How does your school use curricular, instructional, and scheduling flexibility to enable diverse ELL-SWDs to achieve their IEP goals
and attain English proficiency within the least restrictive environment?
The SETSS teachers and related-service providers provide services using a push-in model as per each student's IEP in order to
ensure that ELL-SWDs receive supported instruction while maximizing the time spent with their general education peers.

Page 33




Courses Taughtin Languages Other than English @

NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class

speak. Do not include:
e classes that are taught in English using books in the native language
e heritage classes
o foreign language (LOTE) classes

Language(s) of Instruction

Class/Content Area

Class/Content Area

Language(s) of Instruction

Native Language Arts:

Social Studies:

Math:

Science:

NYS CRPart 154 Mandated Number of Units of Support for ELLs, Grades K-8

Beginning Intermediate Advanced
ESL instruction for all ELLs as required under 360 minutes 360 minutes 180 minutes
CRPart154 perweek per week per week
ELA instruction for all ELLs as required under 180 minutes
CRPart154 perweek

FORTBE /DL PROGRAMS:
Native Language Arts

45 minutes per day

45 minutes per day

45 minutes per day

NYS CRPart 154 Mandated Number of Units of Support for ELLs, Grades 9-12

Beginning Intermediate Advanced
ESL instruction for all ELLs as required under 540 minutes 360 minutes 180
CRPart154 per week per week minutes
ELA nstruction for all ELLs as required under 180 minutes
CRPart154 perweek
FORTBE /DL PROGRAMS: . . :
Native Language Arts 45 minutes per day 45 minutes per day 45 minutes per day

Native Language Usage and Supports

The chart below is a visual representation designed to show the variation of native language usage and supports
across the program models. Please note that native language support is never zero.

Transitional Bilingual Education (TBE)

ative Language Usage/Suppo
100%
75%
50%
25%

Dual Language

100%
75%
50%
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25%

Freestanding ESL
100%
75%
50%
25%
TIME BEGINNERS INTERMEDIATE ADVANCED

TBE and duallanguage programs have both native language arts and subjectareastaughtinthe native language; ESL has

native language supports.
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B.

10.

11.

12.

13.

14.

Programming and Scheduling Information--Continued
Describe your targeted intervention programs for ELLs in ELLA, math, and other content areas (specify ELL subgroups targeted).

Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

Atallgrade andproficiencylevels, ELLswhoneedadditionalacademic supportreceive small-group, targetedinstruction during our
Extended Day period. ELLs who require additional support with Social Studies or Science receive targeted interventions in the form
of small-group instruction and cooperative, peer-based partnerships. Classroom teachers respond to individual student needs with
lessons targeted to the areas of weakness that are revealed in each child’s assessment data.

Describe the effectiveness of your current program and how it is meeting the needs of your ELLs in both content and language
development.

Areview of student outcomes and assessment data from the past three years (NYSESLAT, NYS ELA and Math exams) reveals that
our ELLs and former-ELLs are achieving language proficiency and meeting State and Common Core standards at a rate that meets
or exceeds city and state averages. As such, our program can be considered effective. Butour goal is for every studentto meet
the new Common Core Learning Standards, sowe needto continue to develop strategies to ensure thatour Level 1 and 2 students
can achieve success on the new, more difficult state exams.

What new programs or improvements will be considered for the upcoming school year?

At PS/IS 78 we are always evaluating our programs and services to ensure the continued success of our ELL students. This year, as
we complete our full transition to a Common Core-aligned curriculum, we are discontinuing our participation in the Teacher’s College
Reading and Writing Project and the Everyday Math program. We believe that the increased rigor of the ReadyGen literacy
program and the Go Math mathematics program will give our ELLs a better opportunity to meet the challenges of the Common Core
Learning Standards.

What programs/setvices for ELLs will be discontinued and why?

See #11 above.

How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in your
building.

We offer a variety of after-school programs and take special care to ensure that all families in our school community are informed
about our supplemental enrichment programs and have the opportunity to apply for the programs in a timely way. We provide
information and applications for all programs in English and Spanish (our most-frequent second language), and place phone calls to
the parents who speak lower-incidence languages to ensure that everyone understands the opportunities that are available to their
children. ELLs at PS/IS 78 attend our Extended-Day enrichment program from 8:02-8:40, and in recent years, when we’ve had
sufficient numbers of ELLs to secure funding, we have offered Title lll-funded after-school academies for ELLs and former-ELLS in
grades 3-5. We have also had a large number of ELLs who have participated in our after-school Virtual Y program (through a
partnership with the YMCA) and in our other after-school programs such as Instrumental Music, Fitness, Renzulli Learning, Cooking,
Chess Club, Language, and Arts and Crafts.

What instructional materials, including technology, are used to support ELLs (include content area as well as language materials; list
ELL subgroups if necessary)?

Our classroom leveled libraries include texts that have been selected for ELLs because of their enhanced picture support and other
supportive textfeatures. The Assistant Principaland ESL Teacher collaborate inthe use of school fundsto purchase booksthatare
appropriate for ELLs asthey participate intheir class’s literary genre studies and non-fiction content-area instruction. We recently
purchased sets of graphic novels in order to provide ELLS with maximum picture support for vocabulary development. The classroom
teachers and content area teachers supplement appropriately-leveled reading materials with web-based and software-based
readingand math programs, andthe ESL teacher usesrealiaand manipulatives to enhance the ELL student understanding of key
language and content concepts.

Spanish-speaking students in need of Native Language materials have access to our school library, which has a selection of fiction
and non-fiction books in Spanish, and our Science program includes Spanish versions of the published materials in order to support
the learning needs of literate newcomers from Spanish-speaking countries.

All children have access to laptop and desktop computers, where they can access web-based literacy resources such as Starfall,
Renzulli, and Bookflix or use productivity software to create writing projects, presentations, and reports. Each classroom is wired
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15.

16.

17.

18.

19.

with SmartBoard technology in orderto create interactive word-work and shared reading activities to enhance student literacy
development. Thisyearallstudents, including ELLs, ingrades5and 6 will be receiving their own personaliPad Minicomputer
tablets to facilitate reading, writing, and research.

How is native language support delivered in each program model (TBE, Dual Language, and ESL)?

While the goal of our freestanding ESL program is to help ELL children achieve full English proficiency as quickly as possible, we
understand that some newcomers could benefit from native language support as they make the transition into a monolingual English
environment. Native Language support is provided to newcomer ELLs by pairing them with classroom partners who share their home
language, offeringthem access to native language texts as they make the transition to English literacy, providing them with online
Native Language resources such as Colorin Colorado and Spanish Bookflix, and by celebrating their home language and culture
whenever possible through thematic study units, cultural exhibitions, and in-class presentations.

Explain how the required services support, and resources correspond to ELLs’ ages and grade levels.

We differentiate our services to ELLs based on each student’s individual proficiency level and learning needs. ELLs inthe early-
childhood grades have the freedom to choose the subject matter for their own writing, drawing, and reading, a process which
ensuresthatthe materialsandthemes are age-appropriate. Wework hardto ensure thatupper-grade ELLs are receiving
instructionand using materials whichwill prepare themfor success onthe State exams and helpthemto meetthe challenges ofthe
Common Core Learning Standards.

Describe activities in your school that assist newly enrolled ELL students before the beginning of the school year. Please include
activities for new ELLs who enroll throughout the school year.

OurPre-K childrenwho speakalanguage otherthan Englishathome areincludedinvisitstothe Kindergarten classesto helpthem
to prepare for the transition into Kindergarten, while the parents of incoming Kindergarten children are given a tour of the school
building and attend the workshop “Moving Up: Making the Transitioninto Kindergarten.” During these orientation programs we
arrange translation services for parents who are unable to communicate in English.

What language electives are offered to ELLs?

We do not offer language electives during the regular school day, but we do offer language instruction (Beginner Italian) as part
of our after-school programming.

For schools with dual language programs:
a.  How much time (%) is the target language used for EPs and ELLs in each grade?

b.  How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
c.  How is language separated for instruction (time, subject, teacher, theme)?
d.  What Dual Language model is used (side-by-side, self-contained, other)?
e. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time
(simultaneous)?
N/A
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C. Professional Development and Support for School Staff

1. Desctribe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELLs.)
2. What professional development is offered to teachers of ELLs (including ESL and bilingual teachers) in supporting ELLs as they

engage in the Common Core Learning Standards?

3. What suppott do you provide staff to assist ELLs as they transition from elementaty to middle and/or middle to high school?

4. Describe the minimum 7.5 hours of ELL training (10 hours for special education teachers) for all staff (including non-ELL teachers)
as per Jose P.

1, 2) During the 2013-14 school year our professional development focus has been on supporting teachers of ELLs with the new
ReadyGenand Go Math! curricula, withanemphasis on scaffolding strategies to support ELLs asthey engage inthe Common Core
Learning Standards. Allteachers of ELLs are attending aseries of ReadyGentraining sessions sponsored by Pearsonand a Go Math!
training program sponsored by Houghton Mifflin Harcourt.

Usingthe school-based option to devote two 37-and-a-half-minute sessions per week for professional development, we are able to
offer all professional staff who work with ELLs the opportunity to receive ongoing professional development support viawebinars and
other online learning opportunities through Pearson’s Teachability website, the Go Math! teacher portal, ARIS Learn, and the EngageNY
website.

Additionally we have the opportunity to use Chancellor's Conference Days to send teachers of ELLs to conferences and symposia
sponsored by the Office of English Language Learners.

3) We offer supportto teachers of ELLs to ensure that they are able to assist ELLs as they make the transition from elementary
schoolto middle school. Our fifth-grade ELLs have special needs asthey prepare to move up to 6th grade, either at our own
Intermediate School program oratadifferentmiddle school, and we wantthe children and their families to fullyunderstand their
school-choice options so that they can find a middle school that will meet each child’s individual academic needs. Our Guidance
Counselor attends an annual network-level training on assisting families (including the families of ELL students) with the middle-school
articulation process. The Guidance Counselor in turn assists classroom teachers of ELLs with the elementary-to-middle school articulation
process, ensuring that they have up-to-date information about middle-school opportunities for their students. She meets with fifth
graders to help them identify the personal goals, needs, and interests which might inform their middle-school preferences. The Guidance
Counselor offers parent workshops in December in which she explains the middle school application process and distributes application
materials from local middle schools and charter schools. The Guidance Counselor also makes sure that printed materials are available in
the home languages of our school community and that oral translators are available to assist at the meetings.

4) The ESL Teacher provides ELL training to all staff twice ayear, using the 37.5 minute extended day periods which have been
designated for professional development training. Inaddition, we take advantate the ELL PD offerings sponsered by the Office of
English Language Learners. The Assistant Principal keeps a binder of sign-in sheets and agendas for all grade conferences, workshops,
Chancellor’s conference days and off-site PD activities to document the minimum requirementof 7.5 hours of ELL training for all staff.
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D. Parental Involvement

1. Describe ELL parent involvement in your school. Include specific activities that foster parental involvement for parents of ELLs.
2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL parents?
3.  How do you evaluate the needs of the parents?
4. How do your parental involvement activities address the needs of the parents?
1) We offer many opportunities for ELL parents to come into the school, speak with teachers, and getinvolved in their children’s
learning. These opportunities consist of ELL Orientation meetings for parents of new ELLs, workshops during the fall by the Assistant
Principal to introduce the academic curricula (math, science, etc.) and in the spring to offer information about the ELA, Math, Science
and NYSESLAT exams to the parents of ELL children and their classmates. During the winter months, classroom teachers, with the
support of the Assistant Principal and ESL Teacher, offer workshops to support parents in the use of the I-Ready and Renzulli online
learning programswiththeirchildrenathome. InJune we offera Getting Readyfor Summerworkshop, where the Assistant
Principal and ESL Teacher present ideas for continuing children’s education during the summer months. We used Title I funding to
purchase Family Literacy kits (with wipe-off boards, markers, magnetic letters, interlocking cubes, and number cards) to give to
parents during a series of ELL Emerging Literacy support groups for ELL parents and their K-2 children.

ELL parents receive invitations and follow-up phone calls to ensure a high rate of attendance at student performances and
celebrations. The Guidance Counselor encourages ELL parents to serve as guest readers at our Read-Aloud Day, chaperones on
classfieldtrips,andmembers of PTAdecision-making committees. Atall parenteventswe provide translatorsifrequested, either
through parent volunteers or contracted staff from the DOE Department of Translation Services.

2) During the past few years we’ve enjoyed long-standing partnerships with the YMCA and the Queens Borough Public Library to
helpbringservicesto English Language Learners andtheirfamilies. Thisyearwe willbe discontinuing those partnershipsandare
in the process of establishing relationships with new agencies to help meet the needs of our ELL families.

3) InSeptember of each year, during Open School week, we ask parents forinput on the topics or subject areas with which they
would mostlike additional support. We usethisfeedback as we plan workshopsto meetthe needs thatthe parents have
expressed.

4) Last year many of our parents requested additional support with understanding the Common Core instructional shifts and helping
their children prepare for the NYS Math and English exams. We presented parent workshops during the fall and spring to help
address these needs.

E. Additionallnformation

Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs. You may
attach/submit charts. This form does not allow graphics and chatts to be pasted.
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Part VI. LAP Assurances
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SchoolName: PS/IS78Q

School DBN: 300078

Signatures of LAP team members certify that the information provided is accurate.

Name (PRINT) Title Signature Date (mm/dd/yy)
Louis Pavone Principal 12/6/13
Deana Rombone Assistant Principal 12/6/13
Parent Coordinator
Andrew Parker ESL Teacher 12/6/13
Parent
Victoria Mulligan/Science Teacher/Subject Area 12/6/13
Teacher/Subject Area
Coach
Coach
Lisa Viglietta Guidance Counselor 12/6/13

Network Leader

Other

Other

Other

Other
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L ANGUAGE TRANSLATION AND INTERPRETATION 2013-2014 T02014-2015

Requirement under Chancellor’s Regulations — for all schools

DBN: 300078 School Name: Robert F. Waagner, Jr. School
Cluster: 2 Network: 202

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s
achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all
parents are provided with appropriate and timely information in a language they can understand.

In order to determine our school’s written translation and oral interpretation needs, the parents and guardians of newly enrolled students fill out
the Home Language Identification Survey (HLIS) and also indicate their preferred language of communication. This information is kept on file in
each child’s cumulative folder.

2. Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were reportedto
the school community.

In the current academic year, 2013-14, our school has a need for Spanish, Chinese, and Japanese translation and oral interpretation. We have
13 Spanish-speaking families, 1 Japanese family, and 1 Chinese family who requested translation services. The Guidance Counselor has
informed each classroom teacher of the translation needs of the families of the children in their classes.




Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parentvolunteers.

Our school has sufficient Spanish-speaking staff to translate all Spanish language notices or documents. We use the Department of
Education's Office of Translation Services to translate documents into Chinese and Japanese.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

We have Spanish-speaking staff to provide oral interpretation services for parent-teacher conferences and to facilitate informal parent-teacher
communication throughout the year. Spanish-speaking parent volunteers and Spanish-speaking staff provide oral interpretation at school social
events and PTA meetings. We also rely on outside contractors provided by the Department of Education’s Translation and Interpretation Unit,
when necessary, to provide oral interpretation for speakers of Spanish, Chinese, and Japanese.

3. Describe how the school will fulfill Section VII of Chancellor’'s Regulations A-663 regarding parental notification requirements for translation
and interpretation services. Note: The full text of Chancellor's Regulations A-663 (Translations) is available via the following link:
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

We ensure that parents who are in need of language assistance services understand their rights by distributing copies of the Bill of Parent
Rights and Responsibilities each September to all parents as a part of their welcome packet. We also post a sign in each of the covered
languages at the main entrance to the school, indicating the availability of translation services.
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