OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-12 LANGUAGE ALLOCATION PoLICY
SUBMISSION FORM
2013-14 10 2014-15 ScHOOL YEARS

DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative information necessary

for a well-conceived school-based language allocation policy (LAP) that describes quality ELL programs. This is a two-year plan on how

schools will support ELLs’ linguistic and academic needs. This LAP form is a part of the school’s CEP. Agendas and minutes of LAP

meetings should be kept readily available on file in the school. Also, when preparing your school’s submission, provide extended responses

in the green spaces. Spell-check has been disabled in this file, so consider typing responses to these questions in a separate file before

copying them into the submission form. For additional information, hold your cursor over the @.

A. School Information @

District 2 7

Borough Queens

School Number 253

School Name P.S. 253 Queens

B. Language Allocation Policy Team Composition @ NOTE: The following staff members should be on the LAP team: principal, assistant
principal (where applicable), at least one bilingual teacher from each subject area (where there is a bilingual program), at least one ESL teacher, and one parent.

principal Phoebe Robinson

Assistant Principal Fred lorio and
Miryam Schwartz

Coach Glenda Miller

Coach Annie Dindial

ESL Teacher Cyd Disler

Guidance Counselor AlbI’YZ Walsh

Teacher/Subject Area Cindy Ramirez

Parent Roselyn Mendez

Teacher/Subject Area Giselle Quintana

Parent Coordinator Jean-Marie
Fougere

Related Service Provider Candra Sutherland

other Jugena Cela

Network Leader(Only if working with the LAP team) Type here

Other type here

C. Teacher Qualifications

Please provide a report of all staff members’ certifications referred to in this section.

and percentages.

Press TAB after each number entered to calculate sums

Number of certified

bilingual teachers not currently
teaching in  a  bilingual
program

Number of certified
ESL teachers currently teaching in | 2
the ESL program.

0 Number of teachers who hold both content 0
area and ESL certification

Number of certified
NLA /foreign language

Number of certified
bilingual teachers currently teaching | O

0 Number of teachers who hold both a 0
bilingual extension and ESL certification

in a bilingual program teachers
NI @ Gl [, (262 :\lum}l:er o feI(:Cher: ?urrsnérls)l'- | Number of special education teachers with
not currently teaching in the ESL | O e @) S e cass 0 P 0

who hold both a common branch
license and ESL certification

program

bilingual extensions

D. Student Demographics

Total number of students in school Total number of ELLs

(Excluding Pre-K) 515

ELLs as share of total student population

115 (%) 22.33%
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A. ELL Programs

This school serves the following KX 1X 2X 3K 44X 5K
grades (includes ELLs and EPs)

Check all that apply 61 7[1 s8] o] 11o] 1] 12[]

This school offers (check all that apply):

Transitional bilingual education program Yes[] Nol] If yes, indicate language(s):

Dual language program Yes[] Nol] If yes, indicate language(s):

Provide the number of classes for each ELL program model at your school. For all-day programs (e.g., Transitional Bilingual Education,

Dual Language, and Self-Contained ESL), classes refer to a cohort of students served in a day. For push-in ESL classes, refer to the separate

periods in a day in which students are served. Departmentalized schools (e.g., high school) may use the self-contained row.

ELL Program Breakdown

Transitional

Bingue usten | 0 | 0 | 0 | 0| 0 | o °
TI?S;ESIS(:E.;% nguage 0 0 0 0 0 0 0
Total 1 1 1 1 1 1 (o} (o} (V] (V] (o] (o] (o] 6

B. ELL Years of Service and Programs

Number of ELLs by Subgroups

Newcomers (ELLs receiving ELL Students with
AT 115 service 0-3 years) 84 Disabilities 13
o q Long-Term
SIFE 0 ELLs receiving service 4-6 31 e 0
years
years)

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs within a subgroup who are
also SIFE or SWD. @

ELLs by Subgroups

ELLs ELLs Long-Term ELLs
(0-3 years) (4-6 years) (completed 6 years)
All SIFE SWD Al SIFE SWD All SIFE SWD Total
TBE 0 0 0 0 0 0 0 0 0 0
Dual Language 0 0 0 0 0 0 0 0 0 0
ESL 84 0 6 31 0 7 0 0 0 115
Total 84 (o] 6 31 (o] 7 (0] (0} o 115

Number of ELLs who have an alternate placement paraprofessional: O
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C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education

Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL
SELECT ONE 0 0 0 0 0 0
SELECT ONE 0
SELECT ONE 0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0

*EP=English proficient student

Dual Language (ELLs/EPs*)
K-8
K 1 2 3 4 5 6 7 8 TOTAL
ELL { EP | ELL { EP | ELL { EP | ELL { EP | ELL { EP | ELL { EP | ELL { EP | ELL { EP | ELL { EP | ELL EP
SELECT ONE 0 0 0 0 0 0 0 0 0 0 0 0 0 0
SELECT ONE o 5
SELECT ONE 0 0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Dual Language (ELLs/EPs)
9-12
9 10 11 12 TOTAL
ELL EP ELL EP ELL EP ELL EP ELL EP
SELECT ONE o %
SELECT ONE o %
SELECT ONE o o
TOTAL 0 0 0 0 0 0 0 0 0 0

This Section for Dual Language Programs Only

Number of Bilingual students (students fluent in both languages): _ Number of third language speakers: __
Ethnic breakdown of EPs (Number):

African-American: ___ Asian: Hispanic/Latino:

Native American: ___ White (Non-Hispanic/Latino): Other: __

Page 3



Freestanding English as a Second Language
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL
Spanish 26 23 20 7 13 16 105
Chinese 1 1

Russian

N

Bengali 1
Urdu
Arabic 1 1
Haitian 1
French 1

Korean

Punjabi
Polish
Albanian
Other 1 2
TOTAL 27 25 21 8 14 20 0 0 0 0 0 0 0

=W O|0|0|0O|= = |N|O(=O

—

Assessment Breakdown
Enter the number of ELLs for each test, category, and modality. Data should reflect latest results of current students in your school.

OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB-R FOR NEW ADMITS)
K 1 2 3 4 5 6 7 8 9 10 1 12 TOTAL

Beginner(B) 14 3 1 1 3 6 28
Intermediate(l) 2 12 14 3 4 9 44
Advanced (A) 11 10 6 4 7 5 43
Total 27 25 21 8 14 20 o o o (0} o o 0 115

NYSESLAT Modality Analysis

Modality . .
Aggregate Proficiency Level
LISTENING / |
SPEAKING A

P

B
READING / :
WRITING A

P
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Grade

Level 1

NYS ELA
Level 2

1

Level 3 Level 4

Total
IUnd

8

12 3

| N[O || N[®

NYSAA Bilingual (SWD)

Grade

Level 1
English

NL

English

NYS Math
Level 2

NL English

Level 3

NL English

Level 4

Total
NL

1

6

10

N| o |0 | N|[w

8

NYSAA Bilingual
(SWD)

Level 1

English NL

‘ Level 2

English

NYS Science

NL English

Level 3

Level 4

NL English

Total
NL

4

7

2 5

1

NYSAA
Bilingual
(SWD)

English

New York State Regents Exam
‘ Number of ELLs Taking Test

Native Language

Number of ELLs Passing Test

English

Native Language

Comprehensive English

Integrated Algebra

Geometry

Algebra 2/Trigonometry

Math

Biology

Chemistry
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New York State Regents Exam
‘ Number of ELLs Taking Test

English

Native Language

Number of ELLs Passing Test

English

Native Language

Earth Science

Living Environment

Physics

Global History and

Geography

US History and

Foreign Language

Government

Other ___

Other

NYSAA ELA

NYSAA Mathematics

NYSAA Social Studies

NYSAA Science

Native Language Tests

# of ELLs scoring at each quartile

# of EPs (dual lang only) scoring at each quartile

(based on percentiles) (based on percentiles)
Q1 Q2 Q3 Q4 Q1 Q2 Q3 Q4
1-25 percentile 26°50 percentile 51-75 percentile 7699 percentile 1-25 percentile 26°50 percentile 51-75 percentile 7699 percentile

ELE (Spanish Reading

0

0

0

0

Test)

Chinese Reading Test

After reviewing and analyzing the assessment data, answer the following:

1. Describe what assessment tool your school uses to assess the early literacy skills of your ELLs (e.g., ECLAS-2, EL SOL, Fountas and
Pinnell, DRA, TCRWP). What insights do the data provide about your ELLs? How will this data help inform your school’s instructional
plan? Please provide any quantitative data available to support your response.

The assessment tools that are used to assess the early literacy skills at our school include Fountas and Pinnell, in-house assessments and
performance tasks. The data provides insights into the type of instruction, what needs to be taught and what areas the children have
mastered. It also tells us which students have not mastered specific skills or concepts and need additional assistance. It provides the
teachers with insights into the reading level the students are on at each grade level so the teachers knows how many students are on
grade level in reading, how many are below grade level and how many are on grade level. It tells us whether students use higher
order thinking skills when reading. It also shows which students need more help meeting CCLS. The data shows that most of the ELLs are
far below grade level in the beginning and intermediate levels and approaching grade level in the advanced levels of proficiency. In
grade 4, the data shows that 8 out of 14 scored a level 1 on the NYS ELA and in grade 5, 12 out of 17 scored a level 1 on the NYS
ELA. The data helps inform the school's instructional plan by showing areas of need in the literacy program. It also shows whether the
programs in place are working to meet the students ' educational needs.

2. What is revealed by the data patterns across proficiency levels (on the LAB-R and NYSESLAT) and grades?
The data reveals that most beginners are in the Kindergarten and only a few beginners are in grades 2-5. Grades 1, 3 and 4 have
more advanced students on the NYSESLAT than beginners while Grades 2, 4 and 5 have the most intermediate students. More needs
to be done in Grades 4-5 to move our students from Intermediate to Advanced or Proficient. This means that for some students we
need to focus on vocabulary development, reading comprehension and writing. Other students need to spend more time developing
listening and speaking skills. On the LAB-R, we have very few students in the intermediate proficiency level and a large group in the
beginning and advanced levels. This shows us that the children who are new to our school, have different skill levels and that the
teacher must address these differences in order to help these children reach proficient levels in English.

3. How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions? How does
your school use information about Annual Measurable Achievement Objectives? What does the data reveal? (see SED memo and AMAO
t00l)
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Instruction will be based on the needs of each individual student. The NYSESLAT scores and scores on the NYSESLAT modalities help the
teachesr plan how the content will be taught, which children will be grouped together and how instuction needs to be differentiated.
Since we use flexible groupings, the teachers change students in each group based on their skills and current assessments. Students who
are proficient in listening and speaking will focus on reading and writing skills. Those students who have not mastered listening,
speaking, reading and writing will spend more time improving in all areas. Goals will be set throughout the year to focus on areas the
the child needs improvements in. The ESL teacher, AIS teacher, classroom teacher, literacy coach , math coach and SETTS teacher(if
applicable) will be involved in the process. AMAOs are used to improve instruction for ELLs and to decide which grades and students
need additional services because they have not made enough improvements. It also helps to see which grades have made sufficient
improvements. The data reveals that students are showing improvements across the grade levels. However, when we examine our
AMAO:s, the ELLs at P.S. 253 need to make greater gains from year to year in their progress. Furthermore, there are not enough ELLs
becoming proficient in English. The data reveals that students in all grade levels had difficulty obtaining proficiency in the listening
modality. In grade 1, 22 out of 26, 15 out of 22 in grade 2, 5 out of 8 in grade 3, 11 out of 15 in grade 4 and 15 out of 19 in
grade 5 did not meet proficiency levels in listening. In the speaking modality, the students also had difficulties becoming proficient. In
grade 1, 25 out of 26, in grade 2, 22 out of 22, in grade 3, 8 out of 8, in grade 4, 15 out of 15 and in grade 5, 19 out of 19 did
not attain proficient on the speaking modality. On the reading subtest, more students obtained proficiency levels. About half the
students in each grade were proficient in reading. In writing, the students also did better than the listening and the speaking. For
example, in grade 1, 13 out of 26 were proficient and in grade 4, 8 out of 15 were proficient. This reveals that more needs to be
done to help students develop listening and speaking skills.
4. For each program, answer the following:
a.  What are the patterns across proficiencies and grades? How are ELLs faring in tests taken in English as compared to the
native language?

b. Describe how the school leadership and teachers are using the results of the ELL Periodic Assessments.

c.  What s the school learning about ELLs from the Periodic Assessments? How is the native language used?

a. The patterns across proficiencies for the ESL program shows that students are making improvements on the NYSESLAT. More
students in grades 2 and 5 need to show more progress since they have a high number of Intermediate level students. ELLs taking tests in
both English and their native language are having difficulties performing well on State tests. The results for the two students who took the
math test in grade 5 were mixed. One score a level 3 and one scored a level 1.We do not have a bilingual program or a dual language
program at our school.

b.Based on the ELL assessments, instruction is tailored to meet the needs of the children who are scoring below level and those who do
not make enough progress from the October test to the March test. Goals that were previously set for each child academically are re-
examined based on the assessment outcomes. School leadership and classroom teachers use these assessments to drive instruction,
differentiate instruction, set up programs in the building, evaluate current methods of teaching and look at additional resources and
materials to use.

c. The information that we gather from the periodic assessment shows that vocabulary devlopment and grammar instruction need to be
implemented daily. Reading and ESL strategies need to be used to facilitate reading comprehension. Native language is used to help
students who are new to the school and are beginners on the LAB-R. The school uses the native language for math instruction. Students are
given math workbooks and math textbooks in the native language to encourage comprehension in math. Native language is also used in
literacy in grades 3- 5 for students who are new to the country and do not know enough English to English tradebooks.

5. Describe how your school uses data to guide instruction for ELLs within the Response to Intervention (Rtl) framework (for grades K-5).
(see Rt Guide for Teachers of EI1Ls.)
In order to guide instruction for ELLs within the Response to Intervention framework, the classroom teachers monitor the students at the
Tier | level. They provide meaningful lessons, set challenging academic goals and build abilities through dialogue, questioning and
sharing ideas. At this level, teacher uses unit tests, performance tasks, classroom assignments and class particpation to determine who
needs further assistance. The teachers use the data from the assessments to see which students have not mastered certain skills or
concepts and need to be re- taught. On the Tier Il and lll levels, the ESL teacher, SETTs teacher and AlS teacher provide more targeted
instruction and additional academic support to help students. Data such as classwork and participation in these smaller groups is
evaluated to see if the child is progressing successfully with this extra assistance. Classroom teachers work with out of classroom
personnel to improve the Tier Il and lll services.The out of classroom teacher uses different strategies to try to help students master skills
and concepts. If the child still does not make any progress, the teacher meets with the School Based Support team.

6. How do you make sure that a child’s second language development is considered in instructional decisions?
The ESL teacher meets regularly with classroom teachers, clusters and other related service providers to make sure the instructional
needs of the ELL students are being met. They receive a list of the ELL students in their class with the students proficiency levels on the
LAB-R or the NYSESLAT. The ESL teacher lets teachers know about the parents' reponses on the Home Language Survey and the parent
interview such as how much schooling they had in another country and/or home much English is used at home as well as if the child has
someone to help them at home with the homework. In addition, the ESL teacher plays a role in inquiry meetings, staff conferences and
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grade conferences. The ELL teacher also provides ELL training to the classroom teachers to make sure that the child's second language
development is considered in instructional decisions.
For dual language programs, answer the following:
a.  How are the English-proficient students (EPs) assessed in the second (target) language?
b.  What is the level of language proficiency in the second (target) language for EPs?
c. How are EPs performing on State and City Assessments?
Our school does not have a dual lanugage program.
Describe how you evaluate the success of your programs for ELLs (e.g. meeting AYP for ELLs, etc.).
We evaluate the success of our ESL program by studying assessment data. We look at informal assessments and formal assessments
such as the NYSESLAT, New York State ELA exams, New York State Math Exams, NY State Science tests, Acuity, Performance
Tasks, and Fountas and Pinnell Reading levels. In addition, we check to see if we met AYP for the ELLs and our AMAO:s.

Describe how you identify English Language Learners (ELLs) in your school. Answer the following:

1.

Describe the steps followed for the initial identification of ELLs. These steps must include administering the Home Language
Identification Survey (HLIS) which includes the informal oral interview in English and in the native language, and the formal initial
assessment. Identify the person(s) responsible, including their qualifications, for conducting the initial screening, administering the
HLIS, the LAB-R (if necessary), and the formal initial assessment. (Refer to EILL Po/icy Brief and EPIC.)

1. During the initial contact with the parent and child, the HLIS is administered by either Ms. Cyd Disler, or a trained pedogue who
will be present at this time. Cyd Disler's qualifications include being the ESL teacher with an MA in TESOL. After the HLIS is filled
out, the ESL Teacher interviews the parent and child separately, orally in English and in their native language. The child is given an
informal assessment to see if the child is eligible to be tested on the LAB-R. If a survey indicates that a second language is used at
home but only some of the time (only 1 or 2 questions are responded to with a second language), other information will also be
looked at such as whether the student went to an English speaking school for pre-kindergarten, report cards from the other school
and how much time they spent in the other school. The teacher describes the ELL programs available to the parents and the child is
given an informal assessment if the parent is interested. Either Ms. Disler or the pedogue is present during this process. If it is
decided that the child does speak another language, the LAB-R is administered by Ms. Disler within 10 days of admission.. If the
child speaks Spanish, and scores a level of beginning, intermediate or advanced on the LAB-R, the student will take the Spanish LAB.
They will be given an entitlement letter and the parent will attend a orientation and complete a program selection form. This
information is entered on the ELPC screen of ATS within 10 days of admission. We review NYSESLAT scores by looking at the
listening, speaking, reading and writing subtests. We print out the RMNR and make graphs of the students performance as a total
score by grade, listening, speaking, reading and writing subtests and discuss how the students performed and what areas do the
students need to improve and ways that we can achieve these improvements. We will also use the AMAO Toolkit.

What structures are in place at your school to ensure that parents understand all three program choices (Transitional Bilingual, Dual
Language, Freestanding ESL)? Please describe the process, outreach plan, and timelines.

2.. The school holds several parent orientation meetings during the first month of school for parents of new students and then, when
new student are admitted throughout the year if necessary. The parent coordinator, Mr. Fougere and the principal, Ms. Robinson
play a big part in this process. Cyd Disler, the ESL teacher sends home the entitlement letters and holds the meeting. This is done
within the first 10 days of admission but after the student takes the LAB-R and scores a proficiency level of beginning, intermediate
or advanced. The parents come to the school. The orientation film is shown to the parents at this times. We also provide translators.
Wriiten information is given to the parents. Parents and teachers are also at hand to speak about the program. The orientation
video and meeting with parents is held during the first ten days of admission . The structures that are in place to ensure that parents
understand all 3 choices include translators are available to answer questions that the parents may have. The principal and assistant
principal are also available to answer questions and deal with parent concerns. Parents can also visit other schools that offer a
bilingual or dual language program. If parents do not come, the ESL teacher , Cyd Disler and the Parent Coordinator, Mr. Fougere
call the parents to come to the school for the meeting. Cyd Disler has an MA in TESOL and NYS certification in TESOL.

Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are returned,
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and secuted/stored? (If a form is not returned, the default program for ELLs is Transitional Bilingual Education as per CR Part 154
[see tool kit].)

3. The ESL teacher, Cyd Disler, keeps a checklist of the names and dates when entitlement letters were sent out. Attendance sheets
are also kept for parents that attended the meeting and a list of parents that responded to the survey. Parents are called if they
do not attend the orientation meeting. The original copies are stored in the individual student's cumulative folder while a copy is
kept in the ESL teacher's (Ms. Disler) binder. If the form is not returned, the parent is contacted about transferring their child to a
transitional bilingual program. The Continued Entitlement letters are also distributed to parents. Continued entitlement letters for
students who transferred from another school and do not have a parent choice letter are photocopied and kept on file. A list of
students who were sent a continued entitlement letter with the date the letter was sent and a sample form are kept in a binder for
those students who have a parent choice letter on file in the school. The school prints out the RLAT from the ATS to determine
NYSESLAT eligibility.

Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs;
description must also include any consultation/communication activities with parents in their native language.

4. Based on the informal assessment at the time of registration, the responses on the Home Language Survey and the Lab-R
administration and results, students are placed in appropriate ESL instructional programs. Entitlement letters are sent home after the
scoring of the LAB-R so parents will attend the Parent Orientation. Orientation meetings are held by the parent coordinator and the
ESL teacher in the native language. Information explaining the ELL programs is given orally and in writing. Placement letters are
sent home after the parent completes the Parent Selection form. This placement letter lets parents know what program their child
has been placed in. The ELPC screen on the ATS is updated within 20 days listing whether there was a parent orientation , what the
parent's choice was and what program the child was placed in. All of these communications take place in the parents' home
language.

Describe the steps taken to administer all sections of the New York State English as a Second Language Achievement Test
(NYSESLAT) to all ELLs each year.

The procedure for administering the NYSESLAT includes making a schedule for testing each subtest and grade level. Before the
NYSESLAT testing begins, a copy of the RLER is printed from the ATS, the list is compared with the list of ELL students in the building
receiving ESL services. A list of students taking the exam is kept with a checklist. After each part of the NYSESLAT is taken, the
subtest is checked off next to each child's name. If a child has an answer sheet but the name is neither on the RLER nor the list of
ELLs, the child's name and ID number are checked on the ATS to determine why an answer sheet was generated for that child. The
RLAT is checked to see if this child took the NYSESLAT or LAB-R. In this way, we can determine if this child should be tested or if he
or she received an answer grid in error. The ESL teacher, Cyd Disler, administers the NYSESLAT. In addition, after the students are
tested, a list of students who were absent during part or all of the administration of the test and make-ups are given. A checklist of
names of students who took the NYSESLAT are kept for each section of the NYSESLAT. The names of each child who has a
completed answer grid for Listening, Reading and Speaking /Writing is checked off on the checklist.

After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in program choices that
parents have requested? (Please provide numbers.) Are the program models offered at your school aligned with parent requests? If no,

why not? How will you build alignment between parent choice and program offerings? Describe specific steps underway. @

Based on the parent surveys and program selection forms, the trend in parent choice shows the majority of parents chose the ESL
program. 10 parents chose the ESL program in 2013, 10 parents wanted the ESL program in 2012 and 19 parents chose the ESL
program in 2011. In 2013, 7 parents requested a bilingual program and 4 chose a dual language program. In 2012, 16 parents
wanted a bilingual program for their children. The ESL program is in alignment with parent requests. This year, there was not
enough parent support for a bilingual or dual language program. Parents were offered the opportunity to transfer to another
school but the parents wanted their children to stay at P.S. 253. We will build alignment between parent choice and program
offerings by providing workshops in English and Spanish to help our ELL parents and children and maintaining communcation
between the ELL parents and the school. The administration uses trends to plan for the future by deciding if the school should hire
more personnel who speak English and Spanish, and whether another ESL teacher is needed.
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A. Programming and Scheduling Information
1. How is instruction delivered? (see Lhe Practitioners’ Work Group for Accelerating English Ianguage I earner Student Achievement: Nine Common

Features of Successful Programs for EI L s)

a.  What are the organizational models (e.g., departmentalized, push-in [co-teaching], pull-out, collaborative, self-contained)?

b. What are the program models (e.g., block [class travels together as a group], ungraded [all students regardless of grade are in
one class], heterogeneous [mixed proficiency levels], homogeneous [proficiency level is the same in one class])?
1a. Our model is a push-in/pull-out model with co-teaching in which the regular education teacher and the ESL teach collaborate
together.
1b. We are a heterogeneous program model with mixed proficiency levels. We also have a block where children of the same

grade travel together as a group.

2.  How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to
proficiency levels in each program model (TBE, Dual Language, ESL)?
a. How are explicit ESL, ELA, and NLA instructional minutes delivered in each program model as per CR Part 154 (see table
below)?

2. Students receive 360 minutes per week of ESL service. This is only provided to beginning and intermediate students. The
advanced students receive 180 minutes and 180 minutes of ELA instruction. These services are built into their daily schedules.
NLA is not taught because there is no Bilingual or Dual Language Programs at our school.

3. Describe how the content areas are delivered in each program model. Please specify language, and the instructional approaches and
methods used to make content comprehensible to foster language development and meet the demands of the Common Core Learning

Standards.

3. All content areas are taught in English using current approaches and methods. We use a hands on, visual and auditory method in
order to include all 4 modalities of learning(listening,speaking, reading and writing). Language Experience Approach, Total
Physical Response, Q-TEL, Culturally and Linguistically Responsive Core Instruction and CALLA are also methodologies that are used
to foster language development and meet the demands of Common Core Learning Standards. The ESL program uses English to
teach the students. ReadyGen, Time for Kids, Hot Topics and Comprehension Strategies Kit as well as Go Math are used to teach
the ELL students content area knowledge, concepts, literacy and thinking skills.

4. How do you ensure that ELLs are appropriately evaluated in their native languages throughout the year?
Students who come to school for the first time are given the Spanish LAB after they are tested on the LAB-R and are Beginning,
Intermediate or Advanced. Native language tests for students are made available when needed.

5. How do you ensure that ELLs are appropriately evaluated in all four modalities of English acquisition throughout the yeat?
P.S.253 ensures that ELLs are appropriately evaluated in all four modalities of English acquistion throughout the year by
administering informal assessments, class participation, written work, Fountas and Pinnel reading levels, Kindergarten-grade 2
Fountas and Pinnel Diagnostic Options( Early Literacy assessment and Sight Words), running records, end of unit tests, MOSL tests,
ELL Assessments, NYSESLAT scores and performances tasks. Teachers meet during inquiry periods each week and discuss student
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work. P.S. 253 ensures that ELL students are evaluated in all modalities by keeping a binder of student data for each child listing
the students scores on rubric based assessments, NYSESLAT/LAB-R scores and record of interactions with students

6. How do you differentiate instruction for ELL subgroups?

Describe your instructional plan for SIFE.

Describe your plan for ELLs who have been in US schools less than three years (newcomers)..

Describe your plan for ELLs receiving service 4 to 6 years.

A0 TR

Describe your plan for long-term ELLs (completed 6+ years).
e. Describe your plan for former ELLs (in years 1 and 2 after testing proficient).

6a. SIFE student would be given individual instruction using phonics instruction, grammar, developing listening skills along with
reading and writing. Number sense and basic math skills would also be part of the daily curriculum.

6b. Students receiving services for less than 3 years would receive instruction in oral language skills, writing, reading and
developing listening skills. ELLs taking ELA tests would require instruction focused mainly on reading, reading comprehension, answering
questions and writing.

6c. Our plan for ELLs receiving service for 4 to 6 years would focus on vocabulary building, reading comprehension, writing skills
and listening skills and developing speaking skills. We also provide these children with a great deal of reading materials of different
genres. ESL strategies will be used such as CALLA and Q-TEL.

6d. Our plan for long term ELLs includes receiving intervention services both in and out of the classroom. After school and we ekend
enrichment programs along with classroom instruction that is tailored to the students needs. The student will be provided with a variety of
reading materials from different genres. We will provide strategies to develop comprehension and language acquisition.

6e. Former ELLs(in years 1 and 2 after testing proficient will receive additional ESL intervention in the classroom. These students will
be given additional literacy and content area support for 2 years. They will attend afterschool programs and the Saturday School for
enrichment. and AlS support. They will also receive testing accommodations for 2 years. These accommodations are time and a half on all
New York State tests.

7. What instructional strategies and grade-level materials do teachers of ELL-SWDs use that both provide access to academic content
areas and accelerate English language development?
ELLs with special needs are provided with plenty of visuals and dramatized reading material. Total Physical Response
methodologies buiding academic vocabulary, simplifying content and concept knowledge are ways to provide access to academic
content and accelerate English language development. The technology that is used to help these students includes Smart Boards,
CD players and computers. The ESL teacher meets with the School Based Support Team and the Assistant Principal and/or the
Principal to make sure ELL-SWDs get the correct ELL services. In some cases, a Bilingual Assistant helps the student in class
throughout the day. The ELL- SWDs use the same materials and do the same work as the mainstream students. However, the tasks
and assignments are differentiated based on the student's abilities and on the IEP. Some students may need simpified instruction
using only one or two words while others may need simpler language or have the task broken down into smaller components.
Furthermore, multiple intelligence problem solving strategies are also used by teachers to promote academic success. These
strategies include linguistic, logical-mathematical, bodily-kinesthetic, muscial, interpersonal and naturalistic.

8.  How does your school use curricular, instructional, and scheduling flexibility to enable diverse ELL.-SWDs to achieve their IEP goals
and attain English proficiency within the least restrictive environment?
Our school uses curricular, instructional and schedule flexibility to enable diverse ELL-SWDs to achieve their IEP goals and attain
English proficiency within the least restrictive environment through Saturday School, afterschool programs, small group instruction,
trips, special events like Field Day, lunch time and recess. The ELL-SWD are in the same classess with the mainstream students in
Saturday School , afterschool programs and in small group instruction. P.S. 253 ensures that flexible porgramming is used to
maximize time spent with non-disabled peers through meetings between the general education teachers, special education
teachers, the out of classroom teachers, SETTs teacher and School Based Support Team as well as the administration. At lunch time,
ELLs -SWDs eat at the same tables and at the same time as the non-disabled students. They also play together at recess. By
encouraging mainstream children to interact with ELL-SWDs, we are able to help these children achieve their IEP goals.

Courses Taught in Languages Other than English @

NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class
speak. Do not include:

o classes that are taught in English using books in the native language

o heritage classes

o foreign language (LOTE) classes

Class/Content Area Language(s) of Instruction Class/Content Area Language(s) of Instruction
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Courses Taught in Languages Other than English @
NOTE: This section refers to classes/subject areas in which the language of instruction is English and another language which all students in the class
speak. Do not include:
o classes that are taught in English using books in the native language

® heritage classes
o foreign language (LOTE) classes

Native Language Arts:
Social Studies:
Math:
Science:
NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8

Beginning Intermediate ‘ Advanced
ESL instruction for all ELLs as required under 360 minutes 360 minutes 180 minutes
CR Part 154 per week per week per week
ELA instruction for all ELLs as required under 180 minutes
CR Part 154 per week
For TBE /DL PROGRAMS: . . .
N 45 minutes per day 45 minutes per day 45 minutes per day

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades 9-12

Beginning Intermediate Advanced
ESL instruction for all ELLs as required under 540 minutes 360 minutes 180 minutes
CR Part 154 per week per week per week
ELA instruction for all ELLs as required under 180 minutes
CR Part 154 per week
For TBE /DL PROGRAMS: . . .
MR M A3 45 minutes per day 45 minutes per day 45 minutes per day

Native Language Usage and Supporis
The chart below is a visual representation designed to show the variation of native language usage and supports
across the program models. Please note that native language support is never zero.
Native Language Usage/Support Transitional Bilingual Education (TBE)
100%
75%
50%
25%

Dual Language

100%
75%
50%
25%

Freestanding ESL

100%
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75%

50%

25%
B R RMEDI A ADVA D
TBE and dual language programs have both native language arts and subject areas taught in the native language; ESL has
native language supports.
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10.

11.

12.

13.

14.

15.

16.

Programming and Scheduling Information--Continued

Describe your targeted intervention programs for ELLs in ELA, math, and other content areas (specify ELL subgroups targeted).
Please list the range of intervention services offered in your school for the above areas as well as the language(s) in which they are
offered.

9.. Our intervention plans for ELLs include AlIS (Academic intervention services) and RTI ( Response to intervention). There are after
school programs to work with students in grades 3-5 who are performing at Level 1 in math and/or literacy. These ELL student are
beginners, intermediate and advanced students who are below level on assessments, performance tasks and state tests. Teachers
also work with students during 37 1/2 minutes to tutor groups of students who need remediation. Our math and literacy specialists
are very active and provide small group instruction for students who need additional support. Modeling strategies are used in
Math, Literacy, Science and Social Studies. Other interventions include instructing students in academic language and writing non-
fiction pieces. Differentiating instruction , simpifying language, simplified reading materials, using graphic organizers and pictures
are also used in targeted intervention programs.

Describe the effectiveness of your current program and how it is meeting the needs of your ELLs in both content and language
development.

Our program is effective and meets the need of our ELLs in both content and language development because our ELL students have
shown improvements on the NYSESLAT, NYS ELA and Math tests as well as performance tasks and in house assessments. By
analyzing our NYSESLAT scores, we see that many students moved up a proficency level from 2012 to 2013. In grade 2, 13 out
of 22 students moved up 1 proficency level. In grade 4, 7 out of 15 moved up one proficiency level and one student scored
proficient. In grade 4, 8 out of 14 scored a level 2 or higher on the NYS Math test. In grade 5, 8 out of 19 scored a level 2 or
better. On the NYS Science test, 15 out of 19 scored level 2 or higher.

What new programs or improvements will be considered for the upcoming school year?

11. For the next school year, we plan on continuing the weekend and after school enrichment. We will also be implementing
programs during our morning 37 1/2 minutes that will allow the student to interact with others socially and academically. The data
to support these programs includes binders that show progress and scores on the assessments. We also added an additional ESL
teacher to provide support to the 115 ELL students in the building.

What programs/services for ELLs will be discontinued and why?

No programs or services will be discontinued for ELLs since the children have shown improvements in all academic areas.

How are ELLs afforded equal access to all school programs? Describe after school and supplemental services offered to ELLs in your
building.

13. All students are welcome to join in any activities that the school provides. The classroom teachers, ELL teacher, Administration
and Parent Coordinator send translated letters home telling parents about the programs and calling parents to encourage them to
send their children to these programs. Signs are posted ouside the school as well. There are specific programs tailored to the needs
of the ELL population. The school offers an afterschool program for grades 2 to 5 as well as a 37 1/2 minutes breakfast
program. The RTl program is also available for those students who need academic support services. There are also afterschool
activities that are available to ELLs. The goals of these programs are to help the student in literacy, math and content area subjects
through the use of supplemental activities and materials designed to improve the student's knowledge base and improve strategies
to decode words, solve mathematical problems as well as improve comprehension in reading and academic language. Other
services include Free Airways for asthma students, programs with the guidance counselor and parent coordinator, career day, and
special performances in the auditorium.

What instructional materials, including technology, are used to support ELLs (include content area as well as language materials; list
ELL subgroups if necessary)?

14. Currently, we are using the Wilson program Fundations, ReadyGen and Go Math. We also have On Our Way to English, ESL
series, Mondo, Time for Kids Non-Fiction Readers and Hot Topics. Houghton Mifflin Social Studies Series, Science Harcourt
curriculum, Journey Reading series for grades 3-6, and Spelling books. In terms of technology, the students use computers and
Smart Boards. They research subjects on the internet. They play internet games that reinforce math and literacy skills.

How is native language support delivered in each program model (IBE, Dual Language, and ESL)?

15. Native language is used in ESL classes on a need basis. Spanish story books and Spanish content area books are available in
classrooms where there are ELLs. Math worksheets are available to students and teachers to assist non-English speaking students.
There are also English/Spanish picture dictionaries to assist these students as well. At present, we have neither a transitional
bilingual program nor a dual language program. If we did, we would have story books in the native language available as well as
content books in the native language available. This would help students learn to read and further develop their concept
development in their native language. Language arts books would also be needed to assist in NLA.

Explain how the required setvices support, and resources correspond to ELLs’ ages and grade levels?

16.The support services are based on student needs, assessments and teacher input. Teachers, Administrators and other personnel
take into consideration the students age and grade level in deciding whether an ELL student needs additonal support services and
which ones they need developmentally.
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17.

18.

19.

Describe activities in your school that assist newly enrolled ELL students before the beginning of the school year. Please include
activities for new ELLs who enroll throughout the school year.

17 Parents and students are given a tour of the building. They also have the opportunity to meet with the ESL teacher, support staff,
Administrators and parent coordinator to express any concerns or needs before the child comes into the building.

What language electives are offered to ELLs?
We do not offer language electives.
For schools with dual language programs:
a.  How much time (%) is the target language used for EPs and ELLs in each grade?
b.  How much of the instructional day are EPs and ELLs integrated? What content areas are taught separately?
c.  How is language separated for instruction (time, subject, teacher, theme)?
d.  What Dual Language model is used (side-by-side, self-contained, other)?
e. Is emergent literacy taught in child’s native language first (sequential), or are both languages taught at the same time
(simultaneous)?

P.S. 253 does not have a dual language program.
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C. Professional Development and Support for School Staff

1. Describe the professional development plan for all ELL personnel at the school. (Please include all teachers of ELL:s.)

2. What professional development is offered to teachers of ELLs (including ESL and bilingual teachers) in supporting ELLs as they
engage in the Common Core Learning Standards?

3. What support do you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high school?

4. Describe the minimum 7.5 hours of ELL training (10 hours for special education teachers) for all staff (including non-ELL teachers)
as per Jose P.

1.Professional development at our school for ELL personnel include attending ELL meetings in Queens region as well as meetings
held at P.S. 253. Training is given to teachers of ELLs and non-ELLs, guidance counselor, paraprofessionals, Assistant Principals on the
topics of how children become ELLs, NYS standards and mandates, language acquision theory, ESL methodologies and strategies such as
LEA,TPR, CALLA and Q-TEL, strategies to help students in math, tips for helping ELLs with the CCLS in the classroom, RTI for ELLs and
NYSESLAT testing and data evaluation. The ESL teacher provides classroom teachers with strategies and insights so that the ELLs students
in the class can master common core standards. These professional developments are done during staff development days such as
Election day, and Brooklyn Queens Day. It is also done during grade meetings and during faculty conferences. The calendar for the
profession development is

October 1,20013- How do students become ELLs?

November 5,2013 Strategies and Research in ESL

December 2, 2013 NYS standards and mandates

January 6, 2014 Language Acquisition Theory and ESL Methodologies

February 3,2014 ELLs and the NYSESLAT

March 3,2014 RTI for ELLS

April 1, 2013 Tips for helping our ELLs with the CCLS

June 12, Data for the ELLs

Attendance is taken for these meetings and agendas are given out.

2.The professional development that is offered to teachers of ELLs in supporting ELLs as they engage in CCLS includes providing
insights and strategies to help students answer questions, comprehend information taught as well as ways to provide help to those who
have difficulties learning concepts. These professional developments include how to teach children to answer different kinds of
questions,what information is needed to answer certain questions, simplifiying language and text and vocabulary development These
activities help teachers provide support to ELL students in class because the teacher has strategies to help students master the material
taught.

3. The support that we provide to staff(teachers and guidance counselors) to assist with the transition from elementary to middle
school includes data on students and Portfolio assessments as well as binder assessments. The staff also has access to the ARIS link. The
teachers and parent coordinator are also supported by the school leadership when dealing with parents who have difficulties with the
process of applying to middle school and finding the right middle school for their child. The guidance counselor is given professional
development on the NYSESLAT and reading the NYSESLAT scores from the ATS as well as information on ARIS for the ELL students. The
ESL teacher also meets with guidance counselors to explain potential difficulties ELL parents and children may have in going to middle
school and finding the right middle school.

4. The 7.5 hours of ELL training for all staff and 10 hours for special education staff of training involves providing teachers and
paraprofessionals with professional development on the process of becoming an English Language Learner, LAB-R and NYSESLAT
testing, Second Language Acquisition Theory, Strategies and Methodologies in ESL, Programs for ELLs, helping students meet the CCLS,
and data for the ELLs. This is done on Staff Development days and grade meeting and conferences.
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D.
1.
2.
3.
4.

Parental Involvement

Describe ELL parent involvement in your school? Include specific activities that foster parental involvement for parents of ELLs.
Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL parents?
How do you evaluate the needs of the parents?

How do your parental involvement activities address the needs of the parents?

1 - 4. Parental involvement is an intricate part of our community. Throughout the school year, the school holds workshops and
events that allow for parents to come into the building and take part in classroom and school based activities. PTA meetings are
held in the evening. Workshops include literacy and math night, and game night. Workshops are also held during the school day
and night to help parents with homework, parent volunteer training, ELL orientation, ELA information, State Math information and
programs and services to assist children. The school also partners with agencies such as the Addabo Clinic to provide services to
parents of the ELL population. The school also has Project Hope to help students who were affected by Hurricane Sandy. We
evaluate the needs of the parents through meetings arranged by the parent coordinator and the PTA. Various forms, surveys and
tools are used to evaluate parent needs. The Parent Coordinator uses online Parent Need Surveys and the Parent Survey from Lee
Cantor's Parents on Your Side Administrator Guide. Letters sent home are translated so that information is clear to all of our
parents. Parent needs are also based on teacher input. We address parental involvement activities based on the classroom
instructional curriculum. These include holiday and special celebrations. Parents are always welcome to come in and assist within the
school setting. Translation services are available in the school through teacher and staff members that speak that particular
language as well as through the DOE translation unit. Letters to the parents and school calendars are translated into applicable
languages based on the Home Language Surveys that were filled out at registration. We also have parents who translate during
PTA meetings. The Parent Coordinator plays an important role in the school in that he holds meetings and workshops to help
parents meet the educational, physical and pychological needs of their children. He gives out surveys, and checklists to see what
areas parents need workshops to improve their knowledge and coping skills. He also meets with parents who are having problems
with teachers or school staff and tries to work out these issues.

E. Additional Information

Please include any additional information that would be relevant to your LAP and would further explain your program for ELLs. You may

attach/submit charts. This form does not allow graphics and chatts to be pasted.

Paste response to question here
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School Name:
P.S. 253Q

School DBN: 27Q253

Signatures of LAP team members certify that the information provided is accurate.

Name (PRINT) Title Signature Date (mm/dd/yy)
Phoebe Robinson Principal 11/1/13
Fred lorio Assistant Principal 11/1/13
Jean-Marie Fougere Parent Coordinator 11/1/13
Cyd Disler ESL Teacher 11/1/13
Roselyn Mendez Parent 11/1/13
Mes. Cindy Ramirez Teacher/Subject Area 11/1/13
Ms Quintana Teacher/Subject Area 11/1/13
Annie Dindial Coach 11/13/13
Glenda Miller Coach 11/1/13
Albryz Walsh Guidance Counselor 11/1/13
Network Leader
Candra Sutherland Other SETTS 11/1/13
Miryam Schwartz Other Assistant Principal 11/1/13
Jugena Cela Other ESL Teacher 11/1/13
Other 1/1/01
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Section 1: School Information Page

School Information

School Name: P.S. 253 School Number (DBN): 27Q253

School Level: Elementary Grades Served: PreK-5

School Address: 1307 Central Avenue Far Rockaway New York 11691

Phone Number: 718-327-0895 Fax: 718-327-3964

School Contact Person:  Phoebe Robinson Email Address:  Probinson4d@schools.nyc.gov
Principal: Phoebe Robinson

UFT Chapter Leader: William Easteadt

Parents’ Association President: Roselyne Mendez

School Leadership Team

Chairperson: Jennifer Sullivan

Student Representative(s):

District Information

District: 27 Superintendent: Mary Barton

Superintendent’s Office Address: 82-01 Rockaway Blvd Rm. 460 Ozone Park, NY 11416

Superintendent’s Email Address: MBarton@schools.nyc.gov

Phone Number: (718) 642-5770 Fax: 718-642-5705

Cluster and Network Information

Cluster Number: N 210 Cluster Leader: Despina Zaharakis

Network Number:  Cluster 2 Network Leader: Joanna Brucella
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Section 2: School Leadership Team (SLT) Signature Page

All SLT members are expected to sign this page to confirm their participation in the development of this School
Comprehensive Educational Plan (SCEP) and consultation regarding the alignment of funding to support this school’s
educational program, which includes annual goals and action plans, Academic Intervention Services (AlIS), Parent
Involvement Policy (PIP) and School-Parent Compact (SPC). The SLT must include an equal number of parents and staff
and have a minimum of 10 and a maximum of 17 members, in accordance with Chancellor’s Regulation A-655,
available on the New York City Department of Education (NYCDOE) website.

Directions:

1. List the names of each SLT member in the left-hand column on the chart below. Specify any position held by
the team member, e.g., Chairperson and the constituent group represented, e.g., parent, staff, student, or
Community Based Organization (CBO). Core mandatory SLT members are indicated by an asterisk*.

2. SLT members should review this document and sign in the right-hand column in blue ink. If an SLT member
does not wish to sign this plan, the member may attach a written explanation in lieu of his/her signature,
which must be maintained on file at the school with the original SLT signature page.**

3. The original signed copy, along with any written communications pertaining to this page, is to remain on file in
the principal’s office and be made available upon written request.

Name Position and Constituent Group Signature
Represented (Blue Ink)
Phoebe Robinson *Principal or Designee
William Easteadt *UFT Chapter Leader or Designee

*PA/PTA President or Designated Co-

Rosel Mend .
oselyne Mendez President

DC 37 Representative, if applicable

Student Representative
(optional for elementary and middle
schools; a minimum of two members
required for high schools)

CBO Representative, if applicable

Jennifer Sullivan Member/Teacher
Cindy Ramirez Member/Teacher
Michele lavarone Member/Teacher
Michelle Herrera Member/Parent
Mayra Osario Member/Parent
Flor Tuero Member/Parent
Aniska Gale Member/Parent
Member/
Member/
Member/
Member/

**Signature of constituent only indicates consultation in the development of the SCEP, not approval.
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Section 3: Directions and Guidance for Developing the School Comprehensive Educational Plan

The School Comprehensive Educational Plan is meant as a tool to facilitate continuous improvement planning - to
support schools in engaging their staff, parents, students, and community partners in assessing and prioritizing school
needs, setting measurable improvement goals, selecting appropriate strategies to improve student outcomes,
monitoring progress toward meeting annual goals, and communicating these efforts to the broader school community.
This section will provide School Leadership Teams (SLTs) with guidance regarding CEP development informed by the
Capacity Framework. Additional information is available in the Comprehensive Educational Planning Memorandum.

The Capacity Framework and SCEP Development

The Capacity Framework encourages parents, educators, school communities, and external stakeholders to work
together to improve student achievement. This collaborative focus will ensure that every child is consistently ready for
the next grade, level, and set of challenges. The School Comprehensive Educational Plan (SCEP) will reflect this focus and
should serve as the blueprint that engages a school community in a systematic, ongoing review and analysis of student
needs to identify and address root causes and implement strategies and activities that improve outcomes for students.

Aligned with the Chancellor’s Four Pillars, the Capacity Framework takes us away from
market-based competitive models to an approach focused on collaboration. This new
model looks at how schools can improve, and students can achieve more, when all
members of the community work together.

Based on robust research, the six elements of the Framework identify the areas that we
must improve to accomplish high student achievement. By focusing attention and
resources on what it takes for schools to function well, the Capacity Framework
identifies the underlying strengths and weaknesses of a school and shows community
members concrete ways to improve.

In accordance with the requirements of Chancellor’s Regulations A-655, all SLTs are to develop an educational plan in
consultation with parents, school staff, and students, to provide a meaningful opportunity for stakeholders to
participate in shared decision making and school improvement. The expectation is that SLTs will engage in a
comprehensive educational planning process to inform the development of five goals and action plans in response to
the first five elements of the Capacity Framework (listed below), with the sixth element, Trust, addressed within each
action plan.

The Six Elements of the Capacity Framework

1. Rigorous Instruction: Instruction is customized, inclusive, motivating, and aligned to the Common Core. High
standards are set in every classroom. Students are actively engaged in ambitious intellectual activity and
developing critical thinking skills.

2. Supportive Environment: The school establishes a classroom and school culture where students feel safe,
supported, and challenged by their teachers and peers.

3. Collaborative Teachers: Teachers are committed to the success and improvement of their classrooms and
schools. They have the opportunity to participate in professional development within a culture of respect and
continuous improvement.

4. Effective School Leadership: Principals lead by example and nurture the professional growth of teachers and
staff, developing and delivering the instructional and social-emotional support that drives student
achievement.

5. Strong Family-Community Ties: School leadership brings resources from the community into the school
building by welcoming, encouraging, and developing partnerships with families, businesses, and community-
based organizations.

6. Trust: Everyone works toward the shared goal of improving student outcomes, preparing students for success
in school and beyond. Across the school community, there is respect. School staff, parents, students and
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administrators value each other.

Accountability Tools and the Capacity Framework

In order to address the six elements of the Capacity Framework, school communities should engage in improvement
planning that is informed by the New York State Education Department’s (NYSED) Diagnostic Tool for School and District
Effectiveness (DTSDE) Tenets, the NYCDOE’s Quality Review Indicators and other quantitative and qualitative data.

NYSED’s Six DTSDE Tenets

The DTSDE protocol includes a rubric, which identifies clear and coherent expectations of the optimal conditions of an
effective school and school district across the following six tenets:

Tenet 1: District Leadership and Capacity

Tenet 2: School Leader Practices and Decisions

Tenet 3: Curriculum Development and Support

Tenet 4: Teacher Practices and Decisions

Tenet 5: Student Social and Emotional Developmental Health, and

Tenet 6: Family and Community Engagement.

ok wnNnE

NYCDOE’s Quality Review (QR)
The Office of School Quality (0SQ) supports school improvement across the NYC Department of Education (DOE) by
coordinating qualitative assessments of principals and school communities. All of the qualitative assessments are rooted
in the Quality Review rubric and drive improvements to principal and school practice, with the ultimate goal of
impacting student achievement. The 2014-15 Qua