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ESEA Flexibility Waiver
In September 2011, the federal government announced an ESEA regulatory initiative, inviting states to request flexibility regarding specific requirements of the No Child Left Behind Act (NCLB) of 2001 in exchange for state-developed plans designed to improve educational outcomes for all students, close achievement gaps, increase equity, and improve the quality of instruction.  New York State Education Department (NYSED) received approval from the U.S. Department of Education (USDOE) for its flexibility waiver request, authorizing New York State to revise its accountability system and provide schools across New York State with flexibility in aligning resources to increase student outcomes. For additional information regarding specific provisions waived please visit: http://www.p12.nysed.gov/esea-waiver/
The waiver replaces the previous identification system and categories (PLA, Restructuring, Corrective Action, In Need of Improvement, In Good Standing, Rapidly Improving, and High Performing) with the new categories of Priority Schools, Focus Districts and Focus Schools, Local Assistance Plan Schools, Recognition Schools, and Reward Schools, using a new identification process.  According to state rules, the identification of Priority, Focus, and Reward Schools is based on data from the 2010-11 school year and prior.   
Effective  2012-13 through 2014-15, the new system introduces more realistic performance targets and puts greater emphasis on student growth and college- and career-readiness, which also aligns with the Chancellors’ priorities. 

The ESEA waiver grants flexibility in the following areas:

· 2013-14 Timeline for All Students Becoming Proficient

· School and District Improvement Requirements

· Highly Qualified Teacher Improvement Plans

· School-wide Program Eligibility
· Use of School Improvement Grant Funds

· Twenty-First Century Community Learning
· Determining Annual Yearly Progress (AYP) for each school and district (optional)
· Rank Order

This flexibility also releases all schools from the requirement of setting aside 5% and 10% of their allocation to support the highly qualified and professional development mandates. It allows schools the opportunity to align resources and design programs that meet the specific needs of students to increase outcomes.
Allocation and Requirements

As per the ESEA Flexibility waiver, funds are to be reserved for priority and focus schools in support of allowable programs and activities approved by the NYSED.  The Title I reserve is based on the Title I borough appropriation, the number of identified schools in need of improvement, and the resulting borough percentages that range from 5% to 8%.  Four of the five boroughs were identified as having a need under the new regulation, and the per capita for each borough will remain the same as last year. 
	Borough
	Manhattan
	Bronx
	Brooklyn
	Queens
	Staten Island

	Per Capita
	$277.96
	$242.33
	$257.86
	$281.96
	N/A


Reserves for non-Title I priority and focus schools will be based on their poverty count as per the Title I Allocation School Memorandum #8 and the above borough per capita.  The allocation must support program and activities detailed in the School Comprehensive Education Plan (SCEP), and the allowable activities that appear in Appendix A.  Schools will also need to identify the allowable activities with each item scheduled in Galaxy, as indicated in more detail below.  

Parent Involvement  

Priority and Focus Schools that received Title I Part A must continue to set aside 1% of their school's allocation to support parent involvement activities and programs. Chancellor’s Regulation A-655 requires School Leadership Teams to consult with Title I parent representatives regarding the Title I program and the use of these funds.  Parent involvement activities funded through Title I must be included in the parent involvement policy and aligned with student achievement goals in the School Comprehensive Educational Plan (SCEP).  For additional guidance, please see Appendix D on allowable parent involvement and parent engagement activities. A school-wide program (SWP) is based on a comprehensive school-wide program plan designed collaboratively at the school level to improve instruction. In addition to providing challenging content, the school-wide program plan incorporates intensive professional development for staff and collaboration, where appropriate, with community organizations to strengthen the school's program.  

Parent Engagement 
Priority and Focus schools will receive an additional 1% of the Title I allocation for parent engagement based on the school’s set aside for parent involvement as it appears in the Title I Allocation SAM #8.   Non-Title I schools will receive an allocation based on 1% of their priority and focus school allocation.  For additional guidance, please see Appendix C on allowable parent involvement and parent engagement activities.
The primary objective of this additional set aside is to enable greater and more meaningful parent participation in the education of their children. To this end, we have identified these Partnership Standards for School and Families which define parent engagement and provide guidance to schools and families in building partnerships that lead to greater student success. These allowable activities may be supported with the set-aside requirement and include:

· Fostering Communication: School and families engage in an open exchange of information regarding student progress, school wide goals and support activities.

· Encouraging Parent Involvement: Parents have diverse and meaningful roles in the school community and their children’s achievement.

· Creating Welcoming Schools: Creating a welcoming, positive school climate with the commitment of the entire school community.

· Partnering for School Success: School engages families in setting high expectations for students and actively partners with parents to prepare students for their next level.

· Collaborating Effectively: School community works together to make decisions about the academic and personal growth of students through school wide goals.  School fosters collaborations with community-based organizations to create a vibrant, fulfilling environment for students and families. 

These partnership standards are also consistent with the sixth tenet of the Diagnostic Tool for School and District Effectiveness (DTSDE). Schools will have an opportunity to receive training through Parent Academy which is designed to build and enhance capacity within our school communities for effective home-school partnerships and will feature borough-wide training sessions for families.  For more information about Parent Academy, please visit the Department’s website at www.nycparentacademy.org and/or contact the Division of Family and Community Engagement at (212) 374-4118.   
Public School Choice

Public School Choice is required for all Priority and Focus Schools. LEA’s must provide all students in identified schools with the option to transfer to another public school in good standing, and provide/pay for transportation to the receiving schools.  A child who transfers may remain in the receiving school until the child has completed the highest grade in that school.
NEW: Expanded Learning Time (Priority Schools Only)
The ESEA Flexibility Waiver mandates the implementation of Expanded Learning Time in Priority Schools. All Priority Schools must implement 200 hours of an Expanded Learning Time (ELT) program as part of their Whole School Reform model.  

The ELT program must expand student instructional time by a minimum of 200 contact hours per year beyond minimum instructional time requirements. The program must target the following student populations:

· If the school receives School Improvement Grant (SIG) funding, the program must be offered to all students at the school, with the goal of serving at a minimum fifty percent (50%) of students.

· If the school does not receive SIG funding, the program must be offered to all students eligible for Academic Intervention Services (AIS), with the goal of serving at a minimum fifty percent of AIS-eligible students. 

Instruction in any academic subject offered in the program must be delivered under the supervision of a NYCDOE teacher who is NYS certified in that particular content area. For more information about structuring ELT programs please contact your Network Academic Policy Point.
As in FY 2013, the NYCDOE will no longer provide Supplemental Education Services (SES). Priority Schools may choose to provide academic remediation or expanded learning time from an array of contracted vendors. If a school chooses to contract with a vendor to provide expanded learning time (ELT), they can use the Multiple Task Award Contract (MTAC) utility to get an appropriate vendor based on their needs. Using the MTAC utility schools will:

· Solicit “bids” from providers whose programs meet the needs and goals of their school.  The solicitations would articulate the desired program design, students served, services needed, start and end dates and schedules.  

· Find providers interested in working with their school.  Providers would respond by submitting a proposal outlining the services they can give to the school and how the services will be rendered.  

· Use the utility’s prescribed rating sheet to document their selection.  

· Once providers have been selected and a purchase order has been issued, schools will notify the Division of Contracts and Purchasing as to the provider, program and schedule that has been arranged so that fingerprinting and other requirements will be managed centrally.  
· All services will be offered on school property; vendors will be required to budget and pay for extended use and security as required.
· Instruction in any academic subject offered in the program must be delivered under the supervision of a NYCDOE teacher who is NYS certified in that particular content area.

In addition to implementing an Expanded Learning Time programs, schools can create programs aligned to the allowable activities.  Please note vendors are still submitting final contracts. The MTAC system will be updated as additional contracts are received and registered.  These services can also be procured using the MTAC process.

Galaxy Requirements
As funds are scheduled, schools will need to select one of the activity descriptions using “Program” drop-down field in Galaxy. This will demonstrate compliance with allowable activities, as described in detail in Appendix A.  The Galaxy program dropdown must match each corresponding activity detailed in the SCEP.  List of Galaxy program dropdown can be found in Appendix D.
	


Supplemental Compensation:
Schools can provide supplemental compensation to support: 

· Per session activities

· Training rate

· Hiring F-status staff 

· Prep period coverage
· Per Diem
Payments to staff must be done in accordance with collective bargaining agreements, and are processed through the regular bulk job and timekeeping system. Refer to Appendix A: Allowable Activities for Improvements List of Allowable Activities for Improvement Set-Aside Requirement, Section D: Great Teachers and Leaders for detailed examples of allowable services.

School Comprehensive Education Plan (SCEP)
Priority and Focus Schools are required to develop a School Comprehensive Educational Plan (SCEP). The SCEP will inform the District Comprehensive Improvement Plan (DCIP) that addresses all of the tenets outlined in the Diagnostic Tool for School and District Effectiveness (DTSDE).
Required school plans should be based on the findings and recommendations contained in the most recent Integrated Intervention Team (IIT) Review, NYCDOE Quality Review, NYCDOE Alternative Quality Review (Alt QR). 
The recommendations from the most recent intervention form the basis of the schools’ needs assessment by evaluating the recommendations from all of the most recent school level reports. Recommendations should be organized according to the Six Tenets and programs and services from the list of allowable school improvement activities, which align the six tenets and the statements of practice that are embedded in the Diagnostic Tool for School and District Effectiveness (DTSDE). Refer to Appendix B: Six Tenets of the DTSDE for detailed examples of the tenets. 

The Priority and Focus School allocations will be placed in Galaxy in the following allocation categories:

	· Title I Priority/Focus SWP

	· Title I Priority/Focus SWP Parent Engage

	· Title I Priority/Focus TA

	· Title I Priority/Focus TA Parent Engage

	· Priority/Focus Schools

	· Priority/Focus Parent Engagement Schools


Click here to download a copy of the School Allocation Memorandum.

Attachment(s):   

Table 1 – Priority and Focus School Allocation Summary (click here for a downloadable Excel file) Table 2 – Priority and Focus School Allocation Detail (click here for a downloadable Excel file)
MT:bf
Appendix A: Allowable Activities for Improvements

	List of Allowable Activities for School Improvement 

Set-Aside Requirement

	Section A: Federal and State Required Activities

	Public School Choice (Up to 20% of the LEA set-aside).*

	Supplemental Educational Services (Up to 30% of the LEA set-aside).* 

	*These are recommended limits. LEAs may exceed these amounts, but must demonstrate that sufficient resources will be provided to support implementation of required improvement plans.

	Costs associated with deploying on-site visit teams that will use the Diagnostic Tool for School and District Effectiveness to identify a school’s or district’s current position relative to desired educational practices (Not allowable for Charter Schools).

	Reasonable and necessary expenses associated with appointment of a Distinguished Educator to assist the district and schools in implementing systemic, whole-school reform and effective turnaround strategies (Not allowable for Charter Schools).

	Section B: Standards and Assessment

	Costs (e.g., substitutes, stipends) associated with participation in professional development activities to implement the CCSS, curriculum-embedded formative assessments based on enhanced New York State Standards (including the CCSS), including professional development in using information systems that track assessment outcomes. 

	Costs (e.g., substitutes, stipends) associated with participation in professional development activities to implement scientifically based behavior management programs. 

	Costs (e.g., substitutes, stipends) associated with participation in professional development activities to implement Response to Intervention (RtI) that are aligned with academic intervention services.

	Development of local formative and summative assessments across all grade levels and subject areas, consistent with New York State Standards, the provisions of Education Law § 3012-c, related to academic intervention services and applicable Commissioner’s regulations.

	Professional development for teachers (and their principals/ instructional supervisors) who will implement CTE courses in which increased percentages of historically underserved students will enroll.  

	Equipment and other curricular materials for CTE courses used by teachers in which increased percentages of historically underserved students will enroll.

	Training and professional development for teachers (and their principals/instructional supervisors) who will implement Advanced Placement (AP), International Baccalaureate (IB), and/or Cambridge (Advanced International Certificate of Education [AICE] or International General Certificate of Secondary Education [IGCSE]) courses in the subjects for which, as of September 30, 2010, NYSED has approved an alternate assessment pursuant to 8 NYCRR §100.2(f), in which increased percentages of historically underserved students will enroll. 

	Virtual/Blended AP, IB, and/or Cambridge (AICE or IGCSE) courses and related training and professional development for teachers (and their principals/instructional supervisors) in the subjects for which, as of September 30, 2010, NYSED has approved an alternative assessment pursuant to 8 NYCRR §100.2(f), in which increased percentages of historically underserved students will enroll.     

	Training in the use of data systems, aligned course sequences and early college and career school models, between post-secondary institutions and P-12 systems.


	Costs associated with professional development and planning for teachers (and their principals/ instructional supervisors) and state approved partner organizations who will implement Expanded Learning Time (ELT) opportunities that may include art, music, remediation and enrichment programs.

	Costs associated with implementing ELT programs that improve student academic, social, and emotional outcomes, in which increased percentages of historically undeserved students will enroll.

	Costs related to providing academic intervention services as well as costs associated with creating professional development for all teachers working with English Language Learners, on research-proven strategies for those students; costs associated with hiring additional staff to develop or expand programs for English Language Learners or targeted programs for high-needs English Language Learners such as Long-term ELLs, SIFE, or ELLs with disabilities; costs associated with integrating bilingual instruction into ELL programs; costs associated with materials that promote English and native language development.

	Costs associated with operating a preschool program for eligible children consistent with Title I requirements (see USDE's April 16, 2012 non-regulatory guidance regarding the use of Title I, Part A funds to serve preschool children).

	Section C: Data Systems

	Costs associated with implementing school-based Inquiry Teams as defined in the state’s RTTT application.

	 Professional development for teachers and leaders on the analysis of real-time student   data to inform instruction

	Section D: Great Teachers and Leaders

	Costs associated with training/certifying teacher evaluators, instructional coaches, teacher leaders etc. in conducting evidence based observations using the District’s teacher practice rubric, training in coaching and feedback on instructional practice, and developing/assessing student learning objectives as part of teacher evaluation system.

	Costs of training for and/or hiring of internal/external trained evaluators to conduct teacher observations and complete the processes for HEDI documentation and recommendations for teacher professional growth as indicated.

	Provision of supplemental compensation, consistent with local collective bargaining agreements, through a career ladder program, to highly effective teachers providing academic intervention services in hard-to-staff subjects or specialty areas in high-needs schools who mentor, coach, or provide professional development to student teachers, new teachers, or teachers rated as ineffective, developing, or effective in high-needs schools.

	Provision of supplemental compensation, consistent with local collective bargaining agreements, for teachers providing academic intervention services through a career ladder program, to effective or highly effective teachers in hard-to-staff subjects or specialty areas who transfer from low- or moderate-needs schools to high-needs schools.

	Section E: Turning Around Lowest-Performing Schools

	Implementation of one of the four school intervention models (turnaround model, restart model, school closure, or transformation model) and the Secretary’s turnaround principles, consistent with the requirements of the New York State SIG application and the State’s theory of action of intervening and supporting low-performing districts and schools (Not allowable for Charter Schools). 

	Supporting LEA and State-approved partner organization arrangements (EPO, CMO, charter school operator) planning activities for implementation of one of the four school intervention models or a whole-school change model aligned with the Secretary’s turnaround principles in the year following school re-design (Not allowable for Charter Schools).


Appendix B: Six Tenets of the SCEP

	Six Tenets of the Diagnostic Tool for School and District Effectiveness (DTSDE)



	The foundations of the DTSDE are the six fundamental tenets that align to research-based proven practices of effective schools. The tenets are:

· Tenet 1:District Leadership and Capacity (This will be addressed by Central)

· Tenet 2:School Leader Practices and Decisions

· Tenet 3:Curriculum Development and Support

· Tenet 4:Teacher Practices and Decisions

· Tenet 5:Student Social and Emotional Developmental Health

· Tenet 6:Family and Community Engagement



	1. District Leadership and Capacity (This will be addressed by Central.)



	2. School Leadership Practices and Decisions

  2.2  School leader’s vision

  2.3  Systems and structures for school development

  2.4  School leader’s use of resources

  2.5  Teacher effectiveness

	3. Curriculum Development and Support

  3.2  Enacted curriculum

  3.3  Units & lesson plans

  3.4  Teacher collaboration

  3.5  Use of data: Curr Dev & Support

	4: Teacher Practices and Decisions

  4.2  Instructional Practices and strategies

  4.3  Comprehensive plans for teaching

  4.4  Classroom environment & culture

  4.5  Use of data: Teacher Practices & Decisions

	5. Student Social and Emotional Developmental Health

  5.2  Systems & partnerships 

  5.3  Vision for social, emotional developmental health

  5.4  Safety

  5.5  Use of data: Student Soc & Emo Dev

	6. Family and Community Engagement

  6.2  Welcoming environment

  6.3  Reciprocal communication

  6.4  Partnerships, Share power & responsibility

  6.5  Use of data: Family and Community Engagement 


Appendix C: Parent Involvement and Parent Engagement

What are the main differences between the required Parent Involvement activities and the new Parent Engagement activities?

Parent Involvement, as required by ESEA Section 1118, requires LEAs to:

· Involve parents in the development and review of program plans; 

· Share program information related to parent programs, meetings, and other activities in a format and language that parents can understand; 

· Maintain and engage parents in the development and review of the district and building parent involvement policies; 

· Share progress reports through parent-teacher conferences, annual meetings, etc; 

· Share information regarding curricula, school accountability data, etc; 

· Provide information regarding complaint procedures. 

Parent Engagement activities are more open and flexible about the possible uses of funds. Funds do not have to be focused on greater parent involvement in the Title I/AIS program. Activities can range from welcoming all families into the school community to parent trainings that are more general in nature. 

What are non-allowable uses of the 1% Parent Engagement funds?

· Salaries for district or school personnel to be part of parent committees.

· Charges for building usage (This should be part of district “off-the-top” expenses.)

· Charges for custodial or security (This should be part of district “off-the-top” expenses.) 

· Charges for awards, certificates, district or school labeled paraphernalia (e.g., T-Shirts, Book bags, stickers, etc.)

· Salaries or stipends for parents to participate on district or school committees.

· District only sponsored events and activities. Parents, school administrators, and school staff must be given an opportunity to determine what Parent Engagement activities are appropriate to their needs. 

What are allowable uses of the 1% Parent Engagement funds?

· Parent trainings/workshops to assist them in helping their child succeed academically.

· Literacy Zone Centers 

· Professional Development for school leaders and teachers related to working with and building effective parent partnerships.

· Training for parents on working effectively with teachers to enhance student performance.

Training for parents on building supports for their children, including health and nutrition services. 

Additional guidance and a comprehensive list of allowable activities for the Parent Engagement Set-Aside are available in the June 2013 Field Memo: http://www.p12.nysed.gov/accountability/memos.html
Appendix D: List of Galaxy Program Dropdown

	Priority and Focus

	PF AIS

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF CTE

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF COLLEGE AND CAREER READINESS

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF COMMON CORE

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF ELT

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF INQUIRY TEAMS

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF NYS STANDARDS AND ASSESSMENT

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF PARENT ENGAGEMENT

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF POSITIVE BEHAVIOR MGMT PRGMS

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF RTI

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families

	PF SUPPORTING GREAT TEACHERS & LEADERS

	2.2 School leader's vision 

	2.3 Systems and structures for school development 

	2.4 School leader's use of resources

	2.5 Use of data and teacher mid-management effectiveness

	3.2 Enacted Curriculum

	3.3 Units and lesson plans

	3.4 Teacher collaboration

	3.5 Use of data and action planning

	4.2 Instructional Practices and strategies 

	4.3 Comprehensive plans for teaching 

	4.4 Classroom environment and culture 

	4.5 Use of data, instructional practices and student learning

	5.2 Systems and partnerships

	5.3 Vision of social and emotional development health

	5.4 Safety

	5.5 Use of data and student needs

	6.2 Welcoming environment

	6.3 Reciprocal communication

	6.4 Partnership and responsibility

	6.5 Use of data and families
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