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The task
Following a month long unit focused on various aspects of the ocean, students were asked
to write a paper about an ocean creature. In the following report, a student chose to write
from an ocean creature’s point of view.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
in class √ as homework

√ with teacher feedback with peer feedback
timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Reading: Read and comprehend informational materials.

a Writing: Produce a report.

a Conventions: Demonstrate a basic understanding of the rules of the English language.

What the work shows

c Reading: The student reads and comprehends informational materials to develop
understanding and expertise and produces written or oral work that:

• restates or summarizes information;

• relates new information to prior knowledge and experience;

• extends ideas;

• makes connections to related topics or information.

The student organized and restated information from a variety of sources in a manner
appropriate for an informational piece of writing.

(A) The report establishes a connection between prior knowledge about reproduction and
the reproductive behavior of sea horses.

(B) The ideas gathered through reading and research are recast within a story that
incorporates the ideas in a new context. The idea that sea horses need special attention if
they are kept as pets leads to the conclusion that they must be happier living in the ocean.

(C) The report provides a connection between the information presented and the feasibility
of having a sea horse as a pet.

a Writing: The student produces a report that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that conveys a perspective on the subject;

• creates an organizing structure appropriate to a specific purpose, audience, and
context;

• includes appropriate facts and details;
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• excludes extraneous and inappropriate information;

• uses a range of appropriate strategies, such as providing facts and details, describing or
analyzing the subject, and narrating a relevant anecdote;

• provides a sense of closure to the writing.

The report establishes a context in the explanation that the sea horse is trying to make her
way “around a school of fish,” and that, as she tries to “make her way home,” she will
talk with the reader.

(D) (E) The friendly, conversational tone and the use of a female persona develop reader
interest. The persona is maintained throughout the piece and the attitudes expressed by the
persona are consistent with the factual data and with a distinctive personality.

(F) The use of the first person to relay information creates an informal yet informative
tone.

Facts and details are grouped and organized in an appropriate manner.

(G) The majority of the scientific details are accurate and details that are inconsistent with
the persona or inappropriate for the report’s purpose are avoided.

(H) The framing device of the sea horse narrator is maintained throughout the piece and
referred to again in the conclusion, providing a sense of closure to the work.

a Conventions, Grammar, and Usage of the English Language: The student
demonstrates a basic understanding of the rules of the English language in written and
oral work, and selects the structures and features of language appropriate to the purpose,
audience, and context of the work. The student demonstrates control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student made use of:

(I) introductory words;

(J) rhetorical questions;

and a humorous tone to imitate the structures and features of speech. The organization,
spelling, usage and sense of syntax demonstrate fluency with the conventions of the
written language.
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The task
Students were asked to work through a series of drafts to produce a report. This student
chose initially to present information on the topic in an oral presentation, then used
audience feedback to revise the work and produce the final draft.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework
√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

a Writing: Produce a report.

b Conventions: Analyze and subsequently revise written work.

What the work shows

a Writing: The student produces a report that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that conveys a perspective on the subject;

• creates an organizing structure appropriate to a specific purpose, audience, and
context;

• includes appropriate facts and details;

• excludes extraneous and inappropriate information;

• uses a range of appropriate strategies, such as providing facts and details, describing or
analyzing the subject, and narrating a relevant anecdote;

• provides a sense of closure to the writing.

(A) The work develops reader interest with an appealing title, “A Rainbow of Your Own,”
and with an intriguing first sentence that poses a question in the form of a riddle.

(B) The opening paragraph establishes that the controlling idea of the piece is to persuade
the reader that a love bird would be a perfect pet.

(C) The student arranged reasons, examples, and anecdotes persuasively, e.g., in
paragraph four, the argument begins with the hardiness of love birds, moves on to a
comparison of the feeding needs of love birds and other pets, to paper training, to size, and
finally to the ease of having love birds cared for while the owner is away.

(D) The work includes the appropriate amount of information for a prospective love bird
owner and supports the main points by citing personal experience and opinions, such as
the belief that love birds are “very funny.”

(E) The details of pet care, the anticipation of problems and solutions for these problems,
and the anecdotes about the bird, Salsa, develop the argument for liking love birds as pets.
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(F) The final paragraph provides a sense of closure by reiterating the main point of the
argument.

b Conventions, Grammar, and Usage of the English Language: The student analyzes
and subsequently revises work to clarify it or make it more effective in communicating the
intended message or thought. The student’s revisions should be made in light of the
purposes, audiences, and contexts that apply to the work. Strategies for revising include:

• adding or deleting details;

• adding or deleting explanations;

• clarifying difficult passages;

• rearranging words, sentences, and paragraphs to improve or clarify meaning;

• sharpening the focus;

• reconsidering the organizational structure.

(G) The student added details and reconsidered prior ideas over the course of producing
the various drafts, e.g., after the first draft the student listed fifteen points according to the
sequence in which they might subsequently be used in later drafts.

The student revised the work in terms of audience and purpose through multiple versions.
The first draft includes information and anecdotes about various birds and lists four
reasons why birds make good pets. This information appears in different forms in
subsequent drafts.

The drafts treat the information from a variety of perspectives. In the second draft, the title
was changed from “Birds” to “Love Birds,” and the piece took the form of a speech. The
final draft is a report designed to persuade the reader that love birds make good pets.

The writing incorporates critiques from teachers and adults, e.g., the list of fifteen reasons
to have a pet lovebird was created as the result of a suggestion by an adult.

The student responded and then reorganized the final draft in response to suggestions from
peers that the speech was disorganized.

The drafts progress from a set of facts through a disorganized speech to a polished report.
This progression suggests an understanding of the stages of writing and a willingness to
make substantive changes as needed.
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The task
Students were asked to read Brothers of the Heart by Joan Blos and then produce five
pieces: a character list along with a brief annotation about each character; a summary of
the story; a recounting of the book’s various themes; a book review; and a Venn diagram
showing the relationships among several of the main characters. Only the book review is
included here.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
in class √ as homework
with teacher feedback with peer feedback
timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Writing: Produce a response to literature.

What the work shows

b Writing: The student produces a response to literature that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• advances a judgment that is interpretive, analytic, evaluative, or reflective;

• supports judgment through references to the text, references to other works, authors,
or non-print media, or references to personal knowledge;

• demonstrates an understanding of the literary work;

• provides a sense of closure to the writing.

(A) The book report gets the reader’s attention in the first sentence by highlighting the
general idea of the story. The report retains the reader’s interest by keeping the writing
focused and to the point.

(B) The report connects Shem’s experiences with a theme common to many books,
biographies and movies: people in search of their purpose and/or destiny.

 (C) The writer supports her judgments by making connections between relationships
described in the book and those common to real life experiences.

The book report demonstrates an understanding of the text as a whole through references
to Shem’s struggles and conflicts and by drawing parallels to real life.

(D) The report ends on a personal note, providing the reader with the understanding that
the book has personal significance for the student. The implication is that the book may
have significance for others as well.
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The task
Students were asked to produce a written response to the book, Cloudy With a Chance of
Meatballs, by Judi Barrett.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework
√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

What the work shows1

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue and tension or suspense;

• provides a sense of closure to the writing.

The work establishes a context and develops reader interest in the first paragraph by
supplying the background for the unusual setting of the story. The straightforward,
journalistic style in an omniscient voice creates an illusion of credibility which instantly
captures the reader’s attention.

(A) The choice of language for the first sentence, “Once there was…,” is a traditional fairy
tale/fable opening. This also engages the reader while establishing the genre and mood.

The student used the chronological order of events as the framework for the fictional
narrative. The two anecdotes the student chose to elaborate on are structured within two
separate days (i.e., “One day…” and “Another day…”) which keeps the organization of
the narrative clear and uncluttered.

The student used concrete language to develop the plot and the conflict of the narrative.

                                                
1 This narrative account has many of the elements of a traditional moral tale. It is a simple, imaginary story about
a town whose population err and learn a lesson. It is concise, focuses on one event, moves chronologically, and,
like a moral tale, ends with the return of order.
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The work does not develop complex characters which is in keeping with the moral tale
style of the narrative. However, the townspeople, as characters, go through a series of
changes in the course of the story. At the beginning, it can be assumed that everyone is
leading a regular life. But after the money begins to fall from the sky, their personalities
change and they become greedy and lazy. The anecdote about the boy who bought all the
books at the book fair suggests that they also became selfish.

The people decide to move away when the town becomes dangerous due to the falling
money. They recognize that they would rather return to their original values and lifestyle.

The story retains the reader’s interest by keeping the writing focused and to the point.

(B) The work closes appropriately with the townspeople’s decision to abandon
Moneyville. The final line mimics the traditional tale by referring to the fate of the
antagonist, in this case Moneyville.
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The task
After a unit on immigration that included the reading of Grandfather’s Journey by Allen
Say, students were asked to produce a narrative account incorporating some of the
common themes of immigration. This student chose to write a fictional account of an old
man’s memories of his voyage to America.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework
√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue and tension or suspense;

• provides a sense of closure to the writing.

(A) The title, “The Voyage,” and the first paragraph establish the context of the work as an
immigrant’s journey to America. The story is told from the point of view of one of the
“hundreds of people” traveling on the ship and this first person voice engages reader
interest.

The student used the trip from the family’s native land to their new neighborhood in
America as the organizing structure for the narrative. But the frame for the piece is the old
man telling the story in the present day.

(B) Using concrete language, the student created a dismal picture of life in the steerage
section of the ship. The student incorporated the information learned in a manner that
gives the work both voice and authenticity.

(C) This voice is reinforced by the constant refrain that things would be better in “the land
of plenty.”
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The narrative remains focused on the experiences of the family and avoids extraneous
details. The work includes the appropriate details to describe the voyage and subsequent
arrival while conveying a wide range of feelings and concerns.

Although the narrative represents an overall shared experience, there is some implicit
characterization of the old man who, as a boy, suffered such terrible conditions.
Throughout the work, the man refers to his love of America and his feelings of gratitude
for the chance for a “new beginning.” More generally, though, the father and son
represent the immigration experience of every family who left home to make their way in
the new world.

The student built tension by describing the many hurdles to be overcome during the
journey to America. This tension is mitigated by the underlying optimism of the piece.

(D) The final paragraph provides closure as the old man shifts from narrating the story to
speaking directly to the reader. The student maintained the voice here as the old man
philosophizes about the past using time-worn clichés.
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The task
Students were asked to tell a story of something they did during the winter recess. After
sharing the story with a small group of students, they were asked to draft the story. This
student drafted, revised, redrafted, edited, and eventually produced a final copy of “The
Game.” The first draft was written in a notebook. The second, third, and final versions are
reproduced here.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework
√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

b Conventions: Analyze and subsequently revise written work.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue and tension or suspense;

• provides a sense of closure to the writing.

(A) The work engages the reader by immediately establishing the context of the narrative
with the title and the first two sentences. The repetition of “front row seats” in the first two
sentences helps to create a mood of excitement. This repetition also introduces the
persona of an excited fan. The enthusiasm and excitement of the work continues to engage
the reader while giving the narrative an authentic voice.

The student established a plot, setting, and conflict through the commentary which adopts
the style and tone of professional sports commentaries. This style is constructed using the
following techniques:

(B) short, pithy sentence structures;

(C) use of the present tense to comment on the action of the game;
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(D) while the rest of the narrative is written in the past tense;

(E) use of basketball jargon; and

(F) suspense.

These techniques also make the description of the game immediate and exciting.

The student used the sequential play-by-play recounting of the game to create a narrative
structure. The student also included a time-out that allows for a conversation between the
protagonist and his grandfather.

The dialogue includes concrete language which helps to develop the relationship between
the characters and gives the reader some background information about the grandfather.

(G) The student used the metaphor of a dark cloud to convey the notion that the Knicks
were having bad luck.

The work avoids extraneous details and information as the sports commentary style of the
language, along with the structure, helps to keep the narrative focused.

(H) The student used clear transitions between the narrative of the day at the game and the
commentary on the game. This is also made clear by the repeated switches in the tenses.

(I) The student provided a sense of closure to the writing and conveyed the enthusiasm and
joy felt when the Wolves won the game. Although formulaic, the final sentence (followed
by three exclamation points) is a conclusion commonly used by sports commentators to
end their presentations.

The student used a variety of techniques for emphasis and dramatic effect, for example:

(J)  sentence fragments and one word sentences;

(K) upper case letters for whole words in the middle of a sentence;

(K)  several exclamation points to emphasize particularly exciting passages in the game;
and

(K) basketball terminology throughout the description of the game.

b Conventions, Grammar, and Usage of the English Language: The student analyzes
and subsequently revises work to clarify it or make it more effective in communicating the
intended message or thought. The student’s revisions should be made in light of the
purposes, audiences, and contexts that apply to the work. Strategies for revising include:

• adding or deleting details;

• adding or deleting explanations;

• clarifying difficult passages;

• rearranging words, sentences, and paragraphs to improve or clarify meaning;

• sharpening the focus;

• reconsidering the organizational structure.

(L) The student added details in the course of the revisions. For example, the information
about the grandfather appears in the third version while the date did not appear until the
fourth draft.

(M) The student responded to a peer revision suggestion by changing all of the numerals to
words except for the scores.
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(N) The student changed words such as “face off” to “tip off” to keep the language
consistent and appropriate to the sport. The vocabulary throughout the work shows
precise word choices, e.g., “stunned,” “mediocre,” some of which were added in at later
stages of the revision.

(O) This draft went through a peer review process. The students indicated spelling and
typographical errors and made suggestions for the writer. At the bottom of the first page,
the peer reviewers created a legend to explain the symbols they used for commenting on
the narrative. These errors were then corrected in the final draft.

Since the organizing structure and the order of events closely follows the order of the
game, no substantial revisions of structure were made in the revision process.

(P) The student, however, replaced a paragraph of the narrative with a much more
effective dialogue.

The student demonstrated an understanding of the rules of the English language in
paragraphing, spelling, punctuation, and sentence construction. The student attempted a
sophisticated combination of tenses—the present for the commentary on the game and the
past as the narrative frame. Unfortunately, there are some places where the student did not
manage to maintain these parallel structures consistently. As a consequence, there are
places where the juxtaposition of the two tenses could cause reader confusion.
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The task
As part of Women’s History month, students were asked to write a personal narrative
account about a woman they knew.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class as homework
√ with teacher feedback √ with peer feedback

timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue and tension or suspense;

• provides a sense of closure to the writing.

(A) The work engages the reader by establishing the World Trade Center bombing as the
context of the narrative since this event has become part of the local history. The first
sentence opens the work by establishing a sense of foreboding, “…is a day I will never
forget.” This is reinforced by the foreshadowing in the second sentence when the mother
tells the boy to have “a good day.”

The student created an organizing structure by using the chronological order of the day’s
events. Tension and suspense are built into the narrative as the reader sees the day’s events
from the point of view of the boy waiting for news of his mother. The student successfully
conveyed his own fears while waiting for the safe return of his mother.

(B) With this phrase, “…until I returned…,” the mood and the pacing of the piece changes.
The television (with its implicit noise and live coverage) shifts the tempo up and the
sentence structures change from sentences where the student is the passive subject to
sentences where he is the active subject, “I was scared…,” “I wanted…,” “I needed….”
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(C) The student related the story in concrete language which focuses the narrative first on
the student’s anguish and then on his mother’s bravery. The student used some sensory
details when describing the stairwells in the building.

(D) The work closes with a rephrasing of the first sentence which includes the student’s
gratitude for the safe return of his mother.
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The task
Students were asked to select a topic to which they had a commitment in their lives and
then to choose a genre in which to express that commitment. Students were required to
revise and edit their writing before “publishing” the complete texts. The work shown here
is one recipe and an anecdote from a much longer project in which a series of recipes and
anecdotes were compiled into a book titled, “La Mesa Esta Puesta (The Table Is Set).”
This student also produced the work in Spanish.2

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework
√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

d Writing: Produce a narrative procedure.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows3

d Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue and tension or suspense;

• provides a sense of closure to the writing.

The work engages the reader with the title of the larger project, “La Mesa Esta Puesta (The
Table Is Set),” and a colorful cover to identify the project as a Spanish/English recipe book.
The work includes both the recipes and the accompanying anecdotes, with each providing
an interesting context for the other.

                                                
2 The Spanish version of this piece of student work was selected to illustrate a standard-setting performance for
parts of the Spanish Language Arts standards at the elementary level (see page 181).
3 This sample of student work incorporates many of the elements of picture books and recipe books. The student
used colorful drawings to illustrate the recipes and included an engaging story about the food described.
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(A) The work provides a guide to action through the recognizable form of a recipe.

(B) The instructions are clear and are organized chronologically with specific guidelines
about when to move on to the next step.

(C) The student used appropriate strategies for relating a recipe, which include identifying
the logical steps involved in cooking, and then presenting them as a series of statements in
clear, concise language.

(D) The recipe section concludes by creating a visual image of what the enchiladas will
look like.

c Writing: The student produces a narrative account (fictional or autobiographical) that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue and tension or suspense;

• provides a sense of closure to the writing.

The anecdote engages the reader by establishing the reader as an observer of the events in
the kitchen.

The plot sequence includes all the appropriate elements—rising action: arrival of the
various guests who serve as distracters; conflict: conversation instead of cooking; climax:
burning the enchiladas; conclusion: the guests excusing themselves.

(E) The conflict in the story (the burning of the enchiladas) develops as a result of the
socializing, but the story still ends with a positive and, therefore, somewhat ironic result.

The anecdote is organized chronologically within a brief period of time.

(F) The student included detailed descriptions of the tastes and smells in the kitchen
appropriate to a story about cooking.

(G) The student used brief characterizations to introduce each of the women who came
into her mother’s kitchen.

(H) The anecdote ends by indicating that the women’s leaving in disgust was actually the
best thing that could have happened, because it meant the family could eat all of the
enchiladas by themselves.

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The student replicated the format of the picture book genre using drawings to illustrate the
recipes and the stories that accompany them. Although shown here in black and white, the
drawings are vibrant and colorful and depict the characters portrayed in the stories. The
book also includes a blurb “about the author” at the back (not shown here) which has a
self-portrait of the student.
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The few mistakes in this work are more likely “slips” than actual errors, e.g., whereas no
apostrophe is used in the line “one of my moms…” the same construction is later used
properly.
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