
OVERVIEW OF THE PERFORMANCE STANDARDS—High School

New Standards Performance Standards
New York City—First Edition 331

he high school standards are set at a level of performance approximately equivalent to the
end of tenth grade. It is expected that some students might achieve this level earlier and
others later than this grade. (See “Deciding what constitutes a standard-setting

performance,” page 10.)
English Language Arts

 Reading
a Read twenty-five books of the quality and complexity illustrated in the sample reading

list.
b Read and comprehend at least four books on the same subject, or by the same author,

or in the same genre.
c Read and comprehend informational materials.

 Writing

a Produce a report of information.

b Produce a response to literature.

c Produce a narrative account (fictional or autobiographical).

d Produce a narrative procedure.

e Produce a persuasive essay.

f Produce a reflective essay.

 Speaking, Listening, and Viewing

a Participate in one-to-one conferences with the teacher.

b Participate in group meetings.

c Prepare and deliver an individual presentation.

d Make informed judgments about TV, radio, film.

e Listen to and analyze a public speaking performance.

 Conventions, Grammar, and Usage of the English Language
a Independently and habitually demonstrate an understanding of the rules of the English

language in written and oral work.
b Analyze and subsequently revise work to improve its clarity and effectiveness.

 Literature
a Respond to non-fiction, fiction, poetry, and drama using interpretive and critical

processes.
b Produce work in at least one genre that follows the conventions of the genre.

 Public Documents
a Critique public documents with an eye to strategies common in public discourse.

b Produce public documents.

 Functional Documents
a Critique functional documents with an eye to strategies common to effective functional

documents.
b Produce functional documents appropriate to audience and purpose.

The margin notes on pages illustrating work produced by ESL students identify some of the
expectations from the English as a Second Language chapter of the New York City Curriculum
Frameworks. The ESL Frameworks are in alignment with the New Standards™ Performance
Standards, and are intended for use across the disciplines by educators of English language
learners.
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 Reading1

Reading is a process which includes demonstrating comprehension and showing evidence
of a warranted and responsible interpretation of the text. “Comprehension” means getting
the gist of a text. It is most frequently illustrated by demonstrating an understanding of the
text as a whole; identifying complexities presented in the structure of the text; and
extracting salient information from the text. In providing evidence of a responsible
interpretation, students may make connections between parts of a text, among several
texts, and between texts and other experiences; make extensions and applications of a text;
and examine texts critically and evaluatively.

a2 The student reads at least twenty-five books or book equivalents each year. The
quality and complexity of the materials to be read are illustrated in the sample reading list.
The materials should include traditional and contemporary literature (both fiction and
non-fiction) as well as magazines, newspapers, textbooks, and on-line materials. Such
reading should represent a diverse collection of material from at least three different
literary forms and from at least five different writers.

Examples of activities through which students might produce evidence of reading twenty-
five books include:

∗ Maintain an annotated list of works read. 1b

∗ Generate a reading log or journal. 1b

∗ Participate in formal and informal book talks. 1b, 3a, 3b

                                                
1 To see how these performance descriptions compare with the expectations for middle school and high school,
turn to pages 465-481.
The examples that follow the performance descriptions for each standard are examples of the work students might
do to demonstrate their achievement. The examples also indicate the nature and complexity of activities that are
appropriate to expect of students at the high school level.
The cross-references that follow the examples highlight examples for which the same activity, and possibly even
the same piece of work, may enable students to demonstrate their achievement in relation to more than one
standard. In some cases, the cross-references highlight examples of activities through which students might
demonstrate their achievement in relation to standards for more than one subject matter.
The cross-references after the examples that begin “M,” “S,” and “A” refer to the performance standards for
Mathematics, Science, and Applied Learning respectively. See, for example, the cross-references after the
examples of activities for E1c.
Samples of student work that illustrate standard-setting performances for these standards can be found on pages
349-464.
These standards allow for oral performances of student work wherever appropriate.
The work students produce to meet the English Language Arts standards does not all have to come from an English
class. Students should be encouraged to use work from subjects in addition to English to demonstrate their
accomplishments. The work samples include some examples of work produced in other classes that meet
requirements of these standards. See page 411.
2 E1a assumes an adequate library of appropriate reading material. In some places, library resources are too meager
to support the amount of reading required for every student to achieve this standard. Where a shortage of books
exists, better use of out-of-school resources must be made; for example, students may have to be assured access to
local or county libraries.
E1a is intended primarily to generate the reading of full-length books. Combinations of quality magazines,
newspapers, on-line materials etc., may be treated as equivalent texts that contribute to meeting the requirement
of twenty-five books. Similarly, collections of portions of full-length books may be considered as book
equivalents.
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b3 The student reads and comprehends at least four books (or book equivalents) about
one issue or subject, or four books by a single writer, or four books in one genre, and
produces evidence of reading that:

• makes and supports warranted and responsible assertions about the texts;

• supports assertions with elaborated and convincing evidence;

• draws the texts together to compare and contrast themes, characters, and ideas;

• makes perceptive and well developed connections;

• evaluates writing strategies and elements of the author’s craft.

Examples of activities through which students might produce evidence of reading
comprehension include:

∗ A saturation report (a report that recounts substantial information on a topic gathered
by a student over a period of time). 1c, 2a, 4a, 4b

∗ Construct a review of several works by a single author. 2b, 4a, 4b, 5a

∗ Produce a literary response paper. 2b, 4a, 4b, 5a

∗ Produce a research report. 1c, 2a, 2b, 4a, 4b, 5a, M8f

∗ Participate in formal or informal book talks. 1a, 1c, 3a, 3b, 5a

∗ Create an annotated book list organized according to author, theme, or genre. 1a

c The student reads and comprehends informational materials to develop
understanding and expertise and produces written or oral work that:

• restates or summarizes information;

• relates new information to prior knowledge and experience;

• extends ideas;

• makes connections to related topics or information.

Examples of activities through which students might produce evidence of reading
informational materials include:

∗ Use information to support or enhance a project. 2a, 4a, 4b, M8, S8, A3a

∗ Write a report of information that draws from at least four sources. 2a, 4a, 4b

∗ Incorporate expert opinions into a speech or position paper. 2e, 3c, 4a, 4b

∗ Develop a proposal based on data obtained from reading informational texts. 4a, 4b

∗ Use informational materials to reach a conclusion regarding a controversial topic. 2e,
4a, 4b

∗ Develop a portfolio of materials regarding a particular career choice.

∗ Write exhibit notes for historical or artistic exhibits.

                                                
3 E1b is intended to encourage students to invest themselves thoroughly in an area that interests them. Such an
investment will generate reading from an array of resources, giving students more experience of reading as well as
increased understanding of a subject. E1b is not intended to be a cursory experience of doing research on a topic
which often requires little more than scanning materials, copying directly from references, and inserting
transitional phrases and paragraphs. The challenge with the depth requirement is to encourage a complex
understanding developed and enhanced through reading.
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This is a sample reading list from which the students and teachers could select. This list is
not exclusive. Acceptable titles also appear on lists produced by organizations such as the
National Council of Teachers of English and the American Library Association.
Substitutions might also be made from lists approved locally. The sample list for Spanish
Language Arts is on page 482.

Fiction
Achebe, Things Fall Apart;
Baldwin, The Fire Next Time;
Brown, Manchild in the Promised Land;
Carroll, Alice in Wonderland;
Clark, The Ox-Bow Incident;
Delaney, Having Our Say;
Ellison, Invisible Man;
Golding, Lord of the Flies;
Hawthorne, The Scarlet Letter;
Hemingway, For Whom the Bell Tolls;
Hentoff, The Day They Came to Arrest the Book;
Hilton, Goodbye, Mr. Chips;
Kingsolver, Pigs in Heaven;
Kinsella, Shoeless Joe;
Knowles, A Separate Peace;
Lee, To Kill a Mockingbird;
McCullers, The Heart Is a Lonely Hunter;
Mohr, In Nueva York; El Bronx Remembered; Nilda;
Morrison, The Bluest Eyes;
Orwell, 1984;
Portis, True Grit;
Potok, Davita’s Harp;
Stoker, Dracula;
Tan, Joy Luck Club; The Kitchen God’s Wife;
Thomas, Down These Mean Streets;
Wartski, A Boat to Nowhere;
Welty, The Golden Apples.

Non-Fiction
Angell, Late Innings;
Angelou, I Know Why the Caged Bird Sings;
Ashe, Days of Grace;
Beal, “I Will Fight No More Forever”: Chief Joseph and the Nez Perce War;
Bishop, The Day Lincoln Was Shot;
Black Elk, Black Elk Speaks;
Bloom, The Closing of the American Mind;
Campbell, The Power of Myth;
Covey, Seven Habits of Highly Effective People;
Galarza, Barrio Boy;
Hawking, A Brief History of Time;
Houston, Farewell to Manzanar;
Kennedy, Profiles in Courage;
Kingsley and Levitz, Count Us In: Growing Up With Down Syndrome;
Kingston, Woman Warrior;



PERFORMANCE DESCRIPTIONS
High School  English Language Arts

New Standards Performance Standards
New York City—First Edition 335

Malcolm X, Autobiography of Malcolm X;
Mazer, ed., Going Where I’m Coming From;
Momaday, The Way to Rainy Mountain;
Rodriguez, Hunger of Memory;
Sternberg, User’s Guide to the Internet;
Wright, Black Boy.

Poetry
Angelou, I Shall Not be Moved;
Bly, ed., News of the Universe;
Cummings, Collected Poems;
Dickinson, Complete Poems;
Randall, ed., The Black Poets;
Carruth, ed., The Voice That Is Great Within Us;
Hughes, Selected Poems;
Knudson and Swenson, eds., American Sports Poems;
Longfellow, Evangeline;
Wilbur, Things of This World.

Drama
Christie, And Then There Were None;
McCullers, The Member of the Wedding;
Pomerance, The Elephant Man;
Rose, Twelve Angry Men;
Rostand, Cyrano de Bergerac;
Shakespeare, Midsummer’s Night Dream; Othello; Romeo and Juliet; Julius Caesar;
Sophocles, Oedipus Plays;
Van Druten, I Remember Mama;
Wilder, The Skin of Our Teeth;
Wilson, Fences; The Piano Lesson.

Folklore/Mythology
Burland, North American Indian Mythology;
Evslin, Adventures of Ulysses;
Hamilton, Myths;
Pinsent, Greek Mythology;
Stewart, The Crystal Cave;
White, The Once and Future King.

Modern Fantasy and Science Fiction
Adams, Watership Down;
Asimov, Caves of Steel; Foundation;
Bradbury, The Martian Chronicles;
Clarke, 2001: A Space Odyssey; Childhood’s End;
Frank, Alas, Babylon;
Herbert, Dune;
Hilton, Lost Horizon;
Huxley, Brave New World;
Lewis, Out of the Silent Planet;
McCaffrey, Dragonflight;
Twain, A Connecticut Yankee in King Arthur’s Court;
Verne, 20,000 Leagues Under the Sea.
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Magazines and Newspapers
El Diario;
Amsterdam News;
Consumer Reports;
Ebony;
Jet;
Latina;
Literary Cavalcade (Scholastic);
National Geographic;
New York Times;
Newsweek;
Omni;
Sports Illustrated;
Smithsonian;
Time.

Other
Computer manuals; instructions; contracts; technical materials.
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 Writing
Writing is a process through which a writer shapes language to communicate effectively.
Writing often develops through a series of initial plans and multiple drafts and through
access to informed feedback and response. Purpose, audience, and context contribute to
the form and substance of writing as well as to its style, tone, and stance.

a The student produces a report that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that conveys a perspective on the subject;

• creates an organizing structure appropriate to purpose, audience, and context;

• includes appropriate facts and details;

• excludes extraneous and inappropriate information;

• uses a range of appropriate strategies, such as providing facts and details, describing or
analyzing the subject, narrating a relevant anecdote, comparing and contrasting,
naming, explaining benefits or limitations, demonstrating claims or assertions, and
providing a scenario to illustrate;

• provides a sense of closure to the writing.

Examples of reports include:

∗ An I-search essay (an essay that details a student’s search for information as well as the
information itself; I-search papers are developed through a variety of means, e.g.,
interviews, observation, as well as traditional library research). 1c, 4a, 4b

∗ A saturation report (a report that recounts substantial information on a topic gathered
by a student over a period of time). 1c, 4a, 4b

∗ A report produced as part of studies in subjects such as science, social studies, and
mathematics. 1c, 4a, 4b, M7b, M7e, M7g,  S7a, S7b, S7c

∗ A formal or informal research paper. 1c, 4a, 4b, 5a

∗ An investigative report for a newspaper. 1c, 4a, 4b

b4  The student produces a response to literature that:

• engages the reader through establishing a context, creating a persona, and otherwise
developing reader interest;

• advances a judgment that is interpretive, analytic, evaluative, or reflective;

• supports a judgment through references to the text, references to other works, authors,
or non-print media, or references to personal knowledge;

• demonstrates understanding of the literary work through suggesting an interpretation;

• anticipates and answers a reader’s questions;

• recognizes possible ambiguities, nuances, and complexities;

• provides a sense of closure to the writing.

                                                
4 E2b is meant to expand the repertoire of responses children traditionally write when they respond to literature.
This type of response requires an understanding of writing strategies.
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Examples of responses to literature include:

∗ An evaluation of a piece of literature or several pieces of literature. 1b, 4a, 4b, 5a

∗ A comparison of a piece of literature with its media presentation. 1b, 3d, 4a, 4b, 5a

∗ A response that focuses on personalizing the theme of a literary work. 1b, 4a, 4b, 5a

∗ An analysis of the significance of a section of a novel in terms of its significance to the
novel as a whole. 1b, 4a, 4b, 5a

∗ An evaluation of the role played by setting in a novel. 1b, 4a, 4b, 5a

∗ An analysis of the effect of a minor character on the plot of a novel. 1b, 4a, 4b, 5a

∗ An interpretation of a recurring motif in a novel or a play. 1b, 4a, 4b, 5a

∗ A comparison of two critical interpretations of a poem or a work of fiction. 1b, 4a, 4b,
5a

c The student produces a narrative account (fictional or autobiographical) that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
pacing, and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

Examples of narrative accounts include:

∗ A biographical account. 4a, 4b, 5b

∗ A fiction or non-fiction story. 4a, 4b, 5b

∗ A personal narrative. 4a, 4b, 5b

∗ A narrative poem or song based on a modern hero. 4a, 4b, 5b

∗ A historical account. 1c, 4a, 4b

∗ A parody of a particular narrative style, e.g., fable, soap opera. 4a, 4b, 5b

d The student produces a narrative procedure that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• provides a guide to action for a complicated procedure in order to anticipate a reader’s
needs; creates expectations through predictable structures, e.g., headings; and provides
smooth transitions between steps;

• makes use of appropriate writing strategies, such as creating a visual hierarchy and
using white space and graphics as appropriate;
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• includes relevant information;

• excludes extraneous information;

• anticipates problems, mistakes, and misunderstandings that might arise for the reader;

• provides a sense of closure to the writing.

Examples of narrative procedures include:

∗ A set of rules for organizing a class meeting. 4a, 4b, 7b

∗ A set of instructions for playing computer games. 4a, 4b, 7b

∗ A set of instructions for using media technology. 4a, 4b, 7b

∗ A lab report. 4a, 4b, 58

∗ A report of a mathematical investigation. 4a, 4b, M8

∗ A set of instructions for conducting searches on the Web. 4a, 4b, 7b

e The student produces a persuasive essay that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that makes a clear and knowledgeable judgment;

• creates an organizing structure that is appropriate to the needs, values, and interests of a
specified audience, and arranges details, reasons, examples, and anecdotes effectively
and persuasively;

• includes appropriate information and arguments;

• excludes information and arguments that are irrelevant;

• anticipates and addresses reader concerns and counter-arguments;

• supports arguments with detailed evidence, citing sources of information as
appropriate;

• uses a range of strategies to elaborate and persuade, such as definitions, descriptions,
illustrations, examples from evidence, and anecdotes;

• provides a sense of closure to the writing.

Examples of persuasive essays include:

∗ A position paper. 4a, 4b

∗ A problem-solution paper. 4a, 4b

∗ An opening statement for a debate. 4a, 4b, 3c

∗ An evaluation of a product or policy. 4a, 4b, A1a

∗ A critique of a public policy. 4a, 4b, 6b

∗ An editorial on a current issue that uses reasoned arguments to support an opinion. 4a,
4b, 6b

E2
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f The student produces a reflective essay that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• analyzes a condition or situation of significance;

• develops a commonplace, concrete occasion as the basis for the reflection, e.g., personal
observation or experience;

• creates an organizing structure appropriate to purpose and audience;

• uses a variety of writing strategies, such as concrete details, comparing and contrasting,
naming, describing, creating a scenario;

• provides a sense of closure to the writing.

Examples of reflective essays include:

∗ An analysis of the significance of a proverb or quotation. 4a, 4b

∗ A report about a concrete occasion and its implications over time. 2a, 4a, 4b

∗ An essay comparing a school issue to broader societal concerns. 4a, 4b, 6b

∗ A paper explaining how some experiences, conditions, or concerns have universal
significance. 4a, 4b

∗ A self-reflective essay evaluating a portfolio to be submitted. 4a, 4b

∗ A comparison of a scene from a work of fiction with a lesson learned from a personal
experience. 2b, 4a, 4b

∗ A paper about a common childhood experience from a more adult perspective. 4a, 4b,
5b

E2
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 Speaking, Listening, and Viewing
Speaking, listening, and viewing are fundamental processes which people use to express,
explore, and learn about ideas. The functions of speaking, listening, and viewing include
gathering and sharing information; persuading others; expressing and understanding ideas;
coordinating activities with others; and selecting and critically analyzing messages. The
contexts of these communication functions include one-to-one conferences, small group
interactions, large audiences and meetings, and interactions with broadcast media.

a5 The student participates in one-to-one conferences with a teacher, paraprofessional,
or adult volunteer, in which the student:

• nitiates new topics in addition to responding to adult-initiated topics;

• asks relevant questions;

• responds to questions with appropriate elaboration;

• uses language cues to indicate different levels of certainty or hypothesizing, e.g., “what
if…,” “very likely…,” “I’m unsure whether…”;

• confirms understanding by paraphrasing the adult’s directions or suggestions.

Examples of one-to-one interactions include:

∗ Analytical discussion of movies or television programs in a one-to-one situation. 3d, 4a,
4b

∗ Student-teacher conferences regarding a draft of an essay, the student’s progress on a
mathematics assignment, or the state of a science project. 4b

∗ Assessment interview by a teacher about an author or book. 1b, 5a

b The student participates in group meetings, in which the student:

• displays appropriate turn-taking behaviors;

• actively solicits another person’s comment or opinion;

• offers own opinion forcefully without dominating;

• responds appropriately to comments and questions;

• volunteers contributions and responds when directly solicited by teacher or discussion
leader;

• gives reasons in support of opinions expressed;

• clarifies, illustrates, or expands on a response when asked to do so; asks classmates for
similar expansions;

• employs a group decision-making technique such as brainstorming or a problem-
solving sequence (e.g., recognize problem, define problem, identify possible solutions,
select optimal solution, implement solution, evaluate solution);

• divides labor so as to achieve the overall group goal efficiently.

Examples of activities involving group meetings include:

∗ Develop and negotiate a classroom rubric.

                                                
5 For samples of student work that illustrate standard-setting performances for E3a and E3b refer to the videotape
accompanying this book.
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∗ Engage in classroom town meetings.

∗ Participate in book talks with other students. 1a, 1b, 1c, 5a

∗ Work as part of a group to solve a complex mathematical task.

∗ Role-play to better understand a certain historical event. 1c

∗ Participate in peer writing response groups. 4b

c The student prepares and delivers an individual presentation, in which the student:

• shapes information to achieve a particular purpose and to appeal to the interests and
background knowledge of audience members;

• shapes content and organization according to criteria for importance and impact rather
than according to availability of information in resource materials;

• uses notes or other memory aids to structure the presentation;

• develops several main points relating to a single thesis;

• engages the audience with appropriate verbal cues and eye contact;

• projects a sense of individuality and personality in selecting and organizing content,
and in delivery.

Examples of presentations include:

∗ An individual talk which develops several main points relating to a single thesis (e.g.,
describing a problem and evaluating alternative solutions to that problem, or explaining
several causes leading to a historical event, or constructing different types of argument
all supporting a particular policy). 4a, 4b

∗ A public panel discussion during which each member of the panel speaks about a
particular area of expertise relating to the overall topic. 4a

∗ A forum discussion during which audience members question and respond to panelists
during the presentation. 4a, A2a

∗ A simulated congress (e.g., Model United Nations) in which each participant
“represents” the interests of a particular constituency. 4a

d The student makes informed judgments about television, radio, and film productions;
that is, the student:

• demonstrates an awareness of the presence of the media in the daily lives of most
people;

• evaluates the role of the media in focusing attention and in forming opinion;

• judges the extent to which the media are a source of entertainment as well as a source
of information;

• defines the role of advertising as part of media presentation.

Examples of activities through which students might produce evidence of making informed
judgments about television, radio, and film productions include:

∗ Maintain a week’s log to document personal viewing habits, and analyze the
information collected in the log.

∗ Summarize patterns of media exposure in writing or in an oral report. 2a, 3c, 4a, 4b

E3
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∗ Analyze the appeal of popular television shows and films for particular audiences. 2a,
4a, 4b

∗ Explain the use of “propaganda techniques” (e.g., bandwagon, glittering generalities,
celebrity) in television commercials. 2a, 4a, 4b

∗ Analyze the characteristics of different television genres (e.g., the talk show, the
situation comedy, the public affairs show). 2a, 4a, 4b

e The student listens to and analyzes a public speaking performance; that is, the
student:

• takes notes on salient information;

• identifies types of arguments (e.g., causation, authority, analogy) and identifies types of
logical fallacies (e.g., ad hominem, inferring causation from correlation, over-
generalization);

• accurately summarizes the essence of each speaker’s remarks;

• formulates a judgment about the issues under discussion.

Examples of activities through which students might provide evidence of analysis of public
speaking include:

∗ Take notes of a meeting of a local government council or of an institution’s governing
body.

∗ Make a report detailing testimony from a local trial. 2a, 4a, 4b

∗ Analyze an address by a political leader. 4a, 4b, 6a

E3
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 Conventions, Grammar, and Usage of the English Language
Having control of the conventions and grammar of the English language means having the
ability to represent oneself appropriately with regard to current standards of correctness
(e.g., spelling, punctuation, paragraphing, capitalization, subject-verb agreement). Usage
involves the appropriate application of conventions and grammar in both written and
spoken formats.

a The student independently and habitually demonstrates an understanding of the rules
of the English language in written and oral work, and selects the structures and features of
language appropriate to the purpose, audience, and context of the work. The student
demonstrates control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

Examples of activities through which students might demonstrate an understanding of the
rules of the English language include:

∗ Demonstrate in a piece of writing the ability to manage the conventions, grammar, and
usage of English so that they aid rather than interfere with reading. 2a, 2b, 2c, 2d, 2e,
2f, 3d, 5a, 5b, 6b, 7b

∗ Independently and accurately proofread the student’s own writing or the writing of
others, using dictionaries, thesauruses, and other resources as appropriate. 2a, 2b, 2c,
2d, 2e, 2f, 3d, 5a, 5b, 6b, 7b

∗ Observe the conventions of language during formal oral presentations. 3c

∗ Demonstrate use of a variety of sentence patterns for stylistic effect. 2a, 2b, 2c, 2d, 2e,
2f, 3c, 3d, 5a, 5b, 6b, 7b

b The student analyzes and subsequently revises work to clarify it or make it more
effective in communicating the intended message or thought. The student’s revisions
should be made in light of the purposes, audiences, and contexts that apply to the work.
Strategies for revising include:

• adding or deleting details;

• adding or deleting explanations;

• clarifying difficult passages;

• rearranging words, sentences, and paragraphs to improve or clarify meaning;

• sharpening the focus;

• reconsidering the organizational structure;

• rethinking and/or rewriting the piece in light of different audiences and purposes.

E4
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Examples of activities through which students might provide evidence of analyzing and
revising written work include:

∗ Incorporate into revised drafts, as appropriate, suggestions taken from critiques made by
peers and teachers. 2a, 2b, 2c, 2d, 2e, 2f, 3c, 3d, 5a, 5b, 6b, 7b

∗ Produce a series of distinctly different drafts that result in a polished piece of writing or
presentation. 2a, 2b, 2c, 2d, 2e, 2f, 3c, 3d, 5a, 5b, 6b, 7b

∗ Critique the writing or presentation of a peer.

∗ Describe the reasons for stylistic choices made as a writer or presenter. 2a, 2b, 2c, 2d,
2e, 2f, 3c, 3d, 5a, 5b, 6b, 7b

∗ Produce a series of papers on the same topic, each serving a different purpose. 2a, 2b,
2c, 2d, 2e, 2f, 3d, 5a, 5b, 6b, 7b
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 Literature
Literature consists of poetry, fiction, non-fiction, and essays as distinguished from
instructional, expository, or journalistic writing.

a The student responds to non-fiction, fiction, poetry, and drama using interpretive,
critical, and evaluative processes; that is, the studentp:
• makes thematic connections among literary texts, public discourse, and media;
• evaluates the impact of authors’ decisions regarding word choice, style, content, and

literary elements;
• analyzes the characteristics of literary forms and genres;
• evaluates literary merit;
• explains the effect of point of view;
• makes inferences and draws conclusions about fictional and non-fictional contexts,

events, characters, settings, themes, and styles;
• interprets the effect of literary devices, such as figurative language, allusion, diction,

dialogue, description, symbolism;
• evaluates the stance of a writer in shaping the presentation of a subject;
• interprets ambiguities, subtleties, contradictions, ironies, and nuances;
• understands the role of tone in presenting literature (both fictional and non-fictional);
• demonstrates how literary works (both fictional and non-fictional) reflect the culture

that shaped them.
Examples of responding to literature include:
∗ Analyze stereotypical characters in popular fiction. 1b, 2b, 4a, 4b
∗ Evaluate the effect of literary devices in a number of poems by one author or poems on

a common topic. 1b, 2b, 4a, 4b
∗ Compare the literary merits of two or more short stories, biographies of one individual,

novels, or plays. 1b, 2b, 4a, 4b
∗ Compare two different video presentations of a literary work. 1b, 2b, 3d, 4a, 4b
∗ Compare two works written in different time periods on the same topic or theme. 1b,

2b, 4a, 4b
∗ Evaluate the persona of the writer. 1b, 2b, 4a, 4b
∗ Compare two literary texts that share a similar theme. 1b, 2b, 4a, 4b
∗ Analyze the author’s point of view toward an issue raised in one of an author’s works.

1b, 2b, 4a, 4b
∗ Analyze the literary, cultural, and social context of a literary work. 1b, 2b, 4a, 4b

b The student produces work in at least one literary genre that follows the conventions
of the genre.
Examples of literary genres include:
∗ A reflective essay. 2f, 4a, 4b
∗ A memoir. 4a, 4b
∗ A short story. 2c, 4a, 4b
∗ A short play. 4a, 4b
∗ A poem. 4a, 4b
∗ A vignette. 4a, 4b
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 Public Documents6

A public document is a document that focuses on civic issues or matters of public policy at
the community level or beyond. These documents, ranging from speeches to editorials to
radio and television spots to pamphlets, do at least one of the following: take issue with a
controversial public policy; suggest an alternative course of action; analyze and defend a
contemporary public policy; define a public problem and suggest policy.

a The student critiques public documents with an eye to strategies common in public
discourse, including:

• effective use of argument;

• use of the power of anecdote;

• anticipation of counter-claims;

• appeal to audiences both friendly and hostile to the position presented;

• use of emotionally laden words and imagery;

• citing of appropriate references or authorities.

Examples of activities through which students might provide evidence of critiquing public
documents include:

∗ Analyze a political speech. 1c, 3e

∗ Evaluate an editorial. 1c

∗ Examine campaign literature to determine underlying assumptions. 1c, 2a

∗ Examine a range of articles published in a magazine or newspaper and draw inferences
about the political stance of that magazine or newspaper. 1c, 2a

b The student produces public documents, in which the student:

• exhibits an awareness of the importance of precise word choice and the power of
imagery and/or anecdote;

• utilizes and recognizes the power of logical arguments, arguments based on appealing
to a reader’s emotions, and arguments dependent upon the writer’s persona;

• uses arguments that are appropriate in terms of the knowledge, values, and degree of
understanding of the intended audience;

• uses a range of strategies to appeal to readers.

Examples of public documents include:

∗ A proposal for changing an existing social or school policy. 2e, 4a, 4b

∗ An analysis of a state policy. 4a, 4b

∗ A policy statement that closely examines a significant public policy and proposes a
change. 4a, 4b

∗ A letter to an elected official taking a position on an issue or concern. 4a, 4b

∗ A press release announcing a policy. 4a, 4b

                                                
6 Much writing can be classified as belonging to the public arena. At the high school level, students should
address issues which are of national importance in work directed toward accomplishment of E6.
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 Functional Documents7

A functional document is a document that exists in order to get things done, usually within
a relatively limited setting such as a social club, a business, an office, a church, or an
agency. These often take the form of memoranda, letters, instructions, and statements of
organizational policies. Functional documents require that particular attention be paid to
issues of layout, presentation, and particularly to audience and the way different audiences
will interact with the documents.

a The student critiques functional documents with an eye to strategies common to
effective functional documents, including:

• visual appeal, e.g., format, graphics, white space, headers;
• logic of the sequence in which the directions are given;
• awareness of possible reader misunderstandings.

Examples of activities through which students might provide evidence of critiquing
functional documents include:
∗ Analyze a manual.
∗ Analyze a contract.
∗ Evaluate a loan application.
∗ Critique tax documents.

b The student produces functional documents appropriate to audience and purpose, in
which the student:
• reports, organizes, and conveys information and ideas accurately;
• includes relevant narrative details, such as scenarios, definitions, and examples;
• anticipates readers’ problems, mistakes, and misunderstandings;
• uses a variety of formatting techniques, such as headings, subordinate terms,

foregrounding of main ideas, hierarchical structures, graphics, and color;
• establishes a persona that is consistent with the document’s purpose;
• employs word choices that are consistent with the persona and appropriate for the

intended audience.

Examples of functional documents include:
∗ A summary of a meeting. 4a, 4b
∗ A manual. 2d, 4a, 4b, A1
∗ A proposal. 4a, 4b, A1
∗ A set of instructions. 2d, 4a, 4b, A1
∗ A recommendation. 4a, 4b, A1

                                                
7 Functional writing, as described in E7, is ordinarily considered technical writing. As such, functional documents
are often not part of the typical English curriculum. New Standards requires students to demonstrate proficiency
with functional documents because such writing is of increasing importance to the complex literacy of our culture.
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The task
In March 1997, students were asked to produce an annotated bibliography of all the books
they had read since September 1996. This list includes a number of texts used to compile a
humanities term paper.

Circumstances of performance
This sample of student work was produced under the following conditions:
√ alone in a group
√ in class √ as homework

with teacher feedback with peer feedback
timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

a Reading: Read at least twenty-five books or book equivalents each year.

What the work shows

a Reading: The student reads at least twenty-five books or book equivalents each year.
The quality and complexity of the materials to be read are illustrated in the sample
reading list. The materials should include traditional and contemporary literature (both
fiction and non-fiction) as well as magazines, newspapers, textbooks, and on-line
materials. Such reading should represent a diverse collection of material from at least
three different literary forms and from at least five different writers.
The complete bibliography illustrates that the student met the goal of reading twenty-five
books of the appropriate quality of literature for the high school standard. This excerpt of
the student’s annotated bibliography provides evidence that the student read a variety of
books and book equivalents including traditional fiction, contemporary fiction, and
classical and contemporary non-fiction accounts of World War II. The student regularly
reads both The New York Times and New York Daily News. The student cited three
magazines: The Source, Popular Mechanics, and Crushfield as well as cookbooks, history
books, and articles on psychology.
Such reading represents a diverse collection of material from poetry, non-fiction, short
stories, and novels.
There is an error in the spelling of Anne Frank’s name.
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The task
As part of a composition course, students were asked to write an expository piece on a
scientific topic in a manner appropriate for a lay audience. In preparation for this
assignment, students were given many models to examine including excerpts from Annie
Dillard’s Tinker at Pilgrim Creek, articles from The New Yorker, and articles from The
New York Times science edition.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone √ in a group

√ in class √ as homework

√ with teacher feedback √ with peer feedback

timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

a Writing: Produce a report.

What the work shows

a Writing: The student produces a report that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that conveys a perspective on the subject;

• creates an organizing structure appropriate to purpose, audience, and context;

• includes appropriate facts and details;

• excludes extraneous and inappropriate information;

• uses a range of appropriate strategies, such as providing facts and details, describing or
analyzing the subject, narrating a relevant anecdote, comparing and contrasting,
naming, explaining benefits or limitations, demonstrating claims or assertions, and
providing a scenario to illustrate;

• provides a sense of closure to the writing.

(A) The work engages the reader immediately with a provocative question and a humorous
response.

The work establishes the persona of a knowledgeable person in the third paragraph when
the student gives some of the scientific information behind the initial conversation.

(B) The work develops a controlling idea that conveys a perspective on the subject, i.e.,
that most of us have not been aware of the fact that flowers usually contain both the male
and female reproductive organs. This phenomenon is explained throughout the work.

(C) The work creates an organizing structure appropriate to a specific purpose, audience,
and context. For example, the work makes the assumption that most people have limited
knowledge on this topic, and, in order to help the novice reader, goes from the general
(“Did you know fruits are ovaries?”) to the specific (the explanation of cross-pollination).
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The student successfully engages and maintains the reader’s interest by addressing the
audience directly as “you.”

The work incorporates information drawn from multiple sources. The student utilized two
reference texts and interviewed two experts on the subject.

The work incorporates a range of appropriate strategies, such as:

(B) (C) the inclusion of numerous facts and details to explain the role of fruit in plant
reproduction;

(D) the use of simple, concrete language to explain the subject to a lay audience;

(E) the use of humor in the initial conversation and throughout;

(E) the use of a conversational tone which is successful in imparting scientific information
while keeping the reader engaged; and

(E) (F) the use of metaphorical anecdotes and pedestrian terms to convey complicated
information.

(G) The work provides a sense of closure. After providing numerous details throughout the
report concerning how flowers become fruit, the student explained at the end how some
flowers have actually evolved to the point where they “look, smell, and feel like female
bees,” thus further serving the process of pollination.

There are some errors in spelling (e.g., “pistol” instead of “pistil”), and usage (e.g., “it”
instead of “its” at the bottom of page 14 and “flowers” instead of “flower” at the bottom
of the third to the last paragraph).

The report contains some errors of science. The work does not stick with its original
purpose—to explain how flowers become fruit. It digresses into an explanation of
pollination and fertilization but does not fully explain this process either.

There are some errors in terminology, for example, the term “pistil” is generally no longer
used and the stamen is not necessarily “yellow.” Also, in the second last sentence of the
first page, the student used the term “bond” when “fuse” or “meld” would have been
more appropriate words to describe the process of the sperm combining with the egg to
form a totally new entity.

The description of the reproductive parts of the corn, the function of the wind in corn
pollination, and the generalization that the stigma must come in contact with pollen grains
from another flower in order to reproduce are incorrect.
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The task
A group of students was asked to create a magazine. Individual students conducted
research and wrote articles on subjects of their choice.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone √ in a group

√ in class √ as homework

with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

a Writing: Produce a report.

What the work shows

a Writing: The student produces a report that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that conveys a perspective on the subject;

• creates an organizing structure appropriate to purpose, audience, and context;

• includes appropriate facts and details;

• excludes extraneous and inappropriate information;

• uses a range of appropriate strategies, such as providing facts and details, describing or
analyzing the subject, narrating a relevant anecdote, comparing and contrasting,
naming, explaining benefits or limitations, demonstrating claims or assertions, and
providing a scenario to illustrate;

• provides a sense of closure to the writing.

(A) The student established the context by identifying the subject of the report as Mikhail
Baryshnikov in the first sentence.

(B) The student created an appropriate persona of an experienced dancer.

(C) By creating separate sections, the student provided a clear, organizing structure for the
report appropriate to the purpose and audience. The introduction of her personal views of
Baryshnikov is followed by a short biography, a description of the White Oak Project
which Baryshnikov founded, and then the conclusion that describes one of the Project’s
programs that she attended.

(D) (E) The student used a range of strategies, including the incorporation of appropriate
facts and details not only about Baryshnikov’s early years but also about his defection from
the USSR to the American Ballet Theater. Facts and details are also provided about the
White Oak Project.

(F) The report identifies specific pieces from the White Oak Project’s performances in a
manner similar to that used by reviewers and writers in professional publications. It
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provides the title of the piece, the name of the choreographer, and some specific details of
the performance, such as a quotation from Baryshnikov about the piece “Bare Bones.”

(G) The student made the assertion that “A Suite of Dances” was her favorite of the
program she attended. Her persona of a knowledgeable dancer makes the judgment
reliable.

(H) The student waited until the end to address a fairly technical question regarding the
difficulty Baryshnikov must have faced personally and professionally in making the switch
from dancing as “a soloist to that of a member of a group.” Dealing with this question last
allowed her to address a specialized question from an informed position, and provided a
sense of closure to the work.
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The task
In an on-demand situation, students were asked to discuss the meaning they found in two
poems and to justify or explain how they arrived at such a meaning.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class as homework

with teacher feedback with peer feedback

√ timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Writing: Produce a response to literature.

a Conventions: Demonstrate an understanding of the rules of the English language.

a Literature: Respond to non-fiction, fiction, poetry, and drama.

What the work shows

b Writing: The student produces a response to literature that:

• engages the reader through establishing a context, creating a persona, and otherwise
developing reader interest;

• advances a judgment that is interpretive, analytic, evaluative, or reflective;

• supports a judgment through references to the text, references to other works, authors,
or non-print media, or references to personal knowledge;

• demonstrates understanding of the literary work through suggesting an interpretation;

• anticipates and answers a reader’s questions;

• recognizes possible ambiguities, nuances, and complexities;

• provides a sense of closure to the writing.

(A) The opening engages the reader by citing the titles of the two poems under
consideration and establishing a context through discussion of their shared content.

(B) The student analyzed the authors’ craft and advanced an interpretation in which he
considered aspects of both poems.

(C)  The interpretive judgments are supported through reference to the texts.

The student analyzed the author’s craft and interpreted both poems in terms of:

(D) mood; and

(E) attitude.

The student recognized nuances that are reflected in:

(F) symbols; and

(G) common themes.
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a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

In almost error free writing, the student managed spelling, punctuation, usage, grammar,
and sentence structure. The few errors he made can be attributed to the nature of the task,
which was given in a timed writing situation. The writing was completed in forty-five
minutes with no opportunities for review and revision.

a Literature: The student responds to non-fiction, fiction, poetry, and drama using
interpretive, critical, and evaluative processes; that is, the student:

• makes thematic connections among literary texts, public discourse, and media;

• evaluates the impact of authors’ decisions regarding word choice, style, content, and
literary elements;

• analyzes the characteristics of literary forms and genres;

• evaluates literary merit;

• explains the effect of point of view;

• makes inferences and draws conclusions about fictional and non-fictional contexts,
events, characters, settings, themes, and styles;

• interprets the effect of literary devices, such as figurative language, allusion, diction,
dialogue, description, symbolism;

• evaluates the stance of a writer in shaping the presentation of a subject;

• interprets ambiguities, subtleties, contradictions, ironies, and nuances;

• understands the role of tone in presenting literature (both fictional and non-fictional);

• demonstrates how literary works (both fictional and non-fictional) reflect the culture
that shaped them.

(H) The student made the inference that each poem focuses on the past and yet has a
distinct tie to the present.

The discussion of “To an Athlete Dying Young” evaluates the impact of the author’s
decisions regarding:

(I) word choice (e.g., the student stated that using “unwithered” at the end of the poem
leaves the reader on a more optimistic note);

(J) literary elements (e.g., the recognition that the melancholy tone and the rhyme scheme
create an appropriate mood for a poem about the death of a young man);
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(C) the effect of point of view (e.g., the statement that the poet’s role of a mourning friend
was effective in presenting the story); and

(F) symbolism (e.g., the recognition that the unwithered laurel wreath symbolizes that the
townspeople will remember the young man’s glory).

The student came to the conclusion that even though Flick is still alive to remember his
glory, the author’s style in this poem makes it even sadder than “To an Athlete Dying
Young.”

The student recognized that even though both authors took a slightly different stance in
presenting their subjects, both were effective in conveying their similar themes.
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The task
Students were asked to submit a narrative account about someone who had been an
influence in their lives.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class √ as homework

with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
pacing, and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

(A) The account engages the reader by establishing the initial context of seeing the
“Camaro with a broken headlight,” as well as “Ronnie the alcoholic,” as someone
familiar to the narrator. The narrator’s familiarity with an awkward situation creates the
tone for the narrative.

 (B) The scene with the broken-down car where Ronnie is first identified creates a situation
for the plot by displaying the narrator’s prior knowledge of the main character of the story.

(C) The inclusion of sensory details, such as a careful description of the character’s
clothing and physical characteristics, helps to develop the character of Ronnie. These
descriptions further the plot by providing motivations for Ronnie’s actions.

The student employed an effective writing strategy by using dialogue:

(D) to develop the complexity of the main character; and
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(E) (F) to build suspense at appropriate moments in the plot.

(G) The account closes appropriately by telling the reader where the events of the story
have led the main character, as well as how this encounter with Ronnie affected the
narrator’s life.

a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student demonstrated, through virtually error free writing, the rules and conventions
of the English language. The sentence structures, including the effective use of fragments,
are appropriate to the informal nature of the narrative.

In the first sentence, the use of the pronoun “it” instead of the description of the car
postpones the introduction of the subject. Although it is normally considered an error to
use a pronoun before using the noun it stands for, here this technique effectively creates
suspense and reader engagement as the reader must continue to find out what the student
saw.

The sentence fragment directly following the first sentence is appropriate since it answers
the reader’s question.

There are some errors, for example, the run-on sentence at the end of the first paragraph,
“we” is missing from the second sentence of the fifth paragraph, and the fifth sentence
from the bottom is poorly constructed. These errors do not detract from the overall
quality of the work.
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The task
Students were asked to write a new ending to a short story read during the school term.
This student chose the story “The Necklace” by Guy de Maupassant.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
pacing, and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

(A) The work engages the reader by establishing the context as the continuation of the
short story familiar to many people. We are reminded of some of the facts of the story in
the first sentence, “ten years in poverty…to pay for the necklace.”

(B) The revelation that the necklace is not genuine creates an ironic situation for the plot
due to Mathilde’s unawareness of this fact.

Throughout the work, the inclusion of descriptive phrases, such as “looking lifeless,”
“dejected,” “dazed,” “eyes were blank,” and “stunned,” etc., help to develop Mathilde’s
state of mind. Other descriptions comparing Mathilde’s habitat with that of Jeanne’s also
underscore Mathilde’s sense of dejection.
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The student employed an effective writing strategy by using dialogue:

(B) (C) to introduce the plot twist (the returned necklace is also an imitation) and to further
develop the plot;

(D) to develop the complexity of the characters; and

(E) to build tension at the appropriate moments in the plot.

(F) The student used specific narrative action to describe the attack in the alley. Each of the
sentences here begins with the words, “She did not…,” which conveys Mathilde’s shock
and disassociation from the reality of the attack.

(G) The narrative’s ironic ending, “…he now too, had fallen under the illusion,” parallels
the irony introduced at the start of the work. This, along with the description of the final
acts of theft and murder, provides closure for the narrative.

a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student demonstrated control of grammar, paragraph structure, punctuation,
sentence construction, spelling, and usage.

The error in the second last paragraph (“face” instead of “faced”) does not detract from
the overall quality of the work.
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The task
Students were asked to recount a story told to them by a grandparent.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
pacing, and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

(A) The work’s immediate introduction of a subject that is disquieting, combined with the
writer’s candidness, engage the reader’s interest, e.g., “…my grandfather is an amputee.”

(B) The description of the grandfather’s condition and its effects establishes the context and
the point of view.

(C) The student used clear and concise language to define the effects of diabetes, e.g.,
“Neuropathy is the loss of the feeling in an area of the body due to nerve damage caused by
diabetes.”

(D) The student incorporated appropriate strategies including specific narrative action to
describe events leading up to the amputation and the eventual rehabilitation, e.g., “My
grandfather stepped on a push pin and…” and “He chose to keep on going….”

(E) The work continues to develop reader interest with the grandfather’s post-rehabilitative
experiences during which he “discovered a whole new world.”

E2

E4

E2



Work Sample & Commentary: Stories My Grandparents Told Me
High School English Language Arts

New Standards Performance Standards
New York City—First Edition376

(F) The work provides a sense of closure when the student reveals how the tragedy of
amputation can be turned into a victory, e.g., “Another great thing…is all the legislation he
has helped create….”

a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

In almost error free writing, the student demonstrated control of grammar, paragraphing,
punctuation, spelling, and usage.

The student used a variety of sentence structures which gives the narrative an even flow.
For example, the student used:

(B) sentences that incorporate a series or list;

(G) adjectival and adverbial phrases as introductory phrases; and

(H) short sentences appropriate to the content.

The error (“if” instead of “it”) in the third paragraph appears to be a typographical error
rather than an error of spelling. There is an additional error in the sixth paragraph where
the student used the relevant pronoun “that” instead of “who.” These errors do not
detract from the control of the English language exhibited throughout the narrative.
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The task
Students were asked to write a descriptive essay.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

d Writing: Produce a narrative procedure.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

d Writing: The student produces a narrative procedure that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• provides a guide to action for a complicated procedure in order to anticipate a reader’s
needs; creates expectations through predictable structures, e.g., headings; and provides
smooth transitions between steps;

• makes use of appropriate writing strategies, such as creating a visual hierarchy and
using white space and graphics as appropriate;

• includes relevant information;

• excludes extraneous information;

• anticipates problems, mistakes, and misunderstandings that might arise for the reader;

• provides a sense of closure to the writing.

(A) The student created an engaging persona by employing two different types of
language—popular music lyrics and a narrative about painting a room—in such a way that
a non-literary procedure becomes literary.

(B) The reader’s interest is engaged by the use of lyrics from popular songs to organize the
essay and to reflect an attitude toward the procedure.

(C) A clear guide for a complicated procedure is provided through the use of smooth
transitions between steps.

(D) The student provided a clear sense of closure by reflecting on the experience and by
ending with lyrics that are appropriate to the reflection.
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a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The work displays a controlled, sophisticated use of sentence structures, including:

(E) the effective use of fragments;

(F) parenthetical comments; and

(G) effective repetitive elements.

The student made one spelling mistake in the sixth paragraph which may have been merely
a typographical error (“flour” instead of “floor”).

The grammatical error in the second to the last paragraph does not detract from the
excellent control exhibited overall.

The student made use of a variety of language features such as:

(H) effective word choice to create sensory appeals;

(I) parallelism; and

(J) interior monologue.
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The task
Students were asked to take a stand on an issue related to government which they were to
present in a political debate.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class as homework

with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

e Writing: Produce a persuasive essay.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

e Writing: The student produces a persuasive essay that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that makes a clear and knowledgeable judgment;

• creates an organizing structure that is appropriate to the needs, values, and interests of a
specified audience, and arranges details, reasons, examples, and anecdotes effectively
and persuasively;

• includes appropriate information and arguments;

• excludes information and arguments that are irrelevant;

• anticipates and addresses reader concerns and counter-arguments;

• supports arguments with detailed evidence, citing sources of information as
appropriate;

• uses a range of strategies to elaborate and persuade, such as definitions, descriptions,
illustrations, examples from evidence, and anecdotes;

• provides a sense of closure to the writing.

(A) The work engages the reader by relating Oregon’s vote-by-mail initiative to other
activities that can now be done from the comfort of one’s own home, such as ordering
food, shopping, and banking. The persona is that of a serious, well-informed

citizen.

(B) The work develops the controlling idea that other states should experiment with
Oregon’s vote-at-home initiative.

The work’s organizing structure is appropriate for its audience of citizens of voting age.
After presenting Oregon’s successful experience with voting by mail, the student responds
to various criticisms of the program.
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All of the information and arguments included are relevant.

(C) (D) The work effectively anticipates and addresses reader concerns, for example:

° the student responded to the concern that voting by mail will increase the influence that
unions and other organizations have on their members by stating that this pressure will
exist no matter how elections are held;

° the student responded to the concern that mail-in elections will deprive voters of the
traditional election day walk to the polls by arguing that getting to the polling place is
an obstacle for many voters, and that the ability to vote at home would increase voter
participation;

° the student acknowledged the concern that voters may mail their ballots soon after
receiving them and later regret their choice. The student argued that voters have the
option of holding their ballot for up to three weeks before mailing it;

° the student also cited reliance on the U.S. Postal Service as a potential problem, but
suggested that special measures can be taken to avert these problems.

(E) The student supported arguments with detailed evidence from The New York Times
and Congressional Quarterly Weekly Report.

(F) The student used examples of elderly and disabled citizens who lack access to the polls
and busy mothers who cannot find the time to vote to illustrate how voting by mail can
increase voter participation.

(G) The work provides a sense of closure by summarizing the student’s position and citing
a quotation from The New York Times that supports the student’s point of view.

a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

In almost error free writing, the student demonstrated an understanding of the rules of the
English language. The student used paragraphs as an effective method for organizing the
arguments against the vote-at-home bill. In the second and third pages, the student raised a
concern at the beginning of each of the paragraphs and then answered that concern in the
course of the paragraph.

The student also correctly used:

(H) rhetorical questions;

(I) quotation marks to delineate imagined responses as well as direct quotes; and

(E) italics to signal the title of a publication.
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There are some errors, for example, “care” instead of “cares” in the final sentence in the
second paragraph, the comma outside the quotation mark in the first sentence of the
fourth paragraph, and the faulty construction of the first sentence of the third page.
However, these errors do not detract from the overall quality of the writing.
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The task
Students were asked to write a persuasive essay based on research.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class as homework

with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

e Writing: Produce a persuasive essay.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

e Writing: The student produces a persuasive essay that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that makes a clear and knowledgeable judgment;

• creates an organizing structure that is appropriate to the needs, values, and interests of a
specified audience, and arranges details, reasons, examples, and anecdotes effectively
and persuasively;

• includes appropriate information and arguments;

• excludes information and arguments that are irrelevant;

• anticipates and addresses reader concerns and counter-arguments;

• supports arguments with detailed evidence, citing sources of information as
appropriate;

• uses a range of strategies to elaborate and persuade, such as definitions, descriptions,
illustrations, examples from evidence, and anecdotes;

• provides a sense of closure to the writing.

(A) The essay engages the reader by establishing the context of identifying the facilities that
the bond levy will add or improve, and by taking a clear stand on the issue. The persona is
that of a serious, reasonable individual willing to address opposing viewpoints.

(B) The essay’s organization takes into consideration its audience of adults concerned with
accelerating tax levies. For example, paragraph three deals with costs by detailing the
actual dollar amount needed, and by arguing that current low interest rates and expenses
make additions and repairs more cost effective today than they would be in the future.

All of the information and arguments included are relevant to the purpose of the essay.

(C) The student anticipated reader concerns about the need for repairs by recounting in
detail the results of a heating system failure and the unsafe conditions in the library.
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(D) The arguments are supported with clear, detailed evidence in which the student
provided an account of the total costs and the results of Ballot Measure 5.

(E) The student cited scheduling difficulties resulting from having only one gym. The
arguments are supported with effective illustrations showing why more space is needed.

Detailed information is included in an effort to persuade the audience, particularly those
who voted against the initial bond initiative.

(F) The student used an effective strategy in closing the argument with an emotional plea:
“If the school is inadequate, how can the younger generations be provided with the
education and training they need to be successful in the future?”

a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

In almost error free writing, the student managed grammar, usage, spelling, punctuation,
sentence construction, and paragraph structure.

The student used the reasons why the school bond levy should be supported as the topic
sentences of the paragraphs and provided smooth transitions between the paragraphs. An
additional advantage of this method is that these reasons are highlighted.

The student also used a variety of other writing strategies to strengthen the argument in
support of the levy. For example, the student used:

(F) rhetorical questions; and

(G) emotive language, e.g., “absurd,” and “must.”

There are some errors, for example, the word “we” appears in the first sentence of the
fifth paragraph unnecessarily. There is also a slip in tenses in the fifth sentence of the fifth
paragraph. These errors do not detract from the overall quality of the work.
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The task
Students were asked to write a reflective essay about their career goals.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

f Writing: Produce a reflective essay.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

f The student produces a reflective essay that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• analyzes a condition or situation of significance;

• develops a commonplace, concrete occasion as the basis for the reflection, e.g., personal
observation or experience;

• creates an organizing structure appropriate to purpose and audience;

• uses a variety of writing strategies, such as concrete details, comparing and contrasting,
naming, describing, creating a scenario;

• provides a sense of closure to the writing.

(A) The work immediately engages the reader by creating the persona of a serious,
sensitive, articulate student, at the same time establishing the work’s theme: the making of
a writer-doctor.

(B) The work analyzes in detail the demands of a conscientious student’s life.

(C) The reflections are grounded in common-place occurrences, such as learning to ride a
bicycle.

The student organized the work chronologically, tracing her personal history by describing
her hands’ activity in each major stage of her development.

The student employs a variety of writing strategies, such as:
(D) including an appropriate quotation;
(E) using vivid imagery to describe her own hands; and
(F) using concrete details to create a sketch of the hospital volunteer’s life.
(G) The final paragraph brings a sense of closure to the reflective essay by predicting the
student’s hands’ roles in high school graduation, professional school, and eventually,
medical practice.
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a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

In almost error free writing, the student demonstrates fluency with the conventions of
spelling, punctuation (e.g., the correct use of the semi-colon in the last paragraph),
capitalization, syntax, grammar, and usage.

The student incorporated a variety of writing techniques to enhance the narrative. For
example, the student used:

(A) quotation marks around the metaphors others have used for her hands, e.g., “brain
surgeon hands,” and “basketball player hands”;

(G) synecdoche, e.g., using the titles of two ballets (without quotation marks) to represent
ballet; and

(H) adjectives, adverbs, and verbs which act as personifications of her hands, e.g.,
“plunged,” and “wriggling.”

There are some errors in the work, for example, “knew” in the second sentence should be
“know.” However, these do not detract from the overall quality of the work.
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The task
Students were asked to write a reflective essay.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone √ in a group

in class √ as homework

with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

f Writing: Produce a reflective essay.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

f The student produces a reflective essay that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• analyzes a condition or situation of significance;

• develops a commonplace, concrete occasion as the basis for the reflection, e.g., personal
observation or experience;

• creates an organizing structure appropriate to purpose and audience;

• uses a variety of writing strategies, such as concrete details, comparing and contrasting,
naming, describing, creating a scenario;

• provides a sense of closure to the writing.

The student produced an essay that is at once personal and reflective and yet universal and
affirmative. The work describes a moment in a school hallway using Walt Whitman’s
poem, “I Hear America Singing,” as a controlling metaphor. The result is an overall
optimistic vision of the dynamic processes of immigration and assimilation in America. The
work celebrates that which is uniquely individual as necessary to an emerging communal
harmony.

(A) The student invoked Walt Whitman in the first sentence to create the persona of a
careful listener to the sounds of America. The rest of the paragraph is used to develop the
concept of the student’s school as a microcosm of our nation. The last sentence identifies
the student’s school as “a community…where students learn by creating.” The work
implies that America, too, is a dynamic community to the extent that it learns to evolve
through its creativity.

(B) The student underscored the significance of our need to respect individual talents by
referring to the essential foundations of our nation.
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(C) The student used the everyday, commonplace occurrence of hearing students’ voices in
the halls of the school to elevate that momentary perception to an insight into the historical
processes that have shaped our nation.

(D) The student organized the essay by moving from the general to the specific, from
“…the carols are more varied…,” to “…Gianmarco, who sings….” The work expands
again into the universal with “…and continue to sing in one harmonic chorus of a new age
in a New World….”

The work uses a variety of writing strategies, such as:

(E) creating scenarios, e.g., the stories of Lena and Joya;

(F) the use of metaphors of growth and abundance;

(G) the incorporation of an appropriate quotation from Whitman;

(H) the use of parallel structure and repetition to rhythmically reinforce the theme; and

(I) the selection of words that reinforce a vision of growth and evolution, e.g., “infuse,”
“rich,” “contributes,” “flourish,” “rooted.”

(I) The work concludes with a finely crafted paragraph reiterating the themes introduced
earlier. The student combined the themes with a rhetorical flourish that defines the
present, reflective moment as a vital point between past and future. The work returns at
the end to the controlling musical metaphor, and introduces the new metaphor of
“embracing the future” by affirming, and welcoming, the many voices that enhance our
collective experience.

a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student demonstrates fluency with the conventions of spelling, punctuation,
capitalization, syntax, grammar, and usage throughout the work, with only one lapse
(“to” for “two”). This error does not detract from the quality of the work.
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The task
Students were asked to write a reflective essay.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

with teacher feedback with peer feedback

timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

d Speaking, Listening, and Viewing: Make informed judgments about television, radio,
and film productions.

What the work shows

d Speaking, Listening, and Viewing: The student makes informed judgments about
television, radio, and film productions; that is, the student:

• demonstrates an awareness of the presence of the media in the daily lives of most
people;

• evaluates the role of the media in focusing attention and in forming opinion;

• judges the extent to which the media is a source of entertainment as well as a source of
information;

• defines the role of advertising as part of media presentation.

(A) The student established the context by stating an opinion about The Learning Channel
in the first sentence. The student then listed a wide range of people who would be
interested in this station which demonstrates an awareness of the presence of television in
the lives of most people.

(B) The work clearly illustrates the relationship between television program scheduling
and the corresponding advertising. The student also explained the notion of advertisements
targeting specific audiences.

(C) The student recognized the role of targeting in the way television stations plan their
daily programming.

(D) While noting that advertising plays a crucial part in the running of any television
station, the student details the types of informational programming provided by The
Learning Channel. The student described this channel as being a major source of
information for a wide number of people.

The work was a homework assignment produced as a draft and was not subject to a
revision process.
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The task
Students were asked to read A Raisin in the Sun and to write an analysis of one or more
elements of the play.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class √ as homework

with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Writing: Produce a response to literature.

a Conventions: Demonstrate an understanding of the rules of the English language.

a Literature: Respond to non-fiction, fiction, poetry, and drama.

What the work shows

b Writing: The student produces a response to literature that:

• engages the reader through establishing a context, creating a persona, and otherwise
developing reader interest;

• advances a judgment that is interpretive, analytic, evaluative, or reflective;

• supports a judgment through references to the text, references to other works, authors,
or non-print media, or references to personal knowledge;

• demonstrates understanding of the literary work through suggesting an interpretation;

• anticipates and answers a reader’s questions;

• recognizes possible ambiguities, nuances, and complexities;

• provides a sense of closure to the writing.

(A) The title and first paragraph provide a clear context to engage the reader: the conflicts
and connections between money and dreams. This context is maintained throughout the
essay.

(B) The essay advances an interpretive judgment regarding the theme of A Raisin in the
Sun.

(C) The judgment about the play is supported through references to the text.

(D) The student demonstrated an understanding of the play by suggesting an interpretation
and then defending it with an appropriate argument.

(E) The student recognized the complexities inherent in this literary work by closing with a
discussion of the importance of “people and their actions” as opposed to money alone.
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a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

Through virtually error free writing, the student demonstrated the ability to manage the
conventions of grammar and usage.

The student uses a number of strategies to make the work more effective including:

(F) rhetorical questions;

(A) the use of “you” as the subject of address which gives the work a more conversational
tone; and

(A) parallelism.

Also noteworthy are the student’s use of quotation punctuation, ellipses, dashes, and the
correct formatting for the use of excerpts from the text.

There are a few errors in the work, for example, the slip in tense and the misuse of the em-
dash in the fourth paragraph. However, these errors do not detract from the overall
quality of the work.

a Literature: The student responds to non-fiction, fiction, poetry, and drama using
interpretive, critical, and evaluative processes; that is, the student:

• makes thematic connections among literary texts, public discourse, and media;

• evaluates the impact of authors’ decisions regarding word choice, style, content, and
literary elements;

• analyzes the characteristics of literary forms and genres;

• evaluates literary merit;

• explains the effect of point of view;

• makes inferences and draws conclusions about fictional and non-fictional contexts,
events, characters, settings, themes, and styles;

• interprets the effect of literary devices, such as figurative language, allusion, diction,
dialogue, description, symbolism;

• evaluates the stance of a writer in shaping the presentation of a subject;

• interprets ambiguities, subtleties, contradictions, ironies, and nuances;

• understands the role of tone in presenting literature (both fictional and non-fictional);
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• demonstrates how literary works (both fictional and non-fictional) reflect the culture
that shaped them.

(G) The student made and supported a series of inferences about the characters in A Raisin
in the Sun.

(H) The student found a connection between dreams and money in the play.

(I) The student concluded with a declaration about society that stems directly from her
reading of the play.
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