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The task
In social studies class, students were asked to create historical fiction using a minimum of
five resources. This was a culminating activity following a unit on the French Revolution.
This work is an excerpt from a twelve-page short story.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Reading: Read and comprehend informational materials.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows1

c Reading: The student reads and comprehends informational materials to develop
understanding and expertise and produces written or oral work that:

• restates or summarizes information;

• relates new information to prior knowledge and experience;

• extends ideas;

• makes connections to related topics or information.

The student read information from nine different sources as research for this piece of
historical fiction. The student then restated and summarized that information in a manner
appropriate for the purpose of the work. The use of footnotes allows the reader to refer
easily back to the sources.

The student incorporated into the narrative prior knowledge about the protocol and
customs for such functions as formal dinner parties.

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The work demonstrates the student’s understanding of the style associated with historical
fiction. The work follows the conventions of combining historical fact with a fictional
setting to advance a story line through characterization, plot, setting, and theme.

The first person narrator is introduced in the very first sentence which engages the reader
while setting the scene.

                                                
1 This work incorporates many of the elements of historical fiction. It is set in another period and deals with the
lifestyles and problems of that time. “Dinner at Irene’s” also successfully combines the historical information
with some fictional elements to advance a story though characterization, plot, and setting.
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(C) The narrator’s anxiety while preparing for the dinner alerts the reader to the
importance of the occasion and the significance of the guests. This initial tension sets the
tone for the narrative.

(D) The student developed the narrative as historical fiction by introducing several famous
figures who lived during the French Revolution. The first person narrator, and particularly
the small observations made about the guests, adds authenticity and credibility to the
narrative.

(D) The student included details of period dress to enhance the narrative and create for the
reader a vivid impression of the scene on the night of the dinner party.

(A) The description of the ill feelings among members of the dinner party builds tension
which maintains reader interest while developing the characters.

The student deftly employed language to convey a large amount of information in a
concise manner. However, there are occasional lapses, for example, the run-on sentence
in the middle of the second page. These punctuation and usage errors do not interfere with
the telling of the story.

Additionally, the work has some errors in the use of footnotes to document the research.
In this style, footnotes should appear on the same page as the citation.
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The task
Students were invited to write a poem for the school literary magazine.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

with teacher feedback with peer feedback

timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows2

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

This poem is an extended metaphor implicitly comparing Vivaldi’s music with a raindrop.
The poem demonstrates the student’s understanding of the uses of figurative language and
sensory imagery as conventions of the genre. The brevity and original imagery are
reminiscent of the Japanese forms of haiku (seventeen syllables) and tanka (35 syllables).

The student used sensory images to appeal to the senses of:

(A) hearing;

(B) sight; and

(C) touch.

The line breaks not only impart rhythm to the poem but also give the poem a sense of
movement, e.g., “bigger and bigger.”

The alliterative use of sibilants (e.g., “splashes into thousands of silver violins”) acts as
onomatopoeia reinforcing the musical metaphor.

(D) The student’s use of personification gives the image of the rain drop falling to the
ground a graceful, poised air. Again, the choice of metaphor echoes the musical theme.

                                                
2 This poem incorporates many of the elements that distinguish poetry from prose, such as precise word choice,
condensed form, and the use of sensory imagery, figurative language, and white space.
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The task
Students were asked to write an original poem to celebrate Black History Month.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class as homework

√ with teacher feedback with peer feedback

timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The work demonstrates the use of figurative language, sensory imagery, parallelism, and
repetition to express emotions in poetry.

The student used sensory imagery to appeal to the reader’s senses, for example:

(A) the sense of touch and movement; and

(B) the sense of hearing.

The work demonstrates other poetic techniques such as the use of:

(C) sibilants;

(D) alliteration;

(E) personification; and

(F) simile.

The student used parallelism through the repetition of the -ing ending in present
participles. This also has the effect of putting the poet (and the reader) into a very passive
role emphasizing the mood of the poem.

The misspelling in the fourth line (“melencholy”) might be considered a slip rather than an
error.
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The task
Students were asked to write a murder mystery. This sample of student work is a two-page
excerpt from a thirteen-page short story.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

a Conventions: Demonstrate an understanding of the rules of the English language.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows3

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The work follows the conventions of a short story murder mystery using sequencing,
suspense, and rising action to engage and hold reader interest. The student organized the
events of the story—the murder, the middle of the night call to the detective, and the
examination of the murder scene—to imitate storylines commonly used in professionally-
written murder mysteries.

The work is organized around the passage of time which is visually indicated by the use of
three asterisks between portions of the short story. The initial murder scene is printed in
italics which also separates it from the rest of the text of the short story.

The violent action in the opening scene of the first person narrative is reminiscent of the
traditional private eye detective stories. The characterization of the detective as a brash,
male “lone wolf” has been given a new slant with a female as the protagonist. The street
language and truncated sentences further demonstrate a knowledge of the conventions of
this genre.

The student’s selection of sentence structures and vocabulary reflects and develops the
characters and the situations. This is particularly apparent in the dialogues. For example,
the victim’s conversation with her cat can be contrasted to the sharp, urgent conversation
between the detectives in the second section.

                                                
3 This work incorporates many of the elements of a short story. It is concise, focuses mainly on one character and
event, and moves chronologically. It also has many of the elements of the detective story. It has the introduction
to the characters via the middle of the night phone call, the detective/ protagonist and side-kick, and, of course,
the murder.
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a Conventions, Grammar, and Usage of the English Language: The student
independently and habitually demonstrates an understanding of the rules of the English
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

In almost error free writing, the student demonstrated an understanding of the rules of the
English Language. Noteworthy in this excerpt are the student’s consistent use of correct
quotation punctuation, ellipses, and paragraphing.
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The task
Students were asked to write an opinion piece for the school newspaper on the latest
welfare reform bill passed by Congress.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class √ as homework

with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Public Documents: Produce public documents.

What the work shows

b Public Documents: The student produces public documents, in which the student:

• exhibits an awareness of the importance of precise word choice and the power of
imagery and/or anecdote;

• utilizes and recognizes the power of logical arguments, arguments based on appealing
to a reader’s emotions, and arguments dependent upon the writer’s persona;

• uses arguments that are appropriate in terms of the knowledge, values, and degree of
understanding of the intended audience;

• uses a range of strategies to appeal to readers.

The title of the paper and the introduction given in the first paragraph engage the reader,
especially since this is a human interest topic regularly in the news. The persona is initially
that of a serious, reasonable individual willing to investigate and address opposing
viewpoints.

(A) The student exhibited an awareness of the importance of precise word choice choosing
such words as “cheating,” “tough,” and “succumbed,” each of which has powerful
connotations around issues of welfare and leadership.

(B) The student chose examples of possible outcomes which create for the reader an image
that the welfare reform bill is primarily to improve the lives of the children of parents on
welfare.

(B) These examples demonstrate the student’s use of arguments based on appealing to the
reader’s emotions.

(C) The second paragraph provides a clear description of the welfare bill in terms of the
assumed knowledge and level of understanding of the intended audience.

(A) (B) Although the tone in the second paragraph is objective, the student made use of this
context to influence the reader. The student peppers the factual information with emotive
phrases that may subliminally sway the reader.

The use of contractions gives the article a conversational tone which is appropriate for the
context and invites confidence from the intended audience.
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There are a few errors of sentence structure (e.g., the second sentence), spelling (e.g.,
“has” instead of “as” in the last sentence of the second paragraph), and punctuation (e.g.,
the misuse of commas in the second last sentence in the third paragraph). These errors do
not detract from the overall quality of the work.
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The task
Students were asked to create a business plan for a company they would like to start up.
This student work is an excerpt from an extensive business plan.

Circumstances of performance
This sample of student work was produced under the following conditions:

alone √ in a group

in class as homework

with teacher feedback √ with peer feedback

timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Functional Documents: Produce a functional document.

What the work shows

b Functional Documents: The student produces functional documents appropriate to
audience and purpose, in which the student:

• reports, organizes, and conveys information and ideas accurately;

• includes relevant narrative details, such as scenarios, definitions, and examples;

• anticipates readers’ problems, mistakes, and misunderstandings;

• uses a variety of formatting techniques, such as headings, subordinate terms,
foregrounding of main ideas, hierarchical structures, graphics, and color;

• establishes a persona that is consistent with the document’s purpose;

• employs word choices that are consistent with the persona and appropriate for the
intended audience.

The student generated an extensive business plan identifying the market niche for the
intended product, presenting a marketing analysis, explaining the backgrounds of the
projected management team, describing advertising approaches, providing an analysis of
start-up and operating costs, and projecting revenue. The document is both a rehearsal of
an actual business plan and a public-relations vehicle for soliciting school-business
partnerships.

In addition to the text included here, the student used spreadsheets, survey forms, tables,
charts and graphics in a sequential, organized document that clearly demonstrates a
coherent and detailed approach to entrepreneurial necessities.

(A) The student identified the marketing niche using other, well-known apparel companies
as successful examples for the market need that the plan addresses.

The complete business plan comprehensively addresses readers’ concerns by providing
careful descriptions of managerial personnel, store location, and customer traffic patterns,
advertising strategy, product descriptions, and detailed, line-by-line cost analysis.

(B) The student made use of an attractive, bold font on the cover page to highlight the
company’s name. The work includes a useful “Table of Contents,” and clearly delineates
sections in the text with bold, large size, capitalized typefaces. The complete work

E7

E7



Work Sample & Commentary: Contour Casuals
High School English Language Arts

New Standards Performance Standards
New York City—First Edition 433

includes data charts, spreadsheets, and graphics to organize information in a clear,
businesslike and accessible fashion.

(C) The student incorporated marketing phrases appropriate to the apparel industry (e.g.,
“we at CONTOUR CASUALS, INC.…” and “The decline in popularity of the twill….”).

(C) The student made an appropriate shift in language and tone when addressing the
distributing aspects of the plan (e.g., “We have selected these stores…”). The work
demonstrates appreciation of the various audiences for the document, each with different
concerns. Also apparent is an awareness of the need to adopt appropriate language in each
section to address those differing concerns.
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The task
Students were asked to read and respond to a newspaper article. They were asked to pay
particular attention to the way the articles were written and the implications underlying the
arguments.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class √ as homework

with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

a Public Documents: Critique public documents.

What the work shows

a Public Documents: The student critiques public documents with an eye to strategies
common in public discourse, including:

• effective use of argument;

• use of the power of anecdote;

• anticipation of counter-claims;

• appeal to audiences both friendly and hostile to the position presented;

• use of emotionally laden words and imagery;

• citing of appropriate references or authorities.

(A) The student identified certain aspects of the argument being considered and responded
responsibly, stating agreement with two of the aspects, but not the third.

(B) The student made use of emotionally charged words and imagery to present a counter-
argument.

(C) The work appeals to both friendly and hostile audiences by clearly identifying the point
of disagreement and then discussing it in a reasonable manner.
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The task
Transitional ESL students were asked to create a report based on individual research.
Students selected their own topics on a common theme of “Finding America.”

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone √ in a group

in class √ as homework

√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a transitional level4  ESL performance for the following part
of the standards:

a Writing: Produce a report.

What the work shows

a Writing: The student produces a report that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that conveys a perspective on the subject;

• creates an organizing structure appropriate to purpose, audience, and context;

• includes appropriate facts and details;

• excludes extraneous and inappropriate information;

• uses a range of appropriate strategies, such as providing facts and details, describing or
analyzing the subject, narrating a relevant anecdote, comparing and contrasting,
naming, explaining benefits or limitations, demonstrating claims or assertions, and
providing a scenario to illustrate;

• provides a sense of closure to the writing.

(A) The student established the context by identifying the subject of the report as
alternative music in the first paragraph. The student created a persona of a recent
immigrant who discovers something appealing.

The student developed the controlling idea that alternative music is a valid and important
art form. This idea is maintained throughout the work.

The student used a variety of appropriate strategies such as:

(B) describing the varieties of alternative music;

                                                
4 For background on ESL levels, turn to English as a Second Language on page 25.
The ESL Curriculum Frameworks for the transitional level, grade 9 - 12, include the following expectations
related to the standards:
• Students will analyze, critique, and formulate judgments about literary and content readings.
• Students will use elements of the writing process to write effectively for a variety of audiences, on given

personal, abstract, and/or imaginative topics.
• Students will analyze, synthesize, and evaluate information from a wide range of research sources in order to

explore interests and issues relevant to their personal and academic lives.

E2

E2



Work Sample & Commentary: Alternative Music
High School English as a Second Language

New Standards Performance Standards
New York City—First Edition 443

(C) comparing alternative music to artworks produced by famous painters; and

(D) providing details about Nirvana, pioneers in the alternative music field.

(E) The work provides a sense of closure by referring back to the student’s personal
experience.

The work shows that the student effectively managed the conventions of English
appropriate to the transitional level. The student correctly used:

(F) complex sentences; and

(G) the passive voice. This is expected at the transitional level of ESL.

Some of the errors in the work can be attributed to the student’s stage of second language
acquisition, such as:

(H) awkward constructions and improper punctuation; and

(I) the incorrect use of articles are also to be expected at this level.

The bibliography is not in strict alphabetical order.
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The task
Transitional ESL students were given specific topics related to The Diary of Anne Frank
and asked to expound upon them. The purpose of these cooperative learning activities was
to enhance the students’ critical-analytical skills and to enable them to personally identify
with the text. This work sample was produced as a long-term project.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class √ as homework

√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a transitional level5  ESL performance for the following part
of the standards:

b Writing: Produce a response to literature.

What the work shows

b Writing: The student produces a response to literature that:

• engages the reader through establishing a context, creating a persona, and otherwise
developing reader interest;

• advances a judgment that is interpretive, analytic, evaluative, or reflective;

• supports a judgment through references to the text, references to other works, authors,
or non-print media, or references to personal knowledge;

• demonstrates understanding of the literary work through suggesting an interpretation;

• anticipates and answers a reader’s questions;

• recognizes possible ambiguities, nuances, and complexities;

• provides a sense of closure to the writing.

(A) The work immediately introduces the title of the literary work under consideration in
the first sentence, and engages the reader and establishes the context by stating that this is
the diary of a young Jewish girl living in hiding from the Nazis.

Throughout the work, the student demonstrated an understanding of the literary work by
analyzing Anne’s feelings, beliefs, and abilities with references to the text.

(B) The student interpreted the role of the diary as a confidante for Anne and referred to
the text in general (e.g., “Anne confided her most private thoughts…”) and in particular
(e.g., “…which she believed was her friend named ‘Kitty.’”) to support this.

                                                
5 For background on ESL levels, turn to English as a Second Language on page 25.
The ESL Curriculum Frameworks for the transitional level, grade 9 - 12, include the following expectations
related to the standards:
• Students will analyze and formulate judgments about literary and content readings.
• Students will use elements of the writing process to write effectively for a variety of audiences, on given

personal, and/or investigative topics.
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(C) In admiring Anne’s ability to discuss serious questions about “life, religion, and
humanity,” the student referred to personal knowledge that these types of issues are often
not dealt with by adults.

(D) The student anticipated and answered a possible reader question as to how Anne lived
in a different age that might “be beyond our comprehension.” The student stated that
“Anne just an ordinary girl, grew up in extraordinary times.”

(E) The work closes with the statement that teenagers should learn a life lesson through
reading Anne Frank’s diary. This is in keeping with the subject of the work.

The student demonstrated the ability to manage the conventions of grammar and usage
appropriate for the transitional level of ESL student. Students at this level are expected to
demonstrate control of grammar, paragraph structure, and complex sentences.

However, as second language students, they will still make errors as evidenced in this
work by the awkward constructions, improper use of prepositions and articles, and errors
in punctuation and capitalization. In this sample, we see improper use of articles (e.g., “a
fiction” and “the two years”) as well as misuse of prepositions. There are also punctuation
errors and awkward constructions, e.g., in paragraph three. However, these errors do not
detract from the overall quality of the work.
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The task
Advanced level ESL students were asked to produce a personal narrative about their
immigrant experience. This work was part of a collection published in a student journal.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class √ as homework

√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates an advanced level6  ESL performance for the following part
of the standards:

f Writing: Produce a reflective essay.

What the work shows

f Writing: The student produces a reflective essay that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• analyzes a condition or situation of significance;

• develops a commonplace, concrete occasion as the basis for the reflection, e.g., personal
observation or experience;

• creates an organizing structure appropriate to purpose and audience;

• uses a variety of writing strategies, such as concrete details, comparing and contrasting,
naming, describing, creating a scenario;

• provides a sense of closure to the writing.

The student’s experiences as a newly-arrived immigrant are the basis for this reflective
essay.

(A) The account engages the reader by establishing the immediate context of the student’s
perceptions on first arriving in America. It develops reader interest by referring to the
student’s loneliness and uneasiness about the future.

(B) The work analyzes the immigrant’s initial problematic experiences of living in America,
e.g., “I was afraid to go the store…to answer the door.” The student gave reasons for these
fears and described their consequences.

                                                
6 For background on ESL levels, turn to English as a Second Language on page 25.
The ESL Curriculum Frameworks for the advanced level, grade 9 - 12, include the following expectations related to
the standards:
• Students will analyze their own writing performance, based on teacher and peer feedback and through the

processes of revision and editing.
• Students will use and integrate cognitive/academic language in order to discuss and respond to issues, events,

and ideas for a wide range of social and academic situations.
• Students will share their ideas and experience regarding cross-cultural and multicultural aspects of American

cultures, their native cultures, and cultures from around the world.
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The essay is organized chronologically around the student’s immigration and adjustment to
life in the United States.

The student used a variety of writing strategies, such as:

(C) concrete language to convey the sense of isolation of the newly-arrived immigrant, e.g.,
“horrible,” “different,” and “I was alone…one of a kind”;

(D) specific narrative action to create the transition from the difficulties of living in America
to the ease of finally becoming acculturated, e.g., “I began to fit in…”; and

(E) the use of quotation marks for emphasis.

(F) The work ends on a note of success and with the student’s realization of one advantage
of living in America, i.e., “I even work on weekends which I couldn’t do in my country.”

The student demonstrated a basic understanding of the rules of the English language and
the writing skills that are acquired in an advanced ESL class. The work demonstrates use
of correct sentence structure, both simple and complex; subject-verb agreement;
paragraphing; and a well-organized structure. The work contains errors of over-
application (“how it was going to be” instead of “what” and “had not” instead of “didn’t
have”); the misuse of the relative pronoun, “that”; the inclusion of the definite article in
the phrase, “…in the American society…”; and the substitution of commas for semicolons
in the first and third paragraphs.
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The task
Students were asked to produce a narrative account written in the form of a mystery. This
student’s story is titled “El ojo malvado” (The Evil Eye).

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class as homework

√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

a Conventions: Demonstrate an understanding of the rules of the Spanish language.

What the work shows7

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
pacing, and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

The myth of the evil eye (“mal de ojo”) is very much a part of Latin American culture
which has many traditions and customs to protect people (particularly newborns) from
misfortune.

This sample of student work is written in the third person and told from the point of view
of the protagonist with whom the reader may or may not empathize.

(A) The work engages the reader immediately with the title, “El ojo malvado.” The first
two paragraphs provide the background and establish the context as a story about a man
who is despised by everyone. This gives the reader a clue as to what will happen as the
story unfolds.

                                                
7 For background on Spanish Language Arts, turn to page 28.
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(B) The student established the conflict in the second paragraph with the line,  “...cada vez
que el miraba pasaba algo malo.” (…every time he gazed at someone, something bad
happened.) The conflict is highlighted by the protagonist’s fear of hurting his own child.

The narrative includes details that are relevant to the story’s resolution and avoids
extraneous details and inconsistencies.

The student created an organizing structure by presenting the events in chronological
order. The story begins: “Hace muchos años...,” (Many years ago…) then develops a plot
that concludes with an unexpected ending: “...su ojo malvado lo había matado.” (…his
evil eye had killed him.)

The sensory details in the story clearly foreshadow the emotional drama that lies ahead.

(A) The student paced the information revealing some details while withholding others in
order to develop a complex character. For example, the student introduced the character
as the most despised man in all the world before telling the reader why.

(C) The student created a character who is not inherently evil but who can inadvertently
harm those around him with a glance. This character is further developed by the fact that
he blames himself for something beyond his control, “Su único problema era tener un ojo
malvado.” (His only problem was that he had an evil eye.) The fact that the main character
is aware of his predicament creates movement and suspense in the story.

(D) Closure occurs when the evil eye inadvertently kills the protagonist after his son is fully
grown, “…su ojo malvado lo había matado.” (…his evil eye killed him.)

a Conventions, Grammar, and Usage of the Spanish Language: The student
independently and habitually demonstrates an understanding of the rules of the Spanish
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student demonstrated an understanding of the conventions of the Spanish language.
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The task
Students were asked to write a story about the experience of immigration. This student’s
story is called “Cuando dejé mi país” (When I Left My Country).

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

√ in class as homework

√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

a Conventions: Demonstrate an understanding of the rules of the Spanish language.

What the work shows8

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
pacing, and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

(A) The story engages the reader by expressing the main idea in the opening paragraph. The
title prepares the reader for what lies ahead; however, the phrase “lo feliz que era” (how
happy I was) foreshadows events yet to unfold.

(B) The happy mood of the narrative changes with the line: “Siempre soñé que iba a
terminar mis estudios secundarios en aquella escuela.” (I always dreamed that I would
finish high school in that school.) Here the student introduced the situation and the
conflict. The conflict is the student’s resistance to change. She is very unhappy that she
must leave her country and her friends.

The dialogues help to develop the story and add poignancy to the student’s dilemma.

                                                
8 For background on Spanish Language Arts, turn to page 28.
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(C) As the account progresses, the student’s mood and attitude change. This reflects the
student’s realization that leaving her teachers and friends behind is imminent. The sense of
discouragement and helplessness is conveyed with such lines as, “Pero una vez más me di
cuenta que los sueños no son reales.” (But once again, I realized that dreams do not come
true.)

Although characters are not explicitly developed, the reader gets a sense of the narrator’s
pain, initial resistance, and final resignation at having to leave her home.

(D) This anecdotal account is objectively presented with concrete and precise words. The
student conveyed the sadness of the last meeting with her friends with the sentence
“Conversamos y nos reimos tambien, pero ya no como antes porque sabian que era la
última vez que nos veriamos.” (We talked and laughed, but not like before because they
knew that it was the last time.)

The narrative closes with the sentence “Recuerdos que ya nunca más podré olvidar”
(Memories that I will never be able to forget) which is consistent with the theme and mood
of the account. This ending is unpretentious and anticlimactic.

a Conventions, Grammar, and Usage of the Spanish Language: The student
independently and habitually demonstrates an understanding of the rules of the Spanish
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student demonstrated an understanding of the rules and conventions of the Spanish
language. The narrative appears initially to be fairly simple and direct, but this smooth
flowing structure stems from the student’s use of a combination of short and long
sentences. The transitions between paragraphs are clear and well-constructed.

The omission of some of the accent marks does not detract from the story.
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The task
Students were asked to write a fictional story. This student wrote the story of “La Niña que
no sebía la verdad” (The Girl Who Did Not Know the Truth).

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group

in class √ as homework

with teacher feedback with peer feedback

timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

a Conventions: Demonstrate an understanding of the rules of the Spanish language.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows9

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
pacing, and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

The student created a narrative similar to a traditional or Grimm brothers’ fairy tale. The
protagonist, a little girl who was orphaned and terminally ill, gains solace in her imaginary
world with her doll who is her confidante. The title engages reader interest by provoking
the question—what is the truth?

                                                
9 For background on Spanish Language Arts, turn to page 28.
This short story has many of the elements of a traditional fairy tale. It is a simple, imaginary story about
marvelous events. As a short story, it is concise, focuses on one character, moves chronologically, and, like the
fairy tale, ends happily for the protagonist.
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The student created suspense while developing reader interest by withholding details about
the protagonist until later in the narrative.

(A) The context, situation, setting, and plot are established in the first paragraph which
begins the story of a little girl living in solitude: “Rosita apenas llegaba a los cuatro años de
edad y en ese transcurso nunca vio algo que no fueran las cuatro paredes de su alcoba.”
(Rosita was almost four years old and during that time she had never seen anything but her
bedroom’s four walls.)

(B) The student included appropriate details which add to the mood of solitude, “Rosita no
disfrutaba del sol, de la brisa, de los árboles, ni tampoca del canto de los pájaros….”
(Rosita did not enjoy the sun, the breeze, the trees nor the birds’ chirping.)

The student incorporated many of the elements of the traditional fairy tale, such as the two
selfish aunts as the malevolent antagonists, the “talking doll” as the magical character, and
the protagonist’s eventual, albeit tragic, release from unhappiness

The lack of direct dialogue reflects the estrangement of the main characters, Rosita and
her aunts, and is in keeping with the traditional fairy tale style. The characters are revealed
through their actions more so than through a description of their feelings.

The student incorporated appropriate narrative strategies, such as:

(C) choice of vocabulary and sentence structure;

(D) analysis of the subject from a distant point of view; and

(E) foreshadowing.

(F) The student provided a sense of closure to the writing by conveying a feeling of
happiness after death, “nunca volvió a mirar triste ni a sonreir hipócritamente…esta
preciosa niña durmió eternamente….” (…she never looked sad again nor smiled
hypocritically anymore…this precious little girl slept eternally.)

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

This short story incorporates many of the elements of traditional fairy tales, such as the
orphaned, innocent protagonist, the two selfish aunts as the malevolent antagonists, the
“talking doll” as the magical character, and the protagonist’s eventual, albeit tragic,
release from unhappiness.

As a short story, the work is short, moves chronologically, and focuses on one character,
Rosita.
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a Conventions, Grammar, and Usage of the Spanish Language: The student
independently and habitually demonstrates an understanding of the rules of the Spanish
language in written or oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student demonstrated an understanding of the rules and conventions of the Spanish
language.

The doll’s name, “fresita,” should have been capitalized in the second paragraph. Since
the student capitalized all the other proper nouns in the narrative, this appears to a slip
rather than an error.
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