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The task
Students were asked to write a story, focusing on the element of setting, about an exchange
student coming to meet a host family in New York City and getting lost. The students had
to resolve the exchange student’s dilemma in a believable way.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework
√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

(A) On arrival at the airport, Ari finds that his exchange family is not there to meet him.
This establishes the context and the persona of Ari Goldstein as “a 15 year old exchange
student.”

The reader’s interest is engaged by the vivid beginning that describes Ari’s arrival in New
York. The reader’s interest is further developed by the humorous misinterpretation of the
word “subway.”

(B) The plot unfolds as Ari encounters numerous characters who each play a role in his
adventures around various famous New York settings. The work incorporates believable
transitions which create a sequence of events. The conflict is resolved when Ari is united
with his host family.

The student organized the work around a problem which is introduced at the beginning.
The action builds until Ari meets Juan who is instrumental in solving Ari’s problem. The
plot is resolved when Ari finally meets the host family.
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(C) Throughout the work, the student used descriptions to enhance the narrative. For
example, the first person whom Ari meets is “a man wearing a turban who was standing
next to a yellow taxi.”

(D) The student used concrete language and a well organized sequence of events to
develop the plot. For example, in each anecdote, Ari is unable to communicate verbally
and must resort to using body language which adds humor to the story. Ironically, this
results in Ari receiving exactly what he needs from a person who is ideally suited to helping
him.

Ari’s character is developed through the many encounters he has with different people as
he travels around New York City. He is portrayed as a trusting, innocent, brave,
personable, and resourceful young man. The character, Juan, is interesting. He is a Puerto
Rican who speaks little English but is fluent in Hebrew because he works in a kosher
restaurant. It is this twist of fate that leads to Ari finding his family.

The student used suspense as an effective strategy to create reader anticipation throughout
the story.

(E) The student used the famous landmarks in New York City as a strategy to enhance the
story while maintaining reader interest.

(F) The final paragraph provides a sense of closure to the writing. In keeping with the
humorous events that lead Ari safely to the home of the host family, Ari’s final comment
sums it up, “He explained that it was funny to him that he had spent an entire day in
Manhattan and had not met one person who spoke English.”

There are some errors in the work, for example, in the second paragraph the word “told”
appears as “old.” This seems to be a typographical error. Also in this paragraph,
“remembered” is used instead of “remember.” This could be a slip since the student
demonstrated a control of tenses elsewhere in the narrative.
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The task
Students were asked to write a story about someone who meant something to them. The
students read a number of narratives to help them become familiar with the various
elements that create a narrative and to learn how different writers work to achieve
different effects according to the purpose of the story. The student who wrote this story
preceded it with a note labeled “Author’s Note.” The note reads: “Everything in the story
you are about to read is true! There are no falsities whatsoever! All the characters were
real people! Thank You.”

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework
√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

a Conventions: Demonstrate an understanding of the rules of the English language.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

The work creates an omniscient point of view for the voice of the narrator and then
maintains that voice consistently throughout the story.

The student established a plot sequence that followed the timeline of Lena’s entry into
America and her first ten years or so of trying to deal with life in a new country.

The organizing structure centers on the difficulties experienced by the main character.
These difficulties build to the tragedy of Charlie’s death in ways that make Lena’s reaction
understandable and Charlie’s dramatic recovery that much more welcome.

E2

E4

E2



Work Sample & Commentary: Lena and Chayim
Middle School English Language Arts

New Standards Performance Standards
New York City—First Edition266

(A) The student used language in a mature fashion, bringing to life the various characters
and developing the plot at the same time. The short paragraph describing Charlie’s death is
a good example of these uses of language.

(B) By giving brief glimpses of certain events and more extended versions of others, the
student created differing effects to communicate different messages. The selection of
information serves to create the desired effects.

(C) The story creates the various characters and identifies the complex nature of each
character. In the case of Chayim, for example, the story identifies Chayim’s frustration at
not being able to make a living in his new country, and then identifies the series of events
that caused him to start drinking heavily and to eventually alienate himself from his family.

(D) The student used dialogue sparingly, but where it is used it serves as a strategy to tell
the reader something about the character.

(A) (E) The student used suspense as an effective strategy, allowing it to create reader
anticipation both in the introduction when Lena and Chayim are first trying to enter the
country and then towards the end when Charlie dies.

(F) The use of tension as a strategy between the moments of anticipation where things
suddenly look brighter for Lena and Chayim, and the events that serve to squelch the
anticipation, such as the births and deaths of three children, serve to make the story
interesting.

(G) The story ends in the fashion of many stories with a “happily ever after” conclusion.
Although the ending is a bit dissatisfying for a story of this caliber, the parenthetical note in
the last sentence showing that the student recognized this fact, combined with the preface
to the piece that declares the truthfulness of the events being recounted, indicates that the
choice for an ending was a conscious one. The clear indication that the student understood
the implications for such a simplistic ending and yet chose it nevertheless, suggests that the
ending functions just as the student intended.

a Conventions, Grammar, and Usage of the English Language: The student
demonstrates an understanding of the rules of the English language in written and oral
work, and selects the structures and features of language appropriate to the purpose,
audience, and context of the work. The student demonstrates control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student demonstrated, through virtually error free writing, the ability to manage the
conventions of grammar and usage. The student managed a variety of sentence
constructions, appropriate punctuation, and complex syntax. This is evident throughout
the work.
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The task
Students were asked to write a creative reaction to a cliché about time. This student chose
to respond to the cliché, “Lost time is never found again.”

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class as homework
√ with teacher feedback with peer feedback

timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows1

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

The student engaged the reader by beginning the story with an exciting scene from the
movie Star Wars. The reader is drawn into the world of the movie which, through a
smooth transition, becomes the world of the character, Chris, who is watching the scene
on television. This parallel reflects Chris’s involvement in the movie.

The student divided the account into three sections using visual breaks. Each of these
sections represents a distinct chunk of time and this division creates a clear organizing
structure.

                                                
1 This modern fable incorporates many of the elements of the traditional moral tale (the protagonist errs and
learns a lesson) into a short story that is essentially modern. “Lost Time” is brief and is focused on one character
and the consequences of his decision.

E2

E5

E2



Work Sample & Commentary: Lost Time
Middle School English Language Arts

New Standards Performance Standards
New York City—First Edition 271

The work is further organized around the results of the choices made by the main
character, Chris. When he chooses to waste time, he sets off a chain of negative events,
which in the end teach him an important lesson about time.

(A) Dialogue is used to establish the plot, the conflict, and the setting of the story.

The student used sensory details to enhance the story and to develop the characters. For
example,

(B) metaphor; and

(C) appropriate adjectives.

The student used a range of appropriate strategies, such as,

(D) tension and suspense; and

(E) specific narrative action, e.g., movement, gestures, and expressions.

The student also used dialogue throughout the narrative to develop reader interest, vary
the pace of the narration, and to develop plot and character.

(F) The work closes with the statement made by Chris’ father which brings the story full
circle. The conflict is resolved when Chris chooses to use time wisely.

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The work demonstrates the student’s ability to manage the elements of the short story.
The student used the cliché, lost time is never found, as the basis for this modern fable.
The story focuses on a single event, the student’s choice to waste time rather than do his
homework, and the resulting consequences. The narrative is concise while incorporating
figurative language and appropriate dialogue which engages the reader and develops the
character and the plot.

The story concludes, as the traditional fable ends, with the protagonist recognizing the
error of his ways.

There are a few errors of usage (e.g., “your” in the first sentence of dialogue should be
“you’re” and “hanged” in the fourth paragraph of the third section should be “hung”),
and punctuation (e.g., the run-on sentence in the first paragraph of the third section).
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The task
Students were asked to write a story for submission to the Ezra Jack Keats Children’s Book
Contest. The students were instructed to create a character, develop it fully, and include
the elements of a story.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
in class as homework

√ with teacher feedback with peer feedback
timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Writing: Produce a narrative account.

a Conventions: Demonstrate an understanding of the rules of the English language.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows2

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
and specific narrative action, e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

The student used a simple, traditional plot sequence to tell the story which is organized
around the protagonist’s problem and its solution.

The student assumed an omniscient point of view and maintained this perspective
effectively throughout the story.

                                                
2 This short story has many of the elements of a traditional fairy tale. It is a simple, imaginary story about
marvelous events. As a short story, it is concise, focuses on one character, moves chronologically, and, like a fairy
tale, ends happily.
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(A) The title “The Magic Rose” and the words “Once upon a time...” are used to engage
the reader’s interest and establish the context of the story as a fairy tale. The student used
foreshadowing to draw the reader into the story and to establish the plot.

(B) The student introduced the conflict relatively late in the story. Like many fairy tales,
the protagonist is helped by a magical character, usually an animal or an inanimate object,
which is given human qualities. In this story, Crystal develops self-confidence with the help
of a rose.

(C) The student included sensory details to develop the main character and describe the
changes in appearance and attitude she experiences.

The student effectively used dialogue to develop the character of Crystal and to move the
action of the plot forward.

(D) The climax of the story occurs when the Magic Rose dies and Crystal must rely on
herself. The conflict, which has been established as internal, is resolved when Crystal
begins to live the lessons of the Magic Rose.

a Conventions, Grammar, and Usage of the English Language: The student
demonstrates an understanding of the rules of the English language in written and oral
work, and selects the structures and features of language appropriate to the purpose,
audience, and context of the work. The student demonstrates control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The student managed the conventions, grammar, and usage of English so that they aid
rather than interfere with reading. Noteworthy are the student’s use of paragraphs and
quotation punctuation.

The student used “place” instead of “placed” at one point in the narrative. This is most
likely a typographical error rather that a grammatical error since the student managed past
tense markers throughout the work.

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The work demonstrates the student’s ability to manage the elements of a short story and
produce a literary work in the fairy tale genre. The student employed all of the elements
associated with fairy tale—the introductory words “Once upon a time…,” the heroine, the
elements of magic, and the customary happy ending.
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The task
Students were asked to write a set of instructions for a familiar procedure. They were
encouraged to find situations beyond the classroom where a set of instructions was
needed. The students were asked to pay particular attention to the audience and purpose
of their work. The final version of the following work sample that came from this
assignment is being used currently in a library to guide students in their research.

Circumstances of performance
This sample of student work was produced under the following conditions:

alone √ in a group
√ in class √ as homework
√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

d Writing: Produce a narrative procedure.

a Conventions: Demonstrate an understanding of the rules of the English language.

b Conventions: Analyze and subsequently revise written work.

What the work shows

d Writing: The student produces a narrative procedure that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• provides a guide to action for a relatively complicated procedure in order to anticipate
a reader’s needs; creates expectations through predictable structures, e.g., headings;
and provides smooth transitions between steps;

• makes use of appropriate writing strategies such as creating a visual hierarchy and
using white space and graphics as appropriate;

• includes relevant information;

• excludes extraneous information;

• anticipates problems, mistakes, and misunderstandings that might arise for the reader;

• provides a sense of closure to the writing.

(A) The guide engages the reader by establishing a simple context in the title, i.e., how to
use reference computers to conduct research for school tasks.

The creation of the persona of a helpful, non-critical guide who has personal knowledge of
the procedure being described lends credibility to the instructions.

(B) The guide anticipates the reader’s needs by describing what is on the computer screen
and by explaining where to find the arrows that move the cursor, what the cursor looks
like, and how to select a folder.

(C) White space and headings are incorporated as guides to the procedure. In addition,
single words are used to provide transitions.
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The guide includes information relevant to a particular type of computer in a specific
library.

(D) Problems that the reader might encounter are anticipated in the section on “Helpful
Tips.”

a Conventions, Grammar, and Usage of the English Language: The student
demonstrates an understanding of the rules of the English language in written and oral
work, and selects the structures and features of language appropriate to the purpose,
audience, and context of the work. The student demonstrates control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

In almost error free writing, the students demonstrated an understanding of the rules of
the English language.

The students incorporated several writing strategies to help keep the guide user-friendly.
For example, the information is organized into paragraphs and separated by headings and
white space. The students used bullet points to delineate the separate items under the
“Helpful Tips” section and they also included concrete examples with each set of
directions.

b Conventions, Grammar, and Usage of the English Language: The student analyzes
and subsequently revises work to clarify it or make it more effective in communicating the
intended message or thought. The student’s revisions should be made in light of the
purposes, audiences, and contexts that apply to the work. Strategies for revising include:

• adding or deleting details;

• adding or deleting explanations;

• clarifying difficult passages;

• rearranging words, sentences, and paragraphs to improve or clarify meaning;

• sharpening the focus;

• reconsidering the organizational structure.

(E) The students added information in the writing process, e.g., the early draft has one
helpful tip while the final draft includes three tips.

(F) The students deleted selected passages, e.g., the section titled “How to use the
Reference Computers” in the early draft was compressed into the section titled “Working
in Your Chosen Folder.”

(G) The students clarified a number of passages, e.g., “The following directions will help
you find your book” became “The following directions will help you find books after you
have chosen a folder.”
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(A) (H) The students sharpened the focus, e.g., the change of title from “Getting Started”
to “Using the Library Reference Computers To Find Books For Your Research” makes the
piece specific rather than general.
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The task
Students were asked to write an essay to persuade an audience one way or another on an
issue of current significance in the news.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework

with teacher feedback √ with peer feedback
timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

d Reading: Demonstrate a familiarity with public documents.

e Writing: Produce a persuasive essay.

What the work shows

d Reading: The student demonstrates familiarity with a variety of public documents
(i.e., documents that focus on civic issues or matters of public policy at the community
level and beyond) and produces written or oral work that does one or more of the
following:

• identifies the social context of the document;

• identifies the author’s purpose and stance;

• analyzes the arguments and positions advanced and the evidence offered in support of
them, or formulates an argument and offers evidence to support it;

• examines or makes use of the appeal of a document to audiences both friendly and
hostile to the position presented;

• identifies or uses commonly used persuasive techniques.

The student responded to a matter of public policy that may affect her directly, and yet did
so in a manner that engages the issue rather than attacks it irresponsibly. This strategy also
maintains the document’s appeal to both friendly and hostile audiences.

The essay analyzes the major argument for advocating school uniforms and identifies some
of the possible problems with the argument.

e Writing: The student produces a persuasive essay that:

• engages the reader by establishing a context, creating a persona, and otherwise
developing reader interest;

• develops a controlling idea that makes a clear and knowledgeable judgment;

• creates an organizing structure that is appropriate to the needs, values, and interests of
a specified audience, and arranges details, reasons, examples, and anecdotes effectively
and persuasively;

• includes appropriate information and arguments and excludes information and
arguments that are irrelevant;
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• anticipates and addresses reader concerns and counter-arguments;

• supports arguments with detailed evidence, citing sources of information as
appropriate;

• provides a sense of closure to the writing.

(A) A bleak context is established in the opening sentence that serves to emphasize the
negative judgment.

(B) The controlling idea for the argument is established in a thesis statement at the end of
the first paragraph.

The essay holds to the structure of the argument identified in the thesis statement, dealing
first with the idea of stifled creativity and then with the idea that uniforms do not properly
address the issue of violence.

(C) The essay deals directly with the traditional arguments given in support of school
uniform policies, particularly in dealing with the issue of violence.

(D) The strong conclusion reiterates the point made in the opening regarding school
uniforms, but in a more forceful manner that takes into consideration the argument
presented.
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The task
Students were asked to write a poem about a significant event in African-American history.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
in class √ as homework

√ with teacher feedback √ with peer feedback
timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Conventions: Analyze and subsequently revise written work.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows3

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The work explains the significance of the Million Man March through the poetic
techniques of repetition, rhyme, rhythm, and organization.

The student organized the poem to follow the sequence of events as they occurred during
the march.

(A) The repetition of the phrase “The Million Man March” is used to illustrate the
movement and determination of the thousands of African-American men who traveled to
Washington for the event.

(B) The student used the idiom “They came together” to not only denote the meeting in
Washington, DC, but to also connote unity. This is echoed throughout the poem.

(C) The student provided a sense of closure to the work by ending it with the refrain “The
Million Man March.”

b Conventions, Grammar, and Usage of the English Language: The student analyzes
and subsequently revises work to clarify it or make it more effective in communicating the
intended message or thought. The student’s revisions should be made in light of the
purposes, audiences, and contexts that apply to the work. Strategies for revising include:

• adding or deleting details;

• adding or deleting explanations;

• clarifying difficult passages;

• rearranging words, sentences, and paragraphs to improve or clarify meaning;

• sharpening the focus;

• reconsidering the organizational structure.
                                                
3 This poem incorporates many of the elements that distinguish poetry from prose, such as precise word choice,
condensed form, use of sensory imagery, figurative language, rhyme, and rhythm.
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The student rearranged the organizational structure of the work by combining phrases and
deleting some of the repetitions of “The Million Man March.” These changes help to slow
down the rhythm and keep the reader focused on the main ideas of the poem.

(D) The student added a new stanza to the poem. This stanza describes the events of the
day much more specifically—hearing speakers and participating in the activities of the
event. This addition changed the structure of the poem making it more closely mirror the
events of the march and explain the motivating factors behind the event. This specificity
demonstrates the student’s understanding of the event.
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The task
This student wrote a poem for Mothers’ Day to be read aloud in church. The student
brought the poem to school to be included in her English Language Arts writing portfolio.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
in class as homework

√ with teacher feedback with peer feedback
timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows4

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The student used free verse and figurative language to create a poem that pays tribute to
the sacrifices made by a mother for her children.

(A) The work effectively employs metaphors to create powerful images and evoke strong
emotions in the reader. The metaphor in the first verse compares a mother’s breast to a
soft pillow. This image of comfort and softness evokes feelings of love, rest, and security.

(B) The student used words whose connotations give life and beauty to the images
described in the work. The poem conveys the depth of feeling that is held by a child for a
mother.

(C) The breaks in rhyme scheme in the poem sharpen the focus of the verses and separate
the images. Rhyme is used to give the poem rhythm and to speed up the flow of the work.

The work is presented in its original handwritten form. There are some errors of spelling
(e.g., “sheild” instead of “shield”) and spacing (e.g., at the bottom of the first page).
However, these errors do not detract from the overall quality of the work.

                                                
4 This poem incorporates many of the elements that distinguish poetry from prose, such as the use of the line as
the formal unit, precise word choice, emotional content, condensed form, figurative language, and personalized
symbolism.
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The task5

Students were asked to write a fictitious account of a trip to a foreign country in order to
learn relevant facts about that country. Students were asked to present their research in the
form of a travel log. The travel log included both factual and fictitious information. The
sources used for this task included several brochures on England, an encyclopedia, an
interview with a teacher, and maps from Encarta, a software encyclopedia. In this work,
the student takes the role of a criminal attorney who is a New York State lottery winner
enroute to London.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class as homework
√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

c Reading: Read and comprehend informational material.

a Conventions: Demonstrate an understanding of the rules of the English language.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows6

c Reading: The student reads and comprehends informational materials to develop
understanding and expertise and produces written or oral work that:

• restates or summarizes information;

• relates new information to prior knowledge and experience;

• extends ideas;

• makes connections to related topics or information.

(A) The student gathered information from a variety of sources to create a fictional travel
log of a trip to London. This demonstrates that the student was able to take information in
an assortment of forms and incorporate it smoothly into the narrative.

(B) The work incorporates relevant historical facts such as information about the Tower of
London and St. Paul’s Cathedral.

                                                
5 At first glance, “Trip to London” and “Ciao, Italia!” (page 216) appear to be similar. However, the task
differentiates the purpose of each piece. “Ciao, Italia!” uses information as an organizing structure whereas
“Trip to London” uses facts in the service of a story.
These work samples reflect the variety of tasks that may produce standard-setting work.
6 This sample of student work has many of the elements of novels that use journal entries as the basis for the
narrative. The work is a first person narrative with an informal tone and focuses on a single character’s travels or
experiences.
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(C) Information about the criminal system, which is in keeping with the persona of the
narrator, is interwoven with the episode of the attempted robbery and the visit to the
Central Criminal Court.

(D) The descriptions of elements of the English culture, which are derived from factual
sources, are incorporated into the travel log in an authentic and believable manner. This
strengthens the content of the travel log and sustains reader interest. It also demonstrates
the student’s capacity to expand and develop information using the plausible likes and
dislikes of the narrator.

(E) The student made the connection between fast food in London and fast food in the
United States to share an understanding of the newly acquired information.

(F) The student demonstrated an understanding of the value of the British currency
through the purchases mentioned throughout the log.

a Conventions, Grammar, and Usage of the English Language: The student
demonstrates an understanding of the rules of the English language in written and oral
work, and selects the structures and features of language appropriate to the purpose,
audience, and context of the work. The student demonstrates control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

Throughout this work, the student demonstrates, in virtually error free writing, the ability
to use a variety of sentence constructions, appropriate punctuation, and the ability to
manage the conventions of grammar and usage.

The student used a number of linguistic strategies to convey the mood of the story. For
example:

(G) the use of the present tense in the first journal entries gives the story a sense of
excitement and immediacy;

(B) switching into the past tense in places gives the journal entries some variety and adds
authenticity; and

(I) the use of British vocabulary and names gives voice and credibility to the work.

There are some errors of punctuation. For example, in the first sentence of the March 11
entry, the student put the period after the quotation marks instead of before. These errors
do not detract from the overall quality of the work.

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The personal account takes the form of a travel log of a visit to London. The information is
presented as journal entries organized in chronological order. The student incorporated
geographical, historical, cultural, and popular information along with fictitious anecdotes
into a narrative with a beginning and an end. The student used a variety of techniques to
keep the reader’s interest including:
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(F) developing a persona for the narrator;

(G) engaging the reader with the narrator’s excitement in the first entry;

(H) tension and drama; and

(I) choice of vocabulary words and names that are traditionally associated with the British
upper class.
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The task
Students read the following books:

° The Sign of the Beaver by E. G. Speare;

° My Brother Sam is Dead by James L. Collier and Christopher Collier;

° To Be a Slave by Julius Lester;

° Follow the Drinking Gourd by Jeanette Winter;

° Who is Carrie? by James L. Collier and Christopher Collier;

° My People Could Fly by Virginia Hamilton;

° In Their Own Words, 1619 - 1865 by Milton Meltzer.

Then they were asked to produce a historical novel based on the assigned readings and the
Prentice Hall textbook, The American Nation. A collaborative approach was utilized with
individual groups brainstorming and writing specific chapters. The students used consensus
to reconcile differences encountered in the production of the novel.

This work sample is made up of excerpts from “Friendship is Colorblind” which consists
of eight chapters and an epilogue.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone √ in a group
√ in class √ as homework
√ with teacher feedback √ with peer feedback

timed √ opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Reading: Read and comprehend at least four books about one issue or subject, or
four books by a single writer, or four books in one genre.

a Conventions: Demonstrate an understanding of the rules of the English language.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows7

b Reading: The student reads and comprehends at least four books (or book
equivalents) about one issue or subject, or four books by a single writer, or four books in
one genre, and produces evidence of reading that:

• makes and supports warranted and responsible assertions about the texts;

• supports assertions with elaborated and convincing evidence;

• draws the texts together to compare and contrast themes, characters, and ideas;

                                                
7 This student work contains many of the elements of a novel. It is an extended narrative incorporating many
characters connected by significant events and localities. “Friendship is Colorblind” is also a work of historical
fiction in that it is set in another period and deals with the lifestyles and problems of that time.
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• makes perceptive and well developed connections;

• evaluates writing strategies and elements of the author’s craft.

The students read seven books about slavery in the United States from 1619 to the early
1900’s. The depth of their understanding of this historical period is made evident by the
situations, incidents, experiences, and characters they created in the story. By portraying
the slave owners as people with different attitudes toward, and relationships with, the
slaves they owned, the students were able to stay true to historical fact and show the
complexities of human nature. The capture of the African children by the slave catchers,
the trip across the Middle Passage to America in slave ships, the slave auctions, and the
continuous selling of slaves from one owner to another, were all common occurrences as
documented in the slave narratives of this period. The students’ attention to detail, such as
the references to the shackles, nets, and the conditions on the slave ship help to draw the
reader into the story and make the experiences of the characters believable.

a Conventions, Grammar, and Usage of the English Language: The student
demonstrates an understanding of the rules of the English language in written and oral
work, and selects the structures and features of language appropriate to the purpose,
audience, and context of the work. The student demonstrates control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The students managed the conventions of grammar, paragraph structure, usage, and
punctuation consistently and correctly throughout their extended narrative. The students
used a variety of sentence structures, from simple to complex, and sentence lengths to fit
the mood and action of the story.

The work contains some errors. For example, there is a spelling error in the second
chapter (“go” instead of “got”). Since the students avoided similar errors throughout the
extended narrative, it can be assumed that this is a slip rather than an error. There are also
a couple of places where the comma or period is outside the quotation marks. In the
majority of cases, quotation punctuation is used correctly.

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The work demonstrates the students’ ability to manage the elements of the novel and
produce a literary work in the genre of historical fiction.

(A) The title of the first chapter, “Kidnapped To America,” engages the reader’s curiosity
initially by appealing to human interest. The work continues to involve the reader by
depicting an ironically peaceful scene which the reader, because of the title, strongly
suspects is about to be disrupted. These are conventions commonty used by professional
novelists.
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(B) The students incorporated historical details into their narrative. For example, the
realistic descriptions of Mr. Walker’s mistreatment and killing of slaves, and the beatings
of Hakeem and Betsy, reflect the horrors of the actual time period of the story.

(C) The students used fictitious characters as a method of dramatizing historical
information. (In this paragraph, Mr. Walker is mistakenly referred to as “Mr. Smith.”)

(D) The work balances historical fact and details, with suspenseful, fast-paced narrative.

The story, narrated from an omniscient point of view, is organized into three sections—life
in Africa before slavery, life in America during slavery, and the return to Africa and
freedom. The conflicts in the story are both external, such as the shackles and whips used
to physically restrain and break the Africans, and internal, evidenced by Hakeem’s struggle
over his friendship with the slave owner’s blind son, Joseph. The conflicts are resolved in
the tragic and climactic ending of the story. The recurring theme of the enduring bond of
friendship is incorporated throughout the work.

The work illustrates a variety of character constructs, from Hakeem, who shows a range
of emotions and attitudes in response to the events and circumstances he finds himself in,
to Mr. Walker, who embodies the cruelty and horror of slavery. The character of Mrs.
Smith develops in the course of the narrative from a woman concerned only for the well-
being of her family to someone who could stand up for Hakeem and his friends in front of
the town’s people.

(E) As in professional novels, the students incorporated a large number of characters into
their story. These characters are all connected by significant events, localities, and, in some
cases, experiences.

(F) The epilogue provides closure to the novel and returns the action to the starting point—
in Nigeria.

(G) Also noteworthy is the students’ incorporation of the cliff-hanger into their narrative.
Each chapter ends at a climactic point in the action of the story. This technique, used often
by serial television shows, keeps the audience engaged in the long story line.

The students also used a variety of story writing techniques to enhance and develop their
narrative:

(H) metaphor;

(I) foreshadowing;

(J) irony;

(K) dialogue; and

(L) descriptive language.
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The task
Students were asked to keep a reading log of the materials they read throughout the course
of one year. The students’ logs were to consist of three parts: a log listing the books read
with brief annotations; a log listing the articles and informational materials read with brief
annotations; and a two week log that gave a detailed description of the reading students did
during those two weeks. The log of books read is included, as is one page from the five
page log of articles and informational materials.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework

with teacher feedback with peer feedback
timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

a Reading: Read at least twenty-five books or book equivalents each year.

What the work shows

a Reading: The student reads at least twenty-five books or book equivalents each year.
The quality and complexity of the materials to be read are illustrated in the sample
reading list. The materials should include traditional and contemporary literature (both
fiction and non-fiction) as well as magazines, newspapers, textbooks, and on-line
materials. Such reading should represent a diverse collection of material from at least
three different literary forms and from at least five different writers.

The reading log provides evidence that the student met the goal of reading twenty-five
books of the quality of literature appropriate for the middle school standard. The reading
log also shows the variety of texts he engaged in from fiction, classic literature, and
informational materials.
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The task
Following a textbook study of American explorers, this ESL student was asked to write a
report. The student’s report “Lewis and Clark and Sacajawea” included imaginative
letters, journal entries, and dialogues as well as factual information about the expedition.
This work sample is an imaginary letter from one of Lewis and Clark’s companions to his
wife about their adventures on the journey of exploration.

This sample of student work is one piece of a longer project. The student used the format
of a letter as a device for presenting facts and details about one part of the expedition
across the country. The student obtained information for the report from the textbooks
used in class.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class √ as homework
√ with teacher feedback with peer feedback

timed √ opportunity for revision

This work sample illustrates an advanced level8 ESL performance for the following part of
the standards:

c Reading: Read and comprehend informational materials.

What the work shows

c Reading: The student reads and comprehends informational materials to develop
understanding and expertise and produces written or oral work that:

• restates or summarizes information;

• relates new information to prior knowledge and experience;

• extends ideas;

• makes connections to related topics or information.

The student organized and restated information from a variety of sources in a manner
appropriate for an informational piece of writing.

(A) The ideas gathered through reading and research are recounted in a format that
incorporates the ideas in a new context. The letter format is a suitable organizing structure
for the work, the purpose of which is to describe how Sacajawea helps the explorers. The
opening comment, “I like to be home but it is great to be here,” develops reader interest
by suggesting that the writer is about to relate some details of the trip up to that point.

                                                
8 For background on ESL levels, turn to English as a Second Language on page 25.
The ESL Curriculum Frameworks for the advanced level, grade 6 - 8, include the following expectations related to
the standards:
• Students will organize and develop a range of fiction and nonfiction texts as they apply their knowledge of

English writing conventions.
• Students will obtain, process, and provide information, choosing language based on audience and purpose.
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(B) The letter provides a connection between the historical facts of the journey and the
experience of being a member of the expedition. The statement, “Mr. Lewis and Mr.
Clark were excellent leaders,” implies that the writer is one of the companions of the two
main explorers. The student engaged the reader by creating the persona of an explorer
writing a letter to his wife.

(C) The framing device of the narrator as a member of the expedition is maintained
throughout the piece. The anecdotes about Charbonneau and Sacajawea are told from the
point of view of an observer. The first person narration picks up again at the conclusion,
providing a sense of closure to the piece.

(D) The student included relevant facts and details about the expedition in the letter by
describing how the two guides helped the explorers: “Because of them every Indians we
meet on the way make peace with us.”

This ESL student demonstrated a basic command of the rules of the English language
within the context of second language acquisition at the advanced proficiency level. The
errors are typical of those made by second language learners and show that the student is
well on the way to mastering the conventions of written English. The errors in this piece
largely reflect the student’s developing understanding of verb tense.

(E) The student used some non-native English structures, such as “I like to be home.” The
teacher can plan to review the verb form “I would like…” in a variety of contexts.
Nevertheless, the student conveyed the tone of a husband addressing his wife.

(F) In “every Indians,” “every” is a singular indefinite determiner that requires the use of a
singular noun. This construction is often confusing for ESL students, since the noun would
be plural in the construction “The Indians we met.” In this sentence, the student referred
to more than one Indian, but mistakenly used the plural form with “every.” The teacher
should continue to provide opportunities to use adjectives that function as either singular
or plural determiners, such as each, most, many, and some.

(G) In the sentence “the boat we were riding on had been hitted by a strong gust of wind,”
the student used the wrong tense and overgeneralized the use of the -ed ending to form the
past participle used in the passive voice, e.g., it should be “was hit” not “had been hitted.”
The teacher can use a variety of techniques to review sequence of tenses and the passive
voice in context.

(H) The inconsistent use of the simple past tense indicates that the student has not as yet
internalized its use on par with a native speaker of English. The student remembered to use
the -ed ending in “panicked” and “risked,” but not in “remain.”

(I) “I got to wake up” instead of “I have got to wake up” reflects the colloquial spoken
language of English speakers.
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The task
This narrative account was produced as a response to literature after the completion of a
unit focusing on the folktale, “The Pied Piper of Hamlin.” The assignment in this middle
school ESL class was to write on the theme of a broken promise, modeled after the
promise broken by the Mayor of the town of Hamlin.

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
in class √ as homework

√ with teacher feedback with peer feedback
timed √ opportunity for revision

This work sample illustrates an transitional level9 ESL performance for the following part
of the standards:

c Writing: Produce a narrative account.

What the work shows

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
and specific narrative action. e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

(A) The title of the work, “Broken Promises,” immediately engages the reader’s interest.
The plot begins to unfold in the first sentence in which we learn about a school principal
who, according to the student, never fulfills his promises.

(B) The student established the point of view of the narrator by recounting the events that
led up to the broken promise.

                                                
9 For background on ESL levels, turn to English as a Second Language on page 25.
The ESL Curriculum Frameworks for the transitional level, grade 6 - 8, include the following expectations related
to the standards:
• Students will plan and produce a range of texts, using appropriate styles and formats to fulfill a variety of

functions.
• Students will communicate effectively to resolve conflicts non-violently.
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(C) The student established the setting by giving the location, an international school in
Ghana, and date of the story, July 4.

(D) The conflict in the story builds during the retelling of this autobiographical anecdote.
The work is about a student who is promised a reward for an outstanding essay, but does
not receive the anticipated recognition.

(E) The student created an organizing structure by relating events sequentially and
providing clear transitions from paragraph to paragraph.

(F) As a direct result of the events presented and the tension that unfolds in the story, the
student developed a complex persona with a wide range of emotions, e.g., pride in one’s
work, anticipation of reward, assertiveness, disappointment, and disillusionment.

(G) The student achieved closure by identifying this autobiographical account as being “the
only broken promise that I have experience in my life.”

This ESL student demonstrated a basic command of the rules of the English language
within the context of second language acquisition at the transitional proficiency level. The
errors are typical of those made by second language learners and show that the student is
well on the way to mastering the conventions of written English.

(H) The student showed a lack of appropriate use of commas. This is demonstrated in the
sentence, “On July 4th 95 I was in Ghana when I went to a school called
                      International.” The teacher or a knowledgeable peer should provide assistance
to the student during the editing phase.

(I) The student used spelling based on perceived pronunciation, such as the spelling of
“idea” as “idear.”

(J) The student demonstrated an understanding of compound tenses, as in the sentence,
“he hasn’t given it to me.” At the same time, the student made errors in the sequencing of
tenses. At this level, the teacher needs to point out to students specific problems they can
focus on when they do their own editing. ESL learners often encounter this type of
difficulty with the tenses of the English language.
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The task
After reading “Hairs” from the book The House on Mango Street by Sandra Cisneros,
students were asked to write a narrative account incorporating some of the techniques
used in this short story. This student chose to write about “Ojos” (Eyes).

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
√ in class as homework
√ with teacher feedback √ with peer feedback
√ timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Writing: Produce a response to literature.

a Conventions: Demonstrate an understanding of the rules of the Spanish language.

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows10

c Writing: The student produces a narrative account (fictional or autobiographical)
that:

• engages the reader by establishing a context, creating a point of view, and otherwise
developing reader interest;

• establishes a situation, plot, point of view, setting, and conflict (and for autobiography,
the significance of events and of conclusions that can be drawn from those events);

• creates an organizing structure;

• includes sensory details and concrete language to develop plot and character;

• excludes extraneous details and inconsistencies;

• develops complex characters;

• uses a range of appropriate strategies, such as dialogue, tension or suspense, naming,
and specific narrative action. e.g., movement, gestures, expressions;

• provides a sense of closure to the writing.

The work engages the reader through an initial introduction to the family which also
establishes the context. This description of the family also creates the persona of the
narrator as that of an affectionate, observant child. The student continued to develop
reader interest by describing a specific family characteristic, i.e., the eyes, using figurative
language.

The student advanced a judgment of the text indirectly by incorporating the author’s
techniques and style into the description of the student’s family. The student demonstrated
a recognition of the nuances and complexities of the author’s text by reinventing it using
                                                
10 For background on Spanish Language Arts, turn to page 28.
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personal experience. The use of strategies similar to those used by the author also
demonstrates the student’s understanding of the literary work.

(A) The student used personal experience to create rich and vibrant images of the family
members. These images draw on familiar events from the student’s culture, experience,
and environment, such as making coconut candy and comparing the mother’s eyes to
strong, black coffee.

(A) The careful selection of language is apparent in such images as “Café Bustelo, acabado
de colar...” (Bustelo coffee, just brewed). The imagery created here is visual and olfactory.
The work depicts a familial scene that symbolizes warmth and security in the student’s
cultural environment. The use of the brand name here adds authenticity and credibility to
the work.

The student provided a sense of closure to the writing by describing her own eyes. This
completes the sequence created at the beginning: “Mi mama…mi padrastro…y yo.” (My
mother…my stepfather…and me.)

a Conventions, Grammar, and Usage of the Spanish Language. The student
independently and habitually demonstrates an understanding of the rules of the Spanish
language in written and oral work, and selects the structures and features of language
appropriate to the purpose, audience, and context of the work. The student demonstrates
control of:

• grammar;

• paragraph structure;

• punctuation;

• sentence construction;

• spelling;

• usage.

The work demonstrates an overall understanding of the rules of the Spanish language.
Minor spelling and grammatical errors do not detract from the work. For example, the
student has made some errors in constructing the plural (“lleno” should be “llenos” and
“claro” should be “claros”). This is a common error as the final “s” is often dropped in
pronunciation. The error in the fourth line of the final paragraph (“bastate” instead of
“bastante,”) appears to be a typographical error rather than an error of spelling.

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

The work demonstrates an understanding of the conventions of poetic prose. The student
created a series of descriptions that include a variety of sensory details, e.g., sight: color, lit
matches; taste: sweetness, chocolate, hot coffee; smell: hot coffee; touch: warmth; and
emotions: anger and happiness.

The student used a variety of poetic techniques, such as:
(B) similes, such as, when the student compares the stepfather’s eyes with honey or the
sun’s glow on a rainy day;
(A) (C) vivid imagery, such as the comparison of the student’s eyes to dry, autumn leaves;
(D) metaphors; and
(E) personification.
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NOTE: The student’s computer application does not provide the opportunity for proper
punctuation in Spanish (e.g., accent marks, inverted question marks, etc.)
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The task
Students were asked to write a poem about their neighborhood as part of a unit called
“Explorando nuestros alrededores” (Exploring Our Surroundings). This student chose to
write about his neighborhood in “¿Qué veo a mi alrededor?” (What Do I See Around Me?).

Circumstances of performance
This sample of student work was produced under the following conditions:

√ alone in a group
in class √ as homework

√ with teacher feedback with peer feedback
timed opportunity for revision

This work sample illustrates a standard-setting performance for the following parts of the
standards:

b Literature: Produce work in at least one literary genre that follows the conventions
of the genre.

What the work shows11

b Literature: The student produces work in at least one literary genre that follows the
conventions of the genre.

(A) The student used the metaphor, “Soy el vecindario,” to create the principal image of
the poem. This not only creates the context for the poem but also shows the student’s
connection to the neighborhood through personification. This image is reinforced by its
repetition at the beginning of each stanza.

(B) The poem is constructed around this metaphor paired with a series of rhetorical
questions in the second line of each stanza. Each question refers to one of the five senses
and this prepares the reader for the kinds of images in each.

The student used a variety of poetic techniques such as the use of stanzas to organize the
poem. The repetition of “Soy el vecindario,” at the beginning of each stanza gives the poem
symmetry while keeping the reader focused on the subject.

The student demonstrated an understanding of figurative and precise language, for
example:

(C) the use of sensual imagery; and

(D) the use of verbs in the progressive tense to convey the mood of activity within the
neighborhood.

The poem concludes by thanking everyone who has contributed to the existence of the
neighborhood and gives a message of continuity by changing the verb tense from present
perfect to future, i.e., “...los que han hecho...los que lo harán.” The student’s use of the
ellipses here adds the optimistic note of the neighborhood’s continuation into the future.

The student demonstrated an overall understanding of the rules and the conventions of the
Spanish language. Minor spelling errors do not detract from the work. For example,
“quidan”in the last line of the third stanza should be “cuidan.” This error demonstrates
second language interference in the first language. Also, “su” in the last line of the fourth

                                                
11 For background on Spanish Language Arts, turn to page 28.
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stanza should be “sus” for the plural. This error may have occurred because sometimes
the final “s” sound is dropped in pronunciation.

NOTE: The student's computer application does not provide the opportunity for proper
punctuation in Spanish (e.g., accent marks, inverted question marks, etc.)
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